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ABSTRACT

Siagha Sami. Socio-pedagogical conditions of prevention and correction
of teenagers aggressive behavior in general secondary educational institutions.
— Qualifying scientific work as a manuscript.

Dissertation for obtaining the scientific degree of Doctor of Philosophy in
specialty 011 — Educational, pedagogical sciences. — Ternopil Volodymyr Hnatiuk
National Pedagogical University, MES of Ukraine, Ternopil, 2023.

The dissertation is devoted to the problem of organizing the prevention and
correction of teenagers aggressive behavior during their studies in general
secondary educational institutions. In the course of scientific research, it was found
out that it is expedient to introduce socio-pedagogical technologies that involve the
use of socio-pedagogical conditions into the preventive and corrective activities
organized by social pedagogues and practical psychologists. As a result of the
analysis of scientific sources and the study of practice, it was proven the
importance of prevention and correction. It was emphasized the need for active use
of innovative forms, methods and techniques in the educational process of general
secondary educational institutions.

On the basis of inductive-deductive analysis in sociological and
psychological-pedagogical dimensions, it is substantiated the author’s
interpretation of the scientific definition “adolescent aggressiveness”. It is
understood as motivated destructive behavior that contradicts generally accepted
social norms. It is a direct reflection of the adolescent’s internal discomfort. It
shows the inability to adequately respond to events and involves harming others. It
was found that adolescent aggression has both positive and negative meanings.
There are identified signs of adolescent aggression. It was established that
adolescent aggression has specific features, namely: it has a pronounced
demonstrative character; acts as a result of a personal crisis; characterized by the
appearance of various types of deviations; often manifests spontaneously both for
the teenager himself and for his environment. Aggressive teenagers have general

individual psychological characteristics and individual traits. There are observed
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pronounced gender differences in aggressive actions manifestation. There are
determined main motives of teenagers aggressive behavior. Also there are analyzed
the approaches of scientists to the classification of types, types, forms of
aggression, which are the most common in adolescence.

By systematizing and summarizing scientific information, there have been
identified the most important reasons of teenagers aggression manifestation. Thus,
in the psychological and pedagogical context, the most important reasons include
the negative effects of three factors: the family; peers and environment; mass
media and computer technologies. It was found that factors such as: character traits
(excitability, demonstrativeness, irritability, inflated self-esteem) have a positive
effect on increasing the level of adolescent aggression; the level of self-awareness
and the development of self-criticism.

The main scientific categories of the dissertation work are “prevention” and
“correction”. The socio-pedagogical prevention of aggressive behavior is
understood as an interconnected and integral two-way process. This process
involves the creation of optimal conditions that contribute to the elimination of the
desocializing effects of aggressive behavior. As well as, it affects the development
of the adolescent’s personal sphere, the formation of a non-aggressive position in
him during interpersonal interaction. Socio-pedagogical correction of teenagers
aggressive behavior is a practical activity. It is aimed at developing patience,
understanding, the ability to see the positive and rely on it. As well as, it is
intended to change the leading motives of behavior.

It is proven that prevention and correction should be carried out
systematically in the adolescent environment. It should include a complex of
diagnostic, pedagogical, psychological, social and corrective measures aimed at
identifying and overcoming destructive aggression. They must include the skills
forming and developing of constructive interaction in adolescents. There are
analyzed patterns, structure, and stages of organizing preventive and corrective
activities with aggressive teenagers. There are singled out and characterized

principles and approaches of preventive and corrective activities with aggressive
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teenagers. There were chosen motivational-emotional, cognitive, conative-
behavioral criteria. They reflect the productivity and quality of the prevention and
correction process.

It is substantiated the importance of introducing socio-pedagogical
technology for the prevention and correction of teenagers aggressive behavior in
general secondary educational institutions. This technology is considered as part of
a holistic humanistic-oriented educational process. It includes a system of
preventive and corrective psychological-pedagogical actions developed by a social
pedagogue and a practical psychologist. These actions are aimed at preventing
destructive aggression and correcting aggressive behavior. There are analyzed
tasks, aspects, forms and substantive stages of the application of socio-pedagogical
technology. It was established that socio-pedagogical technology includes the
following components in the structural context: the goal; entities that will
implement it; socio-pedagogical conditions that will ensure its effectiveness;
scientific and methodical support of practical activities; forms, methods and
methods of technology implementation; stages of practical activity; parameters for
evaluating the expected result.

The effectiveness of socio-pedagogical technology is achieved through the
implementation of a set of socio-pedagogical conditions. They are understood as
additional circumstances that make the prevention and correction teenagers
aggressive behavior in general secondary educational institutions more qualitative
and effective. Three socio-pedagogical conditions were chosen: pedagogical
support of the process of improving personal qualities and resources of adolescent
schoolchildren; the formation of constructive interaction and the development of a
positive microclimate based on the use of game activities; providing practice-
oriented guidance to cultural and leisure activities. When choosing the first
condition, it was taken into account the fact that pedagogical support has a positive
effect on the formation of personal qualities (honesty, responsibility,
independence) in aggressive teenagers. It promotes self-assertion in the team and

increases significance. For its implementation, it was developed a “Portfolio for a
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social pedagogue and a practical psychologist on the prevention and correction
organization of adolescents aggressive behavior”. The choice of the second
condition is due to the fact that the formation of constructive interaction and a
favorable psychological microclimate should be carried out on the basis of the
game activities usage. The choice of the third condition is due to the fact that
practical and organized cultural and recreational activities have a positive effect on
the formation of skills and abilities to counteract aggression and correct aggressive
actions and behavior.

There were implemented socio-pedagogical conditions in experimental
groups, in order to check the effectiveness of the author’s approach to the of
prevention and correction organization of adolescents aggressive behavior. They
included: improvement of pedagogical support through the implementation of
exercises, games, mini-conversations, mini-lectures, creative tasks and measures to
improve personal qualities and internal resources of adolescents based on the
developed “Portfolio for a social pedagogue and practical psychologist”;
introduction of story role-playing games for the development of a positive
microclimate in student groups and the transformation of aggressive behavior into
constructive behavior; participation in leisure activities (competitions, games and
“Stop Bullying” training) aimed at self-expression and establishing effective
communication.

As a result of the organization of the experiment formative stage, a
significant improvement in all criteria was by adolescents in the experimental
group (motivational-emotional, cognitive, conative-behavioral). It was achieved
for the prevention and correction of aggressive behavior, but no significant positive
results were recorded in the control group. In particular, the main result of the
practical implementation of selected socio-pedagogical conditions in the
experimental groups was the effective aggressive behavior correction based on: the
formation of prosocial behavior; encouragement for self-improvement; inclusion in

socially significant activities; establishment of effective communication and
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establishment of constructive relations with peers; increasing creativity during the
organization of free time and leisure.

The practical significance of the research lies in the development and
implementation of innovative forms and methods. Such methods that reduce the
level of aggressiveness in preventive and corrective work with teenagers in general
secondary educational institutions. It is proposed a toolkit for diagnosing
aggressive behavior of teenagers. It was prepared the “STOP BULLING” training.
As well as, there are developed educational and methodological recommendations
“Methodical and practical foundations of the organization of prevention and
correction of adolescents aggressive behavior in general secondary educational
institutions: a practical advisor”. It is proposed the “Bank of practical materials for
the organization of recreational activities of teenagers in general secondary
educational institutions”. It has been developed the portfolio for the social
pedagogue and practical psychologist on the prevention and correction
organization of teenagers aggressive behavior. The results of scientific research
can be used during the professional training of future social pedagogues, social
workers and practical psychologists. As well as, they can be used in the
development of methodological materials for classroom teachers and managers of
socio-cultural activities. It is aimed at forming their readiness for professional
activities with teenagers who have a high level of aggression. The main provisions,
generalizations and conclusions can be used for writing monographs, textbooks,
teaching and methodical manuals, performing master’s, bachelor’s and course
theses. It can be also used for developing concepts of activities related to the of
prevention and correction organization of teenagers aggressive behavior in general
secondary educational institutions.

Key words: aggression, aggressiveness, deviant, addictive and aggressive
behavior of teenagers, institutions of general secondary education, prevention,

correction, socio-pedagogical activities.



AHOTAIIA

Ceaza Cemi. CouniaJibHO-IIeAaroriyHi yMoBM nNpo(QiakTUKU i Kopekuii
arpecMBHOI MOBEAIHKHU MiVIITKIB Yy 3aK/JaJax 3arajibHol cepeHbOI OCBITH. —
KBamidikariitna HaykoBa Ipailsi Ha MpaBax PyKOIHCY.

Hucepraitiss Ha 3700yTTS HAyKOBOTO CTymHeHs JoKkTtopa ¢utocodii 3a
crnemianpHicTIO 011 — OcBiTHI, TneAaroriydi Haykd. — TepHONUIbCHKUN
HAI[IOHAJFHUI TMenaroriyHuii yHiBepcuteT imeHi Bomoaumupa ['matioka, MOH
VYkpainu, TepHomnins, 2023.

Jucepraiiro MpUCBAYEHO NpoOiemMi opraHizamii Tpo(UIAKTUKHA 1 KOPEKIli
arpeCUBHOI TOBEAIHKM MIJITKIB MiJ 4Yac HaBYaHHA Yy 3aKiajJax 3arajibHol
CEpelIHbOI OCBITH. Y XOJIl HAYKOBOTO MOIIYKY 3’SICOBAaHO, 10 Y NMPOQIIaKTUYHY Ta
KOPEKUIMHY AISUIbHICTh, Ky OPraHi30BYIOTh COLIQJIbHI MEJAarord Ta MpakTUYH1
TICUXOJIOTH JOLUJIBHO BIPOBAKYBATH COILAIBHO-TIEATOTIYHI TEXHOJIOTI, SK1
nependayaroTb BUKOPUCTAHHS COLIAIbHO-TIEATOTTYHUX YMOB. Y HACHIIOK aHaJi3y
HAyKOBUX JDKEPEJI Ta BUBYCHHS MPAKTUKH, JOBEACHO BAXKJIHMBICTh MPODITAKTUKA
Ta KOpEKIli, a TaKoXX HaroJIONIeHO Ha MOTpedl aKTHUBHOTO BUKOPUCTAHHS B
OCBITHBOMY IIPOILIEC] 3aKJaiB 3arajibHOi CEpeaHbOI OCBITH IHHOBALIMHUX (OpM,
METO/IIB Ta MPUHOMIB.

Ha miacraBi 1HAYKTHBHO-IEIYKTHBHOIO aHANI3y y COIIIOJIOTIYHOMY Ta
MICUXOJIOTO-TIEIArOTIYHOMY ~ BHUMIpax OOIPYHTOBAHO AaBTOPCHKE TpPaKTyBaHHS
HAyKOBO1 AediHIIi «IiJIITKOBA arpeCUBHICTbY», SIKE PO3YMIEMO SIK MOTHBOBAHY
JNECTPYKTHBHY TIOBEAIHKY, fKa CYNEPEUUTh 3araJIbHOMPUHHATAM COIiaJbHAM
HOpMaM, € Oe3nocepeqHIM BiAOOPaXKEHHSIM BHYTPIIIHHOIO HEOJAromomyyus
miJUTITKa, 0 TMOKa3ye HEBMIHHS aJeKBAaTHO pearyBaTd Ha MOjii Ta nepeadadae
HAHECEHHS IIKOAM IHIIUM. 3’SICOBAHO IO MiUTITKOBA arpeciss Mae siKk MO3UTUBHE
TaKk 1 HeraTUBHE 3HAYCHHSI. BHOKpEeMJIEHO O3HaKM MIIITKOBOI —arpecii.
BcranoBneHo, 1o mijuniTkoBa arpecis Ma€ KOHKPETHI 0COOIMBOCTI, a caMe: HOCUTh
BUPAXCHUH JEMOHCTPATUBHHUMA XapaKTep; BHCTYIIA€ HACIIIKOM OCOOMCTOI KpHU3H,
XapaKTEepPU3YEThCS TMOSIBOIO PI3HOTO POAY JIeBlaliif; TPOSBIAETHCA YaCTO

CIIOHTAHHO sK AJIsA CaMOI'O HiI[J'IiTKa, TaxK 1 JJIA WOT0 OTOYCHHS. ]_—[J'IH arp€CUBHHX
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MJTITKIB TpUTaMaHH1 3arajibHi 1HIUBITYyaJbHO-TICUXOJIOTIYHI XapaKTEepPUCTUKU Ta
1H/IMBIIyaJlbHI PUCH, CIIOCTEPIralOThCcs BUPAXKEH1 TCHAEPHI BIAMIHHOCTI Y MPOSBI
arpecUBHUX Jii. BU3HaueHO OCHOBHI MOTHBH arpeCUBHOI MOBEIIHKH MTITKIB Ta
IIPOAHAJI30BaHO MiAXOAM HAYKOBIINB /10 Kiacudikamii BUAIB, THITIB, GopMm arpecii,
K1 € HAaWOLTBII MOIIMPEHUMH Y MiUTITKOBOMY BIIIi.

[IIngxoM cucTemaTu3alli Ta y3araJlbHEHHA HayKoBOi 1HQopmarlii
BUOKPEMJICHO HaWBaroMinn TMPUYUHMA TPOsIBY TMimiTkamu arpecii. Tak, y
MICUXOJIOTO-TIEIArOTIYHOMY KOHTEKCTI JI0 HaWBaroMilmmMx TMPUYUH BIJHECEHO
HEraTHBHI BIUIMBM TpbOX (DaKTOpIB: CIM’i; OJHOJITKIB Ta OTOYYKYOIrO
cepenoBumia; 3MI Ta KOMIT'IOTEpHUX TEXHOJIOTIH. 3’SCOBAHO, 10 MO3UTHUBHHI
BIUIMB Ha MIABUINEHHS PIBHSA MIJJIITKOBOI arpecii MarOTh W Taki YMHHHUKH, SIK:
O0COONMBOCTI  Xapaktepy (30ymJIUBICTh, JEMOHCTPATUBHICTh, JPaTIBIUBICTS,
3aBUIIIEHA CaMOOIlIHKA); piBE€Hb C(HOPMOBAHICTH CaMOCBIJIOMOCTI Ta PO3BUTOK
CaMOKPUTHUYHOCTI.

CTpmKHEBUMHU HAayKOBHMM  KaTEropisiMU  JUcepTaliiiHoi  poOoTH €
«rpodinakTukay Ta  «kopekuis». ColllanbHO-TEeNaroriyny  mpoQuUIaKTUKY
arpeCUBHOI MOBEAIHKHA PO3YMIEMO K B3a€MOIIOB’I3aHUM 1 IIUTICHUM JBOCTOPOHHIM
mpoiec, SKWWA mependadyae CTBOPEHHS ONTUMAIBHUX YMOB, IO CHOPUSIOTh
YCYHEHHIO JIECOIIII3yIOUnX BIUIMBIB arpeCHBHOI MOBEIIHKH, a TaKOXX PO3BUTOK
ocoOucTicHOI cdepu miiTKa, GOpMyBaHHS Y HOIO HEArpPECUBHOI MO3MITIT M1 Yyac
MikocoOucTicHOi  B3aemoii. CoIllabHO-TIeIaroridyHa  KOPEKINs  arpecUBHOI
MOBEAIHKU MUTITKIB 1I€ MPAaKTUYHA AISUTBHICTH,0 sIKa CIIPSMOBaHA Ha BUPOOJICHHS
1 PO3BUTOK TEpIIIHHS, PO3YMIHHS, 34aTHOCTI OAYUTH MO3UTHUBHE 1 ONMUpATHCS Ha
HBOT0, & TAKOK HA 3MIHY NMPOBIAHUX MOTHBIB IMOBEIIHKU.

JoBeaeno, mo npodiakTUKa Ta KOPEKIis MalTh 3IIHCHIOBATHCS Y
MIJUTITKOBOMY ~CEPEIOBUIIIl CHCTEMHO Ta TIOBHHHI OXOIUTIOBATH KOMILIEKC
JIarHOCTUYHUX, IIeIarOT1YHUX, TICHXOJIOTTYHUX, COINaJbHUX Ta KOPEKIIHHUX
3aXO0/IiB, SIK1 CIIPSIMOBAHI Ha BUSBJICHHS Ta IMOJOJIAaHHS JECTPYKTHUBHOI arpecii Ta
dbopMyBaHHS 1 PO3BUTOK Yy TIJIITKIB HABUYOK KOHCTPYKTHBHOI B3a€EMOJIII.

[IpoananizoBaHO 3aKOHOMIPHOCTI, CTPYKTYPY, €Talu opraHizailii mpoduIakTHaHo1



9
Ta KOPEKINHOI MisUTBHOCTI 3 arpeCUBHUMH TMIUTITKaMUA. BuoOkpemiieHO Ta
OXapaKTepU30BaHO MPHUHIMIK Ta MIAXOAH MPOMIIAKTUYHOI Ta KOPEKIIHHOI
JTISJIBHOCTI 3 arpeCMBHUMM MiajiTkamMu. OOpaHO MOTHBaIIMHO-EMOIIHHHM,
KOTHITUBHO-3HAHHEBUM, KOHATHUBHO-TIOBEIIHKOBUN KpHUTEpIi, SKi BigoOpakaroTh
MPOJYKTUBHICTB Ta SIKICTh MPOIeCy MPOo(PUIAKTUKU H KOPEKITii.

OOrpyHTOBAaHO BaXKJIMBICTH 3alpPOBAKEHHS Y  3aKjiajaxX 3arajbHOi
CepeHbOI OCBITH COIIAIILHO-TIEArOT1YHY TEXHOJOTIT MPOQPIIAKTHKU 1 KOPEKIl
arpeCUBHOI TOBEIIHKM MITTKIB. TaKy TEXHOJOTII0 PO3TJIAIAEMO SK YacTHHY
IUJIICHOTO TYMaHICTUYHO-OPIEHTOBAHOTO OCBITHBOI'O TIPOIIECY, IO OXOIUIIOE
CUCTEMY BHOYIyBaHUX COLIAJIBHUM [€JAaroroM 1 NPAKTUYHUM [ICUXOJIOTOM
PO UIAKTUYHHX 1 KOPEKIIIHHUX TICUXOJIOTO-TIeIaroTiyHuX JiH, K1 CIpsIMOBaH1 Ha
3ano0iraHHs JIECTPYKTUBHOI arpecii Ta KOPEKI[I0 arpeCUBHOI IOBEIHKHU.
[IpoananizoBaHO 3aBJaHHA, ACMIEKTH, (HOPMHU Ta 3MICTOBI €TalKd 3aCTOCYBAHHS
COILIIAJIbHO-TICAATOT1YHOI  TeXHOoJorli. BcTaHOBIEHO, 1O Yy CTPYKTYpPHOMY
KOHTEKCTI COILlaJIbHO-TIEaroriyHa TEXHOJIOTiS OXOIUIIOE TaKl CKJIAJIOBi: METY;
cy0’extu, mo OyayTh il peami3oByBaTH; COIlaIbHO-TIEIarOTIYHI YMOBH, SIKi
3abe3rneuarh ii €(EeKTUBHICTh, HAYKOBO-METOJIMWYHE 3a0€3MEUYEHHS MPaKTHUYHOI
JUSTBHOCTI; OpMH, METOAM 1 IPUHOMH peaizailii TeXHOJIOTI]; eTany MPaKTHIHOT
JUSTTBHOCTI; TTApaMEeTPH OI[IHKU O4IKyBAaHOTO PE3yJIbTaTy.

EdexTuBHICTh  colliabHO-NIEAATOTIYHOT TEXHOJOTIi JOCSITHYTO 4Yepes
peamizaililo KOMIUIEKCY COILIAJIbHO-TIEAAroriyHuX yMOB, SIKI PO3YyMIEMO SIK
JIOIATKOBO BBEJIEHI OOCTaBUHM, fAKI pOOJATH MNPOPUIAKTUKY 1 KOPEKIIiIo
arpeCUBHOI MOBEIHKU MIJJIITKIB y 3aKJIaJlax 3arajibHOi CepeHbOi OCBITH OLIbIII
gakicHOt0O Ta edexkTuBHOO. OOpaHO TpW  COIIATBHO-TIEATOTIYHI  YMOBHU:
NeJaroriyHiil  CynpoBiJl MPOILECY BJOCKOHANEHHS OCOOMCTICHMX SIKOCTEH Ta
pECypCiB MIKOJSAPIB MUTITKOBOTO BIKY; (OPMYBaHHS KOHCTPYKTUBHOI B3a€MOIIT Ta
PO3BUTOK TIO3UTUBHOTO MIKPOKJIIMaTy Ha OCHOBI BHUKOPHCTaHHS IrpOBOi
JISUIBHOCT1;  HaJaHHS  MPAKTUKO-OPIEHTOBAHOTO  CIPSAMYBAHHS  KYJIbTYPHO-
no3BULIEBIA fisnbHOCTI. [lin yac oOpaHHsS mepiioi yMOBH B3ATO IO yBaru TOU

dakT, 10 NeAaroriyHui CymnpoBiJg TO3UTUBHO BIIMBaE Ha (OPMYBaHHS Yy



10
arpeCMBHHUX TIUIITKIB OCOOHMCTICHUX SKOCT€H (YECHICTh, BIAMOBIJAIBHICTD,
HE3aJIeKHICTh) Ta CIPHUsE CAMOCTBEPKEHHI B KOJIEKTHBI1 ¥ IMiJIBUIILY€ 3HAYYIIICTb.
Jns i BnpoBajpkeHHs po3poOieHo «llopTdomio mas coriaabHOro Iemarora Ta
IPAKTUYHOTO TICHUXOJIoTa 3 OpraHizamii Mpo(iTakTUKU W KOpEeKIii arpecuBHOT
MOBEAIHKU MATITKIBY. OOpaHHs Jpyroi yMOBU 0OYMOBJIIEHO THM, 1110 () OPMYBaHHS
KOHCTPYKTHUBHOI B3a€MOJIi Ta CHPUSTIMBOTO TICUXOJIOTIYHOIO MIKPOKIIMATY
JOLIBHO 3/IHCHIOBAaTH Ha OCHOBI BHUKOPHCTAaHHS IrpoOBOi [isibHOCTI. Bubip
TPEThOi YMOBU 3yMOBJIICHMM THUM, IO MPAKTUKO-OPraHi30BaHa KyJIbTYpPHO-
J03BULIEBA AISUIBHICTh MA€ MO3UTUBHMM BIUIMB Ha ()OPMYBAHHS YMiHb 1 HABUYOK
IPOTUJIIATH arpecii Ta KOPErye arpecuBHi Ail il HOBEIIHKY.

st mepeBipku  e(EKTUBHOCTI aBTOPCHKOTO MIAXOAY JO Oprasizaiii
npoQUIAKTUKA ~ Ta  KOPEeKUIi  arpecMBHOI  TMOBEAIHKM  NIUITKIB B
EKCIIEPUMEHTAJIbHUX TPYIax BIPOBAIKYBAIUCS COLIAIBHO-TIEAArOri4Hl YMOBH,
AK1 ~ mepenbayaiu:  BJOCKOHAJCHHS  IEJAaroriyHoro  CympoBOAY  uepes
BIIPOBA/IP)KCHHS BIIPaB, 1rop, MiHi-0eci, MiHI-JICKI[1d, TBOPUUX 3aB/IaHb 1 3aXO1B
JUTSl BAOCKOHAJIEHHSI OCOOMCTICHUX SIKOCTEHM Ta BHYTPIIIHIX PEeCypcCiB MiJIITKIB HA
OCHOB1 po3pobsieHoro «IlopTdomio ajisi comiaabHOro mejarora Ta MPaKTUYHOTO
TICUXOJIOTa»; BIPOBAKEHHS CIOKETHO-POJILOBUX 1TOP JIJISi PO3BUTKY MO3UTHUBHOTO
MIKPOKJIIMATy B YYHIBCHKUX KOJIEKTMBAX Ta MEPEBE/ICHHS arpEeCUBHOI MOBEIHKH B
KOHCTPYKTUBHY; y4acTh y JO3BUUIEBUX 3axojaxX (3MaraHHsX, irpax 1 TpEHIHTY
«Ctom-OyniHr»), SKI CHOPSMOBaHI Ha CAaMOBHPAXXEHHS Ta HaJaroJKEHHS
€(EeKTUBHOTO CIIIKYyBaHHS.

VYHacnigok opranizaiii (GOpMyBaJbHOTO €Taly €KCIEPUMEHTY y MIJIITKIB
EKCIIEPUMEHTAILHOT TPYIIH JTOCATHYTO CYTTEBOTO BIOCKOHAJICHHS BCIX KPHUTEPIiB
(MOTHBAILIIITHO-EMOIITHOTO, KOTHITUBHO-3HAHHEBOT'O, KOHATHUBHO-TIOBEIIHKOBOTO)
npoUTAKTUKA Ta KOPEKIli arpecMBHOI TOBEAIHKHA, HATOMICTh y KOHTPOJIBbHIM
rpyni He 3adiKCOBAHO 3HAYYIIUX MMO3UTHUBHUX PE3YNIbTATiB. 30KpeMa, TOJIOBHUM
pEe3yNbTaTOM Bill TPAKTHYHOTO BIPOBA/PKEHHS BHOKPEMIICHHUX COIabHO-
NEeAAroriYyHNX yMOB Yy E€KCIIEPUMEHTANBbHUX Trpynax Oyno e(peKTHBHA KOpEKIis

arpeCUBHOI TIOBEIIHKM Ha OCHOBI: (OpMYBaHHS MPOCOIIAJTBLHOI TOBEIAIHKH;
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3a0X0YEHHS JI0 CAaMOBJIOCKOHAJIEHHS; BKJIIOUEHHS IO COLIATbHO 3HAYYIIUX BUIB
JUSUTBHOCTI;  HANAroJKEHHs e(QEeKTUBHOTO CIIUJIIKYBaHHA W  BCTAHOBJICHHS
KOHCTPYKTHUBHUX BIJHOCHH 13 POBECHUKAaMU; MiJBUILIEHHS KPEATUBHOCTI Mij] 4yac
oprasizaiiii BiIbHOTO Yacy Ta JI03BLILIA.

IlpakTHyHe 3HAYEHHS JTOCTIHKEHHS TOJISATae B po3poOIll M yIpoBaKEeHHI
B NMpOo(DUIAKTUYHY Ta KOPEKIiHHYy poOOTy 3 MIIITKaMHM Yy 3akKijajgax 3arajlbHoi
CepeHbOi OCBITU 1HHOBaUIMHUX (GOPM 1 METOAIB, IO 3HIKYIOTH pIBEHBb
arpecMBHOCTI. 3alpoIlOHOBAaHO 1HCTPYMEHTApil Mg JIarHOCTHKU arpecUBHOL
noBeAiHku mimTKiB. IliarotoBneno TtpeHiHr «CTOII-BYJIIHI», a Takox
HAaBYaJIbHO-METOAUYHI pekoMmeHaamii «MeToauyHl Ta TPaKTUYHI OCHOBH
oprasizaiii mpo(uIaKTUKU 1 KOPEKIlii arpeCUBHOI MOBEAIHKH IMiJITITKIB y 3aKJIajlax
3arajbHOi CEepPeAHBbOI OCBITU: MPAKTUYHUN MNOpPAAHUK». 3ampornoHoBaHO «baHk
MPaKTUYHUX MaTepiaiiB JUIs opraHizailii J03BULIEBOI MISUIBHOCTI MIJITKIB Y
3aKj1a/iax 3arajibHOi CepeHbOi OCBITUY». Po3pobiieno mopTd oo s coliaabHOro
nejarora Ta MPAaKTHYHOIO ICHUXOJIOTAa 3 OpraHi3auli MpoQpuIaKTUKH W KOpEKIil
arpecrBHOI MOBEIIHKH MTITKIB. Pe3ybTaT HAyKOBUX JTOCHTIIKEHb MOXYTh OyTH
BUKOPHUCTaHI MiJ 4ac Npo@eciiHol MAroTOBKM MalOYyTHIX COLIiaIbHUX NEAaroris,
COIIIAJIbHUX TPAIIBHUKIB Ta NPAKTUYHUX IICUXOJIOTIB, a TaKOX Yy po3pooii
METOJAMYHUX  MarepiajiB Il  KJIACHUX  KEpPIBHUKIB Ta  MEHEIKEpiB
COLIIOKYJIbTYPHOI JAISUIBHOCTI 3 METOI0 (OPMYBAaHHS Yy HHMX TOTOBHOCTI [0
npodeciitHol AISUTBHOCTI 3 MiIITKAMH, SIKI MAlOTh MIJABUIICHUN PiBEHb arpecii.
OCHOBHI TIOJIO)KCHHSI, y3araJbHEHHS Ta BUCHOBKH MOXYTh OYTH BHKOPHUCTaHI IS
HamucaHHs MoHorpadiii, MAPYYHUKIB, HABYAIbHO-METOJUYHUX IOCIOHUKIB,
BUKOHAHHI MAariCTepChKHX, OaKaJaBpChKUX ¥ KypCOBHX pOOIT, pO3pOOKH
KOHIICMIIA JisJIbHOCTI IIOAO OpraHizaiii MpoQiJakKTUKA 1 KOPEKIlli arpecUBHOI
MOBEIHKHY MiJIJTITKIB Y 3aKJIa/Iax 3arajibHOi CepeHbOT OCBITH.

Kuro4oBi ciioBa: arpecisi, arpeCUBHICTb, /IBIaHTHA, aIMKTUBHA 1 arpeCUBHA
MOBEJIHKA MJIITKIB, 3aKJaJd 3arajlbHOi CEpeIHBhOI OCBITH, NpOdiTaKTHKa,

KOPEKIIisl, COIlaTbHO-TIeIaroTivyHa AiSUTHHICTb.
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INTRODUCTION

The relevance of research. In the 21st century, it has significantly increased
the level of aggression among all segments of the population. As statistics show, it
Is teenagers who are particularly aggressive. This fact is reinforced by the age
crisis and the aggravation of intrapersonal and interpersonal conflicts in the
adolescent environment. When solving personal problems, teenagers often use
aggressive actions. The increased aggressiveness of adolescent schoolchildren is
one of the biggest acute socio-pedagogical problems not only for educators (social
pedagogues, practical psychologists, subject teachers, class leaders) but also for
teenagers themselves and their parents. Teenagers aggressive behavior quite often
leads to deviations. It can also be the cause of delinquent behavior.

The transformation of aggression into a personal quality proves the
deformation of personal development. It poses a serious danger both for the
teenager himself and for his environment. An increased level of aggression in
behavior distracts the teenager from positive things. It also increases the level of
conflict and worsens the moral and psychological climate in the team. It
determines negative interpersonal relationships in the educational institution,
negatively affects the quality of self-realization and disorganizes the activities of
the entire group. It should be noted that certain forms of aggression are
characteristic of the majority of adolescent schoolchildren, however, in a certain
category, aggression, as a persistent form of behavior, not only persists in later life,
but also develops, transforming into a persistent personality quality. As a result of
such transformations, the process of socialization in adolescents deteriorates,
personal productive potential decreases, opportunities for establishing full-fledged
communication with peers are narrowed, and personal formation and development
are significantly deformed. That is why aggressive teenagers need high-quality
socio-pedagogical help during their studies in institutions of general secondary
education.

Based on the above arguments, the increase in the number of teenagers

prone to aggressive behavior puts the task of studying socio-pedagogical factors
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that underlie aggression manifestations in the foreground. In order to provide
qualified help to teenagers, it is advisable to organize preventive and corrective
work in general secondary educational institutions. From a psychological and
pedagogical point of view, in order to reduce the negative consequences of
aggressive behavior, it is necessary to find out the essence of aggression and
investigate its forms. As well as, it is important to predict the most promising
forms, methods and techniques. They will have a positive effect on the prevention
and correction adolescents aggressive behavior while studying.

In the course of the study, it was established that in scientific studies on age
and pedagogical psychology (Vydra, 2011; Karpenko, 2014; Kutishenko, 2010;
Polishchuk, 2006). There were highlighted the theoretical and methodological
principles of the of adolescents aggression manifestation; in psychological and
pedagogical studies (Hulievych, 2010; Dronova, 2011; Kononeko, 2020;
Liashchuk, 2008; Nastiuk, 2011; Chagovets, 2004). There are presented the
features of adolescent aggressiveness in the context of risk-taking. Foreign
scientists (Dancanson, 1999; Olweus, 1993a; 1993b)) reveal the individual
characteristics of aggressive teenagers. The publications (Haiduk, 2011; Hryva,
2005; Zhiznomirska, 2005; Kravchuk, 2002; 2007) describe the gender aspects of
teenagers aggressive behavior. Informative for our thesis are The works of
Harasymov, 2006; Pryshchepa, 2008; Romanova, 2010; Tymofiienko, 2014) are
informative for the thesis. They shed light on the main motives for the teenagers
aggressive behavior. The socio-pedagogical works (Kalaur, 2022; Voloshenko,
2019; 2020; Haidamashko, 2013; 2014; Parfanovych, 2015; 2020) present a
methodological understanding of the of preventive and corrective organization
work with aggressive teenagers.

Despite, the analysis of the development of the problem of prevention and
correction of adolescents aggressive behavior in the scientific literature confirmed
that there is currently accumulated theoretical and methodological material. It does
not fully reveal the essence, features, causes and consequences of this

phenomenon. At the same time, in the domestic socio-pedagogical space, there are
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no separate methodical and practical developments of a complex socio-pedagogical
toolkit for organizing the prevention and correction of teenagers aggressive
behavior in general secondary educational institutions.

The study of the modern experience of organizing preventive and corrective
activities with teenagers who have aggressive behavior showed the existence of
contradictions that need effective resolution, in particular, between:

—a social order for the education of a personality with moderate
aggressiveness and lack of development of practical mechanisms that have a
positive effect on the prevention and correction of adolescent aggressiveness;

—complex and integrative nature of aggressive behavior and only episodic
use of scientifically based innovative forms and methods during the prevention and
correction organization of teenagers aggressive behavior in general secondary
educational institutions;

—increased requirements for the introduction of socio-pedagogical
technology, the process of organizing preventive and corrective work in the
adolescent environment, and the inertia of the secondary education system, which
does not have time to respond in a timely and adequate manner to the introduction
of innovations;

— the requirement for the development of teenagers personal qualities during
their studies in general secondary educational institutions with the use of game and
cultural leisure activities and the lack of purposeful and complex activities in this
direction.

The relevance of the problem, the need to resolve the stated contradictions
and the insufficiency of research determined the choice of the topic of the
dissertation “Social and pedagogical conditions of prevention and correction of
adolescents aggressive behavior in general secondary educational
institutions™.

Connection of work with scientific programs, plans, topics. The
dissertation was completed in accordance with the thematic plan of scientific and

scientific-organizational activities of the Ternopil Volodymyr Hnatiuk National
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Pedagogical University within the scope of the research work “Theory and practice
of diagnostic and preventive work to prevent and overcome deviant behavior of
individuals™ (state registration number 0119U100924. The topic of the dissertation
was approved by the Academic Council of Ternopil Volodymyr Hnatiuk National
Pedagogical University (protocol No. 3 dated 22.10.2019).

The purpose of the study is the theoretical substantiation and experimental
verification of the socio-pedagogical conditions effectiveness that ensure the
effectiveness of social-pedagogical technology for the prevention and correction
adolescents aggressive behavior in general secondary educational institutions.

Objectives of the study:

1. To analyze the essence of the scientific definitions of ‘“aggression”,
“aggressiveness”. To investigate the content, signs, features and causes of the
adolescents aggressive behavior.

2. To analyze the content and features of prevention and correction of
teenagers aggressive behavior in general secondary educational institutions. To
determine the criteria and levels of its organization.

3. To investigate the structural components of the socio-pedagogical
technology of prevention and correction teenagers aggressive behavior in
educational institutions. To determine and justify the socio-pedagogical conditions
of its effectiveness.

4. Experimentally check the effectiveness of socio-pedagogical conditions
for the prevention and correction of teenagers aggressive behavior in general
secondary educational institutions.

The object of the research is the prevention and correction teenagers
aggressive behavior in general secondary educational institutions.

The subject of the study is socio-pedagogical conditions of prevention and
correction teenagers aggressive behavior.

Research methods: theoretical — analysis of normative documents,
psychological and pedagogical works on the investigated problem. It should be

conducted to determine the essence, content and characteristics of aggressive
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behavior manifestation; systematization and generalization of theoretical
provisions, analysis and synthesis to determine the main definitions of research and
substantiation of theoretical and methodological issues of the use of preventive and
corrective methods when working with aggressive teenagers; empirical —
questionnaires, surveys, conversations, pedagogical observation, methods of expert
evaluation, testing, forecasting for researching the state of teenagers aggressive
behavior in general secondary educational institutions; methods of mathematical
statistics — statistical processing and qualitative analysis of the obtained
experimental data to check the effectiveness of socio-pedagogical condition. They
ensure the effectiveness of socio-pedagogical technology for the prevention and
correction adolescents aggressive behavior and the identification of their
reliability. A pedagogical experiment was chosen as the leading method. It covered
ascertaining and formative stages. There were used methods of mathematical
statistics (Kolmogorov-Smirnov criterion) for analyzing experimental data and
determining their reliability and mathematical validity. The use of these methods
made it possible to consider psychological and pedagogical facts and phenomena
in all the complexity of their interrelationships. It also gave a real opportunity to
check the results of the pedagogical experiment in quantitative and qualitative
indicators.

The hypothesis of the research is that reducing the level of teenagers
aggressive behavior in general secondary educational institutions will be effective
only due to some factors. If a set of socio-pedagogical conditions is purposefully
implemented (pedagogical support for the process of improving the personal
qualities and resources of adolescent schoolchildren. If the formation of
constructive interaction and the development of a positive microclimate based on
the use of game activities. If there will be provided practice-oriented direction of
cultural and recreational activities). It will be effective when it is oriented to the
teenagers interests and positive needs. It is reflected through the observance of

principles (motivation of preventive and corrective activities; personification of
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preventive and corrective work; reasoned choice; mediated effects of preventive
and corrective measures).

Experimental research base. The participants of the study were students of
grades 5-9 of the Ternopil comprehensive school of the I-111 degrees No. 24 of the
Ternopil city council of the Ternopil region, Lyceum of the village Gadynkivtsi of
Kopychynetsi City Council of Chortkivsky District of Ternopil Oblast, Chernivtsi
Polytechnic Lyceum No. 11 “Prestige” of Chernivtsi City Council, Mukachiv
Specialized School I-111 Levels No. 4 with in-depth study of individual subjects
and units of Mukachiv City Council of Zakarpattia Oblast. The experiment
involved 811 teenagers (diagnostic stage) and 245 teenagers (formative stage), 35
class teachers, 5 practical psychologists and 5 social pedagogues, students of
specialties 053 “Psychology”; 231 “Social work”; 011 “Educational and
pedagogical sciences (Social pedagogy)” of Ternopil Volodymyr Hnatiuk National
Pedagogical University.

The scientific novelty of the obtained results is that: there has been firstly
developed a socio-pedagogical technology for the organization of preventive and
corrective activities. It includes: the goal, subjects who will implement it, scientific
and methodological support for practical activities, forms and methods of
implementing the technology. It also consist of stages of practical activity,
parameters for evaluating the expected result. There are theoretically determined
and substantiated socio-pedagogical conditions ensuring the effectiveness of socio-
pedagogical technology (pedagogical support for the process of improving the
personal qualities and resources of adolescent schoolchildren; the formation of
constructive interaction and the development of a positive microclimate based on
the use of game activities; providing practice-oriented direction for cultural and
recreational activities);

—there are specified the following criteria (motivational-emotional,
cognitive, conative-behavioral). They reflect the productivity and quality of the of
prevention and correction process of adolescents aggressive behavior in general

secondary educational institutions at three levels (high, average and low);
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— it has been improved the diagnostic toolkit for researching the aggressive
behavior of teenagers;

— it has been clarified the essence of the scientific definitions “aggression”,
““aggressiveness”, “aggressive behavior”, “peculiarities of adolescent aggression”.

There have gained further development methodical and practical principles
of using innovative forms, methods and means during the organization of
preventive and corrective activities with teenagers in general secondary
educational institutions.

The practical significance of the research lies in the development and
implementation of innovative forms and methods. These tools reduce the level of
aggressiveness in preventive and corrective work with teenagers in general
secondary educational institutions. It is proposed a toolkit for diagnosing teenagers
aggressive behavior. It was prepared “STOP BULLING” training. Also there were
prepared educational and methodological recommendations “Methodical and
practical foundations of the prevention and correction organization of adolescents
aggressive behavior in general secondary educational institutions: a practical
advisor”. It was proposed “Bank of practical materials for the organization of
leisure activities of adolescents in general secondary education institutions”. It was
also developed a portfolio for social pedagogue and practical psychologist on the
prevention and correction organization of teenagers aggressive behavior.

The results of scientific research can be used during the professional training
of future social pedagogues, social workers and practical psychologists. As well as,
it can be helpful for development of methodological materials for classroom
teachers and managers of socio-cultural activities. It is aimed at forming their
readiness to work with teenagers who have a high level of aggression. The main
provisions, generalizations and conclusions can be used for writing monographs,
textbooks, teaching and methodical manuals, performing master’s, bachelor’s and
course theses. Developing concepts of activities related to the prevention and
correction organization of teenagers aggressive behavior in general secondary

educational institutions.
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The results of the study were implemented in the educational process of the
Chernivtsi Polytechnic Lyceum No. 11 “Prestige” of the Chernivtsi City Council
(implementation certificate No. 180 dated September 6, 2022); Ternopil Secondary

School of Grades I-11l No. 24 of Ternopil City Council of Ternopil Region
(implementation certificate No. 02-08/66 dated 22.09.2022), Mukachiv Specialized
School of Grades I-111 No. 4 with in-depth study of individual subjects and sections

of Mukachiv City School council of Zakarpattia region (certificate on
implementation No. 01-12/102 dated 23.09.2022), lyceum of Gadynkivtsi of the
Kopychynetsi City Council of Chortkiv District, Ternopil Oblast (implementation
certificate No. 70 dated 09/26/2022), Ternopil Volodymyr Hnatiuk National
Pedagogical University (implementation certificate No. 901/33-03 dated
07.10.2022).

Personal contribution of the respondent. The dissertation is an
independent scientific work. There are set forth the ideas and developments of the
author in order to fulfill the research tasks and solve the scientific problem. The
main results of the dissertation were independently obtained by the author. In the
work (Bihun, Pashko, Danchuk, Kryvonis, Sami, & Ivanikiv, 2022), there is
personal contribution of the recipient which consists in the pedagogical
characteristics of the adolescents personal development with depressive disorders;
the author presented practical mechanisms for using innovative methods in
working with aggressive teenagers in the article (Soroka, Seaga Semmi, 2022); the
author revealed the practical basics of organizing the prevention and correction
teenagers aggressive behavior in general secondary educational institutions in the
methodical manual (Seaga Semi, Olga Soroka, 2021).

Approbation of research results. There were highlighted the main
theoretical, experimental and applied results of the research, its conceptual
provisions and generalized conclusions in presentations with scientific reports.
Also they were presented in reports at plenary and sectional meetings of the
following  scientific-practical and scientific-methodological conferences:

international — “Modern information technologies and innovative teaching
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methods: experience, trends, perspectives” (Ternopil, 2020), “Pedagogy and
psychology: current state of scientific research development and perspectives”
(Zaporizhia, 2020), “Social work: today’s challenges” (Ternopil, 2021); All-
Ukrainian — “Social and educational dominants of specialists professional training
in the social sphere and inclusive education” (Berdiansk, 2019), “Transformation
processes in modern medical and pharmaceutical workers training” (Rivne, 2020;
2021), “Social support of family and child in the socio-cultural space of the
community” (Sumy, 2022); regional — “Professional mobility as a factor of social
adaptation and creative self-realization of the individual in the conditions of social
transformations” (Kharkiv, 2020), “Pages of the history and present of the college:
heritage. history. education. culture. art. Personality” (Kalush, 2022).

The results of the study were discussed and approved at the meetings and
scientific-practical seminars of the Department of Social Work and Management of
Socio-Cultural Activity of Ternopil Volodymyr Hnatiuk National Pedagogical
University (2019-2022).

The reliability of the research results is ensured by the methodological
validity of the initial provisions. It is also provided by analysis of a significant
number of scientific sources and scientific and methodological support of the
educational process of general secondary educational institutions. It is also ensured
by positive results obtained from the implementation of the dissertation materials
in the work of Ukraine higher educational institutions and general secondary
educational institutions.

Publications. The main results of the research are reflected in 14
publications, 11 of which are individual; 1 article in a foreign publication, 3
articles in scientific specialized publications of Ukraine, 1 — educational and
methodological manual and 9 works of an approbation nature, published in
collections of conference materials and other publications.

The structure and scope of the dissertation. The dissertation consists of an
introduction, three chapters, general conclusions, references (321 titles, of which

34 are in foreign languages) and appendices. The total volume of the dissertation is
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331 pages. The main content is laid out on 211 pages. The work contains 13

figures, 18 tables and 11 appendices.
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CHAPTER 1
THEORETICAL BASIS OF THE AGGRESSIVE BEHAVIOR
EMERGENCE IN ADOLESCENT AGE

1.1. The main projections of the of aggression’s study as a psychological-

pedagogical and social phenomenon

Over the last two decades of the 21st century all over the world there is a
significant increase in aggressive and violent actions. These actions are associated
with manifestations of special cruelty. Such socially dangerous of cruelty
manifestations is usually directly related to aggression. They also arise as a result
of internal (personal) or external (social) factors. It can be testified that aggression
in its various manifestations ranks first among destabilizing factors. Currently, the
growth of aggression manifestations in the adolescent environment causes serious
concern. It also requires methodically balanced, effective and high-quality
activities aimed at its correction and reduction. The problem of aggression has
become one of the most relevant. This issue requires multifaceted analysis both
from the etymological and semantic plane and from the psychological and
pedagogical point of view.

Various authors have proposed a significant number of definitions of the
content essence of the scientific category “aggression” in the psychological,
pedagogical and socio-pedagogical literature. First of all, it should be dwelled on
the psychological interpretation. For example, in the large psychological
dictionary, aggression (lat. aggressio — attack) is interpreted as motivated
destructive behavior that contradicts the norms of human coexistence. It is such an
action that harms the objects of the attack. As well as, it causes physical damage to
people or causes them psychological discomfort (Big Psychological Dictionary,
2004).

From a psychological point of view, aggression is defined as “any action that

causes or intends to cause harm to another person, group of people, or animal”
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(Rean, 1996, p. 3). From a psychological perspective, aggression should be
considered more broadly, namely as causing harm not only to a person or an
animal, but also to any inanimate object in general (Berkowitz, 2001, p. 329).
Appealing to the views of R. Beron and D. Richardson, in the textbook under the
authorship of T. Dutkevych, the definition of aggression is given as “any form of
behavior that is directed at the public. It is insulting or causing harm to another
living being that does not want such treatment” (Dutkevych, 2012, p. 38).
According to V. Kyrychenko, aggression should not be understood only as a
negative and destructive phenomenon, because its role is very large in the life
development (Kyrychenko, 2002).

It was established the presence of multifaceted and ambiguous approaches,
in the course of studying the psychological angle of aggression as a scientific
definition. According to A. Rean’s position, aggression should be understood as
“any intentional action aimed at harming another person, a group of people, or an
animal” (Rean, 1999, p. 218). As it can be seen, the presented interpretation echoes
the definition that is positioned in E. Fromm’s study (Fromm, 1999). As well as, it
Is presented in most psychological reference books and dictionaries. For a more
thorough study of the etymological and semantic essence of aggression. It was
conducted a generalized analysis of this definition presented in the psychological
reference literature. See the table 1.1 where there is presented the vision of
scientists in chronological order.

Table 1.1.
Psychological approaches to understanding the essence and content of

aggression

Author and year

9
0 | of publication The term’s essence

1 |V. Voitko Characterized by impulsive activity of behavior, affective
(Psychological experiences — anger, desire to cause injury to another
Dictionary, 1982) | (physically or morally)

2 | A. Petrovskyi Individual or collective behavior, actions aimed at causing
(Psychology. physical or psychological harm, or at destroying another

Dictionary, 1990) | person or group of people
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3 | V. Zinchenko, Motivational destructive behavior that contradicts the
B. Meshcheria- norms and rules of people’s coexistence in society and
kov harms the objects of the attack, brings physical harm to
(Psychological people or causes them psychological discomfort
Dictionary, 1999)

4 | S. Holovyn, Individual or collective behavior or actions aimed at
(Dictionary of a | physically or mentally harming or even destroying
practical another person or group
psychologist,

2001)

5 |B. Motivated destructive behavior that contradicts the norms
Meshcheriakov, | (rules) of people’s coexistence in society. Actions which
V. Zinchenko, cause harm to the objects of the attack, which causes
(Big physical harm to people or causes them discomfort
Psychological
Dictionary, 2004)

6 |V.Krysko, Individual or collective behavior and actions aimed at
(Krysko, 2004) causing physical or psychological harm to other people,

or at their destruction

7 | V. Sharap, The demonstration of force superiority or the use of force
(Shapar, 2004) in relation to another person or group of people

8 | O. Stepanov, Purposeful destructive behavior of a person that
(Psychological contradicts socially established norms and causes physical
Encyclopedia, harm to others or causes psychological discomfort
2006) (tension, depression, fear, etc.)

9 |T. Alekseenko, Purposeful destructive behavior that contradicts the norms
(Social pedagogy: |and rules of people’s coexistence in society. Actions
dictionary — which harm the objects of the attack, causing physical
reference, 2009) harm to people or causing them negative experiences, a

state of tension, fear, depression

10 | H. Vasianovych, | Any actions used with the intention of harming another

(Vasianovych,
2012)

person or to achieve one’s goals at the expense of other
people

The variety of definitions of “aggression” should be considered as the result

of such an analysis of the research subject, where there are reflected individual

moments of its development. The provided definitions represent, as a rule, very

close concepts and points of view developed by their authors. It explains the

essence of the term from a specific point of view. In addition, the differences in

interpretation are primarily related to the specific worldviews of the researchers

themselves. As we it can be seen from the above definitions (Table 1.1), as well as
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from the analysis of other publications (Antonian, 1991; Drozdov & Skok, 2000;
Dutkevych, 2012; Piznai sebe, 2005; Yatsenko, 2004), from the etymological and
semantic point of view in the psychological context, the scientific term
““aggression” is very general. It is mainly used by psychologists to refer to a variety
of actions that include attack or hostility.
In the course of the research, it was found that teachers, social
pedagogues/social workers and sociologists pay special attention to aggression. For
the completeness and validity of the dissertation work, it is considered expedient.
First of all, it should be briefly dwelled on the general characteristics of the
scientific definition of “aggression” from the pedagogical level. See table 1.2

where there are collected the most common and traditional approaches to the

essence of “aggression” precisely from a pedagogical perspective.

Table 1.2.
Pedagogical approaches to understanding the essence of aggression
No| Author and year of The term’s essence
publication

1 | V. Astakhova, Actions aimed at causing moral or physical harm to
(Glossary of modern others
education, 1998, p. 80)

2 | H. Kodzhaspirova, Purposeful destructive behavior that contradicts the
A. Kodzhaspirov norms and rules of people’s coexistence in society.
(Kodzhaspirova & Actions that harm the objects of attack (living and
Kodzhaspirov, 2000, p. | non-living), causing physical harm to people or
6) causing them negative experiences, a state of

tension, fears, depression

3 | L. Mardakhaiev, Behavior that involves inflicting physical or moral
(Dictionary of social injury on another person or threatening to do so;
pedagogy, 2002, p. 11) | destructive influence on the group

4 | le. Rapacevych, Purposeful destructive behavior that contradicts the
(Pedagogy: Great norms and rules of people’s coexistence in society,
Modern Encyclopedia, |that harms the objects of attack (living and non-
2005, p. 11) living), causing physical harm to people or causing

them negative experiences, a state of tension, fears,
depression

5 | I. Zvierieva, (Social Actions and such attitudes, which, being hostile, at
pedagogy: small the same time do not have any objective reasons,
encyclopedia, 2008, cannot be justified by the prevailing circumstances
p. 5) or considerations of a moral or legal nature. In
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particular the need for self-defense or protection

V. Kremen,
(Encyclopedia of
Education, 2008, p. 10)

A specific form of actions, behavior of a person
that causes or intends to cause harm to another
person, a group of persons or an animal

I. Zvierieva,
(Encyclopedia for
specialists in the social
sphere, 2013, p. 308)

Manifestation of aggressiveness in destructive
actions, practical behavior

T. Chervonna,
(Diagnosis and
correction of
aggressiveness in
children, 2014, p. 88)

Person’s physical or verbal behavior aimed at
damage or destruction. If aggression manifests
itself in the most extreme and socially unacceptable
form, it turns into violence

O. Sharpan, (Modern
psychological and

Behavioral act, causing verbal or physical harm to
someone or something

pedagogical dictionary,
2016, p. 14)

Thus, it can be generalized that pedagogical approaches to the essence of the
scientific definition of ‘“aggression” are quite close and correlated with
psychological ones. So, summarizing the pedagogical views of scientists (Table
1.2), it can be stated that their views, despite the differences in definition,
accumulate around the understanding of the concept of aggression through the idea
of causing harm to another subject. It should be noted that the scientific
understanding of the essence of aggression in psychological (Table 1.1) and
pedagogical (Table 1.2) studies, as well as the study of the views of A. Bass (Bass,
2013, p. 117), L. Berkowitz (Berkowitz & Feschbach, 2001, p. 233), R. Beron
(Beron, 2010, p. 24), S. Kravchuk (Kravchuk, 2004, p. 87) and D. Connor
(Connor, 2015, p. 74) allowed to make several generalizations, namely:

— firstly, aggression involves a rather strong physical activity of the
individual, which is aimed at realizing the desire for self-assertion. It also provides
an opportunity to resist external forces and influences;

—secondly, aggression includes effective external reactions and acts of
hostility, attack, destruction, display of force with the aim of harming another

person, or even animate or inanimate object;
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— thirdly, aggression is aimed at the direct implementation by a person of
such behavior that contains a threat or causes harm to others by inflicting bodily,
physical or other types of damage;

— fourthly, aggression includes the intention to offend or the execution of an
insult. And it does not simply lead to such consequences;

— fifthly, aggression occurs in the presence of two mandatory conditions (1)
there are harmful consequences for the victim; 2) violation of norms of behavior).

It is considered appropriate, from a semantic point of view, to emphasize the
social aspects, regarding the essence of aggression. Thus, based on the study of
publications by I. Zvierieva (Encyclopedia for specialists in the social sphere,
2013), O. Sannikova (Sannikova & Mazokha, 2006), E. Zmanovska (Zmanovska
& Rybnikov, 2011), N. Sysko (Collection of correctional programs, 2014 ) and
I. Kholkovska (Kholkovska, 2007) it can be stated that aggression is a personality
trait. It is considered as an acquired quality and a product of socialization. It is
based on biological adaptive mechanisms. Such “instruments” that are common to
humans and representatives of the animal world.

It should be noted that in the social plane, aggression is considered as a
means of achieving a goal that is significant for a person. As well as, it is a mean
of psychological relief and switching of activities. Along with this, as proved by
N. Bocharina (Bocharina, 2014), A. Karavanov (Karavanov, 2013), I. Romanovska
(Romanovska, 2000), aggression is often an end in itself for some people. This fact
iIs related to the fact that aggression is aimed at satisfying one’s own needs for self-
affirmation and self-realization. Therefore it is closely related to the “I-concept”.

Within the scope of the author’s scientific investigation of the specified
range of issues, it was agreed with the position of scientists. It is appropriate to
consider aggression as a social phenomenon, namely “as a form of behavior that is
learned during training” (Kyrychenko, 2002, p. 71).

Thus, the scientist advises to focus attention on the following three aspects:

1) on the way in which the aggressive model was assimilated by the

individual;
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2) on the factors that provoke its appearance;

3) on the conditions that contribute to the aggression consolidation in a
person actions and behavior.

That is, in the end, it can be stated that aggression is an innate human
reaction, from a sociological point of view. It has properties of limited use, because
it persists only until it is achieved the goal of aggression.

In the course of studying the work of specialists (Bandura, Walter, 1999;
Dodge, 1990; Dollard & Doob & Miller & Mowrer & Sears, 1939; Farrington,
1989; Lazarus, 1966; McNeely & Robinson-Simpson, 1987; Miller, 1986; Fromm,
1999) it was established that, aggression in foreign psychology, is considered as
behavior aimed at harming a person or harming another living being. This human
being has every reason to avoid a similar attitude to itself (A. Bandura (Bandura,
1983b); L. Berkowitz (Berkowitz, 1973); G. Borgia (Borgia, 1980). Moreover,
researchers consider aggression as the result of certain behavior that has negative
legal, moral, emotional aspects. The state of aggression determines the emotional
side of the individual. There are presented the views of foreign psychologists on
the essence of aggression in the appendix A.

It should be dwelled on the substantive characteristics of aggression, in
particular, it will be focused on: elucidating the goal, studying the aggression’s
nature, establishing approaches to the functions and types classification,
researching manifestations, considering the main psychological and pedagogical
causes of its occurrence.

According to |. Zvierieva, who says that the goal of aggression “can be both
the actual infliction of suffering (harm) on the victim (hostile aggression). It is also
said that the use of aggression is a mean of achieving another goal (instrumental
aggression)” (Encyclopedia for specialists in the social sphere, 2013, p. 308).

Taking into account the fact that the scientific definition of “aggression” is
key in the dissertation work, it undoubtedly actualizes the need to study the nature
of this phenomenon. In particular, in the psychology of conflict (Psychology of

conflict, 2008), aggression is most often considered not as an emotion, motive or
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attitude, but as a pattern of behavior. Regarding the essence of the nature of
aggression, it should be focused on such aspects as:

— it manifests itself in a person’s life as a number of psycho-forms (hostility,
hatred, aggressiveness, cruelty, anger). These patterns are formed as psychological
properties and personality traits in the absence of proper socio-cultural orientations
and norms of social responsibility. It is also formed in the absence punishment for
aggressive acts; it can manifest itself for self-affirmation or self-survival in critical
situations;

— it can beat with verbal or physical, individual or group behavior. Its main
purpose is purposeful infliction of damage; characterized by hostility; it has a wide
range of functional manifestations, anger can provoke aggression, and it is also
positioned as an end in itself;

— destructive behavior or an act that contradicts the norms and rules of social
life and, for the most part, is accompanied by the infliction of damage by the object
of the attack or physical damage to other individuals; it causes them depression,
discomfort, inconvenience, tension, stress, cowardice.

Thus, based on the analysis of textbooks on conflict theory (A. Berlach
(Berlach & Kondriukova & Kryvolapchuk & Polishchuk, 2010); S. Kalaur (Kalaur
& Falynska, 2010a; Kalaur & Falynska, 2010b), M. Piren (Piren, 2003),
E. Tykhomyrova (Conflictology and negotiation theory, 2008), M. Tsyurupa
(Tsyurupa, 2004)) it was found out that in the field of aggression research, conflict
scientists distinguish four main directions, namely: biogenetic, psychological,
ecological and social. Thus, the biogenetic direction explains the origin of
aggression on the basis of the fact that man comes from his ancient ancestors —
animals. Therefor the human inherited the character of a “wild beast”.

That is, a person has inherited instinctive aggression. At the same time, the
cultural values and traditions that were acquired in the course of evolution serve
only as inhibition mechanisms to restrain aggression. The psychological direction
explains human aggression as a desire to solve one’s internal psychological

problems at the expense of others. This desire’s result manifests itself in a need to
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show aggression in order to destroy one’s opponent in order to save one’s life. The
ecological direction explains aggression based on the fact that a person is a self-
organized system that needs to destroy other systems and living organisms (plants,
animals, people). The human does that in order to obtain energy and maintain a
high-quality level of life. The social direction explains aggression by those social
relations that exist in every society; first of all, it is taken into account the people’s
struggle for their existence and achievement of the highest social status.

The attention should be paid on the characteristics of the aggression’s
functions. This issue was based on the research of N. Volianiuk and H. Lozhkin
(Victimology and Aggression, 2010, p. 89-90). Thus, scientists present a
phenomenological analysis of aggression from a psychological and pedagogical
point of view. They also prove that the range of functions performed by aggression
should be separated into three groups:

1) negative functions,

2) positive functions,

3) ambivalent functions.

It is presented the generalization of information schematically in fig. 1.1,

based on their research.

FUNCTIONS OF AGGRESSION

\

POSI:I'IVE NEGATIVE AMBIVA:LENT

\4 \ 4 \ 4
ADAPTIVE DESTRUCTIVE Realization of needs in emotional
I I experiences
RESEARCHER CONFLICT !
REVENGE
[ [
PROTECTIVE DEMONSTRATIVE '

Emotional stress relieve

Fig. 1.1. The spectrum of aggression’s functions (according to
N. Volianiuk and H. Lozhkin)
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Thus, the positive functions include the adaptation function. They allow one
to effectively adapt to the social environment. It is explained through aggression to
take an active life position and show independence. The research function makes it
possible to exert a regulatory influence on the cognition process. It also provides
orientation in the surrounding reality based on understanding and real assessment
of the situation. A person is able to respond to aggressive actions in his address, on
the basis of the protective function. The negative functions include, first of all, the
destructive function. This function consists in the fact that aggression is aimed at
satisfying the desire to harm the victim against whom it is directly directed. A
negative function is also a conflict function. It involves negative behavior in order
to establish an optimal way out of the conflict on the basis of compromise or
cooperation. According to the demonstrative function, the aggression is an
effective means of demonstrating physical superiority to weaken the victim’s
resistance. It is considered the spectrum of ambivalent functions to be undeniably
interesting. Thus, ambivalent functions include such a function as the realization of
the need for emotional experiences. In our view, this function is ambivalent due to
the fact that physical pain or humiliation quite often causes pleasure in some
people. The aggression itself acts as an end in itself in this case. Revenge also has a
twofold (ambivalent) explanation. First, revenge does not protect against a threat to
what is carried out after its implementation. Secondly, revenge is aimed at
neutralizing the harm or damage caused. That is, in other words, aggression can
compensate for other aggression. Therefore broken relationships can return to the
starting point. It is also considered such a function of aggression as the emotional
tension relieve to be ambivalent. Its ambivalence is caused by the fact that the goal
of aggression is to relieve emotional stress and further reduce the urge to
aggression. The level of aggression’s reduction depends on the degree of
achievement of the set goal. It also depends on the completeness of the damage
caused to the object at which the aggression was directed.

In our view, the classification of aggression types requires a more thorough

analysis. Thus, it was carried out a methodical analysis of textbooks and manuals
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on psychology and social psychology (Moskalets, 2020; Orban-Lembryk, 2004;
Perhailo, 2015; Psychology of personality, 2001; Semychenko, 2006) and
educational publications on pedagogical psychology (Connor, 2015; Bocheliuk &
Zarytska, 2006; Vlasova, 2005; Zabrotskyi & Shaposhnykova, 2019; Lysianska,
2012; Savchyn, 2007; Pedagogical psychology, 2012; Stepanov, 2011) allowed us
to carry out classification in the following three generally recognized and main
planes:

1) by orientation to the object;

2) by means of manifestation;

3) by types of manifestation.

There are distinguished internal (auto-aggression) and external (hetero-
aggression). It was defined according to the direction at which the aggression will
be directed. In particular, autoaggression involves the manifestation of exaggerated
demands and accusations against the person himself. This type of aggression
involves self-digging, self-torture, and remorse. Heteroaggression is based on the
use of open aggression manifestations against other people.

Most often, scientists distinguish voluntary and involuntary aggression,
according to the methods of its manifestation. Thus, involuntary aggression has the
form of purposeful anger. It quickly ends when it is not under the control of the
subject and proceeds according to a specific type of affect (throwing various
objects that are at hand at the offender). It has been established that the main cause
of arbitrary aggression lies in the desire to create obstacles for another person. It
also aims at humiliating or insulting one’s opponent (revenge for an insult, rude
statements).

In the semantic plane, there are distinguished the following types of
aggression by types of it manifestation:

1) physical (attack) — use of physical force against another object;

2) verbal — expression of negative feelings both through the form (argument,
scream, scream) and through the content of verbal reactions (threats, curses);

3) direct — precisely directed against any object;
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4) indirect — actions that are directed at another person (malicious slander,
jokes); actions that are characterized by no direction and no order (outbursts of
anger, stomping feet, hitting fists, etc.);

5) instrumental, which is a mean of achieving the set goal;

6) hostile — involves actions aimed at causing damage to the object;

7) auto-aggression — manifests itself in self-blame, self-humiliation, self-
harm, up to suicide.

According to reference dictionary authored by Y. Prykhodko and
V. Yurchenko, it was found another type of aggression. It is called altruistic
aggression, which “aims to protect others from someone’s aggressive actions”
(Prykhodko & Yurchenko, 2012, p. 12). Also, in their dictionary of the later
edition (2003), altruistic aggression is distinguished as a separate type by
B. Meshcheriakov and V. Zinchenko (Big psychological dictionary, 2004, p. 19).

It is quite often used the classification of aggression by the the authors
A. Bass and A. Darky. They distinguished five types of aggression by actions:
physical aggression, irritation (temper, rudeness), verbal aggression (threats,
shouts), indirect aggression (gossip, mean jokes), negativism (oppositional
behavior) (Bass & Darky, 2013, p. 121). It should be noted that three types
(physical, verbal, indirect) are represented in the classification plane of aggression
by types of it manifestation. In view of this, it is considered expedient to leave
such types as irritation and negativism in this plane.

In the context of our scientific research, E. Fromm’s views (Fromm, 1999)
on the classification of aggression is considered to be interesting. It is proven the
expediency of distinguishing only two types of aggression in terms of qualitative
direction: “benign” and “malignant”. Moreover, a benign one arises when a person
defends himself during danger. Therefore it has a defensive meaning. The need for
this type of aggression disappears when the danger disappears. Whereas
“malignant” aggression implies destructiveness and cruelty. Usually, as scientists
prove, this type of aggression is spontaneous (Prykhodko & Yurchenko, 2012,
p. 63).
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According to S. Maksymenko’s position (Maksymenko & Solovienko,
2000), when classifying aggression, it is advisable to take into account the style of
behavior of a person in a conflict. Thus, it is positioned the expediency of
distinguishing three types of aggression:

— protective (occurs when the function of aggression is protection from the
outside world, which is dangerous for a person);

— destructive (aimed at the destruction caused by impaired ability to make
independent judgments and choices);

— demonstrative (develops when a person wants to draw attention to himself)
(Maksymenko & Solovienko, 2000, p. 94).

According to N. Volianiuk and H. Lozhkina (Victimology and Aggression,
2010, p. 90), it is worth presenting such a plane as the aggression stimulus, in the
spectrum of types of aggression. In the opinion of scientists, it is advisable to
distinguish between reactive (implies retaliation as a response to perceived
aggression) and proactive (implies behavior aimed at obtaining a certain positive
result) aggression in this area.

According to Y. Antonian’s advice (Antonian & Huldan, 1991) and
F. Safuanov (Safuanov, 1999), aggression can also be classified by the level of
activity. That is, according to this plane, constructive (presupposes the readiness to
resist harmful influences, as well as creative activity and the ability to implement
innovative ideas), destructive (characterized by destructive activity), deficient (a
person has a low level of activity. This person has reduced opportunities for
creativity, as well as asthenic and depressive states) aggression.

For the completeness of the study of aggression types, it is considered
expedient to add five more classification planes to the list presented above: 4) by
the actions of the aggressor; 5) qualitative direction; 6) by the style of behavior in
the conflict; 7) a stimulus for action; 8) by activity level (Fig. 1.2).
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Fig. 1.2. Classification of aggression types (author s generalization)
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In order to ensure the objectivity and completeness of the psychological-
pedagogical “picture”, it is advisable to briefly analyze the manifestations and
forms of aggression. It relates to the content of the scientific definition of
“aggression”. Thus, to the list of aggression manifestations, A. Petrovskyi and
M. Yaroshevskyi include expressive, impulsive, affective (Psychology. Dictionary,
1990, p. 9). Two radically different aggression manifestations were considered by
representatives of psychoanalysis: defensive, “benign” aggression that serves the
cause of human survival (it has biological roots and disappears when danger or
threat to life disappears) and “malignant”. The last type of aggression is described
as destructiveness and cruelty that are characteristic only of humans. It is
determined by various psychological and social factors (Furmanov, 1996, p. 10).
So, on the basis of the information generalization, it was established that the main
aggression forms are considered by scientists to be: terror, genocide, racial,
religious, ideological conflicts (Psychology. Dictionary, 1990, p. 9).

In the context of our scientific investigations, there is a rather weighty
question that concerns the study of the causes of aggression. It should be
emphasized that there is a wide range of views on this issue. They should be
generally analysed. Thus, according to A. Petrovskyi and M. Yaroshevskyi
(Psychology. Dictionary, 1990, p. 9) the cause of aggression involves its
occurrence as a subject’s reaction to frustration. It is accompanied by emotional
states of anger, hostility, and hatred. A slightly larger range of reasons is presented
in the reference book authored by Robert Arthur (Big explanatory psychological
dictionary, 2000, p. 22). In particular, the dictionary indicates that aggression can
be motivated by such main factors as:

a) fear or frustration;

b) desire to cause fear in others;

¢) striving to achieve recognition of one’s own ideas or realization of one’s

own interests.
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Foreign psychologists (Farrington, 1989; Lazarus, 1966; McNeely &
Robinson-Simpson, 1987; Miller, 1986) explain aggression with the following
reasons: a biological explanation (a consequence of overpopulation and the need to
defend one's territory); a psychological explanation (the consequence of a blockage
on the way to achieving the goal set by the individual); social explanation (a
consequence of the importance of initiation in the development of aggression).
(Appendix A presents the vision of scientists regarding the main causes of
aggression). So, the main aggression manifestation by a person is the violation and
deformation of the value sphere, the value relationship to other people.

It is presented an interesting position regarding the factors that contribute to
the growth of aggression in the textbook (Psychology of Human Aggressiveness,
1999), K. Selchenok. Thus, the scientist emphasizes the negative factors of the
surrounding environment. The expert describes such factors as the impact of noise,
water and air pollution. Also there is an impact of temperature fluctuations, a large
crowd of people, and a decrease in the level of personal space. The author also
notes as factors that influence the growth of aggression. These factors include the
use of alcohol and narcotic substances (Psychology of human aggression, 1999, p.
64-65). The same position is supported by R. Baron and D. Richardson (Baron &
Richardson, 1997). They note that moderately high temperatures, compared to low
or very high temperatures, contribute to the exacerbation of aggressive tendencies.
In particular, on the basis of long-term laboratory experiments, it has been found
that noise contributes to the growth of aggression. There are also facts that prove
that aggressive reactions increase when the air contains some pollutants (cigarette
smoke, unpleasant odors) (Baron & Richardson, 1997, pp. 186-187).

It is supported the position of scientists in that aggression is almost always
considered antisocial behavior, and its “source can be failure, conflict, deception,
the desire for self-assertion” (Nereta, 2015, p. 9). Modern conflict research (Kalaur
& Falynska, 2010b; Victimology and Aggression, 2010) confirms the fact that
individual people have a tendency to aggression or violence. Moreover, there are

people who respond to even minor provocations with inappropriately strong
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aggression. Such aggression is usually explained by the existence of personal
characteristics, attitudes and tendencies. N. Volianiuk and H. Lozhkina
(Victimology and Aggression, 2010) include emotional sensitivity (persistent
tendency to take offense, feel incompetent, and distress in response to minimal
frustration) and irritability (persistent tendency to take offense even at minimal
provocation) to such personal characteristics. It is irritability that is quite closely
related to aggression, especially when it was preceded by provocation. In
particular, factors that “stimulate” an increase in the level of aggression include
such a list of personal traits as: “fear of social disapproval, irritability, the tendency
to perceive other people’s actions as hostile towards oneself (hostility attribution
bias). Also it is spoken about the the conviction that in all cases he remains the
master of his fate, the tendency to feel shame” (Victimology and Aggression,
2010, p. 94).

As scientists prove (Nereta, 2015; Kalaur & Falynska, 2010a; Kravchuk,
2006), the influence of the social environment is the decisive factor in the
formation of aggression. The individual socialization directly takes place in this
factor. For example, children learn to be aggressive from an early age, in a society
that cultivates violence, cruelty, where there is no mercy. Violence in families has
a particularly negative impact on the development of aggression. For example, a
father’s aggressive behavior towards other family members. Excessively strict
upbringing also contributes to the formation of potential aggression, hostility and
fear.

Based on the generalization of the of V. Voitka’s vision (Psychological
Dictionary, 1982, p. 7), it was stated that aggression can arise not only as a
reaction to circumstances. It can also be a result of imitating patterns of behavior
(copying). It is used by a person as a deliberate means to achieve own mercantile
purpose. So, in such a specific case, the main cause of aggression may be the effect
of inadequacy. It arises as a result of not satisfying a person’s need for self-
affirmation. According to O. Stepanov’s vision, aggression is a situational state

that can be characterized by outbursts of anger. It can be also described as a malice
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and impulsive behavior directed at the object of frustration. The causes of
aggressiveness can be “unsatisfied needs, real or imagined frustration, conflicts
between people, the affect of inadequacy” (Psychological Encyclopedia, 2006, p.
10).

In conclusion, we note that in the psychological and pedagogical context,
aggression acts as destructive behavior that contradicts the norms and rules of
social life. Mostly, it is accompanied by harm and involves an attack or inflicting
real, usually physical, injuries on the victim chosen by the aggressor. In the
psychological plane, as a rule, aggression causes depression, psychological
discomfort, tension, stress, oppression. Its main manifestations in the life of an
individual are a number of psychoforms (aggressiveness, hostility, cruelty, hatred,
anger, etc.). They are formed as basic psychological properties and personality
traits of the aggressor.

Within the scope of the author’s investigation, it was found that from a
psychological point of view, person’s aggressive behavior is defined from two
angles as “aggression”, and sometimes as “‘aggressiveness”. However, it was also
established that “aggression” and ‘“aggressiveness” are often considered
synonymous in scientific research. In this context, it is valid the of
T. Rumiantseva’s position (Rumiantseva, 1991). She argues the need to distinguish
between “aggression” and “aggressiveness”. According to her view, “aggression”
is as a specific form of behavior. “Aggressiveness” is a mental property of an
individual. In particular, the author’s vision boils down to the fact that “Aggression
IS a process that has a specific function and organization; aggressiveness is a kind
of structure that is a component of a more complex structure of human mental
properties” (Rumiantseva, 1991, p. 81).

Thus, a comparative analysis was conducted for the purpose of a thorough
and comprehensive study of issues within the author’s scientific investigations. As
well as, it was carried out to ensure the completeness of the presentation of
information regarding the essence and content of the main concepts of the

dissertation work. During this process, it was found out that in scientific circles
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there is a significant spectrum of views on “aggression”. On the other hand, this
term is quite often equated with “aggressiveness”. First of all, attention should be
paid to the fact that these concepts are ambiguous, which complicates their
understanding. In particular, the first paragraph clarified the essence and analyzed
the content characteristic of the scientific definition of “aggression”. Therefore a
similar analysis will be conducted of the scientific definition of “aggressiveness”.
Hence, the second paragraph of our dissertation will be devoted to highlighting the

essence of aggressiveness and researching the content of aggressive behavior.

1.2. The essence and characteristics of aggressiveness and aggressive

personality behavior

First of all, it should be noted that the scientific definition of
“aggressiveness” certainly refers to this type of scientific concepts that must be
studied systematically, comprehensively and with the efforts of various sciences.
In the course of an organized scientific search, it was established that in modern
psychological and pedagogical literature, the concept of “aggressiveness” is often
identified with the concepts of ‘“anger”, “hostility”, “violence”, “cruelty”. In
particular, V. Holovnia believes that cruelty manifests itself in behavioral acts, and
hostility — in thoughts and instructional acts (Holovnia, 2015, p. 185). That is,
“anger has a local, short-term character, and cruelty can be long-term and
systematic” (Holovnia, 2015, p. 186). According to S. Beliaeva (Beliaeva, 2013),
hostility is an attitude that manifests itself through words. It is expressed in
negative assessments and judgments; cruelty is accompanied by verbal actions. It
has been established that aggressiveness in behavior is a specific human passion
for absolute domination over others. It was maintained in the dissertation that
cruelty is always actions that involve aggressiveness manifestation. These actions
are based on harming another person who does not want such actions in relation to

himself or seeks to avoid them.
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From the above facts, it can be stated that the term “aggressiveness” is
actively used nowadays in a rather broad context. Many authors present practically
identical interpretations. However, individual scientists put a completely different
meaning into this concept. Such a variety of positions depends on the goals and
tasks set during scientific research. It is precisely such aspects of certain
incoherence. This inconsistency has served as the main motivational stimulus for
our own scientific explorations.

In the future, this scientific search will be accumulated for the study of the
essence of the scientific definition of “aggressiveness” in the philosophical,
pedagogical, psychological, conflictological and social planes. In the philosophical
context, aggressiveness reflects the internal psychological readiness to achieve the
existing goal with the help of force methods, according to T. Yatsenko (Yatsenko
& Meloian&lvanenko & Horobets, 2004). The position of scientists regarding the
fact that aggressiveness is a necessary component of aggression in any of its forms
IS correct.

It should be noted that within the framework of the pedagogical position, it
is prefered the definition of aggressiveness, which is presented in S. Honcharenko
pedagogical dictionary. It is noted that aggressiveness is “an emotional state and
character trait. It is characterized by impulsive activity of behavior, affective
experiences — anger, anger, an attempt to injure another (physically or morally)”
(Honcharenko, 2011, p. 15).

It should be dwelled on the psychological characteristics of aggressiveness.
Thus, these questions were the focus of attention of foreign researchers
(A. Bandura (Bandura, 1983b); L. Berkowitz (Berkowitz, 1973; Berkowitz, 1983;
Berkowitz, 1989). In particular, according to M. Alfimova and V. Trubnikov
““aggressiveness is a conscious or unconscious capacity for aggressive behavior”
(Alfymova & Trubnikov, 2000, p. 114). According to I. Mazokha’s dissertation
research aggressiveness is interpreted as a potential personality characteristic. This
charachteristic “can manifest itself in aggression. Also it can manifest itself in

actions, in behavior aimed at violating and even destroying the psychological or
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physical space of another person” (Mazokha, (2008, p. 14). We like the position of
psychology’s luminary L. Berkowitz. He proves that aggressiveness is “relatively
stable readiness for aggressive actions in the most diverse situations” (Berkowitz,
2001, p. 44). Moreover, in the vision of L. Berkovits, such scientific terms as
anger, divination and aggressiveness should be perceived as separate, that is,
different, although interconnected phenomena.

It can be stated that the representatives of criminal pathopsychology,
Y. Antonian and V. Huldan (Antonyan & Huldan, 1991), give a somewhat
different interpretation of aggressiveness. Thus, the authors believe that
aggressiveness is expressed in the subjective tendency of hostile behavior. Such
behavior aimed at the complete or partial suppression of another person or other
people. It is also directed to people’s limitation, control over them, causing them
harm or suffering. According to A. Kolesnyk (Kolesnyk, 2011), aggressiveness
should be understood as an individual tendency to aggressive behavior, readiness
to commit an aggressive act.

In the course of studying this concept, it was established that, the scientific
definition of ‘aggressiveness” is understood as the following according to
conflictology dictionary. It is “an emotional state and personality trait, one of the
forms of a person’s response to various physically and mentally unfavorable life
situations. Such situations that cause impulsiveness of behavioral activity,
affectiveness of experience — anger, anger, desire to cause physical or moral injury
to another and other similar states” (Dictionary-handbook of terms from
conflictology, 1995, p. 8-9). Thus, M. Piren proves that aggressiveness is “a state
of personality manifested in anger and malice. In conflict situations, it can be an
option for psychological protection. As for the person, it is a specific behavior that
can be manifested by demonstrating advantages in strength or the use of strength”
(Piren, 2003, p. 319).

For the study completeness, it will be provided some definitions of social
work and social pedagogy representatives. Thus, in the vision of I. Zvierieva,

“aggressiveness (lat. aggredi — to attack) is a personality trait expressed in
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readiness for aggressive behavior” (Encyclopedia for specialists in the social
sphere, 2013, p. 307). A similar interpretation is given by V. Ivanova, who
considers aggressiveness as an innate “property of every living being. It is
understood as the ability to be active, aimed at satisfying one’s needs. The positive
side of aggressiveness (as the ability to be active) is the initiative to overcome
difficulties, the struggle for survival, and self-improvement. Aggressiveness
acquires a negative meaning when, due to deficiencies in social adaptation, a
person conflicts with others. Also when the individual inadequately assimilates and
violates moral norms to the detriment of others” (Ivanova, 2021, p. 10).

It was found that in the framework of socio-pedagogical research,
aggressiveness is understood as a personality trait characterized by destructive
tendencies in subject-subject relationships (Kolomiets, 2011). Back in the late 80s
of the 20th century, scientists have established that aggressiveness can be a
dominant personality trait. This feature is based on the fact that there are
shortcomings in upbringing and self-education, negative examples of others,
especially parents, peers; impunity, improper conflict relationships in a group or
collective (Handbook of a social teacher / practical psychologist, 2002, p. 6). From
the point of view of social pedagogy, the destructive component of human activity
IS necessary in the activity. Since “the need for individual development inevitably
forms in people the ability to remove obstacles, to overcome what opposes this
process” (Veretenko & Denisiuk, 2013, p. 64).

So, the scientific views’ generalization allowed us to present our own vision
of the scientific definition of “aggressiveness”. Thus, from our point of view,
aggressiveness is defined as a multifaceted socio-psychological phenomenon,
which is a moral-psychological character trait (innate or acquired). It is a form of
behavior, a way of self-expression, characterized by a lack of compassion,
humanism and tolerance. Also aggressiveness is considered as a violation of social
norms and values that are accepted in society in general and a specific social

group in particular.
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Based on the semantic analysis of the essence of aggressiveness in scientific
studies (Ivanova, 2021; Kolesnyk, 2011; Antonian & Huldan, 1991; Alfymova &
Trubnikov, 2000; Bandura & Walters, 1999); Haidamashko, 2008; Drozdov, 2000)
let’s emphasize the following. The aggressiveness in the content context is a
characterological personalities trait. All their manifestations involve hostility
towards other people, living beings and the surrounding world in general. It
demonstrates itself in the tendency to attack in behavior, in the tendency to often
and intensely experience feelings of anger, hostility. It also embodies itself in the
desire to harm someone or something. Therefore, aggressiveness is a quality of a
person. It is expressed in the manifestation of hostility, negative feelings towards
other people, the desire to use violent actions. Aggressiveness is also a form of
relieving internal tension, as well as a form of demonstration the pathological
personal processes. It should be noted that from a general scientific point of view,
aggressiveness is a sign of internal emotional distress. The degree of
aggressiveness of an individual is assessed by a specific society, in a specific
historical or social dimension — that is, it has a relative (comparative) character.
Within the scope of the author’s scientific explorations, it is considered
expedient to stop at the analysis of theories explaining the nature of
aggressiveness. It will be emphasized on various scientific approaches in this
context. In particular, based on the study of this issue, there were singled out
several of the most significant theories (models) that focus on the interpretation of
aggressiveness. For example, it is fully supported I. Furmanov’s position. His
position, firstly, includes theories in which aggressiveness is interpreted as an
innate, instinctive property of an individual. The second describes aggression as a
behavioral response to frustration. The third group consists of concepts that
consider aggressiveness as a characteristic of behavior formed as a result of
training (Furmanov, 1996, p. 3). Thus, given the methodological value of various
theories (models), it is necessary to consider these issues more thoroughly.
Psychoenergetic theory, also called the drive (instincts) theory. It considers

the biological nature of aggressiveness. Scientists Z. Freud, C. Darwin,
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K. Lorenzo, and I. Andri believed that aggressiveness is “a mobile impulse
constantly present in the body. It is an aggressive instinct that plays an important
role in the process of human survival and adaptation” (Encyclopedia for social
spheres specialists, 2013, p. 307). In particular, one of the founders of this theory,
Z. Freud, believed that there are two most powerful instincts in a person: sexual
(libido). This instinct was considered as aspirations associated with creative
tendencies in human behavior (love, care, intimacy). As well as, there is also the
death instinct, which carries within it the energy of destruction.

Z. Freud directly connected the emergence and subsequent development of
aggressiveness with the stages of child development. Thus, fixation on the oral
stage of development can lead to the formation of such aggressive character traits
as a tendency to sarcasm and gossip. Fixation at the phallic stage is stubbornness.
It sometimes turns into stubbornness that is joined by a tendency to anger and
revenge. Fixation on the anal stage of psychosexual development called audacity,
hypertrophied pride, rivalry with the other, exhibitionism. At the latent stage,
sexual storms subside for a certain time and the energy of the libido is directed in a
more peaceful direction. Throughout this period, there is active preparation for the
final stage of psychosexual development. At the genital stage, the goal is normal
sexual intercourse. Its achievement is usually associated with a number of
difficulties. For this reason, fixations on various previous stages may appear during
the entire passage of the genital stage of development.

It should be emphasized that Z. Freud’s views in many respects do not agree
with other psychologists. Thus, without denying the evolutionary and
physiological roots of human aggressiveness, today the limited ideas about human
nature presented in this theory. It is not perceived as something unchanging.
Modern scientists share the opinion that aggressiveness is an instinct or is “just a
way of overcoming obstacles on the way to satisfying other drives” (Furmanov,
1996, p. 6-7).

In the course of the research, it was established that the psychoenergetic

theory received an innovative sound thanks to the works of K. Lorenz. He claimed
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that the aggressive instinct played an important role in evolution, that it mainly
contributed to survival and adaptation (Furmanov, 1996, pp. 7-8 ). However, the
rapid development of scientific and technical thought and progress overtook the
natural biological and psychological maturation of a person. It led to a slowdown
in the development of inhibitory mechanisms of aggressiveness. The mentioned
factors contributed to the expression of external aggressiveness. If such an exit
does not occur, then internal tension will accumulate and create “pressure” inside
the body. It will be accumulated until it leads to an outbreak of uncontrolled
aggressive behavior. In particular, supporters of the theory of instincts believe that
the most civilized form of detente to release person’s aggression is competition and
participation in sports competitions.

Frustration theory (homeostatic model) involves opposing the concepts of
psychoenergetic theory. Its main thesis is that aggressiveness is considered as a
situational process, not an evolutionary one (Yatsenko & Meloian & lvanenko &
Horobets, 2004). According to the scientific views of concerning this theory,
aggressiveness is the main reaction to frustration. On the basis of aggressiveness, it
IS satisfied person’s attempt to overcome an obstacle on the way to meeting needs.
It also arises the ability to achieve satisfaction and emotional balance. Thus, the
main provisions of this theory can be described with the help of two main planes
that complement each other: 1) frustration always entails aggression; 2) aggression
is always the result of frustration.

It was found that the scheme “frustration — aggression” declared by
representatives of the frustration theory is mainly based on four main concepts:
“aggression”, “frustration”, “inhibition” and “substitution”. Thus, aggression is
understood as the intention to harm another person by one’s actions. Frustration
occurs when there is an obstacle to the implementation of a conditioned reaction
(the amount of frustration depends on the strength of motivation to perform the
desired action. It depends on the significance of the obstacle that is on the way to
achieving the goal and the number of actions). Inhibition is based on the tendency

to limit or curtail actions due to the expectation of negative consequences.
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Substitution involves the desire to engage in aggressive actions that are directed
against any individual rather than the true source of frustration.

One of the most important ideas of the frustration theory of aggressiveness is
the catharsis effect. It involves the release of accumulated energy, which leads to a
decrease in the level of tension. The essence of this idea is that the physical or
emotional expression of hostile tendencies in external manifestations leads to
relief. Its result is the readiness for aggression’s weakening. According to the
proponents of this theory, aggression can be released using various substitute
objects: dolls, watching videos, participating in or watching sports, creating virtual
reality. The frustration theory has not escaped criticism. Thus, it was found that
people who often feel frustrated do not necessarily behave aggressively, and vice
versa. That is, the main observation was the close connection of frustration with
aggression. In order to reduce the manifestations of such interdependence,
L. Berkowitz (Berkowitz, 2001) proposed introducing three main amendments to
this theory: first, frustration does not necessarily translate into aggressive actions,
but it stimulates readiness for aggressiveness; secondly, even when the
manifestation is ready, aggression does not occur without appropriate conditions
(reasons); thirdly, getting out of a situation of frustration with the help of
aggressive actions forms a habit (getting used to) in a person.

Social learning theory (behavioral model) explains aggressiveness by the
influence of the social environment, as well as cultural and social factors (Bandura,
983a). That is, social learning theory involves “the study of human behavior
oriented to a model” (Encyclopedia for social sphere specialists, 2013, p. 308).
According to this theory, in the view of its founder, U. Fromm, aggressiveness is a
behavior learned by a person in the process of socialization. It is based on the
observation of the appropriate course of action. It occurs through social
reinforcement.

Representatives of this theory (U. Fromm, L. Berkowitz) systematically and
comprehensively studied the influence of the primary mediators of personality

socialization. These mediators include, first of all, parents. In particular, it was
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proved that “the parents’s behavior can act as a model of aggression. Also
aggressive parents usually have aggressive children” (Furmanov, 1996, p. 16).
Followers of the theory of social learning established that if a child behaves
aggressively. Also when the child receives positive reinforcement at the same time,
the probability of his aggressiveness in similar situations will tend to increase
significantly. Parents often react differently to children’s aggressive behavior
depending on where it is directed — at them or at peers. That is, as practice shows, a
child is punished much more severely for aggressiveness towards an adult than
towards a peer. Thus, it is assumed that “in adolescence, the child will feel calmer,
showing aggression only in relation to peers, and not in relation to some
authoritative person” (Nereta, 2015, p. 75). So, it can be generalized that in the
understanding of representatives of the theory of social learning, the more often a
person uses aggressive actions, the more refined and diverse they become. The
main emphasis of representatives of social learning theory (behavioral model) is on
the fact that constant and systematic positive reinforcement of aggressive actions
forms in the individual the habit of reacting aggressively to various stimuli.

In the psychological and pedagogical field, scientists (Baron & Richardson,
1997; Haidamashko, 2008; Kyrylenko & Kravchuk, 1999; Psychology of human
aggressiveness, 1999; Tkachuk, 2010) include the following as the main
aggressiveness signs:

— self-confidence, overestimated self-esteem;

— stubbornness, the desire to deny, to refuse necessary for other purposes’
actions or deeds;

— pugnacity, irritability;

— unjustified fits of anger, outbursts of spite, indignation, shouting;

— formed desire to humiliate and offend,;

— authoritarianism, desire to dominate and efforts to defend one’s position at
any cost;

— egocentrism, lack of empathy and inability to understand others.
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It should be analyzed the conditions for the aggressiveness emergence. In
the course of a more thorough study of this issue, it was analysed N. Novikova’s
(Novikova, 2017) point of view. The sientist figures out the aggressiveness as a
pathological personality trait. She singles out four main conditions. In the presence
of these conditions, it can be asserted that a person will have acutely expressed
aggressiveness, namely:

1) in the context of unequal social relations, that is, in a situation of
communication between two or more people;

2) if there is a goal or result of aggressive actions;

3) when demonstrating superiority in force, or applying force to a person or
group of people;

4) when the purpose of actions’ is an intentional and special harm to a
person.

I. Furmanov (Furmanov, 1996) defends a somewhat different position
regarding the presence of conditions that contribute to aggressiveness appearance
and development. In particular, in his opinion, aggressiveness appears with the
child’s birth. He thinks that it is a natural reaction to obstacles that prevent the
satisfaction of vital needs. It is supported the scientist’s opinion that “in the future,
the state of children’s aggressiveness development depends on the parents’ attitude
towards it. It also depends on the child’s closest relatives, and later on the success
and gender-role identification and socialization” (Furmanov, 1996, p. 11). In the
first years of life, aggressiveness manifests itself in impulsive demonstration of
stubbornness, accompanied by shouting, refusal to eat, biting, fearfulness. “In the
future, the child gradually learns to control aggressive impulses. They also learn to
express them in a more acceptable framework™ (Furmanov, 1996, p. 11).

Regarding the acceptance or rejection of I. Furmanov’s opinion, it is difficult
for us to take an unbiased and unequivocal position. In this area, it is necessary to
conduct more thorough and fundamental psychological research, which is not the

subject of this study.
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It should be emphasized that various approaches to determining the
mechanisms of overcoming and correcting aggressiveness are actively offered by
scientists of various fields. In particular, it is fully supported the psychologists
A. Liovochkina (Liovochkina, 2007), I. Mazokha (Mazokha, 2008), L. Matiash-
Zaiats (Matiash-Zaiats, 2005), A. Moldovanova (Moldovanova, 2013) and
V. Morosanova (Morosanova & Haraleva, 2009) points of view. The above
mentioned scientists argue that aggressiveness cannot be perfectly studied and
fully predicted, given its various external manifestations. In this context, scientists
advise a thorough approach to the study. They recommend to analyse the main
motives that influence the emergence of a person’s personal experience of a
specific event that caused him to show aggressiveness.

It should be noted that carried out analysis and the vision of aggressiveness
presented above undoubtedly actualize the need to study the essence and content of
an individual ’s aggressive behavior.

In this context, it was established that the aggressive behavior of scientists
M. Alfimov (Alfymova & Trubnikov, 2000), A. Danyliuk (Danyliuk, 2005),
N. Dereklieieva (Dereklieieva, 2002), O. Drozdov (Drozdov & Skok, 2009),
T. Zemskyh (Zemskyh, 2002), L. Kliots (Kliots & Nosok & Shuhai, 2009b),
R. Okhrimchuk (Okhrimchuk, 2003) and O. Fedorchuk (Fedorchuk, 2004)
consider as a protective behavioral mechanism of the individual. It can be used in
critical age periods. Based on the analysis of A. Danyliuk’s publication, it was
established that K. Lorenz considers aggressive behavior to be a complete “system
of behavioral (behavioral) forms. These are acts of a person’s response to
unfavorable physical and psychological life situations of a stressful, frustrating and
conflictual nature. By means of this nature he solves important personal or social
problems. As well as he affirms his identity and human dignity, increases self-
esteem and the level of harassment. It also protects one’s rights and freedoms,
maintains or strengthens control over the environment” (Danilyuk, 2005, p. 82).

In social pedagogy (Veretenko & Denisiuk, 2013; Lobanova &

Kalashnikova, 2012), aggressive behavior is considered in several contexts,
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namely: means, method, reception and way. In particular, the means involves
achieving the goal and satisfying a specific need. The method includes
psychological protection. Reception is based on the use of psychological relief.
The path leads to self-realization and self-affirmation. The method is aimed at
satisfying the psychological and emotional impact.

Thus, during the study of this issue, it was established that, aggressive
behavior involves the manifestation of specific aggressive actions and deeds on the
part of the individual, from a psychological and pedagogical point of view. This
individual, who is the aggressor, which purpose is “inflicting suffering and
harming others, demonstrating one’s superiority.” (Psychology: Popular
Dictionary, 1998, p. 3). In turn, aggressive actions, as given in the psychological
reference dictionary authored by Y. Prykhodko and V. Yurchenko (Prykhodko &
Yurchenko, 2012, p. 11), are:

1) a means of achieving any goal;

2) by means of psychological relief;

3) as a way to satisfy the need for self-realization and self-affirmation.

Summarizing the above definitions, it can be stated that aggressive behavior
from a psychological-pedagogical and socio-pedagogical point of view is most
often considered as a system of acts of a person’s response to unfavorable, both
physically and psychologically, life situations of a stressful, frustrating and
conflict-critical orientation. Be means of these acts, the person asserts his identity
and human dignity. He solves important personal or social problems. The
individual increases self-esteem and the level of harassment, protects his interests,
rights and freedoms. As well as, the person maintains or strengthens control over
his personal environment. That is, aggressive behavior for the individual who
manifests it is one of the main ways of solving problems. These problems that are
directly related to the preservation of individuality and identity. As well as, they
are related to the protection of a sense of personal dignity and value, self-esteem.
In human’s opinion, it is an adequate comparison of the level of requirements It

involves maintaining and strengthening control over the social environment that is
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important for a specific individual. Aggressive behavior reflects a reaction to
physical and mental discomfort, stress, frustration and combines such diverse acts
of behavior as: slander, evil jokes, gossip, hostile fantasies, various destructive
forms of behavior, up to murder or suicide.

According to scientific studies (Andrushchenko, 2020; Diagnostics and
correction of aggressiveness in children, 2014; Fedorchuk, 2004), aggressive
behavior most often appears in such manifestations (contexts) as:

— firstly, a certain method of psychological protection;

— secondly, a means of achieving the goal and satisfying a specific need;

— thirdly, an effective method of psychological relief;

— fourthly, a way of self-realization and self-affirmation;

— fifth, a method of psychological and emotional influence on a close and
important environment or team.

In pedagogical and psychological literature (Diagnosis and correction of
aggressiveness in children, 2014; Drozdov & Skok, 2009), there are identified
specific types of aggressive behavior that can be actively used by a person in
relation to others, namely:

— physical aggression (attack);

— indirect aggression (malicious gossip, jokes, outbursts of rage manifested
in a strong increase in voice (shouting), stomping, etc.);

—tendency to irritation (readiness for the appearance of aggressive feelings
at the slightest violation of personal freedom);

— negativism (an oppositional manner of behavior that manifests itself as a
diverse spectrum from passive resistance to active and fierce struggle);

— resentment (envy and hatred of others for real or invented information or
imagined or real actions);

— suspiciousness (can be manifested in a variety of ways from mistrust and
caution to obsessive conviction that all surrounding people will cause harm or plan

to cause it);
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— verbal aggression (negative feelings manifestation through the following
forms: quarreling, shouting, screaming, and specific verbal responses that carry
insults, threats, curses).

From the point of view of A. Bandura and R. Walters (Bandura & Walters,
1999), the analysis of an individual’s aggressive behavior requires the researcher to
take targeted and systematic account of three points, namely:

1) ways of mastering aggressive actions;

2) factors provoking the appearance of aggressive behavior;

3) conditions under which aggressive behavior is fixed.

An important element of the proposed theory, advocated by A. Bandura and
R. Walters (Bandura & Walters, 1999), is social reinforcement. It involves a
combination of opposites: praise and reprimand; smiles and sneers, friendly and
hostile gestures.

In the course of studying the publication of H. Kyrychuk (Kyrychuk, 2005),
it was established that so-called “bystanders” who can play the role of instigators,
even without being participants in aggressive interactions, can be a significant
motivating factor for aggressive behavior. In particular, the author argues that
bystanders are able to stimulate or, on the contrary, suppress (reduce) aggressive
behavior and aggressive actions by their direct actions (for example, giving advice
to participants in the conflict or mocking them). They can also stimulate or reduce
aggression by the very fact of their presence on the spot events (for example, the
aggressor believes that those present approve of his actions or, on the contrary,
condemn them)” (Kyrychuk, 2005, p. 16).

In the context of the above arguments, it can be stated that aggressive
behavior quite often performs either a protective function in a critical situation. At
the same time, aggression can be a stimulating function for conflict resolution.
However, in the case when it is uncontrolled, it can cause a lot of irreparable
damage. It can also cause grief both to the surrounding people, victims or to the

individual who acts as the aggressor.
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The interest in if that the context of general scientific study of the causes of
aggressive personality behavior is the role of various factors influencing its
occurrence. Thus, N. Volianiuk and H. Lozhkina (Victimology and Aggression,
2010) cite a specific spectrum of psychophysiological and psychophysical factors.
In particular, in the spectrum of psychophysiological factors, scientists presented
the following list:

— neurotic reactions;

— superiority of excitation processes over inhibition processes;

— inability to withstand prolonged emotional stress;

— inability to long-term tension of sensory systems in conditions of
monogony, etc. (Victimology and Aggression, 2010, p. 95).

The list of psychophysical factors includes such as:

— severe and prolonged chronic and somatic diseases;

— mental and physical fatigue;

— craniocerebral injuries (damage to certain areas of the brain (amygdala),
ventromedial nuclei of the hypothalamus), etc. (Victimology and Aggression,
2010, p. 95).

In the scientific research of specialists (N. Bochkar (Social-pedagogical and
psychological work with children in the conflict and post-conflict period, 2014),
E. Zmanovska (Zmanovska, 2003), F. Safuanov (Safuanov, 1999), Yu. Shvalb
(Psychology of social works, 2010)) the attention was focused on the fact that
psychological-pedagogical and social-pedagogical factors also play a significant
role in increasing the level of aggressive behavior of an individual. In particular,
we are impressed by such a list of psychological and pedagogical factors as:

— incompetence of the person;

— systematic and purposeful training of aggressive behavior;

— cruel treatment and use of physical punishments;

— indifference, tactlessness on the part of the closest social environment;

— misunderstanding of the emotional state and refusal to provide timely

support or practical help;
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— lack of individual approach;

— inadequacy of educational influences;

—special blocking of personal growth and underestimation of his/her
practical activity.

In the context of this dissertation work, along with the above spectrum of
psychological and pedagogical factors, such factors that have a significant impact
on the aggressive behavior occurrence is of particular importance. They include the
following list:

— unfavorable conditions of interaction with one’s close environment in the
family and in professional activities;

— the desire to avoid the pressure of duties and requirements;

—a difficult emotional climate in the family (alcoholization is close,
misunderstandings on the part of others, systematic conflicts, etc.) (Victimology
and aggresology, 2010, p. 96).

Summarizing the scientific information regarding the list of factors of
aggressive personality behavior, it should be noted that within the author’s
scientific investigations in the dissertation work it will be appealed to
psychological-pedagogical and social-pedagogical factors.

For the development of aggressive behavior self-control, from a
psychological and pedagogical point of view, an important role is played by the
development person’s empathy and identification. These factors are the basis of a
person’s ability to understand another person. They form the ability to empathize
and contribute to the formation of the idea of another person as a unique value. In
the pedagogical encyclopedic dictionary it is stated that “overcoming aggressive
behavior is possible through the formation of emotional stability. It is also possible
through willful regulation of behavior, mastering the skills of interpersonal
communication” (Pedagogic encyclopedic dictionary, 2003, p. 11).

It should be noted that Ukrainian experts pay a lot of attention to the study of
aggressive behavior. Thus, thorough psychological and pedagogical investigations
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in this area include dissertation studies of recent years under the authorship of such
scientists as:

— 0. Mizerna (2005) — it was characterized the psychological features of
aggression manifestation in adolescent children (Mizerna, 2005);

— O. Liashch (2006) — there were developed the ways of organizing
psychological prevention of aggressive manifestations in students of vocational
and technical educational institutions (Liashch, 2006);

— . Pavelko (2007) it was considered the influence of the humanistic
orientation of communication as an effective condition for overcoming teenagers
aggressive tendencies (Pavelko, 2007);

— A. Kireichev (2008) — it was investigated the process of forming the
psychological readiness of future primary school teachers for the prevention and
correction of manifestations of children’s aggressiveness (Kireichev, 2008);

— 1. Mazokha (2008) — attention is focused on the characteristics of
individual and psychological characteristics of personality aggressiveness
(Mazoha, 2008);

— Z. Sprynska (2008) — it was traced the ratio of aggressive behavior and
value orientations of the individual (Sprynska, 2008);

— E. Kirichevska (2009) — it was identified the most promising strategies for
high school students to overcome manifestations of peer aggression in
interpersonal interaction (Kirichevska, 2009);

— L. Halushko (2010) — it was analyzed the psychological mechanisms of
aggressive behavior correction in early youth based on the use of art tools
(Halushko, 2010);

—Yu. Klymenko (2011) — there were established the psychological features
of time orientation of adolescents with various aggressiveness’ manifestations
(Klymenko, 2011);

— O. Blyskun (2013) — there were studied socio-psychological factors of
young people aggressive behavior on the Internet (Blyskun, 2013);
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— |. Haidamashko (2013) — it has been improved the professional training of
future social pedagogues for the adolescent aggression prevention (Haidamashko,
2013);

— A. Moldovanova (2013) — the attention is focused on the analysis of
psychological foundations in the context of preventing aggressiveness’
manifestations in the teachers professional activity (Moldovanova, 2013);

— K. Serheieva V. (2016) — it was investigated the process of effective
organization of preventive activities with teenagers with aggressive behavior in
social and psychological rehabilitation centers (Serheieva, 2016).

As it can be seen, numerous psychological and pedagogical studies reveal
various levels of aggressiveness and aggressive personality behavior at different
age stages. However, there are still not enough scientific works that would
systematically highlight the theoretical, methodical and practical aspects of
prevention and correction of teenagers’ aggressive behavior. The first step is a
thorough analysis of the content and study of the characteristics of adolescent
aggression. Issues related to highlighting scientists’ views regarding the main
reasons for the appearance of aggression in adolescents require generalization.

These questions will be covered in the next paragraph of the dissertation.

1.3. The content and features of adolescent aggression and the reasons

for its appearance and development

Aggression and violence are currently one of the very important social-
psychological-pedagogical problems of humanity as a whole and of each country
in particular. As I. Haidamashko proves (Haidamashko, 2008a, p. 150), aggressive
tendencies are growing in the world, despite calls for the humanization of human
relations. Aggressive models of behavior are being used more and more every

year. Terrorism is spreading rapidly. The mass media actively or the cult of force
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and violence is covertly promoted. That is why this topic arouses increased interest
among scientists both in the theoretical and in the practical aspect.

It should be emphasized that according to statistical data in the 21st century,
it has significantly increased the the level of aggression among all strata of the
population. However, teenage children are especially aggressive. It is this category
of the population, experiencing an age of crisis, that solves its own life problems
by showing aggression. The increased adolescent children aggressiveness is one of
the biggest problems not only for teachers, social pedagogues, social workers and
psychologists, but also for society as a whole. The growing wave of child crime.
As well as, the increase in the number of children prone to aggressive behavior
forms. The above mentioned puts the task of studying the psychological and
pedagogical conditions that cause these dangerous phenomena at the forefront. It
should be noted that certain forms of aggression are characteristic of most children.
However, it is also known that, aggression, as a stable form of behavior, not only
persists in a certain category of children. This for also actively develops,
transforming into a stable personality quality. As a result of aggressive actions, a
teenager’s opportunities for full-fledged communication are significantly reduced.
Theirs productive potential is reduced. There is a significant deformation of
personal development. As a result, an aggressive teenager brings a significant
number of problems. It causes problems not only to those around him, but also
directly to himself. In this context, it should be emphasized that the vast majority
of aggressive teenagers cannot cope with aggression manifestations on their own.
Therefore, they need systematic and targeted help from specialists in preventing,
correcting and overcoming aggressive manifestations in their behavior.

According to statistical data provided in the textbook authored by
N. Volianiuk and H. Lozhkina, “about 90% of children become victims of
aggression within the school” (Victimology and Aggression, 2010, p. 98). That is,
there is practically no schoolchild who has not been subjected to aggressive actions
in his address. There is also no pupil who himself has not used aggression against

his peers, older or younger students. It should be emphasized on one more aspect.
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Aggression acquires a demonstrative character in communication during
adolescence. Excessive demonstrativeness is mainly associated with
psychophysiological changes. It is also associated with loss of authority by adults
and gradual reorientation to the group of their peers. However, despite the
widespread prevalence of adolescent aggression. Also due to high rates of its
growth in the world and directly in the conditions of Ukrainian society, there is
still an insufficient amount of systematic and thorough research that would
comprehensively reveal this phenomenon. These facts became the basis for our
scientific research in the plane of content and characteristics of adolescent
aggression.

In the research, we stand in solidarity with scientists dealing with age and
pedagogical psychology (Vydra, 2011; Karpenko, 2014; Kutishenko, 2010;
Polishchuk, 2006). It is said that aggression most often occurs in children during
critical age periods. It should be emphasized that adolescence belongs to very
complex and contradictory age periods of every individual. Active self-regulation
and the formation of a child’s self-awareness take place in the adolescent period.
Quite often, for the purpose of self-affirmation and self-expression, teenagers use
aggression both in relation to their peers and to younger and older students.
Aggressiveness in adolescence provides an opportunity to “give up or be strong.”
As a result, it is possible to systematically observe in the school environment of
each educational institution scenes of unmotivated aggressive behavior. These
scenes are diverse in strength and direction. Teenagers are involved both in the role
of direct aggressors and in the role of victims of aggressive actions.

Today, increased teenage aggressiveness is one of the biggest problems. It is
not only for subject teachers, social pedagogues and practical psychologists, their
parents. It is also for the teenager himself. So, the growing wave of adolescent
crime and the significant increase in the number of adolescents prone to aggressive
behavior puts the task of optimizing practical activities in the specified area. This

task is aimed at studying the psychological and pedagogical aspects of this
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problem. These activites primarily involves the study of “teenage aggression” as a
separate scientific definition.

In the psychological and pedagogical context, as proved by T. Hulievych
(Hulievych, 2010), O. Dronova (Dronova, 2011), I.Zimina (Zimina, 2003),
O. Kononeko (Kononeko, 2020), L. Liashchuk (Liashchuk, 2008), O. Nastiuk
(Nastiuk, 2011), N. Petrus (Petrus, 2007), E. Smirnova (Smirnova & Khuzeieva,
2003), I. Tokar (Tokar, 2012), L.Chagovets (Chagovets, 2004), it is worth
emphasizing that certain forms of aggression are characteristic of most children of
all age groups. However, it is known that under the condition of inaction on the
part of parents and teachers in a certain category of teenagers, aggression will not
only persist, as a persistent form of behavior. It can be also actively developed and
transformed into a persistent negative personality quality. In the case of inaction on
the part of adults, this fact can lead to a significant decrease in the child’s personal
potential. It can inhibit the establishment of full-fledged and non-conflictual
communication. Their inaction can also have a negative impact on the further
personal formation and socialization processes of adolescents.

First of all, within the framework of the author’s theoretical research, let’s
stop at a short analysis and highlight the approaches of scientists in understanding
the essence of adolescent aggression (adolescent aggressiveness). Thus, from a
pedagogical point of view, as stated in the pedagogical dictionary authored by
S. Honcharenko, adolescent aggressiveness is interpreted as an emotional state and
character trait of a child. It is characterized by “impulsive activity of behavior,
affective experiences — anger, malice, attempts to cause injury to others (physically
or morally)” (Honcharenko, 1997, p. 15). According to M. Herkusova and
O. Terekhova, adolescent aggression is considered as “the result of specific social
learning” (Psychology of a person from birth to death, 2002, p. 383). In
Yu. Kotova’s view, the aggressive teenagers behavior is “a model of behavior, not
an emotion or a motive” (Kotova, 2010, p. 8).

In the writings of K. Biutner (Biutner, 1991) and S. Zavrazhets (Zavrazhets,

1993) teenage aggressiveness is considered as a sign of internal emotional distress.
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It is also defined as one of the inadequate means of self-defense that can be
actively used by a teenager. According to S. Bieliaieva, teenage aggression is most
often the result of experienced life failures and injustices: “Father left, mother went
to work abroad, bad grades, impossible to do what you love; physiological
adolescent diffusions (long arms, thinness or roundness, acne, glasses, short height,
etc.), lack of certain material goods that a friend has (expensive cellphone,
computer, opportunity to travel abroad, etc.)” (Bieliaieva, 2013) with. 73).

Based on the generalization of views presented in the publications
(Psychology of a person from birth to death, 2002; Bieliaieva, 2013; Biutner, 1991;
Vanakova, 2012; Nastiuk, 2011; Smyrnova & Khuzeieva, 2003), adolescent
aggression will be considered as motivated destructive behavior that contradicts
generally accepted social norms. It is a direct reflection of the adolescent’s
internal discomfort. This discomfort shows their inability to adequately respond to
events. It is directly aimed at harming others who do not want it.

In the context of the continuation of the study of this issue, it is appropriate
to consider the social significance of aggression for the development of an
adolescent child. Based on the interpretation of the works of S. Bieliaieva
(Bieliaieva, 2013, pp. 12-14), G. Vanakova (Vanakova, 2012, pp. 246-248) and
H. Khomych (Khomych & Tkach, 2004, pp. 45-50) it was found out that
adolescent aggression has both positive and negative features. It is presented a
generalized vision of the positive and negative aggression values in Table 1.3,.
These values are important for the teenager’s socialization and development.

Table 1.3

Positive and negative aspects of adolescent aggression

Positive value Negative value

Self-protective behavior that is aimed at | Hostile and unpleasant behavior that
achieving a goal helps to assert oneself | causes pain to the surrounding

Adaptability Hate, rage, stubbornness, desire for
revenge, which give rise to many
personal problems

Training in expressing one’s own | Causes strong unpleasant experiences
feelings when receiving this pleasure
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A means of developing knowledge of | An inner desire to harm or destroy
the reactions of the surrounding world | something in one’s environment

and the ability to rely on oneself in
various situations

Thus, as can be seen from the table. 1.3, there are significant positive
features that aggression has in social development of adolescents in society. It
should be emphasized that aggression manifestation in situations of self-assertion
and self-defense proves the teenager’s vitality. Thus, it has been established that
the use of aggression enables a teenager to successfully solve the problems. It
allows him to actively maintain high self-esteem with minimal expenditure of time
and resources. The transformation of aggression into a personal quality proves the
deformation of personal development. It poses a serious danger. Therefore, a
person will not give up aggressive models on his own. Even if teachers or parents
tell him nicely about the ethical unattractiveness of aggressive models of behavior.
In this case, it will be much more useful to give an objective assessment of the
negative behavior. It will offer an alternative that has a certain ethical appeal. It has
real effectiveness in solving the problems that the teenager is trying to solve with
the help of aggression. In practical terms, it is advisable to use scientific models of
learning, repetition and reinforcement to reduce non-aggressive forms of behavior.

In the course of studying the specified problem, it is advisable to study the
signs of adolescent aggressiveness. Several scientific approaches have been
established in this plane. Thus, in the view of K. Biutner (Biutner, 1991) and
S. Zavrazhets (Zavrazhets, 1993), the most significant signs of aggressiveness
include: stubbornness, the desire to deny, refuse; timidity, irritability; fits of anger,
outbursts of anger, indignation, shouting; desire to offend, humiliate;
authoritarianism, trying to defend one’s position at any cost; egocentrism, inability
to understand others; self-confidence, overestimated self-esteem. T. Chervonna
provides a slightly different spectrum of signs of aggressive behavior among
teenagers (Diagnosis and correction of aggressiveness in children, 2014, p. 5).

Based on the generalization of the views of scientists presented above, it is
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believed that it is worth adding the following one’s to the signs outlined above:
loss of self-control; refusal to follow the rules.

It is an absolute fact that teenage aggression has its own characteristics. It is
to the study of these features that are consider it expedient to devote considerable
attention in the dissertation work. In particular, there were compared adolescence
and childhood. It can be said that adolescent aggression acquires a pronounced
demonstrative character. This fact is associated with psychophysical changes. As
well as, it is similar to the real loss of authority by adults in the teenage audience.
It also depends on the reorientation to gain authority from their peers.

Aggressive teenagers actions are often the result of a personal crisis.
Adolescent children suffer from the instability of the social, economic and moral
situation. As a result — they lose real orientation in universal human values and
ideals. They do not have a pattern of behavior that is clear to them. In particular,
A. Kiselova (Kiselova, 2005) proves the existence of a direct connection between
the value system and the growth of adolescent aggressive behavior. That is, the life
concept of an aggressive teenager is characterized by a low level of formation of
value orientations and a significant preference for material values (entertainment,
material wealth) over spiritual ones.

From a sociological point of view, as proved in the article authored by
V. Pylypenko and O. Volianska, it is expedient to explain the peculiarity of
aggressive teenagers behavior on two levels. Thus, at the microsocial level, there is
a close connection with the frustration of teenagers’ urgent needs for trust, love,
creativity, recognition, belonging to a group. “At the macro-social level,
aggressiveness is associated with a sense of anxiety and insecurity. It is
accompanyied with the processes of self-determination due to the growing
polarization of Ukrainian society, instability and the lack of a stable value system”
(Pylypenko & Volianska, 2004, p. 11).

Another feature is that adolescent aggression is characterized by the
appearance of various types of deviations. In this context, we agree with the
arguments given by O. Dmitriieva (Dmitriieva, 2009) and A. Tkachuk (Tkachuk,
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2010) regarding the fact that, under certain conditions, aggressive behavior can
lead to the development of deviant behavior. It is considered informative the
conclusions declared in the research of A. Lobanova (Lobanova & Kalashnikova,
2012) and T. Vyshinska (Methodology and technology of preventive work with
students with deviant behavior, 2010). It is emphasized that under the most
unfavorable conditions, aggression can become an impetus even to the emergence
of delinquent behavior. As T. Chervona proves (Problem teenager and problems of
a teenager, 2010), many aggressive acts of teenagers that come to the attention of
law enforcement and investigative bodies are the result of a personal crisis. This
crisis that can not be effectively resolved by child. Often, signs of a personality
disorder are manifested in the form of a painful attitude towards the perception of
one’s own “I” by the surrounding people, loneliness and detachment from the
world, inconsistency of one’s “I”” with false ideals. In this case, the feeling of loss
of the integrity of the inner world in teenagers is accompanied by a violent
aggression manifestation.

Among the peculiarities of adolescent aggressiveness is the fact that quite
often such behavior is unexpected both for the teenager himself and for his
environment. As proven by O. Skrypchenko, L. Dolynska, and Z. Ogorodniichuk
(Age and Pedagogical Psychology, 2014), mental disorders have certain stages of
development. While passing those stages, they reach their greatest degree of
expression. Any psychopathological phenomena, syndromes include initial
manifestations, a developed stage, a stage of completion, a period of residual
symptoms. The speed of this painful cycle increases, during the adolescent crisis.
As a result of which some of the stages may be either very short or not manifested
at all. That is why the teenager aggressive behavior is unexpected and not entirely
incomprehensible for his relatives, acquaintances, peers and eyewitnesses.

A significant feature of adolescent aggressiveness is that aggressive
adolescents have general individual and psychological characteristics (unstable
value orientations, passions, spiritual inquiries; lack of cognitive interests)

(Romanova, 2010). To the list of individual psychological characteristics, foreign
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authors (Dancanson, 1999; Olweus, 1993a) include such a spectrum as:
fearfulness, anxiety, sensitivity and mistrust. In their opinion, it is these
characteristics that make a teenager defenseless against aggression from a stronger
peer.

A. Tkachuk’s publication emphasizes that adolescents with aggressive
behavior have a low level of intellectual development, increased suggestibility,
copying, underdeveloped ethical ideas. They avoid duties, errands, preparing
homework, attend school unsystematically. They have a lot of “extra time”
(Tkachuk, 2010, p. 8). However, there are quite a few intellectually and socially
developed personalities among aggressive teenagers. In this context, according to
S. Kravchuk (Kravchuk, 2003), V. Morosanova (Morosanova & Haraleva, 2009)
and V. Nereta (Nereta, 2015) aggressiveness is a powerful means of raising their
own prestige in such intellectually and socially developed adolescents. It helps to
demonstrate independence in actions. It is also a strong indicator of adulthood,
which certifies independence.

The textbook “Victimology and Aggression” contains a list of individual
traits characteristic of aggressive teenagers. Among the most significant, it is
expedient to include such features as:

— emotional sensitivity (feeling of one’s own incompetence and experiencing
distress in response to minor frustration);

— irritability (tendency to take offense at even the slightest provocation);

—conflict in communication (inability to use compromise in conflict
situations);

—violation of sensitivity (excessively high or, on the contrary, low
sensitivity to events that occur);

— maladjustment (inability to quickly change one’s own behavior in response
to changes in the situation);

— alexithymia (low ability to verbally express one’s emotions and feelings);

—rigidity (difficulty in changing the intended program of actions in

conditions requiring its restructuring);
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— internal locus of control (not the ability to exert significant influence on
events);

— biased attribution of hostility (attributing hostile intentions to others, even
if they do not have such intentions) (Victimology and Aggression, 2010, p. 101).

So, based on the generalization of the work of Ukrainian specialists (Hokina,
2007; Romanova, 2010), it should be stated that the adolescent pupils’ aggressive
behavior is a kind of reaction to acute problems. It is reinforced by individual and
psychological characteristics. Aggressive adolescents have some common
individual traits that must be taken into account during preventive and corrective
work.

There were also considered certain gender aspects, which are manifested in
the teenagers aggressive behavior. According to V. Haiduk (Haiduk, 2011),
O. Zhyznomirska (Zhyznomirska, 2005) and S. Kravchuk (Kravchuk, 2002;
Kravchuk, 2007), it has been has been proven the dependence of the characteristics
of adolescents aggression manifestations on the sexual characteristics of the
subject. Gender differences in aggressive actions are mainly observed as a result of
the influence of socio-cultural ideas. It is can be traced in what exactly should be
characteristic of representatives of the female and male gender. In particular, social
stereotypes encourage adolescent boys to develop aggressive impulses. At the
same time, girls should moderate them. That is why teenage boys tend to show a
high level of physical direct aggression manifesting if against members of their
own sex. Their verbal aggression is a means of expressing emotions. It helps in
raising personal status and allows them to dominate others. While girls have the
best expressed indirect verbal aggression. It is directed against peers.
Manifestations of physical aggression are most often directed at boys and family
members. It has also been established that teenage girls with a high level of
aggression have increased irritability. They are more vulnerable compared to
aggressive boys.

Thus, within adolescence, as proved by K. Dodge (Dodge, 1990), both boys

and girls have age periods with a higher and lower level of aggressive behavior. As
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A. Rean and N. Trofimova prove, boys have two peaks of aggression — 12 years
and 14-15 years. While girls also have two peaks. However, they are somewhat
different in time terms. In particular, the highest level of adolescent girls
aggressive behavior manifestation is noted at 11 years and 13 years. For example,
it was compared the degree of expressiveness of various components of aggressive
behavior in boys and girls. It has showed that adolescent boys have the most
pronounced tendency to direct physical and direct verbal aggression. At the same
time, adolescent girls actively use direct verbal and indirect verbal (Rean,
Trofimova, 1999, p. 6).

Appealing to the work of O. Hryva (Hryva, 2005, p. 15), it can be made
logical generalization. The most characteristic for boys is not so much the
advantage of aggression according to the “verbal — physical” criterion. Its
expression in a direct, open form and directly with the conflicting person. Whereas
for girls, the advantage of verbal aggression, both direct and indirect, is
characteristic. Experts prove that “boys’ the main motive for aggression is the
desire to support self-esteem. While girls’ aggression is provoked by an offense or
the threat of punishment and even rape” (Victimology and Aggression, 2010, p.
101).

In the course of the analysis and generalization of information for the last 10
years, which is presented in the publications of Ukrainian scientists N. Volianiuk
and H. Lozhkina (Victimology and Aggression, 2010), Yu. Harasymiv
(Harasymiv, 2006), T.Pryshchepa 2008), O.Romanova (Romanova, 2010),
T. Tymofiienko (Tymofiienko, 2014) the most widespread motives for teenagers
aggressive behavior are the following:

— the desire to dominate and assert oneself;

— the desire to hurt the victim;

— the desire to take revenge for the suffered;

— pursuit of material benefits;

— elimination of obstacles on the way to meeting one’s own needs;

— resolution of intrapersonal and interpersonal conflict;
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— effective relaxation and stress relief.

An important issue in understanding the adolescents aggressive behavior is
the study of classification characteristics. It should be noted that to date there is no
unified understanding of the classification of types of adolescent aggression in the
socio-pedagogical and psychological literature. This fact can mainly be explained
by the variety of forms of aggression manifestation. In particular, it should be
focused on the classification approaches proposed by A. Bass and A. Darky. The
scientists distinguish 5 types of aggression that can be used most often by children
of teenage age, namely:

1. Physical aggression (physical actions against someone).

2. Irritability (temperament, rudeness).

3. Verbal aggression (threats, shouting, cursing, etc.).

4. Indirect aggression, directed (gossip, malicious jokes) and undirected
(shouts in the crowd, stomping, etc.).

5. Negativism (oppositional behavior) (Bass & Darky, 2013, p. 260).

It was found a rather interesting classification of children’s aggressive
behavior in an article authored by O. Kononko (Kononko, 2016, p. 3). Thus, the
author notes that it is worth differentiating the teenageers aggressive behavior into
specific types, namely:

1. Aggression-mobilization;

2. Aggression-defense;

3. Aggression-threat;

4. Aggression-violence.

Moreover, the first and second types of aggression are considered in the
publication of O. Kononko (Kononko, 2016). They are cinsidered as an effective
mechanism for the child to engage his reserve capabilities in order to achieve the
desired result. For example, teenagers get a real opportunity to contrast their own
activity with the militant position of others, based on the use of aggression-
mobilization and aggression-defense. That is why these two types (aggression-

mobilization, aggression-defense) should be considered as a reaction to various
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abuses from the environment and a sense of threat. The third type, aggression-
threat, is used by teenagers to demonstrate their readiness to fight back. It was
found that vivid examples of aggression-threats are the use of belligerent gestures
and threatening facial expressions. Only the last type, aggression-violence,
involves the direct use of open aggressive behavior by adolescents to achieve the
goal.

Thus, all the above types of aggression should be taken into account by
parents, teachers, psychologists and adults. In order to establish effective
interaction with teenagers, ‘“aggression is easier to prevent than to correct
aggressive behavior later” (Zavatska, 2008, p. 56).

Our own experience and the generalization of the scientific literature
(Biutner, 1991; Zavrazhets, 1993; Nereta, 2015; Rumiantseva, 1992; Fromm,
1999; Furmanov, 1996; Chupliak, 2018) gave grounds for distinguishing such
types of adolescents aggressive behavior:

—emotional and psychological (ridicule, humiliation, intimidation with the
help of offensive jokes; involves ignoring and isolation from the peer group,
undermining the sense of self-worth);

— physical (use of physical force in the form of pushing, punching, beating;
involves gaining authority and proving superiority with the use of force);

— sexual (hints, words and actions of an intimate nature, sexual harassment;
involves coercion to pornography, prostitution, intentional exposure of genitals);

—economic (theft, damage to property; involves extortion of money, food,
clothes, gadgets, coercion to commit theft).

According to T. Alekseienko (Alekseienko, 2012), V. Ivanova (lvanova,
2000), A. Kowalski (Kowalski & Robin & Limber & Susan & Agatston Patricia,
2008), O. Korabliova (Korablova, 2010; Korabliova, 2011), L. Kudriavtseva
(Kudriavtseva, 2005), L. Naidonova (Naidonova, 2014), D. Olweus (Olweus,
1993a; Olweus, 1993b), N.Pavliuk (Pavliuk, 2019) and S. Peter (Smith
Peter&Ananiadou, 2003), the most common forms of teenagers aggressive

behavior from general secondary educational institutions should include:
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— mobbing (negative communicative actions of a group of students or a
team, which are directed against an individual teenager. It occurs over a long
period of time with the aim of weakening his position in a team or group);

— bullying (intimidation, physical or mental terror. It which includes quite
different actions from children’s taunts to serious physical abuse. It can sometimes
have fatal consequences);

— hazing (bullying, mistreatment or humiliation of a newcomer in the team);

— cyberbullying (harassment and virtual terror based on the use of modern
means of communication (social networks, e-mail) and electronic equipment
(usually a cellphone)).

N. Dancanson (Dancanson, 1999) and R. Sikalenko (Sikalenko &
Bereznichenko & Biletska, 2017) add other forms to the above mentioned list,
namely:

— sexting (sending through modern means of communication messages that
have a sexual content (videos, photos, audio recordings));

— cyber mobbing (deliberate insults, threats, deformations using modern
means of communication, which last for a considerable period of time);

—trolling (gross violation of network etiquette, based on the posting of
various provocations on the Internet to provoke conflicts, flames, edits);

—elfing (targeted and hypocritical praise, which can lead to emotional
breakdowns);

—virtual harassment (exhausting attacks, offensive messages that are
systematically and purposefully repeated. They are aimed at overloading
communication personal channels).

It should be noted that in the above publication, the authors (R. Sikalenko,
K. Bereznichenko, V. Biletska) name the types of bullying and violence among
children and adolescents. However, in order to bring our analysis to a single
semantic dimension, it is considered expedient to refer them to the forms of
teenagers aggressive behavior in general secondary educational institutions. In the

course of the analysis, it was also established that scientists do not make a sharp
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distinction between cyberbullying, cybermobbing and virtual harassment. Taking it
into aacount, they can all be classified as a cyber terrorism.

Thus, the most complete list of forms of adolescent aggressive behavior
covers the following forms: 1) mobbing, 2) bullying, 3) cyber mobbing, 4) cyber
bullying, 5) hazing, 6) sexting, 7) trolling, 8) elfing, 9) virtual harassment

According to A. Tkachuk, all forms of aggressive behavior have one
common feature: they are caused by attempts to control the situation. They effort
to influence it for the sake of improving oneself or one’s environment (Tkachuk,
2010, p. 8).

It should be emphasized that there are are quite difficult issues for research.
First of all, due to the diversity of scientific approaches, the study of the theories of
emergence. Secondly, due to the the analysis of pedagogical principles and the
reasons that lead to the appearance and development of adolescent aggressiveness.
This fact undoubtedly actualizes the need for thorough investigations. Thus, in the
general scientific context, among the spectrum of theories of the emergence of
teenagers aggression, it can be singled out two main trends. It is either a biological
mechanism. It is emphasized the role of neurophysiological mediators and the
functional state of deep brain structures. It is also a dynamic theory of aggressive
behavior is put forward. It recognizes the main mechanism of aggression as
pathological personal development, especially during life crises.

It should be dewelled at the consideration and analysis of pedagogical
principles. The principles that highlight aggression and characterize the adolescent
aggressive behavior. According to S. Honcharenko, the teenagers aggressiveness is
a consequence of bad treatment of them by adults (lack of sensitivity and respect,
excessive strictness, abuse of punishments) (Honcharenko, 1997, p. 15). Often,
adults themselves provoke teenagers to aggressive acts with their incompetent and
unprofessional actions. S. Beliaieva’s textbook (Beliaieva, 2013, p. 14-18) contains
a list of such actions. It is presented our own generalization and analysis of such

actions in the table 1.4.
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Table 1.4

Actions of adults that provoke adolescent aggression

(according to S. Beliaieva)

Name of the | Examples of actions used Brief characteristics and
action by adults consequences of the action
Commands, “Shut up”, “Stop it| A teenager feels disrespected, there
orders immediately”, “What did I |is a feeling of fear, helplessness,

say?”, “So that | don’t hear
this again”, “Stop it,
because you will get it”

loneliness;

In response, there is resentment,
stubbornness, grumbling on the part
of the teenager

Ignoring, “Don’t pay attention”, “l| The adolescent feels contempt for
sympathy only | sympathize with you...”, | his concerns, rejection or belittling
in words “Calm down”, “No time for | of his suffering, which causes
you now”, “Leave me |resistance
alone”
Warnings, “If you don’t stop, I'll|{When such actions are frequent,
cautions, leave”, “It will happen again | teenagers get used to them and stop
threats - I’ll take the belt”, “I’1l hit | reacting to them, adults in response
you now”, “Look, it will get | begin to apply physical punishment
worse”’
Moralizing, “You must behave the right | From such actions, teenagers feel
teaching way”, “You must respect | the pressure of external authority
adults”, “I feed you, so|and guilt; teenagers are not inclined
listen to me and do as I say” | to listen to the advice and tips of
adults, as a result — they protest
Constant “In my opinion, we should | There is an attack on adolescent
advice, trying|..”, “I would be in your | independence; it is infringed the
to solve | place ...”, “I know better | desire to make independent
everything for | how to do it”, “Do it |decisions; such actions destroy the
a teenager differently”, “I have been in | teenagers desire to tell adults about
this situation, so I know” their problems
Proofs, “You should know that ...”, | Such actions cause active defense
notations, “You are already an adult, | or attack in teenagers; they may be
lectures therefore it is necessary ...”, | in denial, become bitter or bored,
“I should not have trusted | feel depressed and frustrated, and
you with this matter”, “How | develop low self-esteem
many times have | told
you”, “You are always
disobedient”
Insults, “Crybaby”, “You're just a|Such actions push teenagers to
ridicule blockhead (idiot)”, “What a | defensive reactions and expressions
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lazy person, you are (lazy)”, | such as: “Himself like that, “So |
“There is no worse child in | will continue to do so”; there are
the world” caused anger and resentment

Questioning, | “What finally happened”, “I | In response to such actions, a
investigation, |still find out the truth”, |teenager defends himself, so you
guesswork “Why are you silent”,|can purposefully deceive or stop
“Come on, tell the truth |communicating in order not to
faster”, “I demand that you | expose yourself to even greater
tell everything” trouble.

As B. Bim-Bad proves, from a pedagogical point of view, adolescent
aggressive behavior can often be the result of such life events as: the birth of a new
child in the family or the divorce of parents. Moreover, hostility on the part of
adults contributes to strengthening the manifestations of teenagers aggression.
“Consolidation of aggressive behavior occurs under the influence of unfavorable
external conditions: authoritarian upbringing, antisocial upbringing, deformation of
family values in society and the family. Also it is a result of uncritical perception
of movies and video films in which aggressive behavior of characters is considered
as an example of courage and strength” (Pedagogical encyclopedic dictionary,
2003, p. 11).

Studying the main reasons that underlie its manifestation is perhaps the most
important aspect of studying adolescent aggression. In this context, it is considered
expedient to focus due attention on the study and analysis of the main causes of
teenagers aggression. First of all, it was emphasized the fact that the theoretical,
methodological and practical aspects that highlight the causes of adolescent
aggression were the focus of attention of Ukrainian scientists (I. Haidamashko
(Haidamashko, 2008a), S. Hachkalo (Hachkalo, 2013), T. Iliashenko (lliashenko,
2019), T. Kukurudza (Kukurudza, 2014), R. Okhrimchuk (Okhrimchuk, 2003a),
N. Tataryn (Tataryn, 2007). Their findings were taken into account. They were
used as the basis of our own logical generalizations and conclusions regarding the
main causes of adolescent aggressive behavior.

In the context of the study of the reasons for the growth of aggression in the

adolescent environment, it is considered the valid views declared in the dissertation
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research of V. Oliinyk (Oliinyk, 2017). In particular, the author focuses attention
on the list of these reasons and names the following: “the general economic,
political, moral and spiritual decline of Ukrainian society; an increase in the
number of dysfunctional families with a negative microclimate, devaluation of
family norms, values and traditions; free uncontrolled propaganda in mass media
of violent acts or manifestations of cruelty in behavior; regular opening of
computer, game and Internet rooms, in which students can easily hide from real
life in virtuality, feeling like invincible heroes of brutal scenes of violence or
murder” (Oliinyk, 2017, p. 23).

It is presented a generalized own vision of the main individual and
psychological factors that are the basis of the main reasons for the teenager

aggressive behavior manifestation in the table 1.5,.

Table 1.5
Individual and psychological factors that provoke teenagers aggressive
behavior
Spheres of adolescent Individual and psychological factors

personality

The pursuit of maximum satisfaction of needs; interest;
high need to seek thrills; gap between the formed level
valuable of harassment and the possibility of their
implementation without aggressive actions

Motivational and

The desire for bright aggressive experiences; low
tolerance in communication with peers and younger
people; unformed sense of attachment; anxious and
distrustful character traits; frequent and prolonged stay
in depression and stressful situations; boredom and
inability to occupy your free time

Emotional

o Problems with self-determination; inability to
Spiritual appreciate spiritual values; the superiority of material
goods over spiritual goods

The sphere of “self- Low self-esteem; a low level of self-esteem, which
there is a desire to significantly raise thanks to

concept” ) . e .,
aggressive actions; formed “inferiority complex

Cognitive Low intellectual level and inability to raise it; the
problem of inability to satisfy interests
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Lack of self-control over one’s own behavior; inability
to establish non-conflict interpersonal communication;
_ _ excessive criticality of others and excessive demands;
Conative (behavioral) | jnability to make decisions independently; tendency to
risky behavior; a formed habit of avoiding solving
life’s difficulties and shifting the blame for one’s own
problems onto others

According to T. Rumiantseva’s article where there is provided more specific
spectrum of the main reasons underlying the emergence of adolescent aggression
(Rumiantseva, 1992). Thus, according to the author’s position, the development of
teenagers aggressive behavior is a complex process. Many factors are involved in
this process. Also quite a variety of reasons appear during it. However, mainly
aggressiveness is determined by the influence of three factors: family; peers and
surrounding social environment; media influence. According to T. Rumiantseva,
children learn aggressive behavior, both with the help of direct reinforcements and
by observing aggressive actions. In particular, in trying to stop negative
relationships between their children, parents may inadvertently encourage
aggressive behavior that they want their children to get rid of. “Parents who apply
extremely harsh punishments, as well as those who do not control their children’s
activities, may find that their children are aggressive and disobedient”
(Rumiantseva, 1992, p. 35). V. Astakhova and A. Sydorenko declare a similar
opinion (Glossary of modern education, 1998, p. 8). Thus, scientists focus on the
fact that parents’ emotional coldness or excessive strictness often lead to the
accumulation of internal mental tension in teenagers, who seek to express it
through aggressive behavior. V. Kremen proves that “a high degree of detection of
aggressive actions and their frequency characterize children from families with
“cruel treatment” and openly aggressive instructions such as: “better hit first, than
you'll be hitted”, “hit so that everyone is afraid” (Encyclopedia of Education, 2008,
p. 11).

The scientific works of Ukrainian specialists S. Haievska (Haievska, 2013)

and T. Fedorchenko (Fedorchenko, 2012) showed that special relationships
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between family members are characteristic of families where aggressive teenagers
are raised. Such trends are described by I. Furmanov (Furmanov, 1996) as a “cycle
of violence”. In particular, the author, on the basis of psychological experiments,
proves that children tend to reproduce the types of relationships that their own
parents “practice” in relation to each other. For example, choosing methods of
clarifying relations with brothers and sisters, teenagers copy conflict resolution
tactics directly from their parents. That is, when children grow up and get married,
they use “rehearsed” methods of conflict resolution. They close the cycle, passing
them on to their children, with the help of creating a characteristic style of
discipline. Similar trends are observed within the personality itself (spiral
principle). It was established that the cruel treatment of a child in his family not
only increases the aggressive behavior in relations with peers. It also significantly
“contributes to the development of a tendency to violence at a more mature age,
turning physical aggression into a lifestyle of an individual” (Furmanov, 1996, p.
192).

When studying the characteristics of adolescent aggression, it is necessary to
take into account the fact that the teenager grows up in a family. It is the main
factor of socialization. Such families is the main source of “living examples” of
aggressive behavior for most teenagers. Thus, scientists (Bandura & Walters,
1999; Morozov & Morozova, 2000; Moskalenko, 2005; Human psychology from
birth to death, 2002) prove that the basis for the development and consolidation of
adolescent aggressive behavior should be found in the way parents educate their
children in the first years of life. It should be also analysed the later periods,
including adolescence. Thus, psychological studies have shown that teenagers
aggressive and non-aggressive behavior has a different degree of attachment to
parents and closeness with them. In particular, it was found that “in non-aggressive
teenagers, identification with their own parents is more pronounced than in
aggressive ones” (Psychology of a person from birth to death, 2002, p. 385).

In our view, the formation of aggressive behavior is influenced by the degree

of cohesion that exists in each family. It also depends on the degree of closeness
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between parents and child. It also depends on the nature of relationships between
brothers and sisters, and the style of family leadership. In the publications of
scientists (Haievska, 2013; Fedorchenko, 2012; Technology for training teachers to
prevent violence and aggression in the family: methodological recommendations,
2011) attention is focused on the fact that children who are brought up in families
where destructive conflicts prevail, a disorder is observed relations between
parents. Also children, whose parents are alienated and cold, show a greater
tendency to aggression. Teenagers from such families quite often try to solve their
problems with the help of aggressive behavior. They do that to satisfy their own
needs or ambitions. Appealing to the scientific views of K. VVorobiova (VVorobiova,
2008), it was established that children’s aggressiveness should be considered as a
consequence of destructive family upbringing.

In the course of studying this issue, it was found that the main family factors
of teenagers aggressive behavior (Social pedagogy: a small encyclopedia, 2008;
Poltavets & Pervyi & Zhabokrytskyi, 1998; Dictionary of social pedagogy, 2002;
Social work, 2002) include such a spectrum as:

—ignoring the child’s interests and failing to provide for the child’s basic
needs;

—child abuse (intimidation, physical punishment, threats, dominance of
negative evaluations, rudeness, cult of power in the family, unreasonable
prohibitions and restrictions);

— chronic conflicts in families;

— physical loss or acute injury (death of one of the parents, illness, divorce,
violence);

— weakness of parents (helpless mother or father who systematically shirks
responsibility);

— failure of parents to protect themselves or the child;

— lack of demandingness, indulgence of parents to the child regarding the

fulfillment of his wishes and demands:;
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—inconsistency and inconsistency of parents’ (mother’s and father’s)
requirements regarding educational influences;

— hyperopia, which involves an excessive amount of instructions and advice,
as well as anxiety and excessive attention;

— personal qualities of parents (irritability, cruelty, mental illness);

— poor living conditions that do not give the child personal space and the
opportunity to be alone;

— boredom, idleness of free time and inability to effectively organize it
directly in the family circle.

It is worth emphasizing the fact that teenagers get information about
aggression also from communication with their peers. That is, the social
environment of peers in which a child lives can also be a significant reason for the
development of adolescent aggressive behavior. In particular, teenagers learn to
behave aggressively by observing the behavior of their peers (classmates or
neighbors of the same age on the street). P. Blozva (Blozva, 2011), L. Kotsiuba
(Kotsiuba, 2011), V. Lykova (Lykova, 2006) and A. Liovochkina (Liovochkina,
2007) declare this position in their studies. A teenager does not become aggressive
in one moment. Therefore, very often peers who join formal and informal groups
and associations can provoke aggression with their incompetent actions.

According to O.Drozdov and M. Skok (Drozdov & Skok, 2009) a
significant factor in aggressive behavior is an peer group influence. Psychologists
(Drozdov & Skok, 2009; Khimik, 2007) have proven the existence of specific
social-psychological mechanisms that act on a teenager in various youth and
children’s formal and informal groups. It causes an increase in his ability to display
aggressive behavior during communication. The most important mechanisms
include “social facilitation (intensification of dominant reactions in the presence of
others), conformity (change in behavior with unchanged beliefs as a result of real
or imagined group pressure), deindividuation (loss of self-awareness in group
situations that ensure autonomy and do not focus on individual)” (Drozdov &

Skok, 2009, p. 63). That is, teenage groups have certain rituals. They have to be
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reinforced by aggressive actions quite often. Therefore, the leader of the group and
ordinary members show aggression. For example, the leader of the group is able to
consolidate his leadership positions, with the help of aggressive actions. The
outsiders can, on the basis of aggression, significantly increase their low status and
strengthen their influence and even turn into a leader. It was found that aggression
supported by group rituals creates a sense of security for a teenager. As an ordinary
member of an informal group, strengthens belonging to the group and becomes an
ideological basis for asserting one’s power through the justification of aggressive
behavior.

In the context of our dissertation work, it is recognized the results of the
work of O. Morozov and T. Morozov (Morozov & Morozova, 2000) regarding the
connection between aggressive behavior and the social status of adolescents in
their peer group as interesting. In particular, it was proven that among teenagers
with the highest sociometric status (emotional leaders), 48% are individuals with
an above-average level of aggression. The authors also prove the existence of a
relationship between the increased level of aggression and deviant and delinquent
behavior.

One of the important sources that can have a significant positive impact on
the emergence and development of adolescent aggression is the mass media. It was
conducted numerous amount of researches using a wide variety of methods and
techniques, psychologists and educators Adamska, 2014; Blyskun, 2013;
Voronkevich, 2018; lliashenko, 2019; Rudneva, 2014; Senchenko, 2005). It was
found out the significant degree of media influence on learning aggressive
behavior in children and adolescents. Of course, the mass media influence the
teenagers aggressive behavior only under certain conditions, namely: first, the plot
presented for viewing should be as realistic and interesting as possible for the
teenage audience; secondly, it should be perceived and realized by children of
teenage age precisely as aggression; thirdly, teenagers should make associations
that the main character achieves an important goal based on aggressive actions;

fourthly, identification of the spectator with the aggressor, and the potential victim
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with the victim of the spectator, should take place on the basis of teenagers
drawing their own parallel lines (Zavatska, 2008, p. 23-29).

For example, T. lliashenko emphasizes that the mass media are full of
images of aggression, in particular, “aggressive heroes of television films, strong,
fearless, become role models. It is difficult to predict on whom and how children
will test them” (lliashenko, 2019, p. 16). V.Pylypenko and O. Volianska
(Pylypenko & Volyanska, 2004) emphasized the fact that the distortion of reality
in the mass media creates in teenagers a heightened sense of threat. It also creates a
tendency to defend themselves, reacting aggressively to threatening events. The
authors noticed that the leading trend of modern television is the “mixing” of
genres. There is also a blurring of the lines between real events and fictionalized
facts. In such situations, teenagers cannot independently distinguish reality from
fictional facts that are broadcast in the mass media. In particular, “constant
observation of of violence causes’ scenes a gradual loss of emotional sensitivity to
aggression and signs of other people’s pain” (Pylypenko & Volianska, 2004, p.
20).

In the view of N. Volianiuk and H. Lozhkina, the formation of aggression
using mass media has the following form: “excessive fascination with TV
programs — aggressive fantasies — identification with the relevant character —
learning an aggressive way of solving problems and influencing people — repeating
aggressive actions — using aggression for dealing with interpersonal issues —
reinforcement — aggressive habits — underdeveloped social and academic skills —
frustration — excessive TV viewing — etc.” (Victimology and aggression, 2010,
p. 100).

It should be emphasized that among other “technogenic factors” the
formation and development of adolescent aggression is directly dependent. S.
Shapkin highlights (Shapkin, 1999) the influence of computer technology. In
particular, “computer-oriented teenagers show increased indicators of all types of
aggression” (Drozdov & Skok, 2009, p. 65). A number of studies by scientists
(Shapkin, 1999; Senchenko, 2005) confirm that the very content of computer
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games plays an important role. Thus, it was experimentally proven that when
teenagers play virtual wars, they experience an increase in physiological arousal
and a concentration of aggressive thoughts. It is a proven fact that adolescent
schoolchildren who prefer virtual games that have elements of violence can be
observed to increase aggressiveness. Now there is direct experimental evidence
that young people who played the game “Doom-2” (of the “roamer-shooter” type)
“increased aggressive thought associations by 50%” (Drozdov & Skok, 2009, p.
66) .

In the context of elucidating the causes of teenagers aggressive behavior, the
following studies should be analysed. It is considered the studies devoted to
highlighting the influence of their character traits on the level of aggressive
behavior and aggressive acts to be quite relevant. For example, scientists
(Moskalenko, 2005; Human psychology from birth to death, 2002) single out such
character traits that, under favorable circumstances, can be responsible for a
teenager’s readiness to display aggressive behavior. These character traits include:
vindictiveness, intolerance, suspiciousness, hot temper, aggressiveness (imposing
one’s will, point of view), intransigence, uncompromisingness. In particular, it has
been proven that aggressiveness is associated with a tendency to aggressive
behavior. That is, the greater the aggressiveness, the greater the aggressive
behavior. For example, a component of aggressiveness such as “vindictiveness”
(thirst for revenge) has the most connections with the tendency to teenagers
aggressive behavior.

Appealing to the work of specialists (Morozov & Morozova, 2000; Rean,
1996), it was established that there is a direct and rather close relationship between
excitability and the person’s aggression manifestation. Moreover, aggressive
actions are directly correlated with verbal aggression, irritability. It leads to
spontaneous aggression manifestations. It was also found out the existence of a
close connection between demonstrativeness and aggression. In particular, it was

established that demonstrativeness is positively correlated with verbal aggression,
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irritability, and spontaneous aggression. So, as it can be seen, there is a close
relationship and there is a cyclical interdependence.

In the work of A. Rean (Rean, 1996), it was shown that verbal aggression is
correlated with various aspects of adolescents’ self-esteem. In particular, as
scientists prove, the level of verbal aggression manifestation is higher in those
teenagers who are characterized by a high self-esteem of leadership ability. The
authors proved that verbal aggression is primarily related to the level of self-
esteem of one’s own independence. It is also related to autonomy. And it is also
dependent on self-esteem of intelligence. That is, the highest probability of verbal
aggression is primarily associated with high self-esteem of the individual. This fact
is especially important for such a teenager, who has an idea of himself as a highly
autonomous, independent individual. Such person, who has a pronounced ability
for leadership and, according to the teenager himself, has a high level of
intelligence. It also found confirmation of this opinion in the study of T. Iliashenko
(lliashenko, 2006). It is indicated that overestimated self-esteem involves
idealization of oneself. It is also based on an exaggerated idea of one’s capabilities
and rights. Thus, the author proved that systematically “enduring failures, a child
with inflated self-esteem “closes his eyes” to their true causes. He tries to find
“culprits” among the surrounding people and circumstances” (lliashenko, 2006, p.
10). As a result, a state of alertness, hostility, and suspicion arises, as well as a
feeling of unfair treatment by others. In response, the teenager uses an explosion of
aggression. It is subjectively evaluated as the most effective defense against his
direct offenders.

It is considered to be informative the study of the causes of the of adolescent
aggression manifestation, the studies of scientists (Biutner, 1991; Rean &
Trofymova, 1999). In particular, the authors established the fact of a close
relationship with the fact that more aggressive teenagers have extremely strong
self-esteem — either very high or very low.

In the study of T. Chervonna, attention is focused on such a reason for the

excessive of adolescents aggressive behavior manifestation as the state of
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development of self-awareness and self-criticism. Thus, the author notes that “the
intense development of self-awareness and self-criticism lead to the fact that a
child in adolescence finds contradictions not only in the environment. He also
finds it in his “self” (Diagnosis and correction of aggressiveness in children, 2014,
p. 88 ). In particular, interesting statistics are given, namely:

—a 10-11-year-old teenager has a very critical attitude towards himself; for
example, 34% of boys and 26% of girls give themselves negative characteristics;
they are dominated by physical aggression;

—a 12-13-year-old teenager has a situationally negative attitude towards
himself; the main expression of aggression is negativism. It is observed an intense
manifestation of physical and verbal aggression, while the manifestation of indirect
aggression weakens;

—a 14-15-year-old teenager compares his personal forms of behavior with
the norms adopted in reference groups; the leading place is occupied by verbal
aggression (Diagnosis and correction of aggressiveness in children, 2014, p. 89).

Characterizing the aggressive behavior of children and adolescents,
V. Kremen (Encyclopedia of Education, 2008, p. 10-11), it is necessary to take into
account a number of both external and internal factors to understand the
motivational basis of children aggressive behavior. The author emphasizes that
aggression can be a protective reaction of a child. It can be also a result of an
affect, or even a maliciously planned act. Therefore, a specialist who is engaged in
collection work with aggressive teenagers should take into account what kind of
aggression he is dealing with at the moment.

In conclusion, it should be noted that many practitioners working with
adolescent children consider behavioral disorders as the teenager’s inability to
create effective mechanisms for overcoming difficulties in his life. So he avoids
conflict-free problem solving and uses aggressive behavior. Aggressive teenagers
have to isolate themselves from peers. They also want to actively fight with them.
It can seriously affects the process of development and socialization. It can also

provoke serious psychopathies and neuroses. Thus, referring to the above scientific
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positions and facts. It can be noted that an aggressive child brings a lot of problems
not only to others, but also to himself.

In this context, it is believed that it is advisable to devote much more time to
the issues of practical work with the category of teenagers who have an increased
level of aggressiveness. The focus should be also paid on the optimization of
preventive and corrective activities in general secondary educational institutions.
The questions related to theoretical, methodical and practical aspects of prevention

and correction will be analysed in the second chapter of the dissertation.

Conclusions to the first chapter

1. Based on the generalization of psychological and pedagogical approaches
to the interpretation of the essence of “aggression” as a scientific definition. It was
found that there is a wide range of ambiguous and multi-vector definitions. Such
diversity is related to the specific worldviews of the researchers themselves and the
goal being realized. It is generally accepted that the understanding of aggression is
directly accumulated through the idea of intentionally causing harm to another
subject. In the social plane, aggression is considered as an acquired quality and a
product of socialization. It is based on biological adaptive mechanisms. There were
analyzed the purpose and nature characterization of aggression. There were
established the main approaches to the classification of its functions and types.
There were investigated its main manifestations and forms. There were considered
the main psychological and pedagogical reasons for its occurrence.

2. It was was analyzed the scientific definition of “aggressiveness” in the
philosophical, pedagogical, psychological, conflictological and social planes.
Based on the generalization of scientific views, aggressiveness is defined as a
multifaceted socio-psychological phenomenon. It is a moral-psychological trait of
character. It is a form of behavior, a way of self-expression, characterized by a lack

of compassion, humanism and tolerance. It involves a violation of social norms
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and values that are accepted in society in in general and a specific social group in
particular.

From a general scientific point of view, aggressiveness is a sign of an
individual’s internal emotional distress, and the degree of aggressiveness is
assessed by a specific society. There were analyzed scientific theories
(psychoenergetic, frustration, social learning theory). They explain the emergence
of aggressiveness in different ways. Semantic psychological-pedagogical analysis
made it possible to single out the characteristic signs of aggressiveness and the
conditions of its occurrence.

3. In the study, aggressive behavior is considered as a system of individual
reactions to adverse, both physically and psychologically, life situations of a
stressful, frustrating, and conflict-critical orientation. With the help of aggressive
behavior, a person asserts his identity and human dignity. Human solves important
personal or social problems, increases self-esteem and the level of harassment,
protects his rights and freedoms. He also maintains or strengthens control over his
environment. In the general scientific context, aggressive behavior is one of the
main ways of solving problems related to the preservation of individuality and
identity. It is connected with the protection of a sense of personal worth,
establishing self-esteem, adequate comparison of the level of requirements. As well
as, it is associated with strengthening control over the social environment
important for the individual. There were analyzed manifestations and types of
aggressive behavior. There were considered the main causes and factors
contributing to the emergence of aggressive behavior.

4. Adolescent aggression is understood as motivated destructive behavior
that contradicts generally accepted social norms. It is a direct reflection of the
child’s internal discomfort. It shows the inability to respond adequately to events.
It is also directed at harming others. It was found that adolescent aggression has
both positive and negative meanings. There are identified signs of adolescent
aggression. It was established that adolescent aggression has specific features,

namely: it has a pronounced demonstrative character; acts as a result of a personal
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crisis; characterized by the appearance of various types of deviations; often
manifests spontaneously both for the teenager himself and for his environment.
Aggressive teenagers have general individual psychological characteristics and
individual traits. There are observed the pronounced gender differences in the
aggressive actions manifestation. There are determined the main motives of
teenagers aggressive behavior. There are also analyzed the approaches of scientists
to the classification of types, forms of aggression which are the most common in
adolescence.

5. By systematizing and summarizing scientific information, the most
important reasons for the manifestation of aggression in adolescence. Thus, in the
psychological and pedagogical context, the most important reasons include the
negative effects of three factors: the family (cohesion and level of conflict, the
degree of closeness between parents and children, the nature of relationships
between brothers and sisters, the style of family leadership); peers and the
surrounding environment (copying the behavior of peers, social status in the group);
mass media and computer technologies (systematic viewing of scenes of violence
causes a gradual loss of emotional sensitivity to aggression and signs of other
people’s pain; virtual computer wars). It was found that factors such as: character
traits (excitability, demonstrativeness, irritability, inflated self-esteem) have a
positive effect on increasing the level of adolescent aggression; the level of self-

awareness and the development of self-criticism.

The materials of the first chapter of the dissertation were published in the
author’s scientific works:

Bihun, N., Pashko, T., Danchuk, Y., Kryvonis, T., Sami, S., & Ivanikiv, N.
(2022). Neuropsychological and Personality Development of Adolescents with
Depressive Disorders. BRAIN. Broad Research in Artificial Intelligence and
Neuroscience, 13(2), 191-210. DOI https://doi.org/10.18662/brain/13.2/339;

Ceara, Cemi. (2021). 3mict 1 0COOAMBOCTI MIIITKOBOI arpecii Ta

XapaKTepUCTUKa TIPUYUH 11 PO3BUTKY. [ledacocika ¢hopmysanus meopuoi


https://doi.org/10.18662/brain/13.2/339

93

ocobucmocmi 'y euwii i 3a2anbHOOCEIMHIN wiKoaax. 301pHUK HAYKOBHX IMpallb..

N 78. 125-129. DOI https://doi.org/10.32840/1992-5786.2021.78.21;

Siagha, Sami. (2021). OcHOBHI MpOEKIi AOCTIIHKEHHS AarpecUBHOI
MOBEIHKH SIK COIANbHO-TICUXOJIOTO-TIEIarOTIYHOTO ABHILIA. pancgopmayitini
npoyecu 8 ni020mosyi Cy4acHo20 MeouiHo20 ma GapmayesmuiHo20 npayieHuKa:
30. marepianiB Bceykp. Hayk.-mpakT. internet-koHepeHIi 3 MiKHap. y4acTio
(PiBue, 26-27 6epesnst 2021 p.) / peaxon. : P.O. Cabaaumun Ta in. PiBae: K3BO

«PiBHEeHCHKA MeanyHa akageMis». 108—-111.


https://doi.org/10.32840/1992-5786.2021.78.21

94
CHAPTER 2
PRACTICAL WAYS OF ORGANIZING THE PREVENTION AND
CORRECTION OF ADOLESCENTS AGGRESSIVE BEHAVIOR IN
GENERAL SECONDARY EDUCATIONAL INSTITUTIONS

2.1. Organization of socio-pedagogical prevention and correction of

teenagers aggressive behavior of in general secondary educational institutions

Considering the increase in violence and aggression in the adolescent
environment, it is advisable to work purposefully with this type of destructive
behavior. For example, there were evidenced the experimental studies of
psychologists (Liovochkina, 2007; Matiash-Zaiats, 2005; Moldovanova, 2013) and
teachers (Haidamashko, 2013; Sergeieva, 2016; Khozratkulova, 2003). Today’s
teenagers are significantly more aggressive than their peers who lived in the 30s—
40 years ago. In this context, there are both objective and subjective factors
(deficiencies in family upbringing, miscalculations in school education, negative
examples in the mass media, unorganized leisure time, low attention of social
workers, practical psychologists, social pedagogues, lack of preventive measures
on the part of police officers etc.). It explains the reasons for the growing
aggressiveness of minors. Taking into account the given arguments, it is extremely
important to carry out a thorough analysis of the theoretical, methodical and
practical aspects of the of preventive and corrective activities organization with
this category of teenagers from general secondary educational institutions.

It should be noted that the high level of aggression among the teenage
audience caused an increase in juvenile delinquency. It also caused a decrease in
the quality of interpersonal communication. And it also reduced the effectiveness
of the process of socialization of the individual within the general secondary
educational institutions. In this context, an important role is played by early
prevention of aggressive behavior and its correction. As evidenced by the scientific

work of V. Korneshchuk and M. VVoloshenko, “in adolescence, behavior becomes
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an external expression of the child’s inner world, the entire system of his life
guidelines, values, and ideals” (Korneshchuk & Voloshenko, 2015, p. 15). It is
obvious that in order to reduce the negative consequences of aggressive behavior,
it is necessary to positively influence the prevention and correction process
organization.

First of all, it should be considered what scientists put into the essence of the
scientific definition of “prevention”. Thus, according to A. Kapska, prevention
involves “a complex of preventive measures, which are carried out by organizing
publicly available medical-psychological and socio-pedagogical support” (Social
pedagogy, 2006, p. 189). A similar position is expressed by O. Bezpalko, who
characterizes prevention as a type of socio-pedagogical activity. It is “a complex of
economic, political, legal, medical, psychological and pedagogical measures aimed
at prevention, limitation, localization of negative phenomena in the social
environment” (Bezpalko, 2006, p. 72).

In particular, on the basis of the analysis and systematization of the
statements presented in reference publications (Handbook of the social teacher /
practical psychologist, 2002; Prykhodko & Yurchenko, 2012; Psychology of
personality, 2001; Social pedagogy: dictionary-reference, 2009; Social
terminology, 2007) it was established some ideas. The prevention is an active
progressive process that includes a complex of social, educational, and medical-
psychological measures. They prevent the negative phenomena development. They
are also aimed at creating appropriate conditions for the formation of personality
qualities that support well-being. In other words, prevention is a two-way,
interconnected process. On the one hand, it is the creation of optimal conditions
that contribute to the elimination of negative influences from the immediate
environment. And on the other hand, it is the development of the existential sphere
in aggressive teenagers, which is based on the formation of a reflexive position.

In our view, prevention is scientifically based and, most importantly, timely
actions. They are directly aimed at preventing possible physical, psychological or

sociocultural collisions in certain individuals of risk groups. In the dissertation
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research, we fully share the views of L. Kotsiuba (Kotsiuba, 2010),
V. Orzhekhovska (Orzhekhovska & Pylypenko, 2005), I. Parfanovych
(Parfanovych, 2009a; Parfanovych, 2009b) and S. Pashchenko (Pashchenko, 2010)
in the volume, that the effectiveness of prevention, first of all, depends on high-
quality diagnostics.

In this case, the dissertation is about socio-pedagogical prevention of
teenagers aggressive behavior which is organized in general secondary educational
institutions. Thus, in the interpretation of Yu. Pototska and O. Zaikina, such
prevention involves “progressive efforts aimed at preventing social problems, life
crises, overcoming already existing difficulties of the schoolchild” (Pototska &
Zaikina, 2017, p. 46). Moreover, the authors emphasize that the implementation of
socio-pedagogical prevention should not be a short-term company. They mention
that it should be a purposeful pedagogical process. It should be carried out
systematically with the aim of acquiring thorough knowledge of the specific
adolescent about negative phenomena and events caused by his aggressive
behavior.

Socio-pedagogical prevention of aggression is considered “as a set of
educational and preventive measures carried out in society in general and
educational institutions. In particular, these activities are aimed at preventing or
neutralizing factors of aggression, forming in adolescents the skills and abilities of
constructive interaction and communication. They are also aimed at forming
tolerant behavior, creating an atmosphere of mutual respect, trust and conditions
for their successful socialization” (Theory and practice of preventive work with
children prone to deviant behavior: Ukrainian and international experience, 2018,
p. 240). In particular, in this specific case, socio-pedagogical preventive activities
are mainly aimed at identifying, diagnosing and correcting the adolescent’s
behavior of who have an increased level of aggression.

That is, the socio-pedagogical prevention of aggressive behavior will be
understood as an interconnected and integral two-way process. This process

includes, on the one hand, the creation of optimal conditions that contribute to the
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elimination of the desocializing effects of aggressive behavior. On the other hand,
it coveres the development of the adolescent’s personal sphere, the formation of
his non-aggressive position during interpersonal interaction. At the heart of
preventive activities is a purposeful approach to the justification and
implementation of a practical set of measures. These measures which will allow
obtaining the best result.

From a psychological-pedagogical point of view (Palchevskyi, 2005; Social
pedagogy, 2013; Kliots & Nosok & Shuhay & Zavadska, 2009a), social-
pedagogical prevention of adolescents aggressive behavior in the educational
environment is based on the use of two main strategies in practical activities by
social pedagogues and practical psychologists:

—the first — negatively oriented prevention, which involves the
implementation of preventive measures within the framework of a problem-
oriented approach; the main emphasis in negative prevention is on the negative
consequences of aggressive actions and deeds; the main efforts are focused on
reducing the influence of the factors of manifestation of aggression.

— the second — positive prevention, which involves raising a socially active
teenager who is able to cope with his own psychological difficulties and life
problems, which does not require the use of aggressive actions; the main efforts are
focused on strengthening the protective factors of the teenager himself and forming
an active life position in relation to the school of aggression both for the teenager
himself and his environment.

It is consider in the research the second strategy as a priority for
implementation in general secondary educational institutions during the preventive
activities organization with teenagers who have a high level of aggression.

In the course of the study, it was established that all social and pedagogical
preventive interventions in general secondary educational institutions, which
concern aggressive teenagers, are divided into primary, secondary and tertiary
(Fedorchenko, 2011, p. 71-72). Primary socio-pedagogical prevention of

aggressive behavior is understood as a set of practical measures that are
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informative and explanatory in nature. Those measures that are mainly aimed at
raising the teenagers awareness and forming the appropriate personal qualities in
them.

According to the educational and methodological publications (Kholkovska,
2007; Shevtsiv, 2012; Stopping school violence, 2003), it was found that primary
prevention is the most widespread. Its contingent includes the total number of
teenagers with the aim of forming an active lifestyle in them. The adolescents who
are aimed at countering aggressive behavior, reducing the number of people who
have biological, psychological and social factors related to the aggression
manifestation, developing immunity to aggressive behavior. Primary prevention is
the most effective. It is directly aimed at significantly reducing the number of
persons who can show aggressive actions. The efforts of primary socio-
pedagogical prevention change some developing forms of behavior to others. They
are aimed not so much at preventing aggression, but at forming a “healthy climate”
in the team. They are also aimed at resolving conflicts without using aggressive
behavior. The main tasks of primary socio-pedagogical prevention of adolescent
aggression in general secondary educational institutions include:

— increasing the effectiveness of constructive behavioral strategies used by
the teenager;

— increasing the potential of personal and environmental resources (forming
a positive and stable self-concept, increasing the effectiveness of interpersonal
communication, developing internal control of one’s own behavior, empathy,
tolerance). They must be actively mastered by teenager.

The main ways of implementing the tasks of primary socio-pedagogical
prevention of aggressive behavior in the environment of educational institutions
are: awareness, development and training of practical skills to cope with demands
and manage one’s behavior. As well as, it is aimed at providing adolescents with
psychological and socio-pedagogical support from qualified specialists. It is

believed that the primary socio-pedagogical prevention tasks should be carried out
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by specialists trained in the field of prevention who work in an educational
institution. They mainly include practical psychologists and social pedagogues.

It should be dwelled on a brief description of the content of the secondary
socio-pedagogical prevention of adolescents aggressive behavior. It is carried out
in general secondary educational institutions. In particular, it should be emphasized
that secondary prevention is aimed at significantly limiting negative phenomena
related to aggressive behavior manifestations. Thus, the secondary socio-
pedagogical aggression prevention in the teenagers actions and deeds includes
some measures. It includes both, socio-psychological and medical measures of a
non-specific nature. Its main subjects are those aggressive adolescents who belong
to the risk group (showing addictive behavior, running away from school and
home, neglected adolescents. As well as adolescents who show other forms of
antisocial or deviant behavior). Secondary socio-pedagogical prevention is mass in
its focus. But it also remains individual for a particular teenager.

Measures carried out within the framework of secondary socio-pedagogical
prevention lead to a decrease the number of aggressive teenagers and a decrease of
aggression manifestations. In our view, its main goal is to change teenager
maladaptive behavior with a high level of aggression into an adaptive form. The
main tasks of secondary socio-pedagogical prevention of adolescent aggression of
general secondary educational institutions include:

— development of active strategies of non-conflict behavior;

— increasing the potential of personal and environmental resources;

— creation of various preventive programs aimed at improving relations in
the classroom where an aggressive teenager studies;

— purposeful work on the development and implementation of special
support programs, assistance in establishing the activities of anonymous
communities. As well as, it includes the creation of special social and
psychological support groups and medical and psychological centers.

It is emphasized that the implementation of secondary socio-pedagogical

prevention should be carried out by specially trained professionals. These specialist
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include, practical psychologists and social pedagogues, also psychotherapists
working in special medical institutions. Therefore, it cannot be stated that
secondary socio-pedagogical prevention can be effectively implemented only on
the basis of educational institutions.

Tertiary socio-pedagogical prevention of teenagers aggressive behavior is
mainly medical and social oriented. It refers to a specific case — that is, it is
individual. In the psychological and pedagogical plane, it is aimed at preventing
the transition of aggression to a more severe form. Its main purpose is to prevent
such negative consequences. Such consequences that are manifested in the form of
persistent maladjustment, deviation or delinquency. That is, tertiary socio-
pedagogical prevention is aimed at restoring personal and social status. As well as,
it is aimed at preventing relapses of antisocial aggressive behavior. Its main goal is
to maximize the period of remissions, when the teenager independently refrains
from aggressive actions. It should be noted that the implementation of tertiary
socio-pedagogical prevention requires narrowly qualified specialists -
psychotherapists, psychologists. Therefore it is not carried out in general
educational institutions.

Socio-pedagogical preventive activities in the educational environment of
general secondary educational institutions can take place in two cases: when
negative phenomena are in their infancy; when such phenomena have not yet taken
place, but there is a possibility of their occurrence. That is, the main task of such
activity is to make a timely “diagnosis™. This is most important from a practical
point of view, as it allows you to determine the appropriate measures of preventive
influence on a teenager who has an increased level of aggressive behavior.

It should be briefly considered what scientists invest in the understanding of
the scientific definition of “correction”. Thus, the textbook on social pedagogy
states that correction is “a system of social and pedagogical measures aimed at
correcting (partial or complete) the process and result of a child’s social
development and upbringing. It involves the purposeful use of household and

environmental conditions. It also engages a set of educational measures aimed at
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overcoming certain deviations in children. These deviations are reflected in their
social status, behavior and opportunities for self-realization in the life
environment” (Zhyhailo, 2007, p. 146).

It is considered in the dissertation study the scientific definition of
correction as the stimulation and correction of adolescents aggressive behavioral
reactions by organizing some activities. These activities where stimulation is
aimed at activating positive qualities, forming positive value orientations, and
creating positive emotional relationships in the microsociety. Corrective actions
used in work with aggressive teenagers in general secondary educational
institutions must be aimed at changing their attitude to what is happening to them.

In our understanding, the socio-pedagogical correction of teenagers
aggressive behavior should mainly be aimed at patience developing. It should be
also aimed at understanding the ability to see the positive and rely on it. As well
as, it should be aimed at changing the leading motives. Aggressive teenagers must
change positions, interests and values during correctional activities. It has been
found that the main goal of socio-pedagogical correction of teenagers aggressive
behavior in general secondary educational institutions is to change their personal
position. It should be changed on the basis of cementing socially useful interests
and moral values in their minds. As well as the formation of their internal
conscious desire for useful activities and self-organization leisure without the use
of aggressive actions.

The analysis of the publication by I. Kushnir (Kushnir, 2009) allows to
claim that socio-pedagogical correction of teenagers aggressive behavior will be
much more effective when taking into account group and individual problems of
schoolchildren. These problems must be determined on the basis of complex
diagnostics. In particular, the author proves that the constructive dynamics of the
social development of aggressive teenagers will be maximally effective based on
the observance of psychological dominants and factors. According to I. Kushnir, it
is said that special role in achieving maximum efficiency in correctional work with

aggressive teenagers in general secondary educational institutions belongs to the
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nature of communication with specialists. In particular, the more it is benevolent,
more trusting, the better the effectiveness of corrective interaction and the more
chances to reduce aggression in teenager behavior.

Prevention should be carried out together with corrective activities in
general secondary educational institutions. We are in full solidarity with
H. Khomenko (Khomenko, 2009), M. Yaroshko (Yaroshko, 2009) and N. Yaskova
(Yaskova, 2016). According to their researches, the purposeful combination of
socio-pedagogical prevention and correction will be an effective and integral
means of creating a positive educational environment for an aggressive teenager
in general secondary educational institutions. During such activities, it is possible
to achieve the desired result by means of various forms and methods. Such results
as preventing the occurrence and spread of aggressive behavior in the adolescent
environment.

From a methodological point of view, socio-pedagogical prevention and
correction of children’s aggressive behavior is a complex system of actions that
requires the implementation of effective measures to prevent aggression. Such
activities effectiveness depends on the methods and means of work. The previously
mentioned will be considered in a separate paragraph of the dissertation work. The
process of socio-pedagogical prevention and correction of teenagers aggressive
behavior in general secondary educational institutions should have a social
orientation.

It is defined in the study the preventive and corrective work regarding the
teenagers aggressive behavior in general secondary educational schools as a type
of socio-pedagogical work of specialists of a multidisciplinary team (social
pedagogue and practical psychologist). It provides a complex of diagnostic,
pedagogical, psychological, social and corrective measures aimed at identifying
and overcoming destructive aggression. It is also aimed at forming and developing
the skills of constructive interaction with peers and adults in the social

environment of general secondary educational institutions.
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In adolescence, educational institution becomes the main social institution of
socialization. This fact is primarily due to the fact that education, upbringing and
communication take place in general secondary educational institutions. According
to V. Afanasieva (Afanasieva, 2010), |. Haidamashko (Haidamashko, 2014) and
V. Kyrylenko (Kyrylenko, 2018) educational institutions is place where students
receive general secondary education. It is the basis for the implementation of
socio-pedagogical preventive and corrective influences. Such influences should be
aimed at prevention and correction adolescent aggressive behavior. This approach
IS connected with the fact that it is the general secondary educational institutions
that have highly qualified pedagogical and psychological personnel. These
professional possess the necessary scientifically based technology of upbringing
and socialization. Therefore, in view of the above arguments, it is believed that the
school should take the leading place in the of prevention and correction
organization of adolescents aggressive behavior.

However, it is worth emphasizing that form teachers and subject teachers in
general secondary educational institutions experience difficulties. These
difficulties are connected with preventive and corrective work organization among
adolescent schoolchildren who have deviations in development and behavior. Such
students who show aggressive forms of behavior. In particular, teachers quite often
do not know how to establish personal touch with a student. They don’t know how
to establish trusting and tolerant relations with him. It is difficult for them to
manage the educational situation because of a slow reaction when making
decisions.

After conversations with subject teachers, it was established that they
sometimes show a certain “psychological illiteracy”. They do not know the age and
psychological characteristics of teenagers. They also do not know the
characteristics of the psychology of managing a team of high school students. They
are not fully aware of the social, psychological and pedagogical problems of
aggressive teenagers. In view of this, specialists who are able to cope with

diagnostic tasks related to the early detection of adolescents who are in a difficult
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life situation are able to solve the urgent tasks. They are able to solve prevention
and correction of adolescents aggressive behavior in general secondary educational
institutions. Such teachers are prepared for individual preventive and corrective
work with adolescents prone to aggression manifestations. In this case, it is about
social pedagogues and practical psychologists. Professional competence and
professionalism become the main postulate of their professional activity in the
context of quality provision of prevention and correction of teenagers aggressive
behavior in general secondary educational institutions. Currently, such pedagogical
specialists are in high demand. They know how to work not only with “problem”
teenagers, but also with socially disadvantaged families. They are also aware of
how to develop special individual and collective programs for prevention and
correction,

It should be emphasized that preventive and corrective work with teenagers
who have a high level of aggression is a fairly important part of the professional
activity of specialists (social pedagogues, practical psychologists). It should be
systematically and purposefully carried out in general secondary educational
institutions. First of all, this is due to the fact that the teenage period is an
important stage of the personal sphere development. It is considered in
psychological practice to be the optimal time for prevention and correction of
behavioral disorders. It is believed that the timely intervention of qualified
specialists (a practical psychologist and a social pedagogue) can prevent the
transition of situational aggressive behavior into a chronic form. Also it can
prevent it from developing into antisocial (deviant or delinquent) behavior.
Another important reason for the need for systematic and targeted socio-
pedagogical preventive and corrective work with aggressive teenagers in general
secondary educational institutions is that the excessive development of aggression.
It leads to social maladjustment and disharmony in relationships with peers and
harms the further socialization of the teenager.

Based on the above arguments, it is believed that during the organization of

socio-pedagogical preventive and corrective work in general secondary educational
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institutions, qualified specialists should use the most effective measures to prevent
aggressive behavior or stop it. Moreover, it is important that all measures are
aimed at ensuring the successful socialization of teenagers with a high level of
aggressive behavior.

As it can be seen from the information presented above, there are quite a lot
of theoretical materials devoted to the characteristics of preventive and corrective
work with aggressive teenagers. But from a methodological point of view there are
quite a lot of unsolved practical problems in this area. So, in our view, the main
reasons for the unsatisfactory effectiveness of preventive and corrective programs
in general secondary educational institutions include:

— methodological and practical inadequacy of substantiated approaches to
the organization of prevention and correction of aggressive behavior of teenagers
specifically in general secondary educational institutions;

— lack of the required number of tested practical techniques and methodical
and practical training;

— “different readings” regarding the definition of the needs of the object of
influence — the teenager;

— interdisciplinary and interdepartmental disunity, lack of clarity regarding
the definition of areas of specialists competence and responsibility who work in the
field of prevention and correction of teenagers aggressive behavior in general
secondary educational institutions.

In view of the specified range of main reasons that do not make it possible to
qualitatively organize work with aggressive adolescents, information will be
generalized. It will be offered our own vision regarding the laws, structure, stages,
principles and approaches to the organization of social and pedagogical prevention
and correction adolescents aggressive behavior in general secondary educational
institutions.

Thus, based on the generalization of scientific information (Severson, 1990;

Social Terminology, 2007), it was singled out three main regularities of the
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preventive and corrective process in the field of work with aggressive teenagers in
general secondary educational institutions, namely:

— the first regularity assumes the existence of a close and direct relationship
between the prevention and correction processes and the “inclusion” of the
teenager in this process;

— the second regularity consists in the existence of a clear interdependence
of the effectiveness of preventive and collection work and the indirect nature of all
organized measures;

—the third regularity is expressed depending on the effectiveness of the
activity depends on the variability of its content. It is determined by the specific
range of problems that teenagers have. It is also defined by the level of preparation
and competence of specialists who organize preventive and corrective work.

Socio-pedagogical prevention and correction of adolescents aggressive
behavior is directly related to the formation of certain personality traits and
qualities that contribute to positive socialization and conflict-free interaction. It
should be emphasized that socio-pedagogical prevention and correction teenagers
aggressive behavior in educational institution should be carried out systematically.
Practical activity with aggressive teenagers in an educational institution has the
following structure:

—setting the problem; activity planning, organizational and methodical
support; development of a strategic plan of influence on the individual and the
surrounding environment;

—direct influence on personality: increase of personality resources,
correction of negative personal qualities; development of qualities that increase
adaptive capabilities, formation of an adequate attitude to the problem;

—monitoring of the problem, analysis of the actions’ effectiveness
(Fedorchenko, 2011, p. 349).

Based on the analysis of the work of I. Haidamashko (Haidamashko, 2013,

p. 77-78), it was singled out six main stages that will be followed during the
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preventive and corrective activities’ organization with aggressive teenagers in
general secondary educational institutions, namely:

—the first stage involves establishing contact on the basis of creating an
atmosphere of sincerity and ensuring a positive psychological microclimate;

—the second stage is based on the organization of diagnostics of the
aggression level based on the use of various valid and informative diagnostic
methods;

— the third stage covers the planning of pedagogical influences, based on the
purposeful selection of optimal forms and methods for the prevention and
correction adolescents aggressiveness. It is also based on the development of a
comprehensive program of such practical activities;

— the fourth stage covers the implementation of planned practical measures.
It also includes implementation of programs for the prevention and correction
teenagers aggressive behavior;

— the fifth stage is based on the use of performance monitoring. It is aimed at
checking the preventive and corrective actions’ effectiveness;

— the sixth stage (if necessary) allows to make an adjustments to the planned
preventive and corrective measures in order to improve them and increase their
effectiveness.

It should be noted that a prominent place in the dissertation work is devoted
to the study of the principles that should be used as a basis for socio-pedagogical
preventive and corrective work in general secondary educational institutions. In the
reference philosophical literature, the concept of “principle” (from the Latin
“Principium” — basis, primary basis) means “the beginning. It is at the basis of a
certain set of facts, theory, science” (Philosophical Encyclopedic Dictionary, 2002,
p. 519). In other words, the principle means the starting position of any theory,
teaching, science, worldview, i.e. the guiding idea, the basic rule of activity.

In the socio-pedagogical context, the principles represent a system of rules.
They ensure the comprehensiveness and completeness of the accounting of the

personal aspect. Therefore, it can serve as a practical guideline that allows you to
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avoid the subjectivism manifestation in the process of working with aggressive
teenagers (Social pedagogy: dictionary-reference, 2009). Within the framework of
this study, the principles of prevention and correction adolescents aggressive
behavior will be understood as the main guiding rules. These rules ensure the
completeness of information about the object of prevention or correction work. It
will exclude subjectivity during the implementation of this activity in general
secondary educational institutions.

It is supported the opinion of Ukrainian scientists (Methods and technologies
of social pedagogue work, 2013, p. 136), it is advisable to emphasize specific
principles, when organizing preventive and corrective activities namely: durability
and continuity; consistency and systematicity; addressability; timeliness;
availability; integration into the educational process; complexity. This list of
principles is considered to be quite complete. But it cannot be fully accepted and
implemented during the of socio-pedagogical prevention and correction
organization of teenagers aggressive behavior in general secondary educational
institutions. Therefore, it was continued the search for a spectrum of principles. In
particular, during the study of the works of E. Zmanovska (Zmanovska, 2003, p.
150-158), it was established that the author singles out a slightly different list of
basic principles of organizing preventive and corrective work with aggressive
teenagers, namely:

—complexity (organization at different levels of social space in an
educational institution);

— targeting (accounting of age, sex, social indicators);

— minimization of negative consequences;

— personal interest and responsibility of the participants;

— orientation to the future (assessment of the consequences of behavior,
actualization of positive values and goals, planning of future actions without
aggression);

— reflective position (based on the adolescent’s analysis of the peculiarities

of his actions and deeds based on the system of values and moral guidelines);
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—adequacy of self-esteem (bringing the teenager’s self-esteem of himself,
his actions and deeds in line with how he is evaluated by his immediate
environment);

— integration of the actions of various educational institutions in the
prevention and correction process of behavior (presupposes the coordinated
activity of all structures in the educational institution).

As it is presented in the list, there is a rather diverse and wide range of
principles that differ in their essence. It was attempted in the research to introduce
methodological clarity and systematize information about the fundamental
principles of activity in the field of organization of socio-pedagogical prevention
and correction of adolescents aggressive behavior. It will be carried out directly in
general secondary educational institutions. On the basis of the generalization of the
views of scientists (Bios, 1967; Zmanovska, 2003; Social Terminology, 2007), it
was identified a range of leading principles of socio-pedagogical preventive and
corrective activities with aggressive teenagers. It will be used in general secondary

educational institutions (Fig. 2.1) .

The principle of The principle of The principle of indirect
motivation of personification of Principle of reasoned effects of preventive
preventive and preventive and choice and corrective measures
corrective activities corrective work

Fig. 2.1. The connection between the principles of preventive and corrective
activities with aggressive teenagers (author s summary)
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It will be provided more thorough description of the selected principles.

The principle of motivation of preventive and corrective activities is
understood as the basis of success in practical work to reduce teenagers aggression
manifestations. This principle involves the development of the child’s internal
motivation to participate in preventive and corrective activities. It is considered the
following to be the main conditions for implementing this principle: the sequence
of tasks to be solved; awareness of the purpose and importance of preventive and
corrective work; voluntary inclusion of teenagers in work.

In practice, the organization of the prevention and correction process
requires compliance with specific rules, namely:

— selection of the main goal of preventive and corrective work;

—awareness by each teenager of the personal significance of his direct
participation in activities aimed at reducing aggression manifestations in
statements, actions, deeds and behavior;

— stimulating the teenager to independently solve the assigned tasks.

The principle of personification of preventive and corrective work implies
that the process of aggressive behavior prevention should be oriented towards the
specific personality of adolescent. This principle has a close connection of
practical work with the real needs, interests, vision of the future and value
orientations of the teenager himself.

The conditions for implementing this principle are the following:
identification of the child’s positive qualities and reliance on them; studying the
needs, interests and abilities of each specific teenager; creating a situation of
success in the course of preventive and corrective work.

In the practice of organizing preventive and corrective activities in general
secondary educational institutions, this principle is reflected in the following rules:
approval of even the smallest positive achievements and child’s successes;
avoiding assessment of the adolescent’s personal qualities; organization of work in
conditions of trust and empathic attitude towards each teenager with an increased

level of aggression in behavior.
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The principle of reasoned choice involves creating a situation of choice for
teenagers who will be involved in practical work in the course of preventive and
corrective activities. It is aimed at forming in teenagers an attitude to search for
optimal and adequate response options (actions, deeds, statements, decisions) in
difficult life situations, which will be generally recognized and will meet social
expectations as much as possible.

Conditions for the implementation of this principle:

— formation of an active life position of the child;

— subjective inclusion in the preventive and corrective process;

— creation of a situation of life choices, oriented on multivariateness in a
situation where aggression is detected in order to avoid it.

The rules for implementing this principle are based on:

—the situation of choice must be accompanied by a person’s volitional
effort;

— the proposed choice situation in the process of including a teenager in a
meaningful preventive and corrective activity should correspond to his interests
and value orientations as fully as possible;

—a comprehensive and thorough study of the personality of the adolescent
child and the peculiarities of his behavior in various practical situations;

— the formation of a teenager with a high level of aggression, the attitude of
readiness to solve problem situations in the correct way.

The essence of the principle of mediated effects of preventive and corrective
measures is mainly based on the following actions. The organization of preventive
and corrective work by qualified specialists of an appropriate basis for the self-
realization of each teenager.

The conditions for implementing this principle are based on:

—organization of high-quality leisure activities of teenagers and their
maximum and effective employment;

— formation of attitudes towards non-conflictual problem solving without the

use of aggression;
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— voluntary inclusion of the teenager in preventive and corrective activities.

When organizing the prevention and correction process of aggressive
behavior, this principle involves compliance with specific rules:

— any preventive and corrective influence should contribute to the formation
of positive life skills that do not involve the use of aggressive actions;

— the priority influence during preventive and corrective work should be on
the adolescent’s willpower.

It should be noted that the selected principles (motivation of preventive and
corrective activities; personification of preventive and corrective work; reasoned
choice; mediated effects of preventive and corrective measures) apply to both
individual and group prevention and correction. It is believed that compliance with
the outlined principles will be able to fully ensure the effective organization and
implementation of preventive and corrective work with aggressive teenagers in
general secondary educational institutions. As well as, it will make it possible to
effectively collect the necessary information, plan practical actions and carry out
specific measures in accordance with real needs and content.

It should be emphasized on one positive aspect that was obtained from the
separation of principles. Thus, on the basis of the specified spectrum of principles,
it was formulated the methodological foundations for the effective organization of
socio-pedagogical preventive and corrective activities in the context of reducing
aggressiveness among teenagers in general secondary educational institutions. The
following bases are included:

— comprehensiveness of preventive and corrective work;

— minimization of negative influences on the teenager from his immediate
environment;

— maximum activity of teenagers during practical activities;

— balanced and objective dissemination of information about social reality
and the consequences of the impact of aggressive behavior on the life of the child

and his environment;
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—inclusion of a wide range of teenagers in preventive work (massiveness)
and targeting of correctional activities (individuality);

— the personal interest of the teenager in preventive and corrective work and
the personal responsibility of the specialists who organize it.

It should be considered the approaches to the organization of socio-
pedagogical prevention and correction teenagers aggressive behavior in general
secondary educational institutions. In the methodological plane, the approaches
reflect the basic requirements for the organization of preventive and corrective
activities. They indicate its direction. They also help to creatively approach the
construction of work with aggressive teenagers in general secondary educational
institutions (Social Terminology, 2007). It was selected the range of approaches
that should have an objective basis. Also there were chosen the approaches, that
express the regular connections between subjects who conduct such activities with
teenagers who show an increased level of aggression. In the methodological
context, the main emphasis is on systemic, individual, competence and activity
approaches.

In particular, a systemic approach is the epistemological basis for the
organization of prevention and correction of aggressive behavior of adolescent
students in general secondary educational institutions. This approach involves the
study of adolescent aggression as a holistic system. There are highlighted specific
elements, internal and external connections. They mostly affect the results of
prevention and correction. Moreover, the systematic approach is one of the forms
of methodological knowledge. It involves considering the problem of teenagers
aggressive behavior not in isolation, but in the unity of connections with the
environment. It is also aimed at understanding the essence of each connection and
a separate element of preventive and collection work in general secondary
educational institutions. They will conduct that while carrying out an association
between general and individual goals.

The most important methodological element of the system approach is the

reliance on the adolescent’s internal development potential (a key provision of



114
“success pedagogy”). It includes the right to make a choice independently and bear
responsibility for it. As C. Rogers (Rogers, 1965) proves, on a practical level, in
order to exercise the right to freely choose development alternatives, it is necessary
to teach a teenager to choose. It is important to help him understand the essence of
a problematic situation. He must be taught to develop a solution plan and take the
first systematic steps to overcome aggressive behavior. Such actions contribute to
the formation of a special way of thinking in teenagers with a high level of
aggression. It allows them to react flexibly and make informed decisions that are
not based on the use of aggression in behavior.

It should be emphasized that an individual approach plays an important role
in the qualitative establishment of preventive and corrective work. This approach,
as proved by R. Okhrimchuk (Okhrimchuk, 2006), assumes that all prevention and
correction measures should be applied differently. It should be taken into account
the level of participants aggressiveness and the nature of their actions. As well as,
it should gender, age characteristics and features. This approach means a personal
choice of preventive and corrective measures. That is, the differentiation of
practical measures of a preventive and corrective nature, which is brought to the
level of personal application. It is an individual approach, taking into account
which measures should be applied to each teenager.

Targeted implementation of an individual approach will have the following
positive effects:

a) will eliminate the deprivation of teenagers main motivational aspirations;

b) will reduce the possibility of negative emotional states (stress,
frustration);

c) will prevent the emergence of conflicts between teenagers and adults, as
well as peers);

d) reduces the risk of negative aggressive reactions and prevents the
development of delinquent forms of behavior in teenagers.

A competence approach in working with aggressive teenagers involves

relying on the competence of those specialists who organize preventive and
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corrective work in general secondary educational institutions. It also depends on
the formation of personal competence of the teenagers themselves. Teenagers
competence who are characterized by a high level of aggressive behavior. In other
words, the competence approach is based on the specialists competencies who
organize prevention and correction and the formation of the adolescents
competence to resist aggression and reduce its manifestations in their own
behavior. Thus, it is developed a model of “personal competence”in foreign studies
(Delos, 1989; Ficher, 1991; Rogers, 1965; Veevers, 1991). It is emphasized that
part of the spectrum of individual psychological qualities, which includes
independence, discipline, communicativeness, the need for self-development.
These qualities will help overcome aggressiveness.

That is, in order to qualitatively organize and carry out preventive and
corrective work, social pedagogues and practical psychologists must, first of all, be
competent in the psychology and pedagogy of aggression. They must be aware of
the organizational and practical principles of prevention and correction
moderation. Secondly, it is dictated the implementation of the competence
approach in the theory and practice of the educational process. First of all, by the
need to reorient the assessment of the result of education from the concepts of
“preparedness”, “education”, “politeness” to the concept of “competence” of the
pupil as a future competitive competent professional, prepared to independent life
in the surrounding society without the use of aggression.

It has been found that an important role in the prevention and correction
aggressive behavior is attributed to the activity approach. It determines the
essential understanding of the practical activities of specialists of general
secondary educational institutions in order to overcome adolescents aggressive
behavior. Also it is aimed at focusing attention on the most important task — the
creative search for the most effective practical means. Such factors that will help to
prevent aggression in adolescent schoolchildren.

Implementation of an activity approach in working with aggressive

teenagers to the educational process in general secondary educational institutions
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based on the creation of a flexible education and training system. On the basis of
this approach, it is possible to achieve positive results for revealing the
individuality of each student. It should be conducted taking into account his age,
the situation of social development, interests, inclinations, and abilities. That is,
from the point of view of the activity approach, the starting point during the
prevention and correction organization is the transformation of a negative mental
reality in the process of purposeful activity, first into a neutral one, and then into a
positive one. At the same time, a special role is played by the ability of a teenager
with an increased aggressiveness level to purposeful independent activity in order
to reduce aggression manifestations in relations with his peers, as well as with
younger schoolchildren or adults.

In the dissertation work, it is fully supported the position of the authors of
the pedagogical dictionary V. Zahviazinskyi and A. Zakirova regarding the fact
that the socio-pedagogical aspects of prevention and correction adolescents
aggressive behavior in general secondary educational institutions are closely
related to purposeful work. Such work is characterized by formation of “table
emotional the sphere of personality. They are also connected to the development of
the volitional component of behavior regulation, mastering the ways and methods
of constructive interaction with others” (Pedagogic dictionary, 2008, p. 250). In
this case, it is about the expediency of identifying the effectiveness criteria of
socio-pedagogical preventive and corrective work with teenagers with aggressive
behavior in general secondary educational institutions.

In the dissertation, it was proceeded from the considerations that the
criterion acts as a measure and a sign. It will be used to evaluate or check the
effectiveness of socio-pedagogical prevention and correction teenagers aggressive
behavior in general secondary educational institutions. Thus, turning to the
methodical and practical aspects (Bozhko, 2012; Vechirko, 2016; Kliots & Nosok
& Shuhai & Zavadska, 2009a; Pashchenko, 2010; Khomenko, 2009) of organizing
the prevention and correction teenagers aggressive behavior. According to
(Afanasieva, 2010; Vydaiko, 2003; Orzhekhovska & Pylypenko, 2005; Yaskova,
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2016) it was eveloped criteria for the effectiveness of preventive and corrective
activities, namely:

1. The motivational-emotional criterion is the purposeful activity of
qualified specialists in the field of preventive and corrective work with aggressive
teenagers. It will be directly aimed at the formation of teenagers’ active life
position and personal traits (tolerance, empathy, mutual understanding), the
development of internal personal resources. This criterion provides for the
establishment of psychological comfort in the relationships of all participants of
the preventive and corrective process. It is expressed in the creation of a positive
microclimate. It will ensure the elimination of psychological barriers during the
interaction of adolescents and qualified professionals based on respect for the
child’s personality.

2. The cognitive criterion is related to the expansion of the spectrum of
knowledge about innovative mechanisms and peculiarities of the prevention and
correction organization of adolescents aggressive behavior in general secondary
educational institutions. It is also related to the establishment of information
support for this activity. In the methodological plane, it is aimed at forming in the
teenagers themselves an understanding their own aggressive actions and the
reasons for their occurrence.

3. The conative-behavioral criterion provides such practical activity of
specialists, which are aimed at the formation of a specific range of practical actions
in teenagers. As well as, it is aimed at the purposeful development of their ability
to actively resist the aggressive influences of a peer group and the negative
influence of the external environment in general.

The selected criteria (motivational-emotional, cognitive, conative-
behavioral) in their totality quite fully reflect the productivity and quality of the
prevention and correction process of adolescents aggressive behavior in general
secondary educational institutions. These criteria are the basis for choosing
pedagogical conditions (see paragraph 2.2). They which will be the basis for the

organization of preventive and corrective work with aggressive in general
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secondary educational institutions. It should be emphasized that the proposed
criteria are also reflected in the forms and methods of prevention and correction
teenagers aggressive behavior (see paragraph 2.3). In practical activities, it was
proceeded from the considerations that social pedagogues and practical
psychologists should strive for all criteria to be implemented as much as possible.
This will help to improve the quality of the organization of socio-pedagogical
prevention and correction of teenagers aggressive behavior in general secondary
educational institutions.

Hence, the essence of socio-pedagogical prevention and correction of
aggressive behavior manifestations in the adolescent environment in general
secondary educational institutions consists in the implementation by competent
specialists (social pedagogue, practical psychologist) of complex, effective,
practice-oriented and targeted preventive and corrective programs. It is believed
that precisely such preventive and corrective activities will make it possible to
minimize the negative impact on the teenager of his immediate environment. It will
make possible to form personality qualities, attitudes, views and value orientations.
Such values that will act as a high-quality protective barrier against negative
influences that encourage aggression. From a practical point of view, it was tried to
organize work in such a way as to ensure the subjective inclusion of teenagers in
activities that would be interesting for them. Such activities that would meet their
requests and interests as much as possible. It will be able to satisfy the existing
needs of teenagers and significantly reduce the use of aggressive actions only with
such an organization of preventive and corrective activities.

In conclusion, it should be emphasized that socio-pedagogical prevention
and correction will not bring positive changes when it has a one-time
manifestation, rather than a systemic nature. It is believed that the implementation
of pedagogical conditions will significantly increase the quality and effectiveness
of work with aggressive teenagers. These questions will be analyzed in the next

paragraph of the dissertation.
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2.2. Socio-pedagogical technology of prevention and correction

teenagers aggressive behavior in general secondary educational institutions

The relevance of the problem of prevention and correction adolescents
aggressive behavior increases when society is going through critical periods in its
development. It should be emphasized that in recent years the problem of
aggressive manifestations of behavior has worsened both in Ukraine and
throughout the world. Therefore it has become even more urgent and requires an
urgent practical solution. It should be noted that the specificity of the process of
prevention and correction aggressive behavior is largely explained by the
psychological and pedagogical prerequisites of adolescence. It was described in the
first chapter of the dissertation. Psychologists (Baranova, 2005; Baftalovska, 2010;
Breslavets, 2012; Vydaiko, 2003) and conflict experts (Kalaur & Falynska, 2010b;
Matiash-Zaiats, 2005; Piren, 2003; Tsiurupa, 2004) note that in the process of
ontogenetic development of adolescents, especially acutely experiences crisis
periods. They are characterized by qualitatively new leaps in the development of
his psyche. It ultimately leads to the development of aggression in actions and
behavior. As a result of experienced crises, a significant part of teenagers are
unprepared for real resolution of interpersonal conflicts without the use of
aggression. That is why qualified specialists working in general secondary
educational institutions should come to their aid.

Choosing practical ways of organizing preventive and corrective activities
with aggressive teenagers, it was taken into account the fact that the education of
teenagers, the possibility of them acquiring knowledge and skills in the most
significant and important areas for them are of great importance. It is mainly due to
the fact that the reason for a significant number of aggressive acts lies in the
elementary misunderstanding of the danger or ignorance of the potential harm that
can be received by the teenager himself (the subject of aggression) and his victim
(the object of object of aggression) from aggressive actions. According to

N. Zinchenko, it was taken into account that “respect for a teenager, interest in the
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world, involvement in an active social life, group work increase self-esteem, allow
to practice social skills, develop confident behavior” (Zinchenko, 2013, p. 38).
That is, in the dissertation research, it was assumed that, it is necessary to use
innovative socio-pedagogical technology when organizing preventive and
corrective activities. A similar position is declared by I. Parfanovych (Parfanovych,
2020), who defines the mandatory components of preventive work technology.

First of all, it considered appropriate to briefly consider what exactly
scientists put into the content of the scientific definition of “technology” and
“social-pedagogical technology”. Thus, Ukrainian scientists S. Arkhypova,
H. Maiboroda and O. Tiutiunnyk emphasize that the term “technology” can be
used in three variants, namely, as: “1) the science of mastery, the art of practical
activity; 2) a system of knowledge about methods, means of processing and
qualitative transformation of the object; 3) a set of techniques, methods, and
influences used to achieve the goal of activity” (Methods and technologies of work
of a social pedagogue, 2013, p. 40). It is believed that in our case, the third
approach is the most accurate.

In the course of the research, it was found that in the view of scientists
(Rudkevych, 2021), technology allows a specialist to consistently implement
professional activities, by setting goals, choosing methods of activity and adequate
tools. Technology, in our understanding, provides an effective way of carrying out
practical activities based on its rational division into specific operations and
procedures. They are followed by the selection of the most effective practical
forms, methods and techniques. Thus, the scientific definition of “technology”
involves the completion of a full cycle of steps and practical actions that are
necessary to obtain the expected result.

It is fully supported the position of social pedagogues that “the use of
technology allows us to gradually implement the structural components of activity”
(Rudkevych, 2021, p. 76). In the dissertation work, it was proceeded from the
considerations that, based on the introduction of technology, it is possible to

qualitatively and effectively carry out preventive and corrective measures in
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general secondary educational institutions. It will help to quite effectively
socialize, educate and develop teenagers with a high level of aggression. It will
also help to achieve positive results in this regard prevention and, if necessary,
reduction of aggressive behavior manifestations.

The main focus was based on the use of socio-pedagogical technology as a
type of pedagogical technology during the prevention and correction teenagers
aggressive behavior in general secondary educational institutions. In particular,
during the study of this issue, it was established that socio-pedagogical technology
Is interpreted ambiguously. It is considered expedient to briefly consider the
approaches of scientists in the specified context. Thus, the textbook on correctional
pedagogy states that socio-pedagogical technology is “a complex, continuous
process that includes people, ideas, means and methods of organizing activities for
analyzing problems and planning, ensuring, implementing and leading pedagogical
processes” (Kholkovska, 2007 , p. 128).

Here are some more interpretations of the term “social-pedagogical
technology” by leading Ukrainian specialists in chronological order:

— a set of techniques, methods and influences that are used to achieve the set
goals in the process of social planning and development, solving various kinds of
social problems (Kozubovska & Keretsman & Tovkanets, 1998);

—a method of social-pedagogical activity based on its rational division into
procedures, operations followed by coordination and synchronization in order to
choose the optimal means and methods for their use (Mishchyk, 1999);

—the most expedient sequence of socio-pedagogical activity that allows
obtaining a rational result in a specific situation (optimal logic of socio-
pedagogical activity in working with a specific object) (Zhyhailo, 2007);

— a set of techniques and methods that affect the consciousness, behavior and
activity of a person as a member of society in the process of socialization,
adaptation in new social conditions, socially oriented activities (Bohdanova, 2008);

— practical activity, which is characterized by a rational sequence of using
tools to achieve high-quality work results (Pykhtina, 2013);
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—a system of clear sequential actions of a specialist, which are aimed at
solving a certain socio-pedagogical problem (Methods and technologies of work of
a social pedagogue, 2013).

Thus, social-pedagogical technology of prevention and correction of
adolescents aggressive behavior in general secondary educational institutions is
considered as part of a holistic humanistic-oriented educational process. It
includes a system of preventive and corrective psychological-pedagogical actions
built by a social pedagogue and a practical psychologist. They are aimed at
preventing destructive aggression and correction of aggressive actions. From a
methodological point of view, it is believed that competently developed and timely
implemented socio-pedagogical technology contributes to building constructive,
non-aggressive relationships of teenagers. It contributes to such relationships in the
educational environment of general secondary educational institutions with peers,
older and younger schoolchildren, adults and themselves.

From a practical point of view, when developing socio-pedagogical
technology, a social pedagogue and a practical psychologist cannot ignore its
specificity. First of all, it manifests itself in a set of practical factors that affect the
effectiveness of the process of prevention and correction adolescents aggressive
behavior in general secondary educational institutions. Therefore, for clarity
regarding the essence and content characteristics of socio-pedagogical technology,
it is expedient, first of all, to more thoroughly consider the tasks, main aspects,
forms, content stages of application and structure (component elements).

Among the most important tasks of socio-pedagogical technology for
prevention and correction teenagers aggressive behavior in general secondary
educational institutions, the following are included:

— early psychological and pedagogical diagnosis of personal and behavioral
disorders in schoolchildren of adolescent age;

— creation of appropriate prerequisites that would ensure the launch of
internal regulators of constructive behavior. It would have a positive effect on

reducing aggressive behavior based on reliance on the inner “I” of the teenager. As



123
well as, it will influence on the development of his ability for self-determination
and the formation of his life competence.

We took into account that L. Mardahaiev (Dictionary of social pedagogy,
2002, p. 148) suggests that during the development of “social-pedagogical
technology” the main emphasis should be placed on three aspects. So, the
Important aspects include:

—first, to study available scientifically based methods of practical activity
aimed at achieving the goal,

—secondly, the development of a project of practical activity that will be
consistently implemented in practice;

—thirdly, the definition of a set of practical actions, operations and
procedures that will instrumentally ensure obtaining the predicted result — high-
quality and effective preventive and corrective activities of teenagers aggressive
behavior in general secondary educational institutions.

Based on the above aspects, it can be stated that socio-pedagogical
technology appears in two forms: first, as a specific program (project) containing
clearly defined procedures and operations aimed at prevention and correction
adolescents aggressive behavior; secondly, as the practical activity itself, built in
accordance with this developed program. From a practical point of view, the use of
socio-pedagogical technology as a specific program and as a practical activity in
the context of organizing the prevention and correction adolescents aggressive
behavior in general secondary educational institutions will help a specialist (social
pedagogue, practical psychologist) to optimize his professional activity. It will
effectively solve the problem of teenagers based on the use of diagnostics, socio-
pedagogical prevention and correction.

Based on the interpretation of the work of scientists (Bohdanova, 2000;
Bohdanova, 2008; Methods and technologies of work of a social pedagogue, 2013;
Mishchyk, 1999; Rudkevich, 2021; Dictionary of social pedagogy, 2002) the step-
by-step content application of social-pedagogical technology in relation to
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prevention and correction of teenagers aggressive behavior who study in general

secondary educational institutions (Fig. 2.2).

5) ASSESSMENT OF THE PROBLEM SOLVING QUALITY REGARDING THE
PREVENTION AND CORRECTION OF ADOLESCENTS AGGRESSIVE BEHAVIOR

A

4) SOLVING THE PROBLEM
prevention and correction of aggressive behavior

A 4
A

3) DEVELOPMENT OF PROBLEM 3) SELECTION OF PROBLEM
SOLVING TECHNOLOGY SOLVING TECHNOLOGY

,A Ll
»

- A

2) SELECTION OF PROBLEM SOLVING
TECHNOLOGY

A

1) PROBLEM DIAGNOSTICS OF
ADOLESCENTS AGGRESSIVE BEHAVIOR

Fig. 2.2. Schematic content of the application of socio-pedagogical technology
for the prevention and correction adolescents aggressive behavior
(author’s summary)

So, as it can be seen from fig. 2.2, socio-pedagogical technology is aimed at
prevention and correction of teenagers aggressive behavior in general secondary
educational institutions, covers specific substantive stages of application. It is
primarily based on the problem diagnosis. It involves the collection and
systematization of information that will enable the specialist to clearly establish the
level of aggression. It will help to investigate the main cause of its manifestation.
The next substantive stage of the of socio-pedagogical technology application
covers the search for optimal ways to solve the problem of prevention and
correction adolescent aggressiveness. Moreover, such a search can be carried out in
two ways: first, using known methods with the use of traditional methods and
techniques, or, second, based on independently developed methods. It should be

emphasized on the case when traditional methods do not meet the real needs of
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adolescents with increased aggression or do not correspond to the specific
educational environment of an educational institution. It is worth using your own
approach and offering an author’s method (method, technique, or specific practical
ways). Therefore, the specialist must independently choose the path that will be the
most optimal in this case. That is, these two branches (paths), which are marked on
the diagram, should lead to a specific problem solution.

On a practical level, depending on what is chosen, the specialist must choose
appropriate practical methods and forms of organizing the prevention and
correction of aggressive behavior. As well as, the specialists must determine the
means and techniques that should be used in working with aggressive teenagers in
order to solve this problem. It should be noted that at the end of his practical
activity, a professional (social pedagogue and practical psychologist) should
necessarily assess how effectively the problem was solved. It should be
emphasized that such an assessment should be as objective as possible. It must be
aimed at reducing deficiencies or miscalculations in preventive or corrective
activities.

It should be noted that in order to describe preventive and corrective work as
a socio-pedagogical technology, it should include such components as:

* purpose of technology;

* entities that will directly implement it;

« pedagogical conditions that will ensure the effectiveness of preventive and
corrective work with teenagers with aggressive behavior in general secondary
educational institutions;

» scientific and methodical support of practical activities;

« forms and methods of technology implementation;

» stages of implementation of practical activities;

« parameters for evaluating the expected result.

It should be dwelled on the characteristics of the above-mentioned
constituent elements. These elements are the basis of the socio-pedagogical

technology of the prevention and correction organization of teenagers aggressive
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behavior in general secondary educational institutions. In particular, the goal of
preventive and corrective work with aggressive teenagers in general secondary
educational institutions is prevention. It is also timely elimination of the main
causes that provoke aggressive behavior in adolescents who study in general
secondary educational institutions.

Social pedagogues and practical psychologists are the main subjects that will
implement socio-pedagogical technology. Such a choice of the main subjects is
proved by V. Polishchuk and H. Slozanska (Polishchuk & Slozanska, 2014). It is
determined by the following factors: first, both the social pedagogue and the
practical psychologist are qualified specialists who have received a special
education. Those specialists who are familiar with theoretical, methodical and
practical aspects of the prevention and correction organization; secondly,
according to their official duties, they are empowered in the context of the
organization of preventive and corrective work; thirdly, these specialists in the
educational institution functionally implement an effective algorithm of socio-
pedagogical and socio-psychological assistance to adolescent schoolchildren;
fourth, they have the opportunity to actively interact with organizations and
qualified specialists outside the general secondary educational institution. It should
be noted that in addition to the main subjects who implement the socio-
pedagogical technology of prevention and correction teenagers aggressive
behavior, it should be included class teachers, subject teachers and student trainees.
They undergo various educational and pre-diploma practices in general secondary
educational institutions.

It should be noted that the issues of socio-pedagogical conditions
(pedagogical support for the process of improving the personal qualities and of
adolescents’ resources; the formation of constructive interaction and the
development of a positive microclimate based on the use of game activities; the
provision of practice-oriented direction to cultural and leisure activities). They are
laid as a basis for ensuring effectiveness of socio-pedagogical technology occupies

a leading place in our dissertation work. In view of this fact, it was devoted a
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separate paragraph to the disclosure of their content, justification of expediency
and mechanisms of their practical implementation (see paragraph 2.3).

In accordance with the selected socio-pedagogical conditions, it was
developed specific scientific and methodological support. It should be noted that a
package of diagnostic materials (Appendix B) was laid as the basis of the scientific
and methodological support of the socio-pedagogical technology. It is aimed at
prevention and correction organization of adolescents aggressive behavior in
general secondary educational institutions. The proposed diagnostic materials
(standardized test methods, observation schemes, questionnaires in the author’s
interpretation, questionnaires) regulate the diagnosis of adolescents aggressive
behavior in general secondary educational institutions. The package of diagnostic
materials includes:

— Monitoring scheme for teenagers aggressive behavior manifestations;

— Questionnaire for expert assessment of aggressiveness;

— Methodology for diagnosing a tendency to behavior that deviates from the
norm;

— “Self-assessment” test;

— Expert assessment of the practical side of the child’s aggressiveness;

— Questionnaire “Criteria of child aggressiveness”

— Diagnosis of Bassa-Darki’s state of aggression;

— Socio-pedagogical toolkit for organizing and conducting the ascertainment
stage of experimental research.

It should be noted that the list of scientific and methodological support of
socio-pedagogical technology for the prevention and correction adolescents
aggressive behavior includes a practical portfolio (Appendices I', I, E). They were
collected to help social pedagogues and practical psychologists. In particular, the
developed portfolio presents a range of various exercises, games, discussions,
mini-conversations, mini-lectures, tasks. It is believed that the proposed materials
will be useful. It will really help specialists to diversify their practical preventive

and corrective activities with aggressive teenagers in general educational
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institutions. It is noted that the socio-pedagogical technology of prevention and
correction teenagers aggressive behavior will be implemented in general secondary
educational institutions. It will involve the following practical stages:

— Diagnostic (situation analysis);

— Prognostic (setting tasks and designing ways of organizing the prevention
and correction of teenagers aggressive behavior in general secondary educational
institutions);

— Practical (direct practical activity and use of all possible resources for the
prevention and correction organization);

— Analytical (analysis of the obtained results and evaluation of the
effectiveness of activities for the prevention and correction of adolescents
aggressive behavior in general secondary educational institutions).

In practical activities, it was taken into account the expediency of using the
step-by-step behavior change model developed by I. Furmanov (Furmanov, 1996).
It is used during the implementation of socio-pedagogical technology for the
prevention and correction adolescents aggressive behavior in general secondary
educational institutions. This model of step-by-step change occupies a prominent
place in the socio-pedagogical technology of preventive and corrective work with
aggressive teenagers. It can be purposefully and systematically used when
characterizing the parameters of the expected result assessment:

1st step. Awareness that is based on the expansion of information about the
adolescent’s own aggressiveness and the problem of aggressive behavior.

2nd step. Reassessment of one’s own position, which involves an assessment
of what the teenager feels and thinks about his behavior.

3rd step. Environmental reappraisal, which involves assessing how the
aggressive behavior affects the environment.

4th step. Intragroup support, which includes openness, trust and empathy of
the group based on the discussion of the adolescent’s problem with aggressive

behavior manifestations.
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5th step. Catharsis that is based on the feeling and expression of one’s own
attitude to the problem of aggressiveness.

6th step. Consolidation involves the search, choice and decision to act. It
concerns to the formation of the adolescent’s confidence in the ability to change
behavior.

7th step. Finding an alternative includes discussing possible changes of
aggressive behavior.

8th step. Stimulus control, which is aimed at avoiding or counteracting
stimuli that provoke adolescents aggressive behavior.

oth step. Reinforcement aimed at self-encouragement or external
encouragement from others for positive changes in behavior.

10th step. Socialization, which involves expanding the possibilities of
changes in connection with the departure from aggressive behavior manifestations
(Furmanov, 1996).

It should be emphasized that the parameters of the assessment of the
expected result are an important component of the socio-pedagogical technology.
In this regard, V. Frankl’s position is fully common in thos research (Frankl,
1990). It is said that providing preventive assistance to a child or correcting his
behavior means helping him to realize his spiritual self. It also helps him to accept
responsibility for his destiny, with the subsequent discovery of the meaning of
existence without using aggressive actions in his behavior.

It is emphasized that a prominent place in socio-pedagogical technology
should belong to the methods and forms of preventive and corrective work
organization. It should be focused on the fact that it should be choosing effective
methods and forms, which will be used to implement the socio-pedagogical
technology of organizing the prevention and correction of teenagers aggressive
behavior in general secondary educational institutions. It is necessary to take into
account a number of factors. On the one hand, they must correspond to the
specifics of preventive and corrective work in general secondary educational

institutions. On the other hand, the methods and forms that will be used must meet
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the psychological and pedagogical requirements of working with schoolchildren of
adolescent age. Only with the maximum observance of these two factors can a
positive result be obtained in the prevention and correction adolescents aggressive
behavior in general secondary educational institutions.

Considering the fact that the issue of methods and forms as constituent
elements of socio-pedagogical technology is extremely important. It should be
dwelled on its coverage more thoroughly. It was took into account the advice of
O. Kononko (Kononko, 2016). It was characterized the methods and forms of
working with teenagers who show increased aggressiveness. It is said that during
practical activities it is worth realizing that child’s aggression will not disappear by
itself. On a practical level, social pedagogues and practical psychologists in general
secondary educational institutions should use various forms when working with
aggressive teenagers. They should use optimal methods, means and techniques that
will have a positive effect on the formation of their skills of prevention and
independent overcoming of aggression in behavior. In particular, the author
(Kononko, 2016, p. 6-7) offers a set of discussions, practical exercises, creative
tasks, didactic games. They are directly aimed at the prevention and correction
aggressive behavior in schoolchildren of adolescent age.

So, it was found out that in the socio-pedagogical technology of prevention
and correction teenagers aggressive behavior in general secondary educational
institutions. A prominent place should be given to forms. It should be analyzed
more thoroughly. From a practical point of view, there are distinguished such
forms of effective organization of socio-pedagogical preventive and corrective
work with aggressive teenagers in general secondary educational institutions:
individual and group. This division, is somewhat simplified and does not reflect
the entire spectrum of forms. It doesn’t relect the forms that can be used by social
pedagogues and practical psychologists in work with adolescents who exhibit
aggressive behavior. In the course of the research, it was established that there is a
more comprehensive approach for distinguishing forms of preventive and

corrective work with teenagers who have an increased level of aggressiveness.
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Thus, based on the generalization of various works on the deviant behavior’s
prevention, E. Zmanovska (Zmanovska, 2003; Zmanovska & Rybnikov, 2011),
there were singled out seven forms of preventive and corrective work. It is believed
that they are directly related to forms of work with adolescent aggression, namely:

—the first form — the organization of the social environment (aimed at
forming in teenagers’ minds the attitudes towards positive lines of behavior; a
special role is played by social advertising, public awareness and control over mass
media);

—the second form — informing (involves reading lectures, watching films,
getting acquainted with special literature; this form is aimed at activating the
constructive mechanisms of one’s own consciousness);

—the third form — active learning of socially important skills and abilities
(implies the use of group trainings that contribute to the mobilization of critical
thinking and learning to manage one’s emotional state);

—the fourth form — the organization of alternative activities (based on the
teenagers’ involvement in various forms of constructive activities (sports, art,
cognition);

— the fifth and sixth forms — activation of the individual’s volitional efforts
(includes the activation of the individual’s own resources — self-study, self-
prevention, self-correction);

—the seventh form — minimization of the negative consequences of
aggressive behavior (it is included when aggressive behavior is formed and
involves the correction of behavior).

It will be emphasized that it is easiest to conduct the first, second, third and
seventh forms in the environment of a general secondary educational institution,
where teenagers study. Whereas the fourth, fifth and sixth forms, in our opinion,
affect a very specific component of the conative sphere of the individual. These
spheres are the following — the consciousness and will of the teenager. Since the
use of this form requires the adolescent to have a well-formed ability not to submit

to negative social circumstances. It is necessary to systematically and actively
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work on the activation of personal resources. That is, it is quite difficult to directly
control whether these forms have been implemented accurately in educational
institutions.

Summarizing the issues regarding the optimal forms of preventive and
corrective work with aggressive teenagers, it is focused on both individual and
group forms. It is also believed that it is appropriate to purposefully use such forms
as the organization of the social environment. Also it is worth using such methods
as informing, active learning of socially important skills and minimizing the
negative consequences of aggressive behavior.

It is emphasized that work methods play an important role in the proposed
socio-pedagogical technology for the prevention and correction teenagers
aggressive behavior in general secondary educational institutions. It is worth
noting, first of all, that there is no clarity and generally accepted and unified
approach to the classification of methods. In particular, a wide range of methods
has been identified in scientific studies related to the organization of preventive
and corrective activities with aggressive teenagers. Thus, it is considerd the
approach of M. Fitsula and |I. Parfanovych (Fitsula & Parfanovych, 2007)
interesting in the context of this dissertation research. It singles out such a list of
methods in preventive work with teenagers with deviant behavior, such as:
persuasion; use of public opinion; self-education; providing assistance; promotion;
organization of activities; control.

In our view, the same methods can be used by social pedagogues and
practical psychologists in working with teenagers who have a high level of
aggressive behavior. However, it is considered such a range of methods to be
insufficient for systematic and purposeful organization of socio-pedagogical
prevention and correction of teenagers aggressive behavior in general secondary
educationsl institutions. Therefore, it was continued scientific research in the
specified context.

The work of specialists-practitioners were analysed (Derkach, 2019;
Ivanova, 2021; Parfanovych, 2009a; Sosnovska, 2013). It was established that in
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preventive and corrective work with aggressive teenagers in general secondary
educational institutions, it is advisable to use methods that are directly aimed at
preventing. If necessary, it should be conducted the correcting the adolescent’s
aggressive behavior. The authors include the following in this list:

—methods of restructuring the motivational sphere and self-awareness
(objective rethinking of advantages and disadvantages, reorientation of self-
awareness, beliefs, prediction of negative behavior);

—methods of destroying a negative type of character (the “explosion”
method and the method of character reconstruction);

— methods of life experience reconstruction (orders, restrictions, relearning,
regulation of lifestyle);

—methods of preventing negative and stimulating positive behavior
(encouragement and punishment, competitions, positive perspectives);

— methods of “behavior rehearsal” (this method is implemented in the form
of training, group games, modeling and acting out practically oriented game
situations);

— methods created for the formation of “correct behavior” (conviction and
personal example; trust; moral support, strengthening faith in one’s own strength;
involvement in interesting activities; awakening of humane feelings).

The specified methods (reorganization of the motivational sphere and self-
awareness, destruction of a negative type of character, reconstruction of life
experience, prevention of negative and stimulation of positive behavior, “rehearsal
of behavior”, formation of correct behavior) should take their proper place in the
professional arsenal of a social pedagogue and a practical psychologist. These
methods must be used for establishing effective activities on the prevention and
correction of teenagers aggressive behavior who study in general secondary
educational institutions. However, specialists should not limit themselves to these
methods either.

According to experts-practitioners (Alandarenko, 2009; Bezruchenko, 2016;

Didukh, 2009), the most important and promising methods, which are expedient to
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use during the organization of preventive and corrective work with aggressive
teenagers in general secondary educational institutions, are: information, group
discussions, training exercises, role-playing games, modeling of effective social
behavior, psychotherapeutic methods. It is emphasized that the choice of methods
determines the specific form of work: trainings, educational programs,
psychological and pedagogical counseling. So, on the basis of the study of
scientific literature (Kalaur, 2022; Alekseieva & Kostrytsia, 2009), it was singled
out a range of the most promising methods. Thesemethods are expedient to use
during the socio-pedagogical prevention and correction of teenagers aggressive
behavior in general secondary educational institutions. Generalized vision is

presented in the fig. 2.3.
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Fig. 2.3. Schematic representation of methods of socio-pedagogical prevention
and correction of adolescents aggressive behavior (author s generalization)
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Given the fact that most of the methods are generally known. It will be
analyzed only some of those shown in Fig. 2.3 methods. It will be singled out those
that are most appropriate for different age groups of teenagers.

In particular, it should be noted that among the presented methods of socio-
pedagogical prevention and correction teenagers aggressive behavior, in our
opinion, fairy-tale therapy has a proper role. It is “a method that uses a fairy-tale
form for the integration of the individual, the development of his creative abilities,
the expansion of consciousness, the improvement of interaction with environment”
(Pototska & Zaikina, 2017, p. 17).

It is highlighted that for teenagers aged 14-15 (middle adolescence), such a
method as modeling the situation of success has a positive effect. It involves the
initiation of the physical and spiritual forces of the individual and the maximum
development of abilities. Experiencing a situation of success, an aggressive
teenager will be able to gain satisfaction from his successes at this particular
moment. The method of modeling the situation (atmosphere) of success, according
to the research of I. Bohdanova (Bohdanova, 2000, p. 124-131), is based on the
knowledge of fear, high motivation, advancement of success and pedagogical
suggestion.

According to V. Alekseieva and L. Kostrytsia, such a method as early
neutralization of conflict situations directly has a significant positive effect during
the prevention and correction of teenagers aggression in of the middle age group. It
involves the creation of “scenarios” for the constructive resolution of interpersonal
conflicts. The authors prove that when they get into problematic situations,
teenagers show aggression because they do not have basic skills. They also do not
know how to correctly respond to provocation. The teenagers do not have the skills
to express dissatisfaction without using harsh words or using physical force. In
particular, scientists believe that adolescents “with manifestations of aggressive
behavior most often do not know how to put themselves in the place of others,
those who are indifferent to their emotional state” (Alekseieva & Kostrytsia, 2009,

p. 25). This method involves teaching teenagers to express anger and aggression in
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a form acceptable to others. As well as, they are taught fostering trust, kindness,
the ability to empathize, and learning the skills of self-regulation of one’s own
behavior.

Appealing to the work of L. Mishchyk and O. Demchenko (Introduction to
the specialty “Social Pedagogy”, 2013), it was established that the method of
character reconstruction is also effective during preventive and corrective
activities with aggressive teenagers. This method is usually used in work with
older teenagers. It consists in “changing the adolescent’s consciousness based on
the moral qualities of the individual” (Introduction to the specialty “Social
Pedagogy”, 2013, p. 124). From a methodological point of view, the method of
character reconstruction involves the development of individual programs for the
prevention and correction older teenager aggressive behavior. It is characterized by
cognitive and socially useful activities.

On a practical level, it is worth emphasizing that in the case when the
teenager himself feels a state when he “wants to insult and swear” because “the
whole world is extremely bad”, it is worth adding methods of physical and
psychological influence on the formation of basic social skills. It is then for the
self-generation of positive emotions produced on the basis of the hypothesis of
incompatible reactions. So, basic social skills, as the main means of organized
socio-pedagogical influence (prevention and correction). It leads to a decrease in
the level of older teenagers aggressive behavior, include:

— formation of communicative competence;

— mastering the self-control technique and learning socially acceptable ways
of aggression’s regulation;

— development of the ability to manifest internal flexibility based on the
restructuring of cognitive processes (changes in the attribution of hostile
intentions; formation of patience and tolerance to the point of view of others;

development of an adequate assessment of one’s own activity.
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It should be emphasized that the games are considered as having specific
positive features, according to |I. Kholkovska (Kholkovska, 2007, p. 171)
correctional pedagogy textbook, namely:

— the type of activity socially assigned and learned by him;

— a special relationship of the individual to the surrounding world;

— practical activity during which the there are taken place development of
the psyche and the assimilation of positive models of behavior;

— the most optimal socio-pedagogical form of organization of teenagers life
activities.

The two-plane (two-vector) character was taken into account as the main
feature that when organizing games for teenagers with a high level of aggression.
So, on the one hand, during the game, the teenager performs a real activity and
solves specific tasks. On the other hand, the activity is conditional and allows the
teenager to distract himself from reality for a while. Such duality, first of all, helps
to relieve psychological tension. It also helps to determine the developing effect of
the game. In addition, one of the features of game activity is that the game:
stimulates the activity of the participants; develops collectivism and unites the
team; allows you to simulate real stressful situations and ways out of them; has a
problematic nature; encourages creativity; has a pronounced emotional coloring;
really interests the participants in practical actions.

Based on the work of scientists (Muravieva, 2002; Kholkovska, 2007; Due
& Holstein & Lynch and others, 2005; Stopping school violence, 2003), there are
highlighted the functions that we will focus on when using games in the prevention
and correction adolescents aggression. Such functions include:

—educational (expanding the spectrum of knowledge about aggression,
forming skills and abilities to resist aggressive behavior, developing memory,
thinking, imagination, and attention);

— entertaining (creation of a favorable psychological atmosphere);

—communicative  (establishment of an effective communicative

environment, team organization);
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— relaxation (tension relief).

In the methodological context, it was followed the game design procedure
during the game activity. It included the following three stages:

The first stage — preparation — involved choosing the type of game according
to the age of the teenagers who were its participants (role-playing, business,
competitive game, travel game), setting goals, developing a detailed plan or
program for the game.

The second stage — conducting — was based on implementing the program
into action. That is, conducting the game itself, taking into account the logic of
actions, observing the rules and using specific game attributes.

The third stage — summing up — covered the analysis of the game, the
evaluation of the actions of each specific participant who was involved in its
implementation.

Appendices b and E present exercises and games that have a practical
orientation. They also help teenagers create “scenarios” for constructive resolution
of conflict situations without the use of aggression.

During the implementation of socio-pedagogical technology for the
prevention and correction adolescents aggressive behavior in general secondary
educational institutions. It is important to use a set of practical methods that allow
changing the students views, motives and behavior. Moreover, based on the
analysis of the work of scientists and practitioners (Stopping school violence,
2003; Birkova, 2016; Bulhakova & Vrachynska, 2012; Vechirko, 2016), it was
taken into account the following. The chosen methods should be directly related to
the change in the situation around the adolescent pupils that exhibits aggressive
behavior. The most promising techniques that should be in the arsenal of social
pedagogues and practical psychologists include:

— instruction (There are are established clear rules of communication and
teenagers behavior when performing a creative task. It helps to remove negative
moments during interpersonal communication and protect the status of all

participants);
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— distribution of roles (it is necessary to distribute work according to the age
of teenagers, their level of knowledge, the formation of abilities and skills that are
necessary during the performance of the task);

— correction of positions (it is important to tactfully change thoughts,
accepted roles, images that reduce the productivity of interpersonal communication
and prevent the performance of creative tasks);

— distribution of initiative (it is advisable to create equal conditions for the
manifestation of initiative by all teenagers);

—exchange of roles (teachers transfer their functions to an asset or an
individual teenager).

In the course of the study of this issue, it was found that stimulating methods
play an important role in the organization of preventive and corrective work with
teenagers with a high level of aggressive behavior. These methods include:
mediation, flanking approach, activation of teenagers’ secret feelings. Indirect and
inhibitory techniques: ascertainment of the act, condemnation, warning, expression
of indignation.

So, in conclusion, it should be noted that the socio-pedagogical technology
of prevention and correction teenagers aggressive behavior in general secondary
educational institutions (which will be implemented), includes the following
components: goal; entities that will directly implement it; socio-pedagogical
pedagogical conditions that will ensure the effectiveness of preventive and
corrective work with adolescents; scientific and methodical support of practical
activities; forms, methods and methods of technology implementation; stages of
practical activity; parameters for evaluating the expected result.

Socio-pedagogical conditions are a significant element of technology. It is
considered expedient to focus more thoroughly on the justification of their

importance.
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2.3. Justification of the expediency of introducing socio-pedagogical
conditions into preventive and corrective work with adolescents in general

secondary educational institutions

Adolescence is one of the most critical periods of ontogenesis. It it is
directly related to important transformations in the sphere of consciousness,
activity and the system of interpersonal relations. Educators and psychologists call
this age “complex”, emphasizing the growth in a significant number of adolescents
of aggressiveness, hostility and negativism in behavior. There were identified two
main shortcomings concerning the state of the organization of preventive and
corrective activities with aggressive teenagers: the predominance of information-
illustrative, scholastic and reproductive methods of work without an emotional
component. It would affect not only the intelligence of teenagers, but also their
feelings, and their will; the limitation of methodological techniques that have a
positive effect on the activation of the cognitive activity of adolescents with a high
level of aggression. It is believed that general secondary educational institutions
need a systematic and purposeful activity to overcome the outlined spectrum of
deficiencies in preventive and corrective work. In view of this, the social
pedagogue and practical psychologist will implement the socio-pedagogical
technology of prevention and correction of aggressive manifestations in adolescent
schoolchildren in general secondary educational institutions. They should
introduce additional factors — conditions that will affect the quality and
effectiveness of practical activities in the specified context.

So, among a rather significant spectrum of conditions (pedagogical,
psychological, social, organizational) and their combination (psychological-
pedagogical, organizational-pedagogical, organizational-psychological, socio-
pedagogical, social-psychological), there were chosen socio-pedagogical
conditions. The choice of the prefix “pedagogical” is due, first of all, to the fact
that it was worked in the socio-pedagogical environment of general secondary

educational institutions. The prefix “social” assumed that the main activity of their
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implementation was carried out by a social pedagogue and a practical psychologist.
In practical activities, it was taken into account specific social and pedagogical
aspects of the prevention and correction organization of adolescents aggressive
behavior in the educational process.

Socio-pedagogical conditions, in our view, are additionally introduced
circumstances that make the prevention and correction teenagers aggressive
behavior in general secondary educational institutions more qualitative and
effective. It should be considered the theoretical, methodical and practical plane of
choosing socio-pedagogical conditions.

Thus, in the theoretical context, in order to determine a specific spectrum of
socio-pedagogical conditions, it was turned to: characteristics of the essence and
content of aggression and aggressiveness; study of the existing experience of
researching the peculiarities of adolescent aggression by world and domestic
scientists (presented in the first chapter of the dissertation); analysis of the essence
and features of the organization of preventive and corrective work with aggressive
adolescent schoolchildren in general secondary educational institutions.

In the methodological plane, according to 1. Parfanovych, who emphasizes
that socio-pedagogical conditions for the prevention of schoolgirls deviant
behavior should be chosen from the “positions: effectiveness (feasibility and
necessity of coverage by the prevention system); complexity (ensuring the
comprehensiveness of the preventive effect); multifacetedness (covering by
preventive action all types of deviant behavior, microsocial environment, spheres
of life of girls); integrativeness (joint focus of efforts of prevention subjects on
achieving a positive result)” (Parfanovych, 2015, p. 5). It is believed that such an
advice is methodically competent. It is correct to chose a range of socio-
pedagogical conditions that ensure the effectiveness of the socio-pedagogical
technology of organizing preventive and corrective work with adolescents with
aggressive behavior in educational institutions.

When choosing a specific spectrum of socio-pedagogical conditions that will

be implemented by specialists (social pedagogues and practical psychologists) in
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preventive and corrective work with aggressive adolescent schoolchildren in
general secondary educational institutions, the main attention was focused on such
basic practical aspects as:

1) Study of individual characteristics of adolescents and establishment of
factors that influence the occurrence of aggression in their behavior (organization
of comprehensive psychological and pedagogical diagnostics);

2) Forming a positive attitude among subject teachers of general educational
institutions towards adolescents with a high level of aggression. Providing the
necessary psychological and pedagogical assistance in their pedagogical self-
improvement during the organization of educational activities regarding prevention
and correction in general secondary educational institutions;

3) Changing the attitude of adolescents towards themselves on the basis of:
formation of a positive “self-concept”; development of objective self-esteem;
improvement of moral and spiritual values and needs; changing the attitude of
teenagers towards others on the basis of: formation of the ability to understand and
experience the states and interests of others; the development of a critical, but
benevolent attitude to the advantages and disadvantages of others; establishment of
adequate and equal interpersonal communication with the environment; prevention
of conflict situations; changing the relationship of teenagers to the surrounding
reality on the basis of: strengthening willpower, resilience in relation to failures
and problems; formation of optimism; acquiring skills to overcome difficulties and
obstacles; development of skills in self-organization of one’s free time.

Thus, there were chosen following three socio-pedagogical conditions for
ensuring the social-pedagogical technology effectiveness for the prevention and
correction adolescents aggressive behavior in general secondary educational
institutions:

— pedagogical support of improving process the personal qualities and
resources of adolescent schoolchildren;

— formation of constructive interaction and development of a positive

microclimate based on the use of game activities;
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— providing practice-oriented guidance to cultural and leisure activities.

In the dissertation, it was aimed for each selected socio-pedagogical
condition to meet a specific criterion (motivational-emotional, cognitive, conative-
behavioral) of the effectiveness of prevention and correction of adolescents
aggressive behavior in general secondary educational institutions. The
interconnection between the selected socio-pedagogical conditions and the selected

criteria is schematically shown in fig. 2.4,

EFFECTIVENESS CRITERIA FOR THE PREVENTION AND
CORRECTION OF ADOLESCENTS AGGRESSIVE BEHAVIOR

PEDAGOGICAL CONDITIONS
ENSURING THE EFFICIENCY OF SOCIAL AND PEDAGOGICAL
TECHNOLOGY FOR THE PREVENTION AND CORRECTION OF
ADOLESCENTS AGGRESSIVE BEHAVIOR IN GENERAL SECONDARY
EDUCATIONAL INSTITUTIONS

Fig. 2.4. Schematic representation of the relationship between pedagogical
conditions and criteria (author s generalization)

The first socio-pedagogical condition — pedagogical support of improving

process the personal qualities and resources of adolescent schoolchildren. It is
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aimed at improving the motivational and emotional criterion of the effectiveness of
the prevention and correction of adolescents aggressive behavior in general
secondary educational institutions.

First of all, it should be considerd the scientific definition of “support”.
Based on the generalization of socio-pedagogical and psychological-pedagogical
reference literature (Handbook of a social teacher / practical psychologist, 2002;
Prykhodko & Yurchenko, 2012; Psychology of personality, 2001; Social
pedagogy: dictionary-reference, 2009; Social terminology, 2007) it was established
the following: accompaniment involves the interaction of the accompanied and the
accompanying. It is aimed at solving the specific problems of the accompanied (in
our case, a teenager with a high level of aggression). In other words, support is
helping the subject (a teenager with a high level of aggressive behavior) to make
an effective decision.

Scientists emphasize that the support is based on the unity of four functions:

— diagnostic, covering the study of the causes of teenagers aggressive
behavior;

— informative, based on a comprehensive study of the essence of the problem
and determination of ways to solve it;

— consulting, which includes decision-making and development of a plan to
solve the problem;

— practical, which involves the provision of practical assistance.

The leading idea of support is the provision about the need to develop the
teenager’s independence in matters of prevention and correction of his own
aggression in behavior.

Specialists should focus on three aspects during the organization of support
in general secondary educational institutions:

— firstly, the priority of the teenager’s interests (the specialist is called to
help solve any problem situation in the teenager’s behavior with the maximum

benefit for him);
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— secondly, continuity (provision by specialists of continuous (long-term)
assistance in effectively solving problems in teenager’s behavior with a high level
of aggression);

— thirdly, multidisciplinarity (the expediency of the coordinated work of a
“team” of specialists (a social pedagogue, a practical psychologist, as the main
subjects of support and the form teacher and subject teachers — as additional
subjects of support). Those specialists who have unified values, included in single
preventive and corrective activity. Also the professionals who possess all the
components of socio-pedagogical technology of prevention and correction of
teenagers aggressive behavior in general secondary educational institutions).

In the methodological plane, pedagogical support involves the provision of
pedagogical support based on practical help in preventing and overcoming
aggressive forms of adolescent behavior. The subject of pedagogical support is the
process of jointly defining with the teenager his own interests, goals, opportunities
and ways. These factors re defined to overcome problems in behavior that prevent
him from independently achieving the desired results in improving personal
qualities and resources. Support is aimed at helping teenagers to establish
constructive relationships with both adults and peers, or younger and older
schoolchildren.

By pedagogical support, it is meant specially organized comprehensive
pedagogical help and support for teenagers. This help is based on the organization
of preventive and corrective work in general secondary educational institutions. It
will be aimed at improving the personal qualities and resources of adolescent
schoolchildren with a high level of aggression. The main goal of pedagogical
support for adolescents who show an increased level of aggression in their
behavior is the development of their personality. It is aimed at creating a balance in
self-awareness, activity and communication. Structurally, pedagogical support
covers a complex of practical actions, methods and measures aimed at helping the
teenager. These measures are directed on supporting him on the path of self-

development and improvement of personal qualities and resources.
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During the organization of pedagogical support to improve the personal

qualities and resources of adolescent schoolchildren, it was taken into account the
advice of scientists (Kozak, 2009; Chub, 2018; Shcherbyna, 2015), regarding the

separation of stages (diagnostic, search, consultative-project, activity, reflective) its

organization (table 2.1).

Table 2.1

Characteristics of the main stages of pedagogical support for teenagers with a

high level of aggressive behavior

Name

The purpose of its
implementation

Activity content

Diagnostic

Awareness of the essence
of the problem of
aggressive behavior and
identification of potential
opportunities  for its
solution

It begins with fixing the problem
situation. Then it is developed the
logic of conducting a diagnostic
study; it is important to establish
contact with all participants, to
help verbalize the problem, to
jointly assess the possibilities of its
solution

Search

Collecting the necessary
information about ways
and means of solving the
problem of prevention
and correction

Bringing information to all
participants of pedagogical
support, creating conditions for
awareness of information by the
teenager himself

Advisory and
project

Discussion ~ with  all
interested parties about
possible solutions to the
problem of aggressive
teenagers

There is a discussion of the
positive and negative sides of
various solutions. There are made
forecasts of effectiveness. There
are chosen practical ways

Active

Organization of activities
to ensure the
achievement  of  the
desired result

Providing practical support and
assistance during the
implementation of the plan to a
teenager with an increased level of
aggression

Reflective

Comprehending the
results of  activities
related to the solution of
one or another problem
in teenagers behavior

It is final in solving the problem of
prevention and correction of
aggressive behavior. It involves
summarizing
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It should be noted that all stages of pedagogical support must be consistently
implemented in the practical activities of a social pedagogue and a practical
psychologist.

In the dissertation, it was proceeded from the considerations that the
pedagogical support of preventive and corrective work with teenagers with a high
level of aggressiveness should be focused on improving character traits and
personal qualities. As well as, it should be focused on strengthening self-
confidence, developing the ability to behave adequately in complex conflict
situations. An important element of pedagogical support is the development of
effective models of behavior in situations of interpersonal communication that are
important for a teenager.

In the dissertation, it was put forward a working hypothesis that high-quality
pedagogical support will ensure the improvement of personal qualities. It will also
increase the internal resources of adolescent schoolchildren. Pedagogical support,
in our view, will positively influence the formation of such personal qualities as
honesty, responsibility, independence in aggressive teenagers. These qualities will
contribute to their self-assertion in the team and in understanding their significance
for others.

The second socio-pedagogical condition — the formation of constructive
interaction and the development of a positive microclimate based on the use of
game activities. It is aimed at improving the cognitive criterion of the effectiveness
of prevention and correction of adolescents aggressive behavior in general
secondary educational institutions. First of all, it was focused on the fact that
constructive interaction involves joint activity. This activity is based on taking into
account the interests of all parties (subjects and objects), when they are ready to
give up their personal interests in order to reach a joint solution.

According to Ukrainian specialists-practitioners (Nikitiuk, 2005; Ulanov,
2004) the meaning of such interaction consists in the maximum exclusion of
destructive actions. It also includes reduction of open or hidden neglect of the

interests of one of the parties in favor of the other. In the methodological context, it
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was proceeded from the considerations that teenagers should realize that
aggression is a form of destructive psychological influence. As well as, the fact
that there are forms of constructive psychological influence. In particular, the main
emphasis is on teaching teenagers to use such forms of influence during conflict
interaction as:

—agreement (a form of assertive behavior that involves introducing the
interlocutor into dialogue and negotiations based on cooperation);

—a request (an open presentation of one’s goals or needs with a call for
assistance in their satisfaction),

— self-presentation (an open declaration of one’s goals in order to cause an
advance of trust in the interlocutor and involve him in joint actions);

In the methodological context, according to M. Rud, the psychological
microclimate (psychological atmosphere) is “the style, emotional color of
communication and interaction of people, which affects their joint activities. This
is the predominant relatively stable emotional mood of people in the team” (Rud,
2006, p. 117). That is, the psychological microclimate covers the attitude of
teenagers to each other and to the surrounding events. It is determined by their
moods, mental excitement and experiences. It was taken into account that the
psychological microclimate can be both negative and encouraging. In particular,
the main signs of a negative psychological microclimate include hostility, fear and
mistrust. They create feelings of depression, dissatisfaction, loneliness, contempt
and discrimination in teenagers. The constructive communication is disrupted
when a teenager spends a long time in a group of peers, where it is prevailed a
negative psychological microclimate. It causes misunderstandings. As a result, a
conflict situation arises in the classroom. It provokes aggressive behavior and
forms the prerequisites for the emergence and manifestation of various types and
forms of aggression in interpersonal communication by teenagers. In the case when
a positive psychological microclimate prevails in the adolescent environment, it is

observed mutual attention, respectful attitude towards each other. The spirit of
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cooperation and mutual understanding prevails in the team. It is observed
cohesion. It is in such an environment that a teenager feels protected.

In the practical context, it was taken into account the fact that the role of the
psychological microclimate is multifunctional in the life of the adolescent
collective and each adolescent in particular. It should be noted that a positive
microclimate can be formed and regulated by specialists (social pedagogue and
practical psychologist). In the study, it was started from the position that a positive
psychological climate among teenagers forms a reference relationship to their
team. This climate reflects the style of interpersonal relationships. It also affects
the development of social relations among teenagers. A positive atmosphere in the
environment in the classroom depends, first of all, on the general mood of the
adolescent team as a whole.

Therefore, based on the above arguments, the main task of social
pedagogues and practical psychologists, as well as class leaders of general
secondary educational institutions, is to stimulate a favorable psychological
microclimate in adolescent teams. It is reflected in the quality of preventive and
corrective activities. It will also lead to a significant reduction of aggressive actions
manifestations.

In the dissertation study, the position was taken that the formation of
constructive interaction and a favorable psychological microclimate in the
adolescent environment is most expedient to be carried out on the basis of the use
of game activities. It was assumed that the game occupies a special place in the life
of teenagers. The school life is reflected through the game. Creativity is activated
and imagination is improved. Gaming activity, as proven by H. Lemko (Lemko,
2013; Lemko, 2015), has significant reserves. It increases the effectiveness of
interpersonal communication, constructive interaction. It also has influence on the
positive microclimate development and interest in non-aggressive behavior. The
main positive features of game activities include increasing internal motivation.

They also consist of developing creative thinking, gaining experience in
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cooperation, creating a favorable microclimate and positive prerequisites for the
formation of personal qualities and character traits.

In the psychological-pedagogical context, it is reflected concrete reality on
the basis of game activity. The game is combined with real experiences and events.
There are copied real events that are important for teenagers. Game activities
contribute to the establishment of effective and high-quality socialization of
schoolchildren of adolescent age. Therefore, the quality of preventive and
corrective activities with teenagers who have a high level of aggressive behavior
depends to a large extent on the content and nature of game activities organization.

Based on the study of publications by O.Bovt (Bovt, 2002) and
V. Hryhorenko (Hryhorenko, 2002), it was proved that by taking an active part in
game activities, a teenager learns to think critically. He also learns to act
successfully observing the rules of constructive interaction. Game activity provides
a real opportunity for a schoolchildren of teenage age to effectively control their
aspirations. It also help to control their desires and critically evaluate events. On
the basis of participation in the game, teenagers have the opportunity to establish
collective interpersonal interaction, non-conflictual communication. They also
have an opportunity to start solving game problems without aggressive actions.

It was taken into account the attractiveness of game activity. It was also
taken into account the potential of the game for the self-development of potential
opportunities of adolescents. There were highlighted general psychological and
pedagogical characteristics. They can be considered favorable external incentives
for the prevention and correction of aggressive behavior:

a) the thrill of waiting for unpredictable game situations and the sequence of
solutions during the game;

b) satisfaction from demonstrating one’s abilities as a player;

¢) satisfaction with success (both intermediate and final);

d) the need to make decisions in difficult uncertain conditions and specific

game situations.
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During the organization of preventive and corrective activities with
teenagers in general secondary educational institutions, it was determined some
ideas. Game activity can be considered as a powerful means of uniting a group of
teenagers. It enables a social pedagogue and a practical psychologist to penetrate
into the spiritual world of a teenager. It gives a possibility of comprehensively
study the reasons that motivate him to aggressive behavior.

A significant role among game activities is given to role-playing games.
This is due to the fact that such a game develops according to a certain plot. It was
invented by the teenagers themselves. It may have a plot that was suggested to
them by a specialist. It is most expedient to use a story role-playing game in
trainings. Such a game involves the possibility of simulating situations. These
situations where schoolchildren. They were asked to play the role of an aggressive
person in certain circumstances or situations. Moreover, a social pedagogue or a
practical psychologist can come up with a plot independently. They can also use a
real conflict situation. That is, it becomes possible to act out a scenario from real
life in a comfortable situation. Role playing is very valuable because it provides
teenagers with an interest. It also provides them an opportunity to actively learn
constructive behavior and manage their aggressive actions. Another advantage of a
role-playing game is that you can make mistakes without much risk and learn from
them.

It is assumed that the use of story role-playing games during the
organization of preventive and corrective activities allows aggressive teenagers of
younger and middle adolescence to get an objective assessment of their actions. As
well as, it permits them to learn what others see, hear and feel; what reaction they
cause in others with their aggressive behavior. In other words, such game activities
serve as a “mirror” for the participants. It allows them to see themselves as others
see them.

It should be noted that game activity is the content of life and is necessary
for the effective development of a teenager. Taking part in game exercises and

story role-playing games, teenagers with a high level of aggressive behavior get a
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real opportunity to gain practical experience of getting out of conflicts without
aggressive actions. They also get an opportunity to establish constructive
interaction with their peers. Therefore, it is believed that playing activities in a
casual situation allows a teenager to gain social experience of constructive
interaction. It also has a positive effect on the development of a positive
microclimate in prevention and correction aggressive behavior.

The third socio-pedagogical condition — provision of practice-oriented
direction to cultural and recreational activities. It is aimed at improving the
conative-behavioral criterion of the effectiveness of prevention and correction
adolescents aggressive behavior.

It is determined the choice of this socio-pedagogical condition. First of all,
by the teenager’s need to be the subject of educational influence and to feel himself
an active person during his leisure time. It is also determined by the desire to show
his uniqueness, independence of behavior; to be aware of his significance for
others; to strive for participation in joint cultural and leisure activities; to be
recognized by the collective. All this contributes to the involvement of teenagers,
who are characterized by an increased level of aggressiveness, to values and means
of leisure.

The definition of “leisure” is interpreted in scientific literature as rest,
pleasure, entertainment, play, free time. That is, leisure in the psychological-
pedagogical plane is understood as a set of different types of classes, activities
carried out in free time. It results in the development of personal qualities,
satisfaction of spiritual, physical and other socially significant needs. “In the
modern socio-cultural situation, leisure is perceived by the teenage audience as a
socially conscious necessity” (Bocheliuk & Bocheliuk, 2006, p. 67).

According to I. Parfanovych (Parfanovych, 2011), an aggressive teenager
will be able to creatively realize himself as a person during activities. The
participation in such active cultural and leisure activities have a practical
orientation . He will be able to develop his personal potential. It is believed that the

child realizes himself as a subject of activity by participating in real creative
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activities and interestingly organized leisure time. The teenager will get a real
opportunity to consciously build relationships with his peers and older people and
the surrounding world. Thereby expanding his activity, accumulating potential
opportunities for this. Of particular importance in the development of an
adolescent child is leisure activity. It leads to profound personal changes. A social
pedagogue and a practical psychologist should consider everything when
organizing leisure time. It is necessary to take into account the importance of
leisure for the development of a teenager. It is important to give cultural and
leisure activities a practice-oriented character. It should be directly related to the
self-development of internal resources. Leisure within the walls of an educational
institution should be aimed at self-actualization. It should be aimed at establishing
patterns of constructive behavior in the adolescent’s mind.

By organizing cultural and recreational activities, it was attempted to have an
effective impact on the development of teenagers’ reflection and self-education.
This happened on the basis of creating situations of success during interpersonal
communication. During leisure activities, adolescents with a high level of
aggressive behavior formed socially significant norms and rules of behavior.

In our opinion, by participating in cultural and recreational activities, an
aggressive teenager will be able to creatively realize himself as a person and
develop his personal potential. It is believed that by participating in real creative
activities and interestingly organized leisure time, the child realizes himself as a
subject of activity. He gets a real opportunity to consciously build relationships
with his peers and other people and the surrounding world. Thereby his activity is
expanded, accumulating prerequisites for this and opportunities

In the methodological context, when organizing free time for teenagers, it
was taken into account the thesis of S. Maksymenko and O. Hlavnyk “I learn while
resting!”. (Resting, | study, 2006). From a practical point of view, it was taken into
account the advice of Ukrainian scientists A. Volovyk and V. Volovyk. They advise
to rely on specific methodological principles during the organization of cultural and

leisure activities in general secondary educational institutions. The most important
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principles related to the prevention and correction adolescent students aggressive
behavior include: the principle of the unity of recreation and knowledge; principle
of interest; the principle of joint activity (Volovyk & Volovyk, 1999, p. 51-74). It is
believed that these three principles should be considered fundamental for providing
a practice-oriented direction to cultural and leisure activities with aggressive
teenagers in general secondary educational institutions. It will be provided a brief
description of the stated principles.

In particular, there are singled out the principle of the unity of recreation and
cognition. It provides the fact that recreation (recreation) directly affects the
increase in cognitive activity and encourages self-development. But it also requires
active efforts from teenagers. It was found out that the more diverse the leisure
time, the higher the educational level of the teenager and the more creative his
cognitive activity. As practice shows, the principle of the unity of recreation and
knowledge can be implemented quite actively during group cultural and leisure
activities in general secondary educational institutions. That is, it is group leisure
time with peers, as opposed to individual, that enables a teenager with a high level
of aggression to purposefully learn to suppress his aggressive intentions. It enables
to increase stress resistance, develop the ability to constructively resolve
contradictions, and consistently and systematically learn to manage his emotions
and actions. On a practical level, implementing this principle, social pedagogues,
practical psychologists, and classroom teachers should teach teenagers to shift their
attention from negative emotional characteristics that cause aggressive associations
in them to content that increases cognitive activity. For this, leisure activities for
teenagers should be creative and characterized by novelty and practical orientation.

It was assigned an important role to the principle of interest for the high-
quality organization of preventive and corrective work with aggressive teenagers.
It was proceeded from the considerations that interest is the dominant motive for
any activity. It prompts active changes in behavior. In our understanding, activity
in preventive or corrective work is determined by the presence of interest in it. It is

defined in the case when there is no interest or low interest. It is observed
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passivity. Therefore, it is necessary to take into account the interests of the teenage
audience when organizing leisure activities in general secondary educational
institutions. It is necessary to try to provide them with the maximum amount of
positive impressions and emotions when involving teenagers in leisure activities. It
important to arouse their interest in establishing tolerant interpersonal interaction.
From a practical point of view, specialists (social pedagogue, practical
psychologist, form teacher) need to take into account that leisure activities should
not only create a favorable atmosphere. It should also provide fun after-school
time, but also distract from aggressive intentions, calm and inspire positivity .
Interest in a specific leisure activity should be profiling factors. Only in this way.
Positive result can be achieved during the prevention and correction teenagers
aggressive behavior.

The principle of joint activity is an important principle implemented by us
during preventive and corrective work with aggressive teenagers. It should be
noted that in the methodological plane, this principle provides for such an
organization of cultural and leisure activities, where teenagers are in a relationship
of certain mutual dependence. Such activities where they are responsible to each
other for their actions. Joint cultural and recreational activities have a positive
effect on the formation of friendly relations in the group. They have an influence
on ensuring the unity of the goal. Creative traditions are born in teenagers groups.
Emotional identification with the group takes place, if teenagers jointly participate
in cultural and recreational activities. All this contributes to increasing the positive
effect of leisure activities, realizes the educational potential in the context of
prevention and correction aggressive behavior.

In the course of studying the practical mechanisms of implementing the third
socio-pedagogical condition, it was taken into account the vision of scientists
(Ovcharenko, 2016; Shebanits, 2015; Yakusheva, 2006). They emphasize that the
main types of cultural and leisure activities that are most often used in the
adolescent environment are:

— entertainment that satisfies the need for “thrills”:
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— spectacles (sports, art, games);

— games;

— competition;

— trainings.

It should be noted that it is quite difficult to organize entertainment and
spectacles for teenagers in general secondary educational institutions. First of all,
this is due to the fact that the period 2020-2022 in connection with Covid-19,
provided for the active use of distance learning tools in the educational process of
educational institutions. The main attention was focused on games, competitions
and trainings (Appendix E and Appendix /1) in the conditions of distance learning.

It was assumed that such types of cultural and recreational activities as
games, competitions and trainings directly reduce teenagers aggression
manifestations. Also they direct them to the creative realization of their potential.
These types of cultural and recreational activities should be actively used by social
pedagogue and practical psychologists for preventive and corrective work with
adolescent aggression. It provides an opportunity for self-assertion based on
mastering the skills of constructive behavior.

So, in conclusion, it should be noted that in the dissertation work it was put
forward a following working hypothesis. The introduction of socio-pedagogical
conditions (pedagogical support for the process of improving the personal qualities
and resources of adolescent schoolchildren; the formation of constructive
interaction and the development of a positive microclimate based on the use of
game activities; providing practical-oriented direction of cultural and recreational
activities) will allow to maximize the effectiveness of preventing manifestations of
aggressive behavior at three levels (a general secondary educational institution, a
specific educational team (class), an individual teenager (individual). It will ensure
the comprehensiveness of preventive and corrective work in general secondary
educational institutions.

From a methodological point of view, it was analysed that the isolated socio-

pedagogical conditions were aimed at cooperation, recognition of the priorities and
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needs of teenagers with a high level of aggression. It was also aimed at creation of
an appropriate basis for their self-realization during studies in general secondary
educational institutions. Prevention should be the main result of their practical
implementation. If necessary, correction of teenagers aggressive behavior is based
on: formation of prosocial behavior; encouragement for self-improvement and self-
affirmation; inclusion in socially significant activities; establishment of effective
communication and establishment of constructive relations with peers; increasing
creativity in organizing free time and leisure.

It should be noted that the selected pedagogical conditions became a priority
component of the socio-pedagogical technology of prevention and correction
teenagers aggressive behavior in general secondary educational institutions. In the
third chapter of the dissertation, it is planed to check the effectiveness of
pedagogical conditions directly in the educational process of general secondary

educational institutions.

Conclusions to the second chapter

1. Social and pedagogical prevention of aggressive behavior is undertood as
an interconnected and integral two-way process. It includes, on the one hand, the
creation of optimal conditions that contribute to the elimination of the
desocializing effects of aggressive behavior. On the other hand, it is the
development of the adolescent’s personal sphere. It is the formation of a non-
aggressive positions during interpersonal interaction. Socio-pedagogical correction
of teenagers aggressive behavior should be aimed at developing patience and
understanding. It should be directed to the ability to see the positive and rely on it,
as well as at changing the leading motives. Prevention should be carried out
together with correction. It should include a complex of diagnostic, pedagogical,
psychological, social and correctional measures. These activities should be aimed
at identifying and overcoming destructive aggression and forming and developing

the skills of constructive interaction. There are analyzed regularities, structure,
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stages of its organization. There are singled out and characterized principles and
approaches of preventive and corrective activities with aggressive teenagers. There
were chosen criteria (motivational-emotional, cognitive, conative-behavioral).
They reflect the productivity and quality of the prevention and correction process
of adolescents aggressive behavior in general secondary educational institutions.

2. The socio-pedagogical technology of prevention and correction
adolescents aggressive behavior in general secondary educational institutions is
considered as part of a holistic humanistic-oriented educational process. It includes
a system of preventive and corrective psychological-pedagogical actions built by a
social pedagogue and a practical psychologist. They are aimed at preventing
destructive aggression and correction of aggressive behavior. There were analyzed
tasks, aspects, forms, content stages of the application of socio-pedagogical
technology. It was established that it covers the following components in the
structural context: the goal; entities that will implement it; socio-pedagogical
conditions that will ensure its effectiveness; scientific and methodical support of
practical activities; forms and methods of technology implementation; stages of
practical activity; parameters for evaluating the expected result.

3. Socio-pedagogical conditions are additionally introduced circumstances
that make the prevention and correction teenagers aggressive behavior in general
secondary educational institutions more qualitative and effective. There were three
conditions: pedagogical support of the process of improving the personal qualities
and resources of adolescent schoolchildren; the formation of constructive
interaction and the development of a positive microclimate based on the use of
game activities; providing practice-oriented guidance to cultural and leisure
activities.

The first condition includes a set of practical actions, methods and measures
aimed at helping the teenager. They are also directed to supporting him on the way
to improving personal qualities and internal resources. Pedagogical support has a
positive effect on the formation of such personal qualities as honesty,

responsibility, independence in aggressive teenagers. It promotes self-assertion in
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the team and increases significance. It was developed a “Portfolio for a social
pedagogue and a practical psychologist on the organization of prevention and
correction of adolescents aggressive behavior” for its implementation. The second
condition was chosen due to the fact that the formation of constructive interaction
and a favorable psychological microclimate should be carried out on the basis of
the use of game activities. Game activity was considered as a powerful means of
uniting the adolescent team. It which allows to penetrate into the spiritual world of
the adolescent. It was developed game exercises and story role-playing games for
teenagers to transform aggressive behavior into constructive behavior. The third
condition was chosen due to the fact that practical and organized cultural and
leisure activities have a positive effect on the formation of some skills and abilities.
Such skill are aimed at counteract aggression and correct aggressive behavior. The
main attention is focused on games, competitions and trainings in the conditions of
distance learning. Games allow teenagers to perform in an unusual role; on the
basis of the competition there is an opportunity for maximum self-expression;
trainings are aimed at establishing effective communication and developing
effective behavior strategies. There have been developed games, competitions and
training program “Stop-Bulling”.

Prevention should be the main result of the practical implementation of
identified socio-pedagogical conditions. If necessary, correction of aggressive
behavior on the basis of: formation of prosocial behavior; encouragement for self-
improvement; inclusion in socially significant activities; establishment of effective
communication and establishment of constructive relations with peers; increasing

creativity during the organization of free time and leisure.
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CHAPTER 3
RESEARCH-EXPERIMENTAL VERIFICATION OF THE EFFICIENCY
OF SOCIAL AND PEDAGOGICAL CONDITIONS FOR THE
PREVENTION AND CORRECTION OF ADOLESCENTS AGGRESSIVE
BEHAVIOR IN GENERAL SECONDARY EDUCATIONAL
INSTITUTIONS

3.1 Organization and methodology of conducting the ascertainment

stage of experimental research

In accordance with the presented theoretical (the first chapter of the
dissertation) and methodical (the second chapter of the dissertation) studies, it was
developed a method of ascertaining the experimental stage. It is aimed at studying
the state of prevention and correction adolescents aggressive behavior in general
secondary educational institutions. The purpose of the ascertaining stage of the
experiment was to investigate the state of prevention and correction aggressive
behavior. It was also aimed to reveal the characteristics of the manifestation of
aggression among teenagers in general educational institutions. The main tasks of
the experiment ascertainment stage include:

— research on the spread of aggressive behavior among teenagers;

— studying the characteristics of aggressive behavior and identifying the
initiators and victims of aggression;

— analysis of the organization state of prevention and correction of teenagers
aggressive behavior in general secondary educational institutions.

The experimental base of the study covered four educational institutions:
1) Ternopil comprehensive school of grades I-11l No. 24 of the Ternopil city
council of the Ternopil region; 2) Secondary general education school of grades I-
1l of Gadynkivtsi village, Husiatyn district, Ternopil region; 3) Chernivtsi
Polytechnic Lyceum No. 11 “Prestige” of the Chernivtsi City Council,
4) Mukachiv Specialized School of Grades I-111 No. 4 with in-depth study of
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individual subjects and sections of Mukachiv City School council of Zakarpattia
region. The organization of the experiment ascertaining stage was complex in
nature. It included methods and techniques of social psychology, social pedagogy,
general and age pedagogy. The experiment was organized in September —
December 2020, which involved: 811 schoolchildren of the fifth, sixth, seventh,
eighth, ninth grades, who were part of 35 school teams; 35 classroom teachers, 5
practical psychologists and 5 social pedagogues. The sample among educational
institutions was distributed as follows: Ternopil Secondary School of Grades I-11I
No. 24 of the Ternopil City Council of Ternopil Region — 240 students (two
classes from each parallel), Secondary School of Grades I-11l of the village of
Gadynkivtsi, Husiatyn District of Ternopil Region — 88 students (one class from
each parallel); Chernivtsi Polytechnic Lyceum No. 11 “Prestige” of the Chernivtsi
City Council — 248 students (two forms from each parallel), Mukachiv Specialized
School of Grades I-111 No. 4 with in-depth study of individual subjects and sections
of Mukachiv City School council of Zakarpattia region — 235 schoolschildren (two
forms from each parallel).

The following methods were used during the experiment ascertainment
stage: theoretical (analysis, synthesis, generalization and comparison of the
obtained results); empirical (pedagogical observation, survey (questionnaire,
interview, conversation), standardized tests, methods and author’s questionnaires,
mathematical processing of results.

The study of the state of the prevention and correction organization of
adolescents aggressive behavior in general secondary educational institutions at the
ascertaining stage is based on the organization of socio-pedagogical diagnostics. It
ensured the collection of information in order to increase the efficiency of
activities. There were taken into account the following principles during the
diagnosis: objectivity in the collection of facts and their interpretation; variety of
sources of information, which ensured validity and reliability; client-centricity

(teenagers’ interests come first).
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The following methods were carried out in order to solve the tasks of the
experiment ascertaining stage for schoolchildren of adolescent age (5th to 9th
forms): sociometry (“Individual sociometric card”), questionnaire “Aggression in
an educational institution”, conversation with the class teacher, pedagogical
observation (“Scheme of observation of aggressive manifestations in adolescents
behavior”), the methodology “Assessment of the psychological atmosphere in the
team”, the questionnaire “Assessment of the level, forms and causes of aggressive
behavior manifestation”. It was developed, a questionnaire “Assessment of the
state of the prevention and correction organization of adolescent schoolchildren
aggressive behavior for social pedagogues, practical psychologists and class
teachers”. Appendix € and Appendix )X present the socio-pedagogical toolkit that
was used at the ascertainment stage of the experiment. It is justified the expediency
of choosing each method.

Thus, as a result of conducting a sociometric study, it was determined the
structure of informal relationships in the pupils’ group according to the criterion of
sympathy — antipathy. It was established the degree of psychological compatibility
of individual group members. It was identified intragroup microgroups and their
informal leaders. It was developed a general scheme for using sociometry based on
the practical advice of A. Derbenov (To the class teacher: creation and
development of the class team, 2011) and H. Bezhenar (Bezhenar, 2012). It was
determined the hierarchy of social statuses in student groups by means of
sociometry. There were also investigated the roles such as “stars”, “accepted”,
“isolated”, “neglected”. It is presented the step-by-step implementation method in
Appendix E.

The next element of socio-pedagogical diagnosis was the questionnaire for
teenagers “Aggression in an educational institution”. Based on the analysis of the
received answers, it was established the absence or severity of aggressive actions
and deeds in relation to each investigated teenager. The developed questionnaire
made it possible not only to clearly identify schoolchildren who became the object

of aggression. It also helped to determine the degree of manifestation of this
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phenomenon in general secondary educational institutions. Questionnaire questions
covered possible situations of teenager interaction with the pupils’ group where he
studies.

The conversation with the class teacher was used as an auxiliary method for
obtaining a general expert socio-pedagogical assessment. It provided explanations
and clarifications regarding the presence (absence) and specifics of the aggressive
behavior manifestation in the group of teenagers.

It was used a specially organized pedagogical observation for the
completeness and objectivity of the research ascertaining stage. The purpose of
such observation is to identify the peculiarities of the teenagers interaction in the
process of interpersonal communication. Based on the advice of N. Volianiuk and
H. Lozhkina, it was developed the “Scheme of observation of aggressive
manifestations in adolescents behavior” for the clarity of the observation’s
organization (Victimology and Aggression, 2010, p. 200-203). Class teachers,
social pedagogues and parents were involved in the observation. It was carried out
according to the following program:

— observing the behavior of teenagers in a formal group (class);

— observation of students’ behavior in classes during off-line and on-line
learning;

— observation of students’ behavior outside of school hours (according to
parents);

— observation of students’ interpersonal communication (speech culture; use
of nicknames, obscene words).

In order to thoroughly study the psychological atmosphere in the classroom,
it was used the method “Assessment of the psychological atmosphere in the team”
(A. Fidlera). Based on the analysis of the obtained results, it was established the
level of satisfaction with relationships in a small group (class). It was also assessed
the level (positive, neutral, negative) of the psychological climate. The answers to

the methodology questions were anonymous, this fact increases its reliability.
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It was carried out the study of manifestation level, forms and causes. It was
also studied aggressive behavior manifestation using the questionnaire “Evaluation
of the level, forms and causes of aggressive behavior manifestation”. The
questionnaire provided for the establishment of the term during which aggression
was carried out. Unfriendly attitude was manifested on the part of classmates. The
answers to the questions allowed to establish the main causes of aggressive
actions. It also helped to determine the form of aggression manifestation on the
part of the teenager in each specific case. It was helpful fo analysis the attitude of
the teaching staff to the use of aggressive actions in the educational institution.

It was used the questionnaire “Assessment of the state of organization of
prevention and correction of aggressive behavior of adolescent schoolchildren” to
determine the state of the of prevention and correction organization of adolescents
aggressive behavior in general secondary educational institutions. Social
pedagogues, practical psychologists and class teachers took part in the survey.
Processing the results of the questionnaire made it possible to generalize expert
assessments regarding the use of socio-pedagogical technology for the prevention
and correction of adolescents aggressive behavior of in a specific educational
institution. In particular, it was received experts’ evaluations regarding the
expediency of combining prevention and correction. It was also received a
description of the difficulties and obstacles faced by specialists during such
activities.

It is shown the relationship between diagnostic methods and the tasks of the

experiment ascertainment stage in the table. 3.1.

Table 3.1
Connection of tasks and diagnostic tools
The task of the experiment ascertainment stage

Research on the spread | Studying the | Analysis of the state of of
of aggressive behavior | characteristics of | prevention and correction
among teenagers aggressive behavior | organization of teenagers
manifestation and | aggressive behavior in general
identifying the initiators | secondary educational

and victims of aggression | institutions
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Diagnostic tools

— sociometry;

— a conversation with

the class teacher:;

— pedagogical
observation

— questionnaire
“Aggression in an
educational institution”;
— the method
“Assessment of the
psychological
atmosphere in the team”
(A. Fidlera)

— (questionnaire “Assessment of
the level, forms and causes of
aggressive behavior
manifestation”;

— a questionnaire for social
teachers, practical psychologists
and classroom teachers

It should be

ascertainment stage.

focused on highlighting the results of the experiment

It is presented the analysis of sociometry results in the table 3.2.

Table 3.2
The results of sociometry at the experiment ascertainment stage
Educational Grade | Index of group| The level of group | _ Number of

institution cohesion cohesion !‘Sr?elggggtegp’d
.5 5a 0,54 below average 3
2 235 < 5b 0,52 below average 3
» NS .S 62 0,63 average 2
25 8¢ 6b 0,61 average 3
2= %‘E_ 7a 0,63 average 2
S~ =¢ 7b 0,61 average 2
28392 8a 0,57 below average 3
§' < E 2 8b 0,58 below average 3
Se s 9a 0,85 high 1
== 9b 0,71 above average 2
. 5 0,54 below average 3
=& O 228 s 0,52 below average 3
s R L3827 0,61 average 2
gSE£8s 3 8 0,84 above average 1
©r s Sl 9 0,81 above average 1
Lo 5a 0,61 average 3
oD 5h 0,53 below average 3
2E38°2 % 0,54 below average 3
GEJ é E3>5  6b 0,68 average 3
S5S85350 Ta 0,69 average 2
“ 285 7b 0,71 average 3
) 8a 0,72 average 1
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8b 0,67 average 3

9a 0,85 high 1

9b 0,81 above average 2

Se 2 Sa 0,53 below average 3
8= ;g o 5b 0,54 below average 3
-% =525 6a 0,68 average 1
R E 2 85| 6b 0,54 below average 3
&35 *g% é 5 73 0,63 avlerage 2
zooz22] 7 0,49 ow 3
555228 sa 0,61 average 3
=3 = 253 8b 0,58 below average 3
=5 5 £75 9a 0,52 below average 2
» @ 9 0,71 above average 2
General data | 35(811) 0,64 average 84

So, according to the obtained results (Table 3.2), 35 student groups had a
different level of group cohesion, namely: it was established below average for 13
(37.14%) grades; the level of cohesion was average in 14 (40.0%) student groups;
5 (14.29%) grades were above average; a high level of group cohesion was
diagnosed in 2 (5.72%) grades; 1 (2.85%) grade had a low level of cohesion.
According to the results of sociometry, it was established that 84 (10.36%)
teenagers have the status of “neglected” and “isolated”. It is believed that they can
be potential victims of aggression.

The analysis of the teenagers responses to the question of the questionnaire
“Aggression in an educational institution” made it possible to establish the
following results: 74 (9.12%) teenagers do not have and do not want to have
friends in the class where they study. It was found that 51 (6.29 %) of the
respondents sometimes think about changing the class group in which they study.
The survey showed that 76 (9.37%) of teenage schoolchildren were never invited
to a birthday party with their classmates (this fact was partly attributed to
quarantine restrictions and the ban on mass celebrations). It is considered negative
that 89 (10.97%) of the interviewed teenagers are disparagingly addressed (by a
nickname) and systematically insulted by their classmates. Thus, 128 (15.78%)
respondents noted that their classmates make fun of them. Considering the fact that
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the study was conducted during the Covid-19 pandemic, the vast majority (513
(63.25%)) of schoolchildren answered the question “Do you spend extracurricular
time with your classmates” — ‘“sometimes”. The results of the answer to the
question “Do you take part in the games (entertainment) that your classmates play
outside of school hours?” were disappointing. In particular, only 2/3 of
respondents (267 (32.92 %) chose the option “yes, with pleasure”; “from time to
time” — 417 (51.42 %); 127 (15.66%) answered — “l do not participate in games
(entertainment)”. That is, it can be stated that 544 (67.08%) more than half of the
class group is completely or partially isolated from joint leisure activities. Their
socialization is carried out outside the educational institution.

Conversations with class teachers made it possible to identify teenagers who
were real victims of aggressive behavior on the part of their classmates. Thus, it
was established that 43 (5.3%) teenagers were in the role of victims. At the same
time, 75 (9.23%) often show excessive aggression in their actions and actions
towards their classmates.

It was used the questionnaire “Assessment of the level, forms and causes of
the of aggressive behavior manifestation” to determine the level and establish the
characteristics of the teenagers aggressive behavior manifestation. According to
the obtained results, it was established that 591 (72.87 %) never felt unfriendly
attitude towards themselves from their classmates or peers. At the same time, 187
(23.06 %) started to feel unfriendly attitude towards themselves several years ago.
and 33 (4.07%) respondents experienced aggression recently (only a few months).
In the course of the study, it was found that more than half of all respondents
consider dissimilarity “otherness” to be the main reason for their dislike of
themselves; 7 the main reason is the difficult psychological atmosphere in the
classroom; 20% named their own defenselessness as the determining reason (they
cannot stand up for themselves, “give up”); aggressive actions caused by a conflict
with the class leader for 5%; in junior grades (5th and 6th grade), 5% of teenagers

consider low academic performance as the main reason.
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Answering the question “What is the hostility of classmates manifested in?”
teenagers could choose several answer options. The obtained results were as
follows: 673 (82.98%) of the respondents noted that it is spread false information
about them (notes are whispered behind their backs); 599 (73.86%) teenagers are
often called names and come up with unpleasant nicknames; 203 (25.03%) —
sometimes suffer from physical aggression; 79 (9.74%) teenagers wrote that there
were cases when they were intimidated and threatened; 62 (7.64%) indicated that
there were cases when their belongings were specially taken from them for the
purpose of entertainment; 37 (4.56%) schoolchildren complained about money
extortion; 18 (2.22%) respondents indicated that they were subjected to physical or
psychological violence in order to force them to commit humiliating acts; 61
(7.52%) noted that there were cases when they were put on footstools or spat at.
Adolescents (32 (3.95%)) indicated that they experienced unfriendly behavior from
classmates in social networks (received threats and bullying).

Analyzing the results of the survey, there were the fact that adolescent
victims of aggression admit that teachers do not respond adequately to the
aggressive actions of aggressor classmates in 60%. They also do not provide any
support to victims of aggression and bullying.

At the experiment ascertainment stage, it was analyzed the gender of the
victims of aggressive behavior. It was established that the number of female
teenagers is somewhat smaller and amounts to 44%. Whereas boys show
aggression somewhat more often (56%). This distribution is insignifican. It proves
the insignificant influence of gender role on the probability of becoming the object
of aggressive behavior on the part of classmates.

The results of pedagogical observation and conversations with class teachers
showed the tendency that boys more often become the initiators of aggressive
actions towards boys. At the same time, girls project their aggression onto girls,
because girls are more often chosen as victims.

The total sample at the experiment ascertainment stage was 811 teenagers,

and in rural areas. There were investigated 5 groups of pupils (88 respondents) in
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the General Education School of I-11l degrees in the village of Gadynkivtsi,
Husiatyn district, Ternopil region. While the rest — 30 classes (723 teenagers)
studied in various city educational institutions (regional: comprehensive school —
240 teenagers; multidisciplinary lyceum — 248 teenagers) and district
comprehensive school (235 teenagers). It was specifically chosen the distribution
of the sample of respondents. It made it possible to analyze the spectrum of
differences in aggressive actions manifestation depending on the location of the
educational institution (level of urbanization).

The analysis of the prevalence of adolescent aggression showed that it was
found 4 victims in 5 class groups of teenagers in village school. At the same time it
was found 39 victims in 30 classes in cities. Based on these data, it can be noted
that aggression is relevant for 4.55% of teenagers in rural areas and 5.39% for
urban schoolchildren. These pupils who were in the role of victims. It was
identified 75 schoolchildren with high level of aggression (8 people (9.09% —
village school; 67 people (9.27%) — urban educational institutions). This difference
is not significant from the point of view of statistical significance. But it indicates a
slight advantage in the degree of prevalence of adolescent aggression in urban
general secondary educational institutions. The number of victims of aggression
and aggressors is somewhat greater in rural general secondary educational
institutions. This fact has an objective explanation: it was established a lower level
of cohesion of adolescent student groups in cities compared to rural ones.
However, there are problems in rural areas related to the fact that a teenager who is
a victim of aggression cannot change his class or transfer to another educational
institution. While in the city, a student who has been subjected to violence and
aggressive actions can change both class and educational institution. Student can
also try to form one’s social status without previous “shortcuts”.

There were investigated socio-psychological features of the socialization of
aggression victims on the basis of pedagogical observation. Thus, it was
established that the common features of adolescent victims were: defenselessness,

isolation, exclusion from communication with classmates. Most of the teenagers
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were withdrawn, uncommunicative, shy and indecisive. It was established the
presence of fear and shame for the inability to respond to aggression in 1/3 of the
adolescent victims. They had slurred speech and felt a loss of the ability to
logically connect events.

It was found that 14 (32.56%) of the 43 adolescent victims of aggressive
actions had certain physiological differences: 2 adolescents had poor eyesight
(were wearing glasses); 4 teenagers were overweight, and 2 were underweight; 4
students were short stature, and 2 students were too tall compared to their
classmates. These facts prove that only a third of teenagers who have become
victims of aggressive actions by their classmates have certain external or
physiological differences. The remaining 2/3 do not have such differences.

There were established the following facts during the analysis of the
aggression impact on the teenagers personal development:

— disrupts social adaptation and provokes maladaptation of victims;

— manifests itself in the form of a low level of emotional comfort of the
victim in the peer group;

— negatively affects the socialization of the victim; leads to the manifestation
of isolation, disruption of communication with peers in the team.

Based on the tasks of the experiment ascertainment stage, in order to study
the state of prevention and correction organization of adolescents aggressive
behavior in general secondary educational institutions it was conducted a
questionnaire for social pedagogues, practical psychologists and class teachers
“Assessment of the state of organization of prevention and correction of aggressive
behavior of schoolchildren of adolescent age” (Appendix ).

35 class teachers, 5 practical psychologists and 5 social pedagogues took

part in the survey (Fig. 3.1).
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B The problem of using aggression is common among
teenagers

B The problem of teenage aggression is rare

Fig 3.1. The results of a pedagogical specialists survey regarding the prevalence
of adolescent aggression

As can be seen from fig. 3.1, 42 (93.33%), the interviewed pedagogic
specialists believe that the problem of aggression is quite common among
teenagers. At the same time, only 3 (6.67%) % answered that it is rare and does not
require special activities (organizations of prevention and corrections). During the
survey, it was found that the problem of aggression, according to the interviewed
class teachers, social pedagogues and practical psychologists, is the most common
in grades 5-7, and the least common in grades 10-11. This opinion was expressed
by 40 respondents (88.89%).

The survey participants noted that during the past (2019-2020) academic
year, they held discussions and lectures on this problem in order to prevent and
correct aggressive behavior among teenagers. Thus, only 6 (13.33%) of the
interviewees conducted trainings; conversations and lectures on this problem were
conducted by 20 (44.44%); individual work with persons who are potential victims
of aggression was organized by 5 (11.11%) interviewees; 7 (15.56%) conducted
individual work with teenagers who are aggressors. It should be noted that 3

interviewees wrote that they did not work with this problem, and 4 (8.89%)
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interviewees noted that they organized viewing and discussion of films with use of
art therapy (Fig. 3.2).

B training sessions
M talks and lectures

individual work with potential aggression victims

M individual work with "aggressors"

Fig. 3.2. The results of the questionnaire regarding the of prevention and
correction organization of teenagers aggressive behavior

It was established that it was conducted the experiment ascertainment stage
in the general secondary educational institutions. There is no systematic and
comprehensive approach to the of prevention and correction organization of
aggressive behavior. This fact can be partly explained by the restrictions that are
associated with distance learning due to the spread of Covid-19.

The interviewed respondents believe that certain objective factors prevented
them from carrying out preventive and corrective work with aggressive teenagers
more effectively. Thus, the main obstacle was the lack of thorough knowledge
about the specifics of this problem for 26 (57.78%) respondents. 13 (28.89%) of
the surveyed pedagogical specialists noted that the main reason for low effective
preventive and corrective work was the insufficient number of effective socio-
pedagogical technology and practical tools. At the same time, the rest (6 (13.33%))
emphasized the lack of specific methodological recommendations (Fig. 3.3).
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Olack of thorough knowledge about the specifics of this problem
minsufficient amount of effective socio-pedagogical technology and practical tools

Olack of methodical recommendations

Fig. 3.3. The results of a survey on obstacles in the prevention and correction
organization of adolescent aggression in general secondary
educational institutions

During the organization of the experiment ascertainment stage, it was found
out that the primary prevention of adolescent aggression is carried out in general
secondary educational institutions rather superficially. It is represented only by
general measures to prevent violence. Secondary prevention is presented mainly in
the joint work of a practical psychologist and a social pedagogue. The main
measures of secondary prevention are trainings. They are mainly aimed at
preventing aggressive actions (physical aggression). They are also aimed at
acquiring skills for constructive conflict resolution. Less attention is paid to other
types of aggression.

Thus, it is asserted the insufficient effectiveness of measures for the
prevention and correction aggressive behavior in the adolescent environment. This
IS due to the actual absence of a system of primary and secondary prevention and
insufficient organization of corrective measures in general secondary educational

institutions. In order to measure the levels (low, average, high) of the prevention
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and correction organization of teenagers aggressive behavior. There were

developed specific

indicators based on motivational-emotional,

conative-behavioral criteria (Table 3.3).

cognitive,

Table 3.3

Level characteristics of criteria and indicators of the prevention and

correction organization of adolescents aggressive behavior

motivational and
emotional

phenomenon, it is
possible to teach

phenomenon, but it is
not allowed to learn

© Content of indicators by levels
o Levels
- . Low Average High
O Indicato
Recognition The problem of The problem of The problem of
of the aggression is not | aggression is partially aggression is
problem significant; is recognized; it is recognized as
relevance and | perceived as an perceived as an urgent; a clear
its perception inevitable inevitable belief is formed

regarding the
prevention of

In aggression as in the process as a aggression
the subject of the subject of the
phenomenon phenomenon
Formation of Lack of Teenagers have Teenagers have

aggressive actions

% knowledge | knowledge among | superficial theoretical | basic knowledge of
= about teenagers about | knowledge about the the content and
(@)] . .
3 aggressive the content and content and harm of | harm of aggression
behavior harm of aggression aggression

Formation of Lack of Partial understanding Understanding
s skills and understanding of of ways to counter ways to counter
= abilities to ways to counter aggression, lack of aggression,
> . - cpegn .
= counter aggression, skills and abilitiesto | developed skills
$ aggression | undeveloped skills actively resist and abilities to
2 and abilities to bullying and actively resist
g actively resist aggressive actions bullying and
S bullying and aggressive actions

It was carried out the determination of the levels of prevention and

correction adolescents aggressive behavior in general secondary educational

institutions on the basis of the developed level characteristics (Table 3.3).

Schoolchildren were invited to take part in the survey (Appendix 3). It was
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followed the 12-point rating scale in the practical plane, when determining the
levels. It is used in the educational process. Thus, the low level is set for those
teenagers who scored from 4 to 6 points for their answers to questions about
recognition of aggressive behavior relevance, knowledge about this problem, and
the formation of skills and abilities to prevent aggressive actions. The average level
Is set for teenagers who scored from 7 to 9 points. It is set for those who have
partial knowledge about the problem, partially recognize its relevance. It is
intended for those who and have formed attitudes and the ability to prevent
aggressive actions towards themselves. A high level is set for those teenagers who
scored from 10 to 12 points for their answers. These teenagers who have thorough
knowledge of the problem. Those who recognize its relevance and have formed
attitudes about the harmfulness of aggression. These teenagers possess the skills
and abilities to prevent the phenomenon both against themselves and against their
classmates.

It was involved 811 students of general secondary educational institutions to
participate in the survey. It formed the basis of the research at the experiment

ascertainment stage. The results are presented in fig. 3.4.

OHigh level mAverage level OLow level

o

Fig. 3.4. Determination of levels of aggressive behavior prevention and
correction
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Thus, according to the results of the conducted questionnaire, it was
established that 238 (29.35%) of the interviewed teenagers confirmed that the
prevention and correction aggressive behavior is carried out at a low level in their
institutions; 464 (57.21%) teenager testified to an average level of prevention and
correction of aggressive behavior; 109 (13.44%) testified that they have developed
a high level of prevention and correction.

Thus, the analysis of the results of the experiment ascertainment stage
regarding the determination of the state of the prevention and correction
organization of teenagers aggressive behavior gives some opportumities. It allows
to state that there are needs for significant improvement in general secondary
schools. It is necessary to organize the formative stage of experimental research. It
IS important to test the socio-pedagogical technology of prevention and correction
of adolescents aggressive behavior. It is needed to actively implement social-
pedagogical conditions in experimental groups. These aspects will be analyzed in

the next paragraph of the dissertation.

3.2. Mechanism of introduction of socio-pedagogical conditions for the
prevention and correction adolescents aggressive behavior in general

secondary educational institutions

The pedagogical experiment regarding the study of the state of the
organization of prevention and correction teenagers aggressive behavior in general
secondary educational institutions provided for ascertaining and formative stages.
The results of the experiment ascertainment stage confirmed the low activities
effectiveness of pedagogical specialists (social pedagogues, practical
psychologists, class teachers) in the prevention and correction adolescent
schoolchildren aggressive behavior (described in paragraph 3.1). Based on this, it
was made a decision to organize the experiment formative stage. The program of

the experiment formative stage was developed with the aim of significantly
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improving the quality of prevention and correction organization of adolescents
aggressive behavior in general secondary educational institutions. It was set the
task of testing the effectiveness of socio-pedagogical conditions during the
formative stage of the experiment. These conditions that ensured the effectiveness
of social-pedagogical technology for the prevention and correction of teenagers
aggressive behavior in general secondary educational institutions.

In the technological plane, the formative stage of the experiment provided
for three sub-stages: procedural (January — February 2021), practical (March —
December 2021), analytical (January — September 2022).

Thus, the procedural substage provided for:

— development of a general plan for organizing a formative experiment and
informing the pedagogical staff (educational institution administration, social
pedagogue, practical psychologist, class teachers) about the purpose, tasks and
content of the planned experiment;

— informing the general secondary educational institutions teaching staff
about the results of the experiment ascertainment stage;

—discussion of the content of socio-pedagogical technology for the
prevention and correction teenagers aggressive behavior in general secondary
educational institutions;

— preparation of methodological support for the introduction of socio-
pedagogical conditions in preventive and correctional work with adolescents (in
particular, it was developed “Methodical and practical foundations of the
prevention and correction organization of adolescents aggressive behavior in
general secondary educational institutions: a practical guide”).

There were carried out practical implementation and experimental
verification of socio-pedagogical conditions effectiveness at the practical substage
of the experiment formative stage. They ensured the effectiveness of the socio-
pedagogical technology. Suh technologies which were developed for the
prevention and correction adolescents aggressive behavior in general secondary

educational institutions.
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It was carried out processing and analysis of the obtained results at the
analytical stage of the experiment formative stage. It was made a description of the
experiment formative stage. There were developed methodical recommendations
and advice to pedagogical specialists. There were formulated conclusions.

It should be noted that the experiment formative stage was conducted on the
basis of the Ternopil comprehensive school of grades I-111 No. 24 of the Ternopil
city council of the Ternopil region. Pupils from 5-9 grades were involved in the
experiment. 245 teenagers who participated in the experiment. As part of the
experiment, there were determined experimental (a formative experiment was
conducted by implementing socio-pedagogical conditions during prevention and
correction organization of aggressive behavior) and control (formative experiment
was conducted) groups. Taking into account the fact that there were two grades in
parallel, the “A” classes were experimental (121 schoolchildren), and the “B”
classes were control (124 schoolchildren). The purpose of such distribution was the
qualitative organization of the research. Its purpose was also the objective
assessment of socio-pedagogical conditions effectiveness for the prevention and
correction adolescents aggressive behavior.

Thus, during the organization of the experiment formative stage, it was used
the advice of V. Kremen (Encyclopedia of Education, 2008). It is advisable to
conduct included observation according to a specific scheme for the purpose of
studying adolescent aggression and planning preventive and corrective activities in
general secondary educational institutions. First of all, a social pedagogue and a
practical psychologist should determine the nature of adolescent aggression and its
direction:

1) actually aggressive intentional actions aimed at causing harm;

2) “instrumental” aggressive actions aimed at acquiring material things;

3) reactive aggressive actions arising:

—a) In response to the aggression of other persons;

— b) as a reaction to difficulties on the way to the goal and own failure;

—C) as a result of awareness and experience of low self-esteem from peers.
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These tips were followed and the following actions were carried out during
the experiment formative stage organization:

—carried out a thorough analysis of the aggression’s area (only in the
classroom, only in families, in relation to a certain child, anyone from a group of
classmates);

— established the frequency of aggressive behavior (very rarely, sometimes,
often, every day);

— investigated the method of using aggression (openly or stealthily; as part
of a group or individually; with or without the use of objects).

In particular, according to V. Kremen (Encyclopedia of Education, 2008) the
following indicators should be fixed when organizing included observation:

—general excitement without experiencing a sense of guilt, or with
experiencing emotions of a positive nature;

— negative feelings about another teenager’s “defeat” and his suffering;

— feelings of guilt, anxiety, tears, feelings of emotional discomfort;

— threats, thirst for revenge and promises of “retribution”;

—a depressed state, a decline, a decrease in activity (Encyclopedia of
Education, 2008, p. 11).

It should be noted that a social pedagogue, a practical psychologist and class
teachers directly implemented practical activities in experimental classes under our
supervision. There were also involved students of Ternopil Volodymyr Hnatiuk
National Pedagogical University (specialties 053 “Psychology”; 231 “Social
Work”; 011 “Educational and Pedagogical Sciences (Social Pedagogy)”) who were
doing practice at the Ternopil Secondary School I-111 degrees No. 24 of the
Ternopil city council of the Ternopil region. It was held a methodical seminar (4
hours) in order to effectively conduct an experiment with pedagogical specialists,
in February 2021. During this seminar, they were introduced to the theoretical,
methodical and practical aspects of organizing the prevention and correction of

adolescents aggressive behavior, namely:
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— disclosed the content and features of adolescent aggression and introduced
the reasons for its appearance and development;

— presented a practical toolkit for diagnosing teenagers aggressive behavior;

— formed a “bank” of game exercises and story role-playing games that can
be used by social pedagogues, practical psychologists and class teachers to work
with teenagers in order to effectively transform aggressive behavior into
constructive behavior;

— developed a portfolio for social pedagogue and practical psychologist for
effective and systematic prevention and correction organization of aggressive
behavior among teenagers;

— presented practical materials for conducting “Stop Bullying” training with
teenagers.

It should be dwelled on the characteristics of the practical aspects of socio-
pedagogical conditions introduction (pedagogical support for the process of
improving the personal qualities and resources of adolescent schoolchildren; the
formation of constructive interaction and the development of a positive
microclimate based on the use of game activities; the provision of practice-
oriented direction to cultural and leisure activities) in experimental classes.

In the course of the practical implementation of the first socio-pedagogical
condition, it was established that a positive effect is possessed by the preliminary
“playing” of the most significant situations of interpersonal communication. It is
used in order to improve personal qualities. It is also used ro increase the internal
resources of adolescent schoolchildren.

An important place in the practical work was the preparation of teenagers for
effective behavior in new situations, reduction of uncertainty during conflict
interaction. This happened on the basis of familiarizing them with the content of
interpersonal problem situations by means of discussing possible difficulties. It has
been done the training of teenagers in constructive ways of behavior during
communication with peers in conflict situations that provoke aggression. Emphasis

was placed on:
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— formation of such a personal quality as the ability to empathize;

— purposeful development of mutual understanding during interpersonal
communication;

— forming a conscious attitude to the experiences and needs of peers, taking
into account their interests;

— improving the ability to have a critical, but benevolent attitude to the
advantages and disadvantages of other teenagers;

— development of altruistic orientations and mutual assistance.

The attention was paid in the experimental classes where there are some
personal resources. These resources are the following: acquiring adequate
communication skills; forming the ability to prevent and resolve interpersonal
conflicts without using aggression; developing the skills of the culture of
emotional expression; conducting a discussion on a dialogic basis. It was actively
developed their argumentation skills during the organization of pedagogical
support for adolescents who were in experimental groups. They were taught to
clearly and concretely express their views and argue their thoughts and positions. It
was developed practical skills to establish effective and friendly contacts with
peers, formed leadership and organizational skills. Pupils were taught practical
ways to get out of stress.

It was developed the “Portfolio for a social pedagogue and a practical
psychologist on prevention and correction organization of adolescents aggressive
behavior” (Appendix I') for the practical implementation of the first socio-
pedagogical condition. The portfolio includes a wide range of exercises (exercise-
analysis, exercise-discussion, exercise-choice, exercise-analogy), various games
(game-warm-up, game-discussion), mini-conversations, mini-lectures, creative
tasks. Moreover, each element of the portfolio had a specific purpose. It is aimed at
providing effective pedagogical support for the process of improving specific
personal qualities. Its purpose is aimed at increasing the internal resources of
adolescent schoolchildren. Class teachers, a social pedagogue, a practical

psychologist, and intern students had the opportunity to independently choose the
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type of activity. They can choose any activity that is the most effective and

appropriate for this group of teenagers (Table 3. 4).

Table 3.4

Purposeful direction of the portfolio components to improve the personal

gualities and resources of teenagers

Name

The main purpose

EXERCISES

“Dialogue with hands”

to form the ability to communicate and resolve conflict
situations without aggression

“Sending a message with

to form the need for mercy, respect and to teach to

gestures” value one’s fellows
“Will  there be a| training the ability to constructively convince and insist
departure?” on one’s point of view

“Millionaire aunt”

to develop the ability to establish communication, to
form empathy and tolerance

“Prohibition  of  the | to develop self-control
imperative method”
“A glass” to develop high moral behavior, humanity, tolerance in

relationships, emotional sensitivity

“l am an image”

relieve tension, release negative emotions, teach self-
presentation

‘Conflict chair”

to release emotions, lose problem situations and seek
solutions to conflict situations

“A stone in the shoe”

to contribute to the disclosure of internal problems for
further work with them, release negative emotions

“Love —anger”

to determine the causes of behavioral disturbances,
develop the ability to find positive qualities, discuss the
causes and teach how to get rid of negative behavioral
manifestations

“Conversation
the glass”

through

of effective
non-verbal

to teach techniques
communication and
communication

interpersonal
means  of

Achievement

to learn to set tasks for oneself, to understand and
realistically evaluate one’s achievements

“Bullets”

to contribute to the relief of anxiety, tension, stiffness,
to form collective interaction

“Only without hands” to develop constructive communication skKills,
benevolence

“Blow off” to develop communication skills, help reduce
aggressiveness, develop empathy, teach ways to correct
aggression

“Those  who walked | to help to understand that the choice depends on
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along the road”

perception, views, reasoning and behavior style

“Apple” to form a sense of the problem of aggression on an
emotional level
GAMES
“Meow” to form the need for cooperation and mutual

understanding

“Associations”

forming tolerance and the ability to listen to advice and
change if necessary

“Shipwreck”

to teach to find alternative means of satisfying needs,
develop empathy, tolerance and learn to control
aggression

“The most...”

to develop empathy and tolerance.

“Social masks”

to play different roles and introduce different strategies
of behavior in conflict situations, to provide
opportunities to see conflict situations from different
positions

“Compliment”

to create a positive mood, unite and create a positive
atmosphere

“I want. | have to. ||to learn to correlate their desires with the possibilities
should” and needs of the performance of duties
“Nuts” to develop imaginative thinking, create situations

where you can find something special among ordinary
and everyday things; form collective relations

“A magical bench”

to develop communication skills, help reduce

aggression and develop empathy

“Draw a slogan against
aggression”

to activate the processes of self-discovery and form a
personal attitude towards aggression

DISCUSSIONS
Discussion “Property |to  develop the ability of non-conflictual
division” communication, formation of the skills of conducting a

tolerant discussion

“By the wall”

empathy’s development and the ability to control one’s
own emotions

MINI-CONVE

RSATIONS, MINI-LECTURES, STORIES

“Aggressive energy”

to introduce the meaning of aggressive energy and the
possibility of changing destructive and constructive
aggressions.

“Portrait of an aggressive
man”

to familiarize with the portrait of an aggressive person
and the criteria of aggressiveness.

Task-narrative
future”

C‘My

to activate the process of introspection and planning
your future.

“Brainstorming”

to familiarize with key concepts, expand theoretical

knowledge about destructive forms of behavior
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The following goals were set while developing the portfolio: to develop
socially acceptable ways to meet the needs of constructive interaction with others
without using aggression; to reduce the level of aggression and eliminate
aggressive manifestations in the behavior of teenagers; to correct negative
stereotypes of behavior; to bring harmony into interaction with peers. The main
tasks were implemented in the experimental classes including:

1. Awareness of one’s own needs and learning techniques for regulating
one’s own emotional state.

2. Formation of social trust, internal self-control and restraint of negative
impulses.

3. Establishing positive relationships and developing positive emotions.

4. Improvement of communication skills and formation of adequate self-
esteem.

5. Learning the ability to tolerantly and independently solve problems
without using aggression, by establishing friendly relations.

6. Formation of a positive moral position, life prospects and planning for the
future without the use of aggressive actions.

7. Learning to find alternative (socially positive) means of satisfying one’s
own needs; establishing effective interaction based on the use of adequate control
of one’s own behavior.

During the practical implementation of the second socio-pedagogical
condition in the experimental groups, it was focused mainly on: helping teenagers
to form constructive interaction; the development of a positive microclimate in
student groups. It should be noted that its purposeful implementation during
organization of preventive and corrective work with adolescents in general
secondary educational institutions had a positive effect on:

— expanding the spectrum of theoretical knowledge about aggression and
aggressive behavior among teenagers;

— formation of friendly relations in teenage teams;
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—development of the ability to empathize, compassion, constructive
interpersonal interaction, mutual understanding, mutual support.

On the practical level, the introduction of the second socio-pedagogical
condition gave every teenager a real opportunity to comprehensively analyze his
own abilities. It helped an adolescent to examine personal traits and compare his
“portrait” with how his classmates see him. As evidenced by oral conversations
with schoolchildren in experimental classes, it was in game situations that
teenagers had the opportunity to feel how it changed the microclimate in their
teenage team (class) in a positive direction. Class teachers, a practical psychologist
and a social worker purposefully worked on the development of tolerance and
friendly attitude of teenagers towards each other. As well as, they formed personal
traits of constructive behavior and effective resolution of interpersonal conflicts
without the use of aggressive actions.

Game activities (play exercises, story role-playing games) that were
organized in experimental groups during the prevention and correction of
aggressive behavior had some tasks. They were aimed at improving the physical,
emotional, sensory, social, and intellectual development of the adolescent child.
There were developed game exercises and story role-playing games (“Run and
scream”, “Name the emotional state of the neighbor on the left”, “Show emotion”,
“Self-control” “Tell the truth to a friend”, “Mask”, “Stewardess effect) for
teenagers of junior (5-7th grade) and middle (8th-9th grade) school age to
transform aggressive behavior into constructive behavior (Appendix B). It should
be noted that the games were held during full-time education.

From a practical point of view, the structure of the story-role play with
younger teenagers, who are characterized by aggressive behavior, included a ritual
of greeting and a ritual of farewell. It “allows to unite children, create an
atmosphere of group trust and acceptance” (Bytianova, 1998, p. 187). It was
emphasized that such rituals were invented either by the group of teenagers

themselves, or by a trainer (social pedagogue and practical psychologist).
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It was established that significant changes occurred in the psyche of
adolescent schoolchildren during participation in game activities. In particular,
teenagers learned how to choose a solution to interpersonal and intrapersonal
conflicts without using aggression. It should be emphasized that during
participation in role-playing games and game exercises, the range of negative
emotions was replaced by a feeling of empathy. They are also replaced by even
sympathy for classmates who were partners in the game. It is established
constructive interaction during participation in game activities. It is also formed a
positive microclimate. It is consolidated the ability to independently find effective
ways of behavior without using aggression.

The third socio-pedagogical condition was based on the organization of
practice-oriented cultural and recreational activities of schoolchildren of adolescent
age in general secondary educational institutions. First of all, it should be noted
that this socio-pedagogical condition was the most difficult to implement in the
conditions of distance learning due to the spread of Covid-19. After all, teenagers
were at home most of the time. But it was purposefully used for the organization of
cultural and leisure activities. From a practical point of view, there were not
conducted mass leisure holidays and entertainment that satisfy the need for
“thrills”. There were also prohibited spectacles (sports, art, games). Therefore,
there were chosen games, competitions and training to organize leisure time. It was
aimed for the teenagers of the experimental groups to organize their free time. It
should be organized in such a way that it maximally ensured the coordination of
mental processes. It must be organized in such way to have a positive effect on the
formation of skills and abilities to counteract the manifestation of aggression and
correct one’s own behavior.

In particular, by taking part in games (“The Blind and the Guide”, “Bomb”,
“Crossing”, “Mutual Understanding”, “Trust”, “Problem Situation”) and the
competition (“Tower of Babel”), the teenagers of the experimental groups got a
real opportunity to perform in an unusual role for himself; on the basis of the

competition, they received the opportunity for maximum self-expression and self-
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affirmation; the trainings were aimed at forming practical abilities and skills for
establishing effective communication and developing behavior strategies.
(Appendix E presents a range of such games and competitions. These activities
were used for the active recreation of teenagers of the experimental groups during
extracurricular hours).

The “Stop Bullying” training (Appendix JI) was developed in order to
prevent and correct the teenagers aggressive behavior in general secondary
educational institutions. The main goal was set to acquaint teenagers with the
concept of bullying, its types and manifestations. They must get to know more
about the formation of intolerance to aggression manifestations. They should also
be aware of development of a sympathetic attitude towards victims of violence,
and the improvement of the skills of giving and receiving help. The duration of the
training is 1.30 hours, the maximum number of participants is 12 people (one class
is divided into two subgroups). The content of the training is presented in
Appendix /I and the table. 3.5.

Table 3.5
Content components of the “Stop Bullying” training
Part of the training Contentful filling
Organizational part Greetings to the participants

Acquaintance. Exercise “It's great!”
Exercise “Rules of work”

Main part Exercise “Two apples”

Work in groups “Bullying or friendly teasing?”
The game “Rock — scissors — paper”

Exercise “Helping hand”

Brainstorm “Who to turn to in case of bullying”

The final part A parable about cruelty
Exercise “Heart of Kindness”

The main results that were obtained after the teenagers participation in the
training include: understanding of the essence of bullying; recognition of bullying
and friendly teasing; using strategies to overcome bullying; showing empathy for
victims of violence, the ability to stop bowling, resist the aggressor and ask for

help. The idea was to help each participant to feel like a welcome guest of the
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event during the training. There was an emotionally warm atmosphere and mutual
respect during the training.

Teenagers (8th-9th grades) were taught during the organization of practical
activities on the implementation of socio-pedagogical conditions in experimental
groups. They were taught to actively use specific protective mechanisms in order to
stop being the initiator of aggressive actions (aggressor). They were also trained to
reduce of aggression manifestations up to complete avoidance of its use during
interpersonal interaction. The most important mechanisms on reducing aggressive
manifestations in adolescence include:

— crowding out (suppression) implies a formed skill on the basis of which an
unacceptable impulse or idea becomes unconscious;

—the denial is based on the teenager’s purposeful ignoring of any demand
from the outside world regarding the use of aggression;

— projection covers the process on the basis of which impulses or ideas
unacceptable to the individual are attributed to the external world;

—the formation of a negative reaction to aggression, which includes the
process of turning the impulse into its opposite (for example, it is advisable to turn
suppressed hatred towards a classmate into care or protection for him);

—regression includes a return to a less “mature level of aggressiveness
development”, through the use of positive emotions, which cause a gradual
decrease in aggressive actions;

— sublimation involves the transfer of instinctive impulses into a socially
acceptable channel, for example, active occupation of adolescents with intellectual
activity or involvement in creativity, or participation in cultural, leisure or game
activities.

It should be focused on a more thorough description of the results of the
experimental ascertainment stage of the study. It should be also presented a
mathematical verification of socio-pedagogical conditions effectiveness. They
were aimed at improving the prevention and correction organization of adolescents

aggressive behavior in general secondary educational institutions.
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3.3 The results of the study and their analysis

It should be noted that the formative stage of the experiment was conducted
on the basis of the Ternopil secondary school of grades I-111 No. 24 of the Ternopil
city council of the Ternopil region. The total number of teenagers of the fifth,
sixth, seventh, eighth and ninth grades were involved in the experiment. There
were 245 people (121 students were in the experimental classes, and 124 were in
the control classes). The main practical activity in the experimental classes was
conducted by a social pedagogue, a practical psychologist, class teachers and
students-interns of the Ternopil Volodymyr Hnatiuk National Pedagogical
University under our guidance according to our methodology. The active phase of
the formative stage of the experiment lasted from March to December 2021.

In particular, sociometry was conducted with the filling of an individual
sociometric card and questionnaire for teenagers “Aggression in an educational
institution”. It was conducted in order to diagnose the prevalence of aggression in
student groups of teenagers at the beginning and at the end of the formative stage
of the experiment. It complements each other (Appendix E). The results are
presented in the table. 3.6

Table 3.6
The results of sociometry at the beginning and at the end of the formative

stage of the experiment

Number of
Index of group The level o_f group «isolated” and
Grade|Group cohesion cohesion “neglected”
Beginning | End | Beginning End Beginning End
5A EG 0,55 0,68 below average 4 2
average
5b | CG 0,56 0,58 below below average 4 3
average
6A EG 0,63 0,74 average |above average 3 1
6b CG 0,62 0,66 average average 3 2
7A | EG 0,61 0,73 | @V€ra9® laphove average| 2 0
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76 | CG 0,62 0,65 average average 3 2

8A EG 0,61 0,73 average |above average 4 1

8b CG 0,62 0,66 average average 3 2

9A EG 0,68 0,84 average |above average 2 0

95 | CG 070 | 072 | OV€ lihoveaverage| 2 1
average

Where, CG — control group, EG — experimental group
The overall results of the research in the experimental (EG) and control
(CG) classes are presented in the table. 3.7
Table 3.7
Dynamics of sociometric results at the beginning and at the end of the

formative stage of the experiment

Total Received data
amount The time of Index of group The level of Number of “isolated”
of the event , : “ »
cohesion group cohesion and “neglected
groups
EG Beginning 0,62 average 15 (12,4 %)
(121) End 0,74 above average 4 (3,3 %)
CG  Beginning 0,62 average 15 (12,1 %)
(124) End 0,66 average 10 (8,1 %)

The analysis of the obtained results (Table 3.6 and Table 3.7) shows that,
both the control and experimental classes were at the same level. They were at the
same level with regard to the index of group cohesion (0.62) at the beginning of
the experiment. They had an average level of group cohesion; the number of
isolated and neglected teenagers in both groups was 15 people. That is, in the
experimental groups there were 12.39% of isolated and neglected teenagers. At the
same time, there were while 12.09% in the control groups. The obtained data prove
that the control and experimental groups had practically identical conditions at the
beginning of the experiment formative stage.

However, after conducting the experiment, which involved the active
implementation of socio-pedagogical conditions, the dynamics of the results
significantly changed in the experimental groups compared to the control groups.

Thus, at the end of the experiment, the index of group cohesion in the experimental
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groups decreased from 0.62 to 0.74; the increase was significantly less in the

control groups (from 0.62 to 0.66). It did not change the level of group cohesion in

the control groups. At the same time, this level went from average to above

average in the experimental group. It was positively recognized the fact that the

number of isolated and neglected teenagers in the experimental group decreased

from 15 to 4 during the study. The number of isolated and neglected teenagers also

decreased (from 15 to 10) in the control group. At the end of the experiment, there

were 3.31% isolated and neglected adolescents in the experimental and 8.06% in

the control groups in the percentage equivalent.

Analysis of the results of the questionnaire for teenagers “Aggression in an

educational institution” and conversations with class teachers, a social pedagogue

and a practical psychologist made it possible to identify the actual victims of

aggressive behavior. As well as, it helped to identify those teenagers who are prone

to show aggression. There are presented the answers of adolescents of the control

and experimental groups at the beginning and at the end of the experiment in the

table 3.8.

Table 3.8.

The results of the survey of teenagers during the formative experiment

Questions/answers

The number of teenagers who chose the answers

The beginning of the

The end of the experiment

experiment
CG | EG CG | EG
1. How many friends do you have in class?
A) 2 and more 95 (76,6 %) |93 (76,9 %) 96 (77,4 %)| 108 (89,2 %)
B) one 22 (17,7 %) |21 (17,3 %) 22 (17,7 %)| 11 (9,1 %)
C) none 7(0557%) | 765,8%) | 6(49%) | 2(1,7%)
2. Would you like to change the class in which you study to another one?
A) no 99 (79,8 %) |97 (80,2 %)| 99 (79,9 %)[111 (91,8%)
B) sometimes 20 (16,1 %) |19 (15,7 %)| 21 (16,9 %)| 9 (7,4 %)
C) yes 5 (4,1 %) 504,1%) | 4(3,2%) | 1(0,8%)
3. Do your classmates invite you to your birthday?

A) yes 40 (32,2 %) |39 (32,2 %)| 41 (33,1 %) | 45 (37,2 %)
B) only my friend 76 (61,3 %) |75 (62,0 %)| 76 (61,3 %) | 75 (62,0 %)
C) no 8(65%) | 7(58%) | 7(56%) | 1(0,8%)

4. How do your classmates address to you?
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A) by name 35 (28,2 %) |34 (28,1 %)| 40 (32,2 %) |68 (56,2 %)

B) by last name 82 (66,1 %) |80 (66,1 %)| 78 (62,9 %) |53 (43,8 %)

C) by nickname 7(5,7%) | 7(5,8%) | 6(4,9%) | 0(0,0%)
5. Have you heard your classmates talk about you?

A) no 55 (44,4 %) |52 (43,0 %)| 60 (48,4 %) |96 (79,3 %)

B) yes, I'm calm about it 47 (37,9 %) |50 (41,3 %)| 46 (37,1 %) |21 (17,4 %)

C) yes, | don't like what I heard | 22 (17,7 %) |19 (15,7 %)| 18 (14,5 %) | 4 (3,3 %)

6. What mood do you usually go to school with?
A) cheerful 73 (58,9 %) |71 (58,7 %)| 76 (61,3 %) |112 (92,6%)
B) indifferent 46 (37,1 %) |45 (37,2 %)| 44 (35,5 %) | 8 (6,6 %)
C) sad 5(4,0%) | 5(4,1%) | 4(32%) | 1(0,8%)
7. Were there times when your classmates made fun of you?
A) no 89 (71,8 %) |89 (73,6 %)| 92 (74,2 %) |117 (96,7%)
B) only once 31 (25,0 %) |27 (22,3 %)| 29 (23,4 %) | 4 (3,3 %)
C) systematically 4(32%) | 5(4,1%) | 3(24%) | 0(0,0%)

8. Who do you sit at your desk with?

A) with a friend

40 (32,2 %)

37 (30,6 %)| 41 (33,1 %)

78 (64,5 %)

B) with whoever

81 (65,4 %)

80 (66,1 %)| 80 (64,5 %)

42 (34,7 %)

C) sit at the desk alone 3(24%) | 4(33%) | 3(24%) | 1(0,8%)
9. Do you spend extracurricular time with your classmates?

A) yes 48 (38,7 %) |46 (38,0 %)| 50 (40,3 %) |56 (46,3 %)

B) sometimes 58 (46,8 %) |57 (47,1 %)| 58 (46,8 %) |58 (47,9 %)

C)no 18 (14,5 %) (18 (14,9 %)| 16 (12,9 %) | 7 (5,8 %)

10. Do you take part in games (fun) with your classmates outside of school?

A) yes, with pleasure 31 (25,0 %) |29 (24,0 %)] 33 (26,6%) | 45 (37,2 %)
B) sometimes 26 (21,0 %) |28 (23,1 %)|30 (24,2 %)| 53 (43,8 %)
C) I do not participate 67 (54,0 %) |64 (52,9 %)|61 (49,2 %)| 23 (19,0 %)

The results presented in the table. 3.8 prove that the answers of the

adolescents of the experimental and control groups to the questions of the

questionnaire before the beginning of the experiment were practically the same.

After conducting the experiment formative stage some results were obtained. It

was significantly obtained better results in the experimental group compared to the

control group.

In particular, at the beginning of the experiment 7 teenagers from the

experimental and control groups said that they had no friends in their class. After
the end of the experiment, 6 (4.9%) in the CG had no friends, and only 2 (1.7%) in

the EG %) teenagers answered that they were left without classmates. To the
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question “Would you like to change the class in which you study to another?” at
the end of the experiment, only 1 (0.8%) teenager gave the answer in the EG, while
111 (91.8%) schoolchildren do not want to change the class. In the control group, 4
(3.2%) students want to change their class, while 99 (79.9%) teenagers do not want
to change their educational class. The answers to the question “Do your classmates
invite you to your birthday?”” were indicative of the level of cohesion. Thus, in CG
7 (5.6%) respondents are ignored. Only 1 in EG (0.8%) teenager was not invited to
the celebration. Answers to the question “How do your classmates address to
you?” showed that at the end of the experiment in CG, classmates address up to 40
(32.2%) schoolchildren by their first name, while 78 (62.9%) — by their last name,
and up to 6 (4.9%) use offensive nicknames. There were got significantly more
positive results in EG, namely: classmates address 68 (56.2%) teenagers by their
first name, and 53 (43.8%) by their last name. None has noted that they were
addressed by nickname. We established that after the experiment of teenagers with
EG, their classmates began to discuss less (not discussing at all — 96 (79.3%);
discussing — 4 (3.3%)); in the control group, the results are not so positive (60
(48.4%) do not discuss at all; 18 (14.5%) discuss).

During the experiment, it was established that 112 (92.6%) students from
EG go to school with a positive attitude, and 8 (6.6%) have an indifferent mood,;
only 76 (61.3%) have a positive attitude towards attending an educational
institution and 44 (35.5%) are indifferent. At the end of the experiment formative
stage, 117 (96.7%) teenagers from EG noted that they had never been made fun of,
whereas only 92 (74.2%) teenagers from CG had never been made fun of.
Informative for our experiment was the response of teenagers to the question “Who
are you sitting at the desk with?”. Taking into account the fact that the students
spent most of their time on distance education, it was the following results were
obtained: in EG — 78 (64.5%) of the respondents noted that they sit with friends,
while in CG only 41 (33.1 %) is a teenager.

In the context of experiment, the answers to the last two questions were

informative. To the question “Do you spend extracurricular time with your
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classmates?” a negative answer was given by 16 (12.9%) respondents from CG and
only 7 (5.8%) from EC. Such results prove a high level of cohesion in the teams of
schoolchildren in those classes where the experiment was conducted. To the
question “Do you take part in games (entertainment) with your classmates outside
of school?” there were received significant differences in the answers of
schoolchildren from CG and EG. In particular, 45 (37.2%) students from EG and
only 33 (26.6%) students from CG like to spend time with their classmates. 23
(19.0%) teenagers are not at all involved in entertainment with their classmates
with EG and 3 times more students with CG (61 (49.2 %)

It should be noted that the experimental study showed (Table 3.7) that the
number of teenagers who were subjected to various forms of aggressive influences
from classmates (were “neglected” and “isolated”) changed after the experiment in
CG and EG. There were 15 (12.1%) people in the control group before the
experiment. There were 10 (8.1%) after the experiment. The changes are more
noticeable in the experimental group (at the beginning of the experiment 15
(12.4%) and at the end only 4 (3.3 %)). The obtained data are presented in fig. 3.5

Results of the experiment formative stage

‘ DOBefore experiment @ After experiment ‘

Experimental group Control group

Fig. 3.5. Distribution of victims of aggressive behavior of classmates before and
after the formative stage of the experiment in the experimental and control
groups
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The research conducted at the experiment formative stage showed that all
adolescents of the experimental group who experienced aggressive actions from
their classmates had a high level of social isolation.

According to the results of the study of the psychological atmosphere in the
team (according to A. Fiedler), it was assessed the level of the psychological
climate in the student teams of the experimental groups. The results are presented
in the table. 3.9.

Table 3.9
The dynamics of the psychological atmosphere study results in student groups

at the formative stage of the experiment

Received data
Groups Ti Positive Average level of Low level of
ime ; . )
g-ty psychological psychological psychological
climate climate climate

EG Beginning 31 (25,6 %) 71 (58,7 %) 19 (15,7 %)
(121) [End 73 (60,3 %) 45 (37,2 %) 3 (2,5 %)
CG Beginning 33 (26,6 %) 72 (58,1 %) 19 (15,3 %)
(124) [End 37 (29,8 %) 74 (59,7 %) 13 (10,5 %)

Teenagers from control and experimental groups rated the psychological
atmosphere in their teams almost equally at the beginning of the experiment. It can
be seen from the data in the table. 3.9. In particular, 25.6% of respondents from the
experimental group and 26.6% from the control group assessed the psychological
climate as positive. At the same time 15.7% (EG) and 15.3% (CG) gave low
assessments of the formation of the psychological climate. It should be noted that
at the end of the formative stage of the experimental study, there were significant
differences in the evaluations of the psychological climate in the experimental
groups. In particular, the number of teenagers in the experimental group who rated
the psychological climate in their class as positive increased more than 2.5 times
(from 25.6% to 60.3%). At the same time, the number of students who believe that
the psychological climate in their class is negative has also significantly decreased
(from 15.7% to 2.5%). Such growth is not observed in the control classes. Only 37

teenagers rated the psychological climate as positive (increase from 26.6% to
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29.8%); the negative assessment of the psychological climate decreased from
15.3% to 10.5%. For example, the majority of interviewed teenagers name such
synonyms to describe the psychological climate in their class as: benevolence,
cooperation, mutual support, curiosity, enthusiasm, satisfaction from
communication with classmates.

It was carried out the determinination of levels of prevention and correction
organization of teenagers aggressive behavior in general secondary educational
institutions. It was carried out on the basis of the developed level characteristics
(Table 3.3). So, schoolchildren were offered to take part in the survey (Appendix
3). During the assessment, it was used a 12-point scale (low level from 4 to 6
points; average level from 7 to 9 points; high level from 10 to 12 points).

245 schoolchildren (121 EG teenagers and 124 CG teenagers) were involved
to participate in the survey. The survey was conducted at the beginning of the
experiment. The results are presented in the table. 3.10

Table 3.10
Results of the organization of prevention and correction of teenagers

aggressive behavior of (beginning of the formative stage of the experiment)

. Levels
%— Criteria Low Average High
B Q-ty % Q-ty % Q-ty %
Motivational and 25 | 202 | 67 | 540 | 32 | 258
cG emotional
(124) Cognitive 23 18,6 65 52,4 36 29,0
Conative and behavioral 24 19,4 66 53,2 34 27,4
Overall results 24 194 66 53,2 34 27,4
?1(2;1) 'ev'n?;'t‘l’;t]g”a' and 23 | 190 | 64 | 520 | 34 | 281
Cognitive 21 17,4 65 53,7 35 28,9
Conative and behavioral 25 20,7 63 52,0 33 27,3
Overall results 23 19,0 64 52,9 34 28,1

Thus, according to the general results of the questionnaire showed some

outcomes at the beginning of the formative stage of the experiment. It was
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established that 23 (19.0%) of the interviewed teenagers from experimental group
confirmed that it is carried out the prevention and correction aggressive behavior in
their institutions at a low level. According to the motivational and emotional
criterion, the problem of aggression is not significant. It is perceived as an
inevitable phenomenon. It is allowed to teach aggression as a subject of aggressive
actions. According to the cognitive criterion, they lack knowledge about the
content and harm of aggression. According to the conative-behavioral criterion,
there is no understanding of the ways of countering aggression.

There have not been formed the skills and abilities of active resistance to
bullying and aggressive actions. It was established average level for 64 (52.9%)
(according to the motivational-emotional criterion, aggression is partially
recognized, perceived as an inevitable phenomenon. But it is not allowed to learn
in the process as a subject of the phenomenon. According to the cognitive criterion,
they have superficial knowledge about the content and harm of aggression.
According to the conative-behavioral analysis, they are diagnosed with a partial
understanding of the ways of countering aggression. But there is an insufficient
formation of the skills and abilities of active resistance to bullying and aggressive
actions). Whereas 34 (28.1%) teenagers from the experimental group testified that
they have developed a high level of prevention and correction. That is, according
to the motivational-emotional criterion, teenagers recognize aggression as an actual
problem. They have a clear conviction about the prevention of aggression.
According to the cognitive criterion, teenagers have thorough knowledge of the
content and harm of aggression. According to the conative-behavioral criterion,
teenagers understand the ways of countering aggression. They have developed
skills and abilities to actively resist bullying and aggressive actions on the part of
their classmates.

It should be noted that similar results were obtained in the control group,
namely: 24 (19.4%) teenagers had — low; 66 (53.2%) teenagers had — average; 34
(27.4%) teenagers are at a high level according to all criteria of preventive and

corrective work organization.
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At the end of the formative stage of the experiment, which involved the

introduction in the experimental groups of organizational and pedagogical

conditions in the organization of social and pedagogical technology for the

prevention and correction of adolescents aggressive behavior. It was conducted a

repeated study on the level gradation according to all criteria (motivational-

emotional, cognitive, conative-behavioral). The obtained results are displayed in
the table. 3.11.

Table 3.11

Results of the organization of prevention and correction of adolescents

aggressive behavior (end of the formative stage of the experiment)

Levels
Criteria Low Medium High

Qty | % Qty | % |Qty| %

Groups

Motivational and 17 | 137 | 70 |565 | 37 | 298

cG emotional

(124) Cognif[ive _ 19 | 15,3 68 549 | 37 29,8
Conative and behavioral 21 16,9 69 55,7 | 34 27,4
Overall results 19 15,3 69 55,7 | 36 29,0

EG [Motivational and
(121) [emotional 1 0,8 59 48,8 | 61 50,4
Cognitive 3 2,5 60 49,6 | 58 47,9
Conative and behavioral 2 1,7 55 454 | 64 52,9
Overall results 2 1,7 58 479 | 61 50,4

According to the results of repeated questionnaires (Appendix 3), at the end
of the experiment formative stage of the, there were no significant changes in the
levels of prevention and correction organization of aggressive behavior according
to all criteria in the control group. Thus, there was 29.0% of teenagers with a high
level; 55.7% of adolescents had an average level , and 15.3% of respondents had a

low level. There are shown the dynamics of changes in fig. 3.6.
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DO Before experiment B After experiment

55,7
53,2

27,4
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Fig. 3.6 Dynamics of prevention and correction organization levels among
teenagers in the control group in %

Instead, significant positive changes which were obtained in the
experimental group. Thus, it has almost doubled the number of teenagers with a
high level (from 28.1% to 50.4%). It was established that it decreased the state of
formation of the criteria at the average level. It happened due to the fact that
teenagers from this group moved to the group with a high level. That is, at the
beginning there were 64 (52.9%) teenagers with an average level. There were 58
(47.9%) at the end. It is positive that the number of teenagers with a low level has
significantly decreased (from 19.0% to 1.7%). It is presented the dynamics of
changes in the experimental group in fig. 3.7.

So, as can be seen from fig. 3.6 and 3.7, there were achieved significant
results regarding the state of prevention and correction organization of teenagers
aggressive behavior in experimental grades (fifth, sixth, seventh, eighth and ninth).
No significant results were achieved regarding the prevention and correction
adolescent students aggressive behavior. They were not achieved in the control

groups, where there were carried out no experimental actions.
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Fig. 3.7. Dynamics of prevention and correction organization levels among
teenagers in the experimental group in %
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For a better visualization, it is presented the general results of the experiment

formative stage of the at the beginning and at the end of its organization in the

table. 3.12.
Table 3.12
General results of the experimental research organization
(n =245 (CG =124, EG -121))
Start of experiment End of experiment
Levels CG EG CG EG
g-ty % g-ty % g-ty % g-ty %
Low 24 194 |23 190 |19 153 |2 1,7
Average 66 53,2 |64 529 |69 55,7 |58 47,9
High 34 274 |34 28,1 |36 29,0 |61 50,4

The two-sample Kolmogorova-Smirnova test (Kolmogorova-Smirnova
criterion) was used to check the mathematical validity of the results of the

experiment formative stage (Kartashov, 2007). The results of the calculations are
presented in the table. 3.13.
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Table 3.13
Calculation of dmax 0f general data on the formation of levels of the
organization of prevention and correction of teenagers aggressive behavior of
CG and EG at the end of the experiment formative stage

O © © ©
_ 0O _mwm | _O _ o 2>~
S5| 8% |85 | 8% |23x%
Levels =2 £33 |53 530|352
3 E3 |ES €3 E 238
ng) Bg wg Wz GEs
Low 19 2 0,1532 | 0,0165 | 0,1367
Average 69 58 0,5565 | 0,4794 | 0,0771
High 36 61 0,2903 | 0,5041 | 0,2138
Sum =124 | ny,=121 1 1 -

The following formula was used to calculate the empirical value of the

criterion A:
So, in our study, at the end of the formative stage of the experiment, dmax =

0,2138.

The formula was used to calculate the empirical value of the criterion A:

fn ‘n
A =d. . |22
emn max n]_ + n2 , (31)

where n; and n, — the number of teenagers in CG and EG.

124.121

=16731
24 +12

A, =0,2138

It was made a comparison of the obtained value of the A, criterion with its
critical value 4, (Appendix K) to obtain a conclusion about a reliable difference
between the results obtained at the end of the experiment formative stage the
control and expert mental groups. During the calculations, it was accepted as a null
hypothesis the statement that the obtained results of the preventive and corrective
work organization with teenagers of EC and CG do not significantly differ. While

the alternative hypothesis assumes that the results obtained in EG are significantly
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different from those obtained in CG. The null hypothesis will be true when the
value of the A,,, criterion will not exceed its critical value (table). It will indicate
an insignificant difference between CG and EG.

The tabular value 4,,=1,06 (pu dmax = 0,2138 Ta p=<0,05), a Agn=1,6731.

The results 4,, 1,06 . < A4, 1,6731

So, it can be claimed that the alternative hypothesis is correct. It proves that
the differences in the levels of prevention and correction organization of EC and
CG teenagers aggressive behavior are essential and statistically significant. It
should be stated that, statistically significant differences there were achieved in the
experimental group compared to the control group at the end of the experiment
formative stage based on the use of the Kolmogorova-Smirnova criterion. The
conducted research was based on the implementation of specific socio-pedagogical
conditions in preventive and corrective work in general secondary educational
institutions. It significantly increases the socio-pedagogical technology
effectiveness in working with adolescents with a high level of aggression.

The analysis of the results of the formative experiment allows us to conclude
that the socio-pedagogical conditions developed and implemented by us for the
prevention and correction of aggressive behavior are effective, they ensured the
effectiveness and efficiency of the socio-pedagogical technology.

There were developed specific practical recommendations in order to
optimize practical activities. They were also defined to effectively implement a
specific range of pedagogical conditions. They allow class teachers, practical
psychologists and social pedagogues in general secondary educational institutions
to warn (prevention) and restrain (correction) teenagers aggressive behavior. The
most important include:

— it is expedient to show more attention, love, tolerance and delicacy in
working with teenagers of this category;

—1to encourage the development of positive aspects of aggressiveness,
namely entrepreneurship, activity, initiative, as well as to actively and purposefully

prevent its negative features, in particular hostility;
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— it is necessary to calmly and very accessible explain to each teenager the
consequences of his aggressive behavior;

— systematically take into account the personality traits of the adolescent in
education and training;

— to give the teenager the opportunity to satisfy his needs for self-expression
and self-affirmation as much as possible;

— purposefully demonstrate teenagers their own model of non-aggressive
behavior during conflicts;

—to recommend parents to limit the viewing of video films, as well as
computer games with scenes of cruelty and violence;

— it is necessary to “reformat” the activity of the teenager and direct his
energy in a positive direction (classes in sports sections; participation in cultural
events, volunteer activities, etc.).

It is believed that patience and attention to teenagers and their needs will be
helpful for working with their aggrresive behavior. The constant improvement of
communication skills with others, as well as effective preventive and corrective
work in general secondary educational institutions will help to reduce the level of

aggressiveness.

Conclusions to the third chapter

1. The declarative stage of the experiment was organized in September —
December 2020 in four general secondary educational institutions (Ternopil
comprehensive school of I-111 degrees No. 24 of the Ternopil city council of
Ternopil region; General education school of I-IlIl degrees of the village of
Hadynkivtsi, Husiatynskyi district, Ternopil region; Chernivtsi multidisciplinary
lyceum no. 11 “Prestige” of the Chernivtsi City Council, Mukachevo secondary
school grades I-1l1 No. 36). The organization of the ascertaining stage of the
experiment was complex in nature. It included methods and techniques of social

psychology, social pedagogy, general and age pedagogy. 811 students of the fifth,
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sixth, seventh, eighth, and ninth grades, who were part of 35 school groups, were
involved in the experiment; 35 classroom teachers, 5 practical psychologists and 5
social teachers. The main tasks of the ascertainment experiment were to study the
spread of aggressive behavior among teenagers; studying the characteristics of
aggressive behavior manifestation and identifying the initiators and victims of
aggression; analysis of the state of prevention and correction organization of
teenagers aggressive behavior in general secondary educational institutions.
According to the obtained data, it was established that 43 (5.3%) teenagers were in
the role of victims. 75 (9.23%) often show excessive aggression in their actions
and deeds. It has been found that general secondary educational institutions lack a
systematic approach to the prevention and correction organization of aggressive
behavior. In particular, 238 (29.35%) of the interviewed teenagers confirmed that
the prevention and correction aggressive behavior is carried out at a low level in
their institutions; 464 (57.21%) testified to an average level of prevention and
correction of aggressive behavior; 109 (13.44%) proved that they have formed a
high level of prevention and correction based on motivational-emotional,
cognitive, conative-behavioral criteria.

2. The formative stage of the experiment was conducted from January 2021
to September 2022 on the basis of the Ternopil Secondary School of the I-lll
degrees No. 24 of the Ternopil City Council of the Ternopil Region and included
procedural, practical, analytical sub-stages. 245 students of grades 5-9 were
involved in the experiment. There were 121 schoolchildren in the experimental
group, and 124 in the control group. The program of the experiment formative
stage was developed in order to check the of social and pedagogical conditions
effectiveness during the prevention and correction organization of teenagers
aggressive behavior in general secondary educational institutions. In order to check
the effectiveness of the author’s approach to the prevention and correction
organization of adolescents aggressive behavior, socio-pedagogical conditions
were implemented in experimental groups. They included: improvement of

pedagogical support through the implementation of exercises, games, mini-
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conversations, mini-lectures, creative tasks and measures to improve personal
qualities and internal resources of adolescents. This improvement is based on the
developed “Portfolio for a social pedagogue and practical psychologist”;
introduction of story role-playing games for the development of a positive
microclimate in student groups and the transformation of aggressive behavior into
constructive behavior; participation in leisure activities (competitions, games and
“Stop Bullying” training) aimed at self-expression and establishing effective
communication.

3. The effectiveness of the implemented socio-pedagogical conditions is
determined by the consequences of the formative stage of the experiment. The
analysis of the obtained results shows that the preventive and corrective activities
in the experimental groups underwent significant positive changes. They are
statistically reliable. Thus, the number of adolescents in the experimental group
with a high level has increased almost twice (from 28.1% to 50.4%). The number
of adolescents with a low level has significantly decreased (from 19.0% to 1.7%).
While in the control group, the number of teenagers with a high level of all criteria
for the organization of preventive and corrective work increased from 27.4% to
29.0%. Adolestents with a low level decreased from 19.4% to 15.3%. It was used
Kolmogorov-Smirnov criterion to verify the reliability of the obtained results. It
has shown that the empirical value of the Avmp criterion was compared with the
critical value of Akr. It should be concluded that the developed and implemented
socio-pedagogical conditions for the prevention and correction teenagers

aggressive behavior are effective in general secondary educational institutions.

The materials of the third section of the dissertation are published in the
author’s scientific works:

Soroka, Olha, Seaga, Semmi (2022). Potential of innovative methods in

working with aggressive adolescents: methodological aspects. Iledacociuni

HAyKu: meopis, icmopis, iIHHOBAYIUIHI MeXHO02li: HayK. )KypHAJI / TOJIOB. pe/l.
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A.A. CopyroBa. Cymu: Bun-so Cym/II1VY imeni A.C. Makapenka. Ne 3 (117).
C. 45-54. DOI https://doi.org/10.24139/2312-5993/2022.03/045-054

Ceara, Cemmi (2020). OnTumizaitiss poOOTH 3 MUIITKAMH 3 1JIBUIICHUM
piBHeM arpecii. Tpancgopmayitini npoyecu 6 niocomosyi Cy4acHo20 MeouyHo20
ma ¢apmayesmuuno2o npayisnuxa. 30. MatepiaiiB Beceykp. HayK.-TipakT. internet-
koH(}. 3 MbDKHap. yuactio. (PiBue, 26-27 Oepesns 2020 p.) / penkon. : P.O.
CabamumuH Ta iH. PiBHe: K3BO «PiBHeHChKa MennuHa akamemis». C. 110-113.

Sami, Siagha (2021). Prevention of aggressive behavior in the school
environment: theoretical and practical aspects. Coyiarvna poboma : euxnuku
cbo2o0ennsi @ 30. HaykK. mpaub 3a Marepiazamu X MDKHap. HayK.-IPakT.
koHpepenmii / 3a 3ar. pexa. O.B. Copoku, C.M. Kanayp, I'. B. Jlemyk.
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C. 186-190.
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npaktuyHoi KoH(pepeHuii (09 uyepBus 2022 poky, M. Cymn). Cymu: CymJI1Y
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GENERAL CONCLUSIONS

The dissertation carried out a theoretical and methodological analysis and
proposed new approaches to the organization of prevention and correction of
teenagers aggressive behavior in general secondary educational institutions. It
served as a basis for formulating general conclusions.

1. Based on the generalization of psychological and pedagogical approaches
to the interpretation of the essence of the scientific definition of “aggression”, it
was established that it involves the intentional infliction of harm on another
subject. In the socio-pedagogical plane, aggression is a product of socialization that
has biological adaptive mechanisms. It was carried out the content characterization
of aggression. There were analyzed its purpose and nature. There were established
the main approaches to the classification of its functions and types. There were
investigated the main manifestations and forms. There were considered the main
psychological and pedagogical reasons for its occurrence. Aggressiveness is
defined as a multifaceted socio-psychological phenomenon, characterized by a lack
of compassion, humanism, and tolerance, and implies a violation of social norms
and values. There were analyzed the scientific theories that explain the occurrence
of aggressiveness. As well as, there are highlighted the characteristic signs of
aggressiveness and the conditions of its occurrence. Aggressive behavior is
considered as a system of acts of an individual’s response to adverse life situations.
Person asserts his identity and human dignity, solves important personal or social
problems, increases self-esteem and the level of harassment, protects his rights and
freedoms be means of these situations. As well as, he maintains or strengthens
control above the environment.

Adolescent aggression is understood as motivated destructive behavior that
contradicts generally accepted social norms. It is a direct reflection of the child’s
internal discomfort. It shows the inability to respond adequately to events and
involves harming others. It was found that adolescent aggression has both positive
and negative meanings. There are singled out and characterized the signs and

features of adolescent aggression (pronounced demonstrative nature; is a
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consequence of a personal crisis; characterized by the appearance of various types
of deviations; manifests itself spontaneously both for the teenager himself and for
his environment). Aggressive teenagers have general individual psychological
characteristics and individual traits. There are observed pronounced gender
differences in aggressive actions manifestation. There are determined main
motives of teenagers aggressive behavior. There are analyzed the approaches to the
classification of aggression types and forms. The most important reasons for the
manifestation of adolescent aggression include the negative effects of three factors:
the family; peers and environment; mass media and computer technologies. of
Character characteristics (excitability, demonstrativeness, irritability, inflated self-
esteem) and the level of self-awareness and development of self-criticism have a
positive effect on increasing the level of adolescent aggression.

2. Social and pedagogical prevention of aggressive behavior it understood as
an interconnected and integral two-way process. It includes the creation of optimal
conditions that contribute to the elimination of the desocializing effects of
aggressive behavior. Also it includes the development of the adolescent’s personal
sphere, the formation of a non-aggressive position under time of interpersonal
interaction. Socio-pedagogical correction of teenagers aggressive behavior should
be aimed at developing patience, understanding, the ability to see the positive and
rely on it. As well as, it should be aimed at changing the leading motives.
Prevention should be carried out with correction. It should also include a complex
of diagnostic, pedagogical, psychological, social and correctional measures aimed
at identifying and overcoming destructive aggression and forming and developing
the skills of constructive interaction. There are analyzed regularities, structure,
stages of organization of prevention and correction of teenagers aggressive
behavior in general secondary educational institutions. There are singled out and
characterized the principles and approaches of preventive and corrective activities
with aggressive teenagers. There were chosen the criteria (motivational-emotional,

cognitive, conative-behavioral) which reflect the productivity and quality of the
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process of prevention and correction of adolescents aggressive behavior in general
secondary educational institutions at three levels (high, medium and low).

3. It is considered the socio-pedagogical technology of prevention and
correction of adolescents aggressive behavior in general secondary educational
institutions as part of a holistic humanistic-oriented educational process. This
process includes a system of preventive and corrective psychological-pedagogical
actions built by a social pedagogue and a practical psychologist. It is aimed at
preventing destructive aggression and correction of aggressive behavior. There are
analyzed the tasks, aspects, forms, content stages of the application of socio-
pedagogical technology. It was established that in the structural context it covers
the following components: the goal; entities that will implement it; socio-
pedagogical conditions that will ensure its effectiveness; scientific and methodical
support of practical activities; forms, methods and methods of technology
implementation; stages of practical activity; parameters for evaluating the expected
result.

Socio-pedagogical conditions are additionally introduced circumstances that
make the prevention and correction of teenagers aggressive behavior in general
secondary educational institutions qualitative and effective. There were chosen
three socio-pedagogical conditions: pedagogical support of the process of
improving personal qualities and resources of adolescent schoolchildren; the
formation of constructive interaction and the development of a positive
microclimate based on the use of game activities; providing practice-oriented
guidance to cultural and leisure activities. The first socio-pedagogical condition
includes a set of practical actions, methods and measures aimed at helping the
teenager in improving personal qualities and internal resources. Pedagogical
support has a positive effect on the formation of such personal qualities as honesty,
responsibility, independence in aggressive teenagers, promotes self-assertion in the
team and increases significance. The choice of the second socio-pedagogical
condition is due to the need to form constructive interaction and a favorable

psychological microclimate. Play activities are an important means of uniting the
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adolescent team. They allow to penetrate into the spiritual world of the child. The
choice of the third socio-pedagogical condition is due to the fact that practical
organized cultural and recreational activities have a positive effect on the skills and
abilities formation. They help to counteract aggression and correct behavior. In the
conditions of distance learning, attention is focused on games, competitions and
trainings that allow teenagers to express themselves. The attentione is paied on
establishing effective communication, and developing strategies for non-conflict
behavior.

4. The organization of the ascertainment stage of the experiment was
complex in nature, including methods and techniques of social psychology, social
pedagogy, general and age pedagogy. 811 students of the fifth, sixth, seventh,
eighth, and ninth grades, who were part of 35 school groups, were involved in the
experiment; 35 classroom teachers, 5 practical psychologists and 5 social teachers.
The main tasks of the ascertainment experiment were to study the spread of
aggressive behavior among teenagers. This task was also aimed at studying the
characteristics of aggressive behavior manifestation; analysis of the state of the
organization of prevention and correction of adolescents aggressive behavior. It
was established that there is no systematic approach to the organization of
prevention and correction of aggressive behavior in general secondary educational
institutions. Only 13.44% have formed a high level of prevention and correction
based on motivational-emotional, cognitive, conative-behavioral criteria.

The program of the formative stage of the experiment was developed to
check the effectiveness of socio-pedagogical conditions during the prevention and
correction organization of teenagers aggressive behavior. 245 students of grades 5-
9 were involved in the experiment. There were implemented socio-pedagogical
conditions in the experimental groups. These conditions included: improvement of
pedagogical support through the implementation of exercises, games, mini-
conversations, mini-lectures, creative tasks and activities for improving the
personal qualities and internal resources of adolescents based on the developed

“Portfolio for a social pedagogue and practical psychologist”; introduction of story
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role-playing games for the development of a positive microclimate in student
groups and the transformation of aggressive behavior into constructive behavior;
participation in leisure activities (competitions, games and “Stop Bullying”
training) aimed at self-expression and establishing effective communication. The
main result of the introduction of socio-pedagogical conditions was prevention,
and if necessary, correction of aggressive behavior based on: formation of
prosocial behavior; encouragement for self-improvement; inclusion in socially
significant gaming activities; establishment of effective communication and
constructive relations with peers; increasing creativity during the organization of
free time and leisure. Thus, the number of adolescents in the experimental group
with a high level increased almost twice (from 28.1% to 50.4%). At the same time,
the number of adolescents with a low level decreased significantly (from 19.0% to
1.7%). While in the control group, the number of teenagers with a high level of all
criteria for the organization of preventive and corrective work increased from
27.4% to 29.0%, and with a low level decreased from 19.4% to 15.3%. The
Kolmohorov-Smirnov test was used to check the reliability of the obtained results.
It was concluded that the developed and implemented socio-pedagogical
conditions for the prevention and correction teenagers aggressive behavior are
effective in general secondary educational institutions.

The conducted research is complete in nature, but does not cover all aspects
of the prevention and correction organization of teenagers aggressive behavior in
general secondary educational institutions. Prospects for further development will
be focused on studying the possibilities of gamification active use during the
organization of educational activities in remote mode. It will be also studied the
power of art therapy technologies in the prevention and correction adolescent

aggression.
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JOJATKH

HomaTok A
Ilcuxos10TiuHi aceKTH JOCJIIKeHHS arpecii Ta aHaJIi3 NPUYUH Ti
BUHHMKHeHHs y npansx 3. ®poiina, K. Jlopenua, Il. Jlomopo3so, /. doanapaa,
JI. bepkosina, A. banaypu
[y3arajibHEHO aBTOPOM |

VY X0/l BUBYEHHS CYTHOCTI arpecii, Ik HayKoBoi Je(iHilii, MU IPUNAIIUIA 10
YCBIIOMJICHHSI TOrO, WIO TICUXOJIOTisA, $K Hayka, Oarara TEOpEeTHYHUMU
po3po0KaMu B Tally3l BHBYCHHS npuyuH arpecii, BCE PO3MAITTA SKHUX MOKHA
MPUBECTH J0 HACTYIMTHUX YOTHPHOX KATETOPIiH:

— SIK IHCTHHKTHBHE MOBEIHKA;

— sIK TOTpe0a, aKTUBI3YETHCS 30BHIIIHIMYA CTUMYJIaMHU

— SIK TI3HABAJLHUM 1 eMOIIIHHUM MpoIiec

— sik HaOyTa colianbHa moBeainka [3, ¢. 32].

Haiinepmie 1 HaWOUIbII BiJIOME TEOPETHYHE TMOJOXKEHHSA, W0 Mae
BIJIHOIICHHS JI0 arpecii, — OyJIo Te, 3a SIKUM JlaHa MOBEJIIHKa 33 CBOEIO MPUPOJIOI0
MEepeBaXHO 1HCTUHKTUBHA. BiAMOBIAHO 10 IBOTO MIAXOAY, «arpecis» BUHHUKAE
TOMY, 1110 JIFOJICbKI ICTOTH T€HETUYHO a00 KOHCTUTYIIHHO «3alporpamMoBaHi» Ha
noaiOHi mii. JIo 1aHOTro HAMPSIMKY BIJTHOCSITHCA TEOpETUUYHI po3poOku 3. Dpeiina,
K. Jlopenua, L. JJomOpo30 1 6araThoX 1HIIMX.

PonoHavanpHuky mncuxoaHamizy 3urMmyHay Opeiiny HalueXUTh 3acilyra
MEepPEeTBOPEHHS arpecii 1 arpeCMBHOCTI B OO’ €KT HAyKOBOIO TMCHUXOJIOTTYHOTO
JOCIIJKEHHS. 3rIIHO 3 MOT0 TEOpIE€I0 arpecUBHICTh — pHca, MPUTAMaHHA JIIOUHI
BIJl IPUPOJM SIK IHCTHUHKT a00 nmotpeda [10]. V ioro 6ayeHHi, nepiu 3a Bce, arpecist
OB’ sI3yBajiacs 3 TPHUPO/DKCHUM TOTATOM JO0 CMepTi — TaHaTtocoM TakuM ke
BIagHUM, 5K 1 Epoc. Leit moTsr cionykae JIIOAUHY O CAMOPYWHYBaHHSI Ta arpecii.
TanaToc € HaAWBaKJIMBIIIUM MEXaHI3MOM, 3aBJSIKU SIKOMY JIIOAMHA HE «PYHHYE»
cebe, a HaMaraeThCsl 3pyMHYBATH 1HII 00’ €KTH, B MIEPITYy YEPTY, IHIIUX JTOJCH.

3 BBEIEHHAM B MPAKTUKYy TMCUXOAHATI3y, BUMHEHHS 3JI0YMHIB Ta I1HIINX
AHTHCOIIAJIBHUX Ta AaHTHUTPOMAJCHKUX I, arpecis craja po3TsIaTucs sK
pe3yNbTaT HECBIJIOMOTO TParHEHHS JIOAWHU OyTH T[IOKapaHOK0 3a TIEBHI
CyNepeuwInBl ii, 10 HE Y3TOKYIOThCSA 3 MPUUHATUMU HOPMAMM MOTATY 1 Aii
(cexcyasIbHMI MOTAT OO Marepl, OHaHI3M 1 T.J.) — TaKUM YMHOM, Ha JIYMKY
3. ®peiina, moaMHA HIOMTO HAMara€ThCs «BiAKOpearyBaTH TOYYTTS TPOBUHUY.
Cnpoba BOUTH 1HINY JIIOAUHY PO3LIHIOETHCS 3. OpeloM SK CHUMBOJIIYHHM aKT
caMoryOCTBa: <JIIOJMHA OJAEpKUMa JUIIEe OJHI€I0 MPHUCTPACTI0O — CIIParor
3pyitHyBaTH ab0 cede, a00 1HIIMX JIFOJEH, 1 Li€l TpariYHOi allbTepPHATUBY i1 HABPSA
YU BAACThCS YHUKHYTH» [10].

[Mormsamm 3. @peiiga HA BUTOKM 1 TMPUPOAY AarpecMBHOCTI  BKpai
necumictuuHi. lle moBemiHKa HE TIIBKHM BpOJKEHA, BOHA Oepe IOYaToOK 3
«BOY/IOBAaHOTO» B JIIOIMHI 1HCTUHKTY CMEpTI, ajleé TaK0X HEMHHYYE MPU3BEAE 10
pyHHalii camoi JIOAUHHU. ATpecis He MiAIsArae MOpajbHiil OIIHII — BOHA HE MOTraHa
1 HE XOpollla — BOHAa MPUPOIHO 0OyMOBJeHA. Aje mo0 arpecis He MPUBOAUTIA JI0
BOMBCTB, HACWJIbCTBaM, BBaxkae 3. dpeiin, Moan npuayMain Taki KaHaId, 10 STKUX
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BOHU MOTJIH O 1MO30aBISATHCS BiJl HAKONMMYEHOI arpeCMBHOI €HEprii He 3aBIaloyu
[IKOJU 1HIIAM:

) KaTapCUC — BYMHCHHS CEKCIPECUBHUX JIii, IO HE CYMPOBOKYHOTHCS
pYHHYBaHHSM, TS 3a1100IraHHs OUTbII HeOe3MeYHUX BUMHKIB;

0) cexcyaiabHa MoBeiHKa (BOHO siBJIsIE cOO0I0 TapMoHiitHuK crutaB Epoca 1
Tanartoc, TpOIyKTUBHOCTI 1 IECTPYKTUBHOCTI);

B) MacoBl (¢GOpMH TIOBEIIHKOBUX pEakiliii, opraHizoBaHi 1JI€0JOTTYHO
HaBKOJIO oOpa3y Bopora sk mpoekiii HECBiIOMOTO TOYYTTS IPOBUHU Ha
peaNbHOTO BUHYBATIIS HAIIMX BUMYIIICHUX B1JIMOB;

I') pI3HOTO POAY pelaKcaliiHl pUTyald, 0 3HIMAIOTh HAMPY>KEHICTh arpecii
(nmepu 3a Bce copt) [10].

SIKI0 TaHWX KOMIIEHCATOPHUX KaHAJIB JIIOJWHI BUSBISIETHCS HEAOCTATHBO,
TO y il JKUTTI MOXJIMBI JiBa TUNHU peakuid. ToOTo, a00 BUHHUKAE CTIMKUNA MOTHB
caMOTIOKapaHHs Ta camoarpecii cy0’eKkTa Mepexo/IuTh B CTaJil0 HOTo TIJIECHOTO 1
MICUXIYHOTO CaMOPYHHYBaHHS, a00 K KYJbTYpHI 3a00pOHH BIAKUIAIOTHCS 1 MEpe
JIOAUHOI0 TIOCTAE «AECTPYKTOp», TOOTO IIIOJMHA, 1[0 BUKOPHCTOBYE CBOIO
arpecUBHY €HEPT1IO ISl 3aMO/ISTHHSI IIKOIU THIITUM JIFOASIM (CaIuCT).

3. @peiin Bkazye Ha Te, M0 OCOOJIMBO MpoOjeMa BHUXOAY arpecUBHOCTI
BKJIMBA JIJIS MIJTITKOBOTO BIKY, KOJM HEOOX1THO CAMOCTBEPIXKYBATHUCS JIJISl TOTO,
100 MoOOPOTH CTpax KyJIbTYpHOI CAMOTHOCTI M BIKOBOI MapTiHAJILHOCTI (TH BXKe
HE JUTHHA, aje 1ie il He gopociuii) [10].

Jlo TeopeTHMYHOro HampsIMKy, IO PO3IJISIAAE arpecito K IHCTUHKTHUBHE
MOBEJIIHKA, BIIHOCUTHCS TakoK erojoriunoi miaxin Konpana Jlopenma. 3rimHo
K. Jlopenn, arpecis Oepe MmoyaToOK MEpII 3a BCE 3 MPUPOIKEHOrO I1HCTUHKTY
00poTHOU 32 BUKUBAHHS, IKUW MPUCYTHIN y JIOAEH Tak camo, SIK 1 y IHIIUX >KHUBUX
ictot [7]. BiH nmpumyckas, 1110 CXWJIBHICTh CY4acHOI1 JIFOJWHU JI0 arpecii, a TaKoX
TOM (paxT, Mo AOCHIHKEHHS (PIKCYIOTh 3pOCTaHHS arpeCUBHOCTI BiJl TIOKOJIIHHS JI0
MOKOJIIHHS, € HACIIJKOM BIUIMBY MPUPOTHOTO BIIOOPY: TPOJOBKHUTH CBIHA Pif
MOXYTbh, TIEPII 3a BCE, CWIbHI W EHEpriiiHI TpPeICTaBHUKU, IO HE OOATHC
MEePIIUMH HAmacTh abo arpeCUBHO OOOPOHSTHUCH.

BuByatoum ncuxosoriro TBapyH 1 MOPIBHIOIOYH iX MOBEMIHKY 3 JIFOJICHKOIO,
K. JlopeH1 npuiIoB 0 HACTYITHOTO BUCHOBKY: Y JIFOJAMHHU, SIK 1 y TBApUH, arpecis
MPOSIBISIETHCS] B HACTYITHUX CUTYAITisIX:

— SIKIIO i camiit 3arpoxye HeOe3MeKa;

— SIKILIO 1HIIIA JIFOJIMHA IPETEHAY€E Ha 11 TEpUTOPi0 a00 BIACHICTB;

— SIKIIO 3arpoXye HeOe3neKa 3HAYyIUM AJisl JIOAUHH oM (B TepIry
yepry OJM3bKUM poiuvam). HaitsickpaBiliuM OpHKIaJAOM LOTO MPOSBY arpecii
MOJKE MPECTABIISATH MaTH, KA 3aXUIIAE CBOIO JUTHHY;

— B CUTYyalllsiX, KOJM JIFOAWHA, SiKa TpUBAJIUW dYac 3000B’s3aHa TEPHITU
oOpa3u (ToOTO HAaKOMIUYYBATH B COO1 «3apsijl arpeCUBHOCTIY), PaITOM «BUXOJIUTH 3
cebe». Ilpu 1npboMy He 000B’A3KOBO 1€ Oyae pe3yibTaTOM peakilii Ha SKeCh
pO3ApaTyBaHHS, TMPOCTO MOXJIMBO IO «Yalla TMEePENOBHUTHCS», 1 JIIOJWHA
0€3MpUYMHHO BUJIJIE CBOIO arpeCUBHICTH HA 1HIIOTO.

3okpema, K. JlopeHry BBaxkaB, 10 HETaTUBHA €HEPris MOCTIHHO
HAKOMMYYEThCS B OpPraHi3Mi TBapWH 1 JIOJUHU A0 TUX MIp, MOKA B Pe3yJbTari
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BITUBY BIATIOBITHOTO MyCKOBOTO MEXaHI3My BOHA HE PO3PAIUTHCA (30Kpema y
JeSKUX TBapUH TMOJI0OHA pPO3psAKA CIOCTEPIraeTbcs MpPU BTOPTrHEHHI Ha iX
TEPUTOPII0 HE3HAMOMOTO TMpEACTaBHUKA CBOTO BHUAY). Takuil «BUOYX» MOXKe
CTaTHCS HaBITh IPH IMOBHIN BIACYTHOCTI TMOJApa3HUKa. AJle dYacTiiie, 1 JIIIH, 1
TBApUHU CaMl 3HAXOAATh 30YJHUK pO3ApaTyBaHHs a00 HaBITh CTBOPIOIOTH
BIJINOBIJIHY CHUTYyallito, 100 «3ipBaTH 370» 1 THUM CaMUM 3BUIBHUTUCS BIJ
EMOIIIHHOT HaMpyXeHOCTI [7].

Jlanuit MorIsig Ha arpeCUBHY MOBEIIHKY JEMOHCTPYE CXOXKICTh 3 TIO3UIIIEIO
3. Opeifiga. 3rifHO 3 LUMU JBOMA «TEOPISIM MOTATIBY, SAK iX TMI3HINIE CTajH
HA3MBATH, arpeCHBHI Jii — 1€ MPOSBH BPOJKEHHX IHCTUHKTIB, 1 JIIOJU CTAIOTh
MPABOTIOPYIIHUKAMH 1 3JIOYMHISIMH B CHJIy TOTO, IO BOHU «TaK BIIAIITOBAHI».
OpnHak, KOHTPOJIb HAJl arpeCUBHUMHU IMITYJIbCAMH 1 HENpsIME iX BUPaKCHHS HE €
BpPO/PKEHUMHU: BOHU pe3ysbTaT HaBuaHHs. J[o mpukiany, 1 3. @peiin, 1 K. Jlopenn
JOTYCKaJIM MOYJIMBICTh PETYJIAIIi JIOJCHKOI MOBEIIHKM Ta TOKJIaJaiy Hajll Ha
BUXOBAHHS Ta MOCWJICHHS] MOPAJIbHO1 BIAMOBIIAIILHOCTI JIFOJIEH 32 CBOE MallOyTHE.
3axoAu KOHTPOJIIO TOBUHHI OyTH CIPSIMOBaHI Ha «BUCHAXXEHHS 1 BiJIBEICHHS
CIIOHTAHHOI arpecuBHOi eHeprii» [10], mo 1 mpomnonyBaB cBoro vacy 3. @peiin, a
notiM 1 K. JlopeHir.

[TonynsipHICTh TaHUX TEOPETHUHHUX IOTJISJIB HA MPUPOY arpecii mpusena
JI0 TOTO, 10 HAWOLIBII MOIIMPEHUMH METOJaMHU 3amo0iraHHs aHTHCOLIATBHOT
noBeAiHkd B 60-70-1i p. XX CT. y IICHXOJIOTIB 1 TICUXOTEPANEBTIB CTAIA METOIU
BUTICHEHHSI, IEPEMILIEHHS 1 KaTapcucy. baraTto nmpakTukiB poOMIM BUCHOBOK, IO
arpecUBHICTh MOK€ OyTH BUTICHEHA 4Ye€pe3 CIIOCTEPEKEHHS CIIEH HacWJIbCTBA, a
TaKOX Yepe3 IHTEHCUBHI BUPA3H1 aKTH, HAIPUKJIAA, TOOUTTS 3aMICHOT MeTH abo kK
NCEeBJOATaKl Ha peanbHy Mery. OpHak, JOCTIPKEHHS OCTaHHIX POKIB
(A. baunypu, JI. bepkoBila Ta 1H.) BUSIBIUIM JIeII0 OOMEXEHUN XapakTep
3aCTOCYBaHHS BCIX IIMX METOJIB, a 1HOJI 1 30BCIM MPOTUJICKHI eheKTH, sKi Oynu
OTpUMaHI Ha MPaKTHIII MiJ] 4ac iX 3aCTOCYBaHHSI.

[Tornsan Ha arpecito K Ha 1THCTUHKTUBHY BPOJKEHY MOBEIIHKY IMiATPUMAB
Ile3apio JlomOpo3o [6]. OcuoBoro musa konuemnuii L. JlomOpo3zo mocmyxunu
TeOpeTUYH1 po3poOku (Pppaniry3pkoro ncuxiarpa b. Mopens, 3rigHo 3 SKUMH, JIF0IA
3 MOKOJIIHHS B MOKOJIHHS MEPENaloTh y CMaJ0K TeHH arpecii, 1 BOHa 3 4aCOM BCe
nocmmoeThesi. CyTh BueHHs L. JIoMOpo30 3BOAUTHCS O BHIUIEHHS OCOOIMBOTO
TUITY «BPOJDKCHOTO 3JI0YMHIIT». XapaKTEepHI 03HAKH IHOTO «3JIOYUHHOTO THITY»
BUEHUH BUSBUB MpuoOIK3HO y 40% 0OBHHYBaueHUX B 37104MHaxX. BiH cTBepIKyBaB,
[0 BPOJ/PKEHA CXWIBHICTH JI0 3JIOYMHIB MPOSIBISETHCS BXKE B AUTAYOMY BIIl Ta
BUPAXAEThCA B CXHWJIBHOCTI JO THIBY, «IOXOAWTh JO CTaHy JIUKYHAY,
CIIOCTEPITaloThCsl HETEPIUIAUICTh, 3a3JPICHICTh, 1] BIUIMBOM SIKOi JITH MXalOTh
HIXK Yy pyKd OaTbKiB, BHMAaraluu CTPATH CBOiX CYNEPHHUKIB, OpEXJIHUBICTS,
0€e3KaIICHICTD, YKOPCTOKICTbD. s KOHIIETII{IS IMIOBHICTIO BlOKHIAIA
BIJIMOBIIAJILHICTD JIFOAMHY 32 BUYMHEHI HEIO MPOBUHH. TOOTO Ha TyMKY aBTOpa HE
cama JIIOJIMHAa KepyBajia CBOIMHM BUYMHKAMH 1 3aJyMyBajla CBOIO 37y CIIpaBy, a y
BCHOMY BHHHA «3J1a MadyXa-Mprupoiay.

3apa3 Tteopis Il. JlomOpo3o B ii mepBiCHOMY BHIJISAI cTaja HaIOAHHSIM
icTopii, mpoTe AesiKi 11 MOJIOKEHHS BHUKOPUCTOBYIOThCA noci. Lle crocyeTncs, B
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nepiry 4epry, A0 TBEPKEHHS NpO ICHYBaHHS KOHCTUTYLIHHO OOYyMOBIIEHOTO
3JIOYMHIISI, SKOTO MO3HAa4YaloTh TepMiHOM «coronar». K. loadpya nwumie, 1o
«JIITH-COIIONATH TM030aBJieHI Oyab-AKOI MOMJIMBOCTI JyMAaTH IMPO OJIAaromorydds
IHIIMX JIIOJIEM 1 BOHM IIOpa3y 3HEBaXKAlOTh iX MpaBa, KOJIM CIpaBa CTOCYETHCS
3aJI0BOJICHHSI BJIACHUX MOTpeO» [4, c. 181]. Sk mpaBmiio, colionaTtd He 37aTHI
BIIUYyBaTH OyAb-SAKI MOUYTTS, a00 MPOSBIATH KasATTs 3 IPUBOAY 3aroAisTHOT HUMHU
arpecii Yu CKOEHOTO 3J1a.

[IpyyriHM MaHOTO TMOBEIIHKOBOTO pO3JaAy INe ¥ HUHI € JayKe Majo
BUBYCHUMH. Y JTaHHWK Yac BIJJOMO, IO eJIeKpoeHIiedamorpaMa coIionaTiB MoMiTHO
BIJIPI3HSIETHCS BiJ TAKOTO JOCIIHKEHHS Y HOpMaIbHUX (310poBHX) monei. Tak, B
eJIeKTpoeHIepasiorpaMi MepIIMX HEMAa€ HISKUX O3HAK TOTO, IO BOHHM 37aTHI
nepeadaYnTH MO0, IKa OCb-OCh MOBMHHA CTAaTUCS, BOHU M030aBJICHI 3/1aTHOCTI
BCTAHOBJIIOBATH 3B’S30K MK THM, IO TUIBKHM IO CTajoCsd, 1 TUM, 9YOTO MO’KHA
3apa3 ouikyBatu. Came TOMY BOHU HE JTyMalOTh Hi MPO HACIIJKU CBOIX BUYMHKIB, Hi
PO CTPaXKJaHHS >KEPTBH, HI MPO TE TOKapaHHS, SKOMY BOHHU PHU3UKYIOTh
niggatucs. Haronocumo, 1110 3ampornoHoBaHa TEOPis «BPOJHKEHOTO 3JIOYMHIID HE
nependavyae Oynb-sKi METOAW, 3AaTHI 3HU3UTH a00 HaBITh BUKOPIHUTHU
arpecUBHICTh B JIFOJIMHI, OCKUIBKM BOHA HAroJIOLIyE€ Ha HE3MIHHOCTI T'€HETUYHOTO
KOy, 1, OTK€, HISIK1 Tepartisl 1 KOPEKIlis He MOAII0Th.

Buenns L. JlomOpo30 1oTHYHE 10 KOHIIEMIlT aHTHCOIIaIbHOT 0COOMCTOCTI,
dbopMyBaHHS SIKOi OOYMOBJIEHO XpOMOCOMHUMHM aHoMallisiMu [5]. He3Baxkatouu Ha
BEJIMYE3HUN IHTEpPEC JIOCHIAHMKIB JO BHIIE OXapaKTEpPU30BaHOI Teopii
«IHCTUHKTUBHOI arpecii», peajbHIIIO 1 HAyKOBO JIOKa30BOIO BHM3HAHA TEOPisd
arpecii ik peakiiii Ha ¢ppycTpalliro.

@pycTpartiiiiHa rinore3a, po3polsieHa TPyHor ICHUXOJIOTIB  €JIbCHKOTO
yHiBepcutety (CIIA) Ha vomi 3 . Jostapaom, CTBEPIKYE, 10 arpecisi 3aBxXKIu €
pe3ynbTar aii ppycTpaTopi, TOOTO HenepeOOpHUX Oap’epiB, MO CTOSATH HA MIISAXY
10 nocsirHeHHst MeTu. [IpudomMy «arpecist 3aBxau ciif 3a GppycTpalii€ro, a BATAAKU
arpecuBHOI TIOBEIHKHM 3aBXIW MPHITYCKarOTh iCHYBaHHs ¢pyctparii» [11, c. 40].
Axio oprasizaM miAmaeTbes BIUIMBY (pycTpallii, TO BiH 3aBXKAM Ha IIe pearye
arpeciero, 1 He ICHy€ Takoi arpecii, sika BUHUKAa€ He Ha TpyHTI PpycTparii. Crieck
arpecMBHOCTI ycyBae (pycTpalliiiHy CUTyallilo, BpaXCHHS HEBAAul, MPU I[OMY
JIIOJTMHA BITYyBAa€ CBOTO POAY KOMIICHCAITIIO.

[Ti3Himme i TpeacTaBHUKU GpycTpaniionHoro miaxony (JI. bepkosin [2],
P. Mak-Hetin [14]) BBeM eKiIbKa ICTOTHUX TEOPETUYHUX MOMPABOK:

— (pycTpalliss He 000B’SI3KOBO PEaATi3yEThCA B arpeCUBHUX JisX, ajie BOHA
CTUMYJIIO€ TOTOBHICTb JI0 HUX;

— BUXiJ 3 cutryauii ¢pycrpalii 3a JOMOMOTOI0 arpeCUBHUX i BUXOBYE Y
1HJIMB11a 3BUUKY JI0 TTOAIOHUX JTiif;

— arpecuBHa peakxilisi Ha PpycTpaTop 4acTo He Mociadisie, a MOCUITIOE CTaH
bpycrpariii [2, c. 44].

Ha#iGinpmmn cyTTeBl 3MIHM Ta YyTOYHEHHS B TEOPit0 (pycTpariii-arpecii BHIC
JI. bepkosiny [2]. Bin cTBepmxkye, mo ¢pycrpamiss — oAuH 3 Oe3niyl pi3HUX
aBEpPCUBHHMX CTUMYIIB, SIK1 37aTHI JIMIIE CIIPOBOKYBATH arpecUBHI peakilii, ane He
MPU3BOATh JIO arpecHMBHOI TOBEMIHKUA O€3MmocepeHho, a CKOpIIie CTBOPIOIOTH
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TOTOBHICTh JI0 arpecuBHUX Mid. [lomiOHa MoOBemMiHKAa BUHUKAE TITBKH TOMl, KOJHU
MPUCYTHI BIJTOBIIHI MOCUJIM JIO arpecii — CEpeJOBHINHI CTUMYJIH, OB s3aHI 3
aKTyaJlbHUMHU YW TONEpeAHIMU (akTopaMu, IO MPOBOKYIOTH 3HICTh, YU 3
arpeci€ro B LJIOMY.

YMoBu dpycTpalii, B Tiid 4u 1HIIH (OpMI, 3yCTPidalOThCS HACTUILKH YacTO
1 MOBCIO/IHO, 1110 iX TOTaJbHE YCYHEHHS € a0CONIOTHO HepealbHUM. ToMy 1 Teopii,
MPUCBSYCHI (PpycTpallifHUM CIIOHYKaHHSAM J0 arpecii, JOCHUTh IECHUMICTUYHO
PO3TISAAI0TH MOKJIMBOCTI 3amo0IraHHs arpecUBHOI MOBEAIHKM 1 KOHTPOJIIO 3a
HUM. Y TOH K€ Yac, BOHU MPHUIHCYIOTh arpecito OUIBIIOI0 MIpOI0 HE BPOIKEHiH
CXWJIBHOCTI J0 BYMHCHHS HACWJIBHHMIIBKUAX i, a BIUIMBY OCOOJWBHUX YyMOB
HABKOJIMIITHHOTO CEPEIOBUIIA (TOOTO aBepCUBHUX a00 30yIKYIOUNX TOIIN).

Y pO3rIsSHYTHX BHIIE TEOPISX HE BPaxXOBYIOTHCS BAXKIWBI aCIEKTH
JIIOJICBKOTO JIOCBIY, SIKHM B OCTaHHI POKHU ICHUXOJIOTH MPUIUISIOTH BCE OLIbIIE
yBaru. Mnetbes mpo emomii Ta mi3HAaBaIbHY HisUIbHICTB. Y CBOIX Mi3HIX poGoTax
JI. BepkoBill mijaB meperiisily CBOI0 OPUTIHAIBHY TEOpPil0, TMEPEHICIIA aKIEHT 3
MOCHWJIIB /IO arpecii Ha eMOliHI Ta Mi3HaBaJIbHI MpoIlecH. BiamoBigHO 10 #oro
MOJIeJII OCBITM HOBUX KOTHITMBHMX 3B’S3KiB, ()pycTpallis 1 aBepCUBHI CTUMYIIH
MIPOBOKYIOTh arpecuBHI peakiii, muisixoM (GopMyBaHHS HeraTUBHOTO adekty [2].
Tak, dpycrpaliiga Oy/e BUKIMKATH arpeCUBHY MOBEAIHKY TUIBKH B TOMY BHUIIAJIKY,
SKIIO BOHA MEPEKUBAETHCS JIFOJIMHOIO SIK HEMpUeMHA nofisi. To6To cama oIMHa,
CIUPAIOYKCh Ha CBIM 1HAMBIAYyaJIbHUI JOCB1JI, IHTEPIPETYE MO0, SIKa BUKIUKAE Y
Hei emolliiiHe 30y/KeHHS, OIIHIOE ii 3HAUYUMICTh Ji1 cebe 1 BuUpillye (4acto
MIiJICBIIOMO), YK MOBUHEH HAa BOHA BiJpearyBaT Ha 110 MOJI0 3JICTIO0, arpeciero
yn Hi. P.Jlazapyc, npoBiBIIM €KCIEPUMEHTAJIbHI JTOCHII)KEHHS BIUIMBY OLIHKU
NOJii Ha MPUUHATTA PILICHHS PO arpeCUBHY MOBEAIHKY, IPUHIIOB 10 BUCHOBKY,
110 arpecis (a00 1HII CUJIbHI TOYYTTS, HAIPUKJIA, CTpax), HalvacTille. BAHUKAE B
THUX CUTYAIlISIX, K1 OI[IHIOIOTHCS JIFOJMHOIO SIK 0COOMCTO 3HauyIi Juis Hei [13].

Xoya TICUXOJIOTH, SKI TPHHUMalOTh KOTHITUBHUHN TIIXiJ, PO3XOIATHCS B
JETasIX, BCl BOHU JOTPUMYIOTHCS OJHI€T 1 Ti€i K Oa3MCHOI MepeayMOBH:
IHTepIpeTallis Moil BiIrpae HAWBaXIUBIIITY POJb Y BUOOP1 BapiaHTy MOBEIIHKH.
k1o nois a0 BUYMHKY IHTEPIPETYIOTHCS SIK 3arpO3JIMBI 200 MPOBOKAIliiHI, BOHU
BUKJIUKAIOTh y JIIOAWHW arpecito  [2]. YMCIEHHI eKCIIEpUMEHTH, IO
MIATBEPKYIOTh IO TIMOTe3y, MOKa3aJid TaKOoX, IO JIOJWHA, Ky IIOCh
CIIPOBOKYBAJI0 Ha arpeciro, MOXKE CTaTh OUIbII CHOPUUHSATIMBOIO 1 YacTille
pearyBaTu Ha MOCUJIU JI0 arpecii.

HactynmHe TeopeTwdHe CHpsIMyBaHHS — TEOpis COIIaIbHOTO HABYaHHS -
posrisiae arpeciro Hacammepes sk sBule comianbHe. I. PanmOypr 1 I1. Jlonmep,
K1 TIPOBOJWJIM CBOI JOCIIIJIKEHHSI B PYCJI AaHOI TE€Opii, BBAXKAIOTh, 110 arpecist —
1€ TOBEAIHKA, fKa 3aCBOEHA B TMPOLIEC cOLlai3alii 4Yepe3 CIOCTEPEKECHHS
BIJIOBITHOTO CIIOCOOY JTiif Ta CoIiabHE MAKPITUICHHS [8].

Teopis cormianbHOTO HAay4iHHS — 1€, B TIEPIIY YePry, BUBUEHHS JIOJCHKOI
MOBEIHKHA, OPIEHTOBAHOTO Ha 3pa3oK. Begyuuii TeopeTuk, 110 Mpairoe B TaHOMY
HanpsaMKy — AnpOept banmypa [1]. UucneHHI eKcnepuMEHTAIbHI JOCIIHKEHHS
npuuuH 1 QopM MposBY arpecii, sIKi MPOBOAMINCA B TCUXOJOTIYHIA KON
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A. banaypu, npuBenu 10 BUCHOBKY, IO ITHMOOKE pO3yMiHHS arpecii Moxke OyTu
JOCSITHYTO TUIBKH MPU 3BEPHEHHI MWJIBHOI yBarv Ha Taki YNHHUKH, SIK:

1) Ha Te, IKUM LUISIXOM arpecuBHa MOJIEIb OBEIIHKU OyJia 3aCBO€EHA;

2) Ha ¢akTOpH, 110 MPOBOKYIOTH ii MPOSB;

3) Ha YMOBH, 1110 CIIPUSIOTH 3aKPITIJICHHIO JaHOT MOJIEII MOBEAIHKH.

barato mnpencraBHukiB Teopii cormiaaesHoro HaydiHHsS (A. Banmypa,
. ®appiarron, k. Makkopn) TpUAULUIM  OCOOJIMBY  yBary  IiUIITKOBIN
arpeCHBHOCTl Bonu mosicHIOBanM 1€ TUM, IO B MiJIITKOBOMY BIilll arpecuBHA
MOBE/IHKA TPOSBISIETbCA  BIAKPUTO 1 JIEMOHCTPATUBHO, TOMY MOKJIHBO
MPOCTEKUTH TMPUYUHA BUHUKHCHHS IMIIBUIICHOI arpeCUBHOCTI. Y paMKax JaHOTO
HAOpsSIMKy TMIUIITKOBY arpecito  po3MsaloTh SK Pe3ylbTaT CHenu(iuHoro
CoLllaJIbHOTO HaB4aHHS. [Ipu 1bOMY BBaXXa€ThbCs, WIO MIJCTABU PO3BHUTKY 1
3aKpIIUICHHS] arpeCUBHOI MOBEAIHKU CIIIJl, B NEPIILY 4Yepry, UIyKaTH B TOMY, SK
0aThbKM BUXOBYBAJIM CBOIX JITEH B MEPIl POKH KHUTTS, a TAKOXK 1 B OUIBII Ti3HI
Nepiou, BKIIFOYAIOUH 1 BIACHE IMiUIITKOBUM BIK.

HaiiBaxuBimow yMOBOWO e(PEeKTHBHOI colliami3aiii Ta IonepeKeHHs
CTaHOBJICHHSI arpeCUBHUX (OPM TMOBEIIHKHA € PO3BUTOK MOTHBALlI MPUXHUIBHOCTI,
32 JIOTIOMOTOI0 SIKO1 JIUTHHA HABYAEThCS OaKaTU 1HTEpECy, yBaru 1 CXBaJICHHS
OTOYYIOUMX, 1 B TMEpHIy 4Yepry — BIACHUX OaThKiB. Y SKOCTI BTOPUHHOTO
M1IKPIMIICHHS MPUXWIBHICTD MOTIM MOXE 00YMOBITIOBAaTH MPUCTOCYBAHHS JUTHHU
JI0 COLIAJIbHUX BUMOT 1 3a00poH. BaXJIMBOIO yMOBOIO PO3BUTKY arpecii € He
TUIBKM COLlaJIbHE Hay4lHHS K Take, ajie 1 ¢pycrpauis, 10 BHHHUKAE MpU
BIJICYTHOCTI OaThKIBCHKOi JIFOOOBI 1 MpPU MOCTIHHOMY 3aCTOCYBaHHI MOKapaHb 3
00oky abo ogHOTrO, 200 000X OATHKIB.

Ha nymky A. baunypu 1 P. Yontepca [1], nonepemkeHHsl Ta BUKOPIHEHHS
arpecMBHOI MOBENIHKM MOXK€ OyTH 3/1MCHEHO JBOMAa HUIAXaMU. ATpEecuBHI i,
BUYMHKH a0o0 Tpeba 3anumiaru Oe3 MiAKpirieHHs, abo 3a HUX Tpeba aKTUBHO
Kapatu. SAkio 6aThbKu HE 3BEPTAIOTh YBAard Ha arpeCHMBHY MOBEIHKY, 3aJHIIIAI0YH
il 06e3 MiAKPIMUICHHs, 1 AKIIO0 B TOW >X€ 4ac BiAOYBarOThCS 1HIN (TIO3UTUBHI)
MOBEIIHKOBI aKTH, SKI MIAKPIIUIIOIOTHCS, TO, 3QIMINAEThCA O€3 IMiIKPITUICHHS,
arpecuBHa MOBEJIHKA OCTYIIOBO 3racae.

BignocHo Toro, um ciipg irHopyBaTH (3anmuimnaTd 0e3 MiAKPITUICHHS)
arpecMBHY TOBEAIHKY MUIITKIB, JO CHX IIp BEIEThCA Cepiio3Ha HayKOBa
cynepeuka. Hanpuknan, A. Pean 3a3Haudae, o B TOMy BUIIAJKY, KOJIM MOBa HIe
PO MiAJITKOBY arpecito, irHOPYBaHHS aKTiB arpeCHBHOI MOBEIIHKU SK CIOCOOY
TIOTIEPE/KEHHS 1 «3HITTS» arpecii 4acTo MOXe MPUBECTH 10 TIPSIMO MPOTHIICHKHIX
pesyabtariB [9]. TloBcAkaeHHUN TCHUXOJIOTO-TIEAAroriyHUid JOCBIJ, MpaKTUKA
MICUXOJIOTIYHOTO KOHCYJIBTYBaHHS 1 J€sKl CHeIliadbHI JOCIIPKCHHS MOKa3yIOTh,
110 ITHOPYBAHHS aKTiB MIJJIITKOBOI arpecii 3arpoxKye HeOe3MeYHUMHU HaCIiAKaMH 1
MOKE€ BECTH JO MOAAJIBIIOT ecKajalii arpeCMBHOT TOBEMAIHKUA, Ta CIPHUSTUME
MEPETBOPEHHIO i1 B 3BHYHY ¢GopMy TOBEAIHKH ocobuctocTi. O4YeBUAHO, IIE
MOB’SI3aHO 3 TUM, IO SKIIO OaThbKaMW TPOITHOPOBAHI aKTH arpecii MajeHbKOT
JUTHUHU, TO B CHJIy 3aMKHYTOCTI KOJia CHUIKYBaHHA Ha CIM’I0, BOHO MiMCHO
3aJUIIATHCS HE MIAKPIMIEHUM. SIKIo % OaTbKU ITHOPYIOTh aKTH arpecii miajiTka,
TO BOHM HE OOOB’SI3KOBO 3aUIIAIOTHCS HEMAKPIIIIEHUM, TaK SK KOJO
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CHUIKYBAaHHSA MIJJTITKA BXKE HE OOMEXYETHCS POJUHOIO — MiIKPITIIICHHS MOXeE OyTH
3HAWJEHO Ha CTOpPOHI. Y TOMY YHCH, HANpHUKIad, 1 y BHUIJISAAl CXBaJCHHS
OJIHOJIITKAMU arpecii MpoTH «HEMpaBWIbHUX (HE CIIpaBeIJIMBO) A1l OaThbKiB». A B
CUJIy BHUPaXEHOI B IMJIITKOBOMY BiIll TE€HJEHIIII — MpoOyBaTH COIialbHI HOPMHU 1
npaBuia «HAa MIIHICTE» 1 Yepe3 1€ BHU3HAYaTH MeEXi JOMyCTUMOTO B CBOii
MOBEIIHIN, — BIJICYTHICTh Peakilii JOPOCIHUX Ha aKTH arpeCUBHOI MOBEIIHKHA BXKE
caMme 1o co01 MOKe CTaTH MO3UTUBHUM IMIKPIIJICHHSM arpecii.

AKTHBHE MTOKapaHHs, K yke OyJi0 3a3HaYeHO paHillie, TAKOXK PO3TIISIIa€ThCS
SK CIOCIO TaJIbMyBaHHS 1 KOpeKIii arpecuBHOi moBeAinkn. OmHAK, 3araJbMOBaH1
TaKUM CIOCOOOM arpecHBHI peakilii He 00OB’A3KOBO 3HHUKHYTH 30BCIM 1 MOXYTb
NpOSBUTUCSA B CUTyallisiX, /€ 3arpo3a MokapaHHs cnaoOkima. Lleit BHCHOBOK
Y3rOJKY€EThCSI TAaKOXK 3 TEOPI€l0 3MIIMIEHOI arpecii Muwiepa, B OCHOBI SIKOi
JEXKUTh YABICHHS MpPO TNEPEHECEHHs arpecii Ha IHIIUMH O00’€KT, pO3pSAKU
arpecMBHOIO IMITYJIbCY Ha JIIOJIMHY, aTaKyBaTH SIKy MEHII HEOE3MeYHO, X04ya BOHA 1
HE € ICTUHHUM JDKEPEJIOM BUHMKHEHHS arpecUBHOTO CrOHyKaHHA. [Ipu mpomy
TeOopis 3MilIeHoi arpecii [15] cTBepuKye, 110 BUOIp arpecopoM KepTBH, B 3HAYHIN
Mipi, 00yMOBJIEHa TphOMa (haKTOpaMHu:

1) cunoro CIoOHyKaHHS /10 arpecii;

2) cusnoro (akTopiB, IO TATBMYIOTH JIaHy TTOBEAIHKY;

3) CXOXKICTIO MOTEHIIHHOI KEPTBU 3 (PYCTPOBAHUX areHTOM.

[ToxapaHHs MPU3BOAWUTH JIUIIE JO THMYACOBOTO 3MCHIICHHS BIJKPHUTHX
nposBiB arpecii. Lle BigOyBaeTbcst TOMy, 1O i BIUIMBOM CTPaxy AWTHHA BUYUTHCS
OpUAYLIYBaTH ii, aje BiJ I[bOTO HE 3MEHUIYEThCA il THIB 1 MOYYTTS IMOMCTH.
[ToxapanHsi Oyne 301IbIIYBATH BHYTPIIIHIO 03J00JIEHICTh 1 arpeCUBHICTh JUTUHU
Ta 3 IJIMHOM 4Yacy 3MYCUTh JIUTHHU IIIYKAaTH CYCIUJIBHO MPUHHATHI, MPUXOBaHI
dbopmH ii pOSIBY — HANPUKIIAJ, 3HUKEHHS YCHIIIHOCTI.

Jlesiki TOCHITHUKU TPOTIOHYBAJIM HE ITHOPYBAaTH, HE KapaTd, a HaBIAKH,
3a0X0UYyBaTH arpeCUBHY IMOBENIHKA Yy AiTel [2]. BoHM MOsACHIOBAIM 1€ TUM, IO
arpecisi 3rojJioM JONMOMOXKE JITAM Jomaratucs cBoix Iiaed. OpHak, 3TiIHO 3
nocmimkeHHamMu M. PanmGypra i I IloraTepa, 3a0OXO4YeHHS AarpecHBHOI
MOBEIHKH, TOCTYIUIMBA a00 CTUMYJIOIOYA PEaKIlisl JTOPOCIUX MPHU3BOIUTH [0
3HAYHOTO 301IBIICHHS YKCa arpECUBHUX MPOSBIB 1 MOXKE MOCITYKUTH MTPUIHHOIO
PO3BUTKY JCCTPYKTUBHOI, COIlialbHO-HEOe3meuHoi ocoouctocti. CripaBa B TOMY,
110 B pe3yJIbTaTi PO3PSIKH HAKOMUYCHUX arpeCUBHUX MOYYTTIB Y TUTHHNA BUHUKAE
TUMYAcOBE TMOJIETIICHHS 1 3roJ0M B Oyab-fKili KpPU30BiM cuTyallii BoHa OyJe
IIYKaTH MOKJIMBICTH IMPOSIBY CBO€I arpeCUBHOCTI, OCKUIBKM 3 BJIACHOTO JOCBiAY
3Ha€, 110 BiJl LILOTO CTA€ Jerie. | Ko 3a0X04eHHs BIIKPUTOTO MPOSIBY EMOLIHN Y
0O0sI3KUX, HEBIIEBHEHUX y cO0O1 AiTeH MOXKe, K BBaXalOTh JOCIIIHUKU, IPUHECTH
XOpoll pe3yJIbTaTH, TO LIeH K€ METO]I 30BCIM HE MPUJIATHUI JJIsl 3aCTOCYBaHHI 10
HAJMIpPHO BIAKPUTHX AiTei [8].

Opniero 3 GopM 3a0XOUEHHS arpeCHBHOI MOBEIIHKU TPEICTAaBHUKU TEOPii
COIIIAJIHOTO HAy4YiHHS BBAXKAIOTh JO3BUT [ITAM JAWBUTUCSA BigeopuibMu 3
YUCJICHHUMH CIIGHAaMH HAaCWIbCTBA. JKOPCTOKICTH 1 HACWIBCTBO, PSCHO
3allOBHIOIOTH TEJNEBI3IMHUI €KpaH, M0/1al0Th 0arato pi3HUX arpecCUBHUX MOeEIei
MOBEIHKHA UTHHI, B PE3ybTaTli YO0 B PEATTbHOMY JKHTTI JITH 1 MIJITKA 0X04Ye
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IMITYIOTh arpecuBH1 peakiii TeneBi3IMHUX MepcoHaxiB. barato ¢inbmiB, HaBITh
HECYTh MO3UTHUBHI MOpaJibHI (DOPMYITH, TEMOHCTPYIOTh HACHIIBCTBO 1 )KOPCTOKICTh
K 3aC10 JOCATHEHHS IIJIKOM OJaropoaHux Iijaed. TakuM YMHOM, HACHUJIILCTBO CTa€
COITIaJIbHO CXBaJbHUM 3aCO00M JIOCATHEHHS J00pa.

TakuM  YWHOM, BIAMOBIIHO JIO TeOpli  COIaIbHOTO  HAy4iHHS,
CIIOCTEPEXKEHHS 1 MIAKPIIUICHHS arpecii, 3 4acoM, PO3BUBAE y JIIOJIMHU BHCOKHI
CTYMiHb arpeCUBHOCTI SIK OCOOUCTICHOI pUCH. TOYHO TaK SK CIIOCTEPEKEHHS 1
MiAKPITVIEHHST HEarpeCUBHOI MOBEIIHKH, PO3BUBAE HU3BKHM CTYMiHb BOPOKOCTI.
Tak, y nanuii yac faHa Teopis € OAHIE€I0 3 HAOLIbII ePEeKTUBHUX y MepeadadeHHI
arpecMBHOI TIOBEIIHKH, OCOOJIMBO SKIIO € BIJJOMOCTI MPO arpecopa i CHUTYAaIlio
COIIIAJIBHOTO PO3BHUTKY. KpiM TOTO, TEOpis COMIaJbHOTO HAYYiHHS 3aJIUINAE
Habararo OuIbllIe IAHCIB JIJIS 3aM00IraHHs 1 KOHTPOJIOBAHHS JIFOACHKOI arpecii B
MOPIBHSAHHI 3 OUTBIIICTIO IHIIMX Teopid. g uporo € ABl BaxxiauBl npuuuHU. [lo-
nepiie, BiMOBITHO O JIaHO1 Teopii, arpecis € HaOyTOH MOJIECIUTIO COIaJIbHOI
MOBEIHKU. Y 1IbOMY CTaTyCl BOHA € BIIKPUTOIO JJIsl MPSAMOT MOAMGIKAIlT Ta MOXKe
OyTu ocnabneHa 3a JOMOMOTor0 0araThoX mpoueayp. Hampuknan, nociiKeHHIMH
P. bepoH 1 iH. Oysio 10BeAeHO, 0 e(EeKTUBHUM 3aCO00M 3HM)KEHHS arpecii Moxe
CTaTH YCYHEHHS YMOB, 10 MIATPUMYIOTh TaKy MOBEIIHKY [3].

[To-gpyre, Ha BIAMIHY BijJ TeOpid MOTHUBAIlI] Ta IHCTHHKTY, IIIX1] 3 TTO3UIIIH
COLIIAJIBHOTO HaBYaHHS, HE TMPEJCTaBIs€ JIOJEH SIK TaKuX, IO MOCTIHHO
BI/IUYBaIOTh MOTpeOy ab0 CIOHYKaHHS 1O BYMHEHHS HACHJIBLCTBA IiJl BILIUBOM
BHYTPIIIHIX CWJI ab0 30BHIIHIX (aBepcuUBHUX) cTUMyJiB. [lIBuame couiaabHe
Hay4iHHA Tepeadavyae MposiB arpecii JIOAbMHM TUIBKM B TIEBHHUX COIlaJbHUX
YMOBaXx, 110 CIPUAIOTh Takiil moBeaiHil. CTBEpAXKYEThCS, 10 3MiHA YMOB BEJIE /10
3ano0iraHHs abo nmocyiadiIeHHs arpecii.

IctoTHa yBara B Teopli COLIAJIBHOIO HAayYiHHSA MNPUILISETHCS BUBUYEHHIO
BIUIMBY TIEPBUHHHMX IOCEPEIHMKIB coIliaiizallii, a came OarTbKiB, HA HaBYAHHS
JITeH arpecuBHIN moBeiHI. JlOCTIKEHHS B [IbOMY HAIPSAMKY MPOBOIUINCS ITi]T
kepiBHUIITBOM JI. dappinrrona [12] («AHami3 arpeCUBHOCTI MUTITKIB, Ui OaThbKU
B IOHAIIbKOMY BIIll 3allydajucs JO0 CYyJI0BOI BIAMOBIAAIBbHOCTI») 1 J>koaHa
Maxkkopna [178] («CtymiHb BIUTMBY OaThKIB 3 JEBIAHTHOIO TOBEIIHKOIO, Ha
MOBEIHKY TXHIX CUHIBY).

JlocmimKeHHsT TTOKa3yl0Th, 1[0 arpeCUBHI Ta HEArpPECHBHI MiUTITKH MalOTh
pI3HY CTYHiHb NPUXWIBHOCTI 10 OaThKiB 1 OJM3BKOCTI 3 HUMHU. [Ipenmerom
nociipkeHHs:  A. banaypu 1 P. Yonrepca Oyno BHUBUEHHS 0OCOOJIMBOCTEH
1eHThdiKalii 3 6aTbKaMH arpeCUBHUX 1 HEArpECUBHMX XJIOMYUKIB-MITITKIB. Taxk,
BCTAHOBJICHO, 1110 Y HEArpeCUBHUX MIJTITKIB 11IeHTU(IKAIlIS 3 BJaCHUMH OaTbKaMu
BUpaX€Ha CUJIbHILIE, HIX y arpecuBHUX. OJHAK CTYNiHb BIAMIHHOCTI MDK LIUMH
JBOMa TpynaMu MiJUNITKIB 3 1leHTU(dikamii 3 MaTip’to 1 0aThKOM BHSBUJIACS
HEOJHAKOBOIO. Haibinbim CuibHI  BIAMIHHOCTI MIDXK arpeCMBHUMH 1 He
arpeCMBHUMH TIUTITKAMU BUSBISIOTHCS 3a CTYIEHEM ifeHTUdIKAIli 3 0aThKOM.
BiamoBinHi BIAMIHHOCTI 3a CTymeHeM ifeHTU(IKaIlli 3 MaTip't0 BUSBUIMCS MEHII
BUpakeHUMHU. ToOTO imeHTu(iKalis 3 MaTip’t0 SIK y HEarpecMBHUX, TaKk 1 Yy
arpeCUBHUX  TMIUIITKIB  BUSBUJACS BHCOKOIO 1 JOCHUTh OJU3BKOIO  3a
CPEAHBOTPYIOBUMHU MOKa3HUKamHu [1].
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VY auceprariifHiii poOOTI MU PO3TIIAIAEMO arpecito caMe 3 MO3UIl Teopii

COLIAJIBHOTO HAy4YiHHS, WO J03BOJSE POOUTH BHUCHOBKH MPO OCOOIMBOCTI
arpeCUBHOI TIOBEIIHKM Ha OCHOBI BHMBYEHHS SK O010J0T1YHUX (akTOpiB, IO
BIUIMBAIOTh (CTaTh, BIK), TaK 1 COIllaJIbHUX (colliaibHA 3a/JI0BOJICHICTh, CTAaTyC B

TpyIIi).
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lonaroxk b
IrpoBi BIpaBM Ta CI0:KEeTHO-POJILOBI irpu AJIs MiAJITKIB MOJOIIIOTO Ta
CepeIHbOr0 MKUIBLHOTO BiKY JIsl IepeBeeHHsI ATPeCUBHOI MOBEAIHKHN B

KOHCTPYKTHBHY
[3i6pano ma yzaeanvreno asmopom]

I2posa enpasa «Ilobizaii i nokpuuuy

Bnpasa nonomoske mianiTKaM «BUIICCKYBAaTH HEraTUBHI €MOIIii Ha30BHI Ta
HABUYUTH «KOPETYBaTW» HAKONMUYEHHs THIBY, KEpyBaTU W KOHTPOJIIOBATH CBOIMHU
eMoIisaMu. J[Jia mpoBeieHHs Tpu MOTPiOHE mpocTope Ta Oe3leuHe MPUMIIICHHS,
a00 CTIIOPTUBHUIN MaliJIaHYHUK.

VYci yJacHUKHM CTaloTh y KOJO, a Beaydud mocepeauHi. Bemyuwit Bimnae
koMaHay «CBoOoaal!», mo fgae moyaTok Oiry JiTed, MOMIDXK IHIIUX Ta IIOCHIIH
kpuyatu. [licna komanau «Ctom» — ycl HOBUHHI 3yUHUTHUCA. ['pa TpUBae 10 TUX
nip, IOKM ICHY€ €MOUIMHA 3allIKaBJIEHICTh JITE€H, Y TOMY BHUIAJKY, KOJU JITAT
nepecTae OyTH IIKaBO — rpa MPUTTHHIETHCS.

12opoea enpasa «Ha3zeéu emouitinuii cman cycioa 31i6a»

BropaBa ngonmomoke BH3HAYUTH EMOLIMHUN CTaH, CTUMYJIOE YBary Jio
napTHepa 1 BYMTHh MIUNTKIB YCBIJOMIIIOBATH O3HAKW, $KI BIUIMBAIOTH Ha
emotliitHuit ctad. [lepmuii y4acHUK yBa)XHO JHMBHUTH Ha CBOTO cyciia (CyCIIKY)
37iBa 1 Kaxe: «MeH1 3Ja€ThCs, 10 TH 3apa3...» Ta Ha3UBa€ MOT0 eMOIIMHMI CTaH,
y sKOMy, Ha #oro naymKy, Toil mepeOyBae. Cycia, sgKoMy 1€ CcKazalu
MOTO/KYEThCS, a00 HE TOTOJKYEThCA 13 CKa3aHUM, YU YTOYHIOE W KOPHUTYE
BHCJIOBJICHE, a MOTIM JUBHUTHCS Ha CyCija 3/1iBa Ta Ha3UBAa€ MOT0 EMOIIMHMM CTaH.
[Ticnst TOrO, KOJMU KOJIO 3aMHUKAETHCS, BEAYYUN MPOIMOHYE OOTOBOPUTU CIIOCOOH,
K1 OyJIM BUKOPUCTaHI1 JJI1 OUCY EMOLIHOTO CTaHy.

I2poea enpasa «Ilokascu emoyiroy

VYyacTh y BHKOHaHHI BOpPAaBU JOMOMOXE BHSIBUTH 1 Ha3BaTU TI NPOSBU
eMOIlId Ta €MOIIMHMX CTaHiB, SIKI JOMOMArarTh iX 1ICHTU(IKYBAaTH, a TaKOXK
JO3BOJIUTh PO3BUHYTH Y TIJUITKIB BUPA3HICTh MOBEIIHKU. TpeHep posnae
y4acHUKaM Mamipill 3 Ha3BOIO €MOIlll YM eMOIINHOTro cTaHy (LacTs, MaHika,
00epeKHICTh, BiJIBara, 3JICTh, JUCKOM(OPT, THIB, CTpax, COpoM, 00pa3a, KOH(]Y3,
rOpAICTh, CAMOTHICTb, 3JUBYBaHHS, CyM, 30€HTEKEHICTh, Hadis, 0€3TypOOTHICTS,
BTOMA, 3HEBAra, arpecis, CXBIWJIbOBaHICTh, 00EPEKHICTh, OANTYKICTh, TOKIPHICTBD).
3aBgaHHS yYacHHMKA — TIOKa3aTh €MOIlI0 HEBEepOAIbHUMH 3aco0amMu HaNOUIbII
TOYHO 1 HAOYHO, 1100 yci 1HII 0€3MOMUIKOBO BiJIraIajiy 10 caMe OyJI0 OKa3aHo.

YyacHukM Tpynmu MOXKYTh OOTOBOPIOBATH, SIKYy cCaMe€ EMOIlII0 IOKa3ye
YYaCHHUK 1 TIpUAMaTH crijgbHe pimeHHs. [licist 3aBeprieHHs BIpaBU YYaCHUKHU
MalTh 3MOTYy OOTOBOPUTH CBOi BpPaKEHHS: pIBEHb KOMGMOPTY, TPYIHOIIl Y
JIEMOHCTPYBaHH1, 03HAKH, SIKI JOTIOMOTJIA 3pOOUTH MPaBUIIbHY 1A€HTU(IKAILIIIO.

Ieposa enpasa «Camokormpob)

BnpaBa cnipsmoBaHa Ha BUpOOJICHHS] yMIHHS IPOTUCTOSTH CTPECY Ta YMIHHSA
B1IHOBJIFOBATH KOHTPOJIb Y CTPECOBIN CHUTYAIII].

Benyunii mpornoHye po3moBICTH KOXKHOMY BHUNAAOK 3 JKUTTA, KOJM BH
BTPATUIIU KOHTPOJIb HaJ c00010. [TiAITKN pO3Ka3yoTh CUTYAIliI0 Ta HA3UBAIOTh SIK
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TOJIl BUMHWIIH 1 SIK1 HACTIAKK oTpuManu. [1oTiM po3nounHaeTbcs 0OroOBOPEHHS, i
gac SKOTo IMiJIITKK MOBUHHI CKa3aTH, 10 BapTO OyJI0 3pOOUTH, Ta SK MOCTYIHUTH,
00 cuTyallisi He Majla HeraTUBHUX HACIIIKIB.

I2posa enpasa «Ckasxtcu npagdy opyzy»

BrpaBa BUMTH Mi/UIITKIB KOPEKTHO BUCIOBJIIOBATH CBOIO IMO3HIIIIO. Y TOMY
BUMAJKY, KOJIU THIB Ta JIFOTh 3aCiIaf0Th TJIMOOKO B CEPIIi, MJIITOK HE MOXe OyTH
3aJI0OBOJICHMM JKUTTSM Ta YBECh CBIT BHUJAETHCS BHUHHHUM, TOMY JOIIBHO
HABUYUTHUCS KOPEKTHO BUCJIOBIIIOBATH CBO1 arpeCHBHI €MOIIii.

Benyuwuii mpormonye mijniTKaM, po3TallyBaBIIMCh MO KOy, 3BEPHYTHCS 10
CBOIX OJHOKJIACHHUKIB Ta MPU IbOMY BUCJIOBHUTH IM,III0 caM€ HE MOJ00AEThCS y
KOXKHOMY OIIOHEHTY. Bemyuwuii akiieHTye yBary, 1o moTpiOHO KOKHOMY TOBOPUTH
KOHKPETHI MpeTeH3ii, 10 npukiany: «MeHl He mogobaeTscs, mo Tu oOpaxaem
MEHe, 1atound 00pa3iuBil Mpi3BUILA», «MeHI XOYeThCsl IITOBXHYTH a0d0 i BAAPUTH,
KOJM TH MeHe mnopiBHIoem 13 Harankoro». Jlumie micias Toro, SK MpeTeHs3il
BUCIIOBJICH], T1, HA KOTO CKApKUJIUCS, T€X MOXYTh PO3IMOBICTH MPO CBOI MOUYTTS,
OpUYOMYy BapTO HAroJIOCUTH Ha TakoMy: «Yu Oyjo mouyyTe HECHOIBaHOO
HOBUHOIO?», «YUu 3moramyBanucst nmpo Te, Mo il 3aBAaroTh 000 1HIUM?», «Uu
XKAJIKyeTe Mpo Jii, K poOWIM 1 4u Xxodere 1och 3MiHUTU?», «lllo mmanyere
poOuTH JJ1s1 BUTTPABJICHHS CUTYaIIii?»

Izposa énpasa «Macka»

BukonanHs BIpaBH JOMOMOXKE IMTITKAM YTBEPAUTHCS CTOCOBHO ITYMKH
po Te, IO EMOIISAMH MOKHA KEepyBaTH, CIPSAMYBABIIN iX Y KOHCTPYKTHBHHUI
HanpsMok. Benyuuii uutye ypuBok 13 KHUTH «JIr0J1MHa 1 4ac: iCTOPisi CTAHOBJICHHS
JOJICTBa» BifoMoi mucbMeHHUIl Mapiertu Illarinan. Tak, aBTOpka HaBOIUTH
TaKWK MPUKIIAJ] 31 CBOTO TUTUHCTBA:

MapieTra pociia y 3aMOXHIA POAMHI 1 Majla TyBEpHAHTKY, sika Oyia
OCBIYEHOI0, JIOCKOHAJIO BOJIOIIA JEKIIbKOMa MOBaMH, 3HaJla HOPMHU MOBEAIHKH Ta
eTUKeTy, Oyla cTpuMana, Ji00’s3Ha Ta crokiiHa. OmHOro pasy, Tparyuch 3
KOIIIEHSIM Ha Oepes3i o3epa, MapieTTa BUIAQIKOBO BITyCTHJa Horo y Boay. Bona
I0JIyXy MOOIrja 10 ryBepHAHTKU MO JomoMory. BreriBmm B kiMHaTy, MapierTta
MOKBAIIOM Hamaraiaacs MOSCHUTH, 10 Tpamwiocs, nmoropiooun «Tam!.... Tam!...
Komensi...». ['yBepHanTka ctporo ckazana: «Buiiay 3 KIMHaTH Ta IpUBEIN cede
0 namy». — «Aune sk BoHa Moxe?! Sk mMoke 3apa3 TOBOPHUTH TPO 30BHIMIHIN
BUTJISII, KOJIK TaM... TaM...?!». [IpoTre Mapierta Bce x migkopuiacs Hakasy. Bona
IIBUJIKO 3ailiUia J0 CBO€i KIMHATH 1 TJIAHYyJa B J3epkaio. Ha Hei nuBuiacs
posmatiiaHa 1 po3uepBOHLIA [IBYMHKA 3 BUPSYCHUMM OYMMA, 3 OOJIMYYSIM, Ha
AKOMY He OyJIO >KOJHUX CIIZIB TBepe3oi TyMKH. MapieTTa MIBUIKO MpUTIaania
BOJIOCCS, «BJATJIa» HAa OONWYYS MAacKy CIIOKOI0, 1, TMOCTyKaja a0 KiMHATH
TYBEPHAHTKH, YBIWILIA II KOPOTKO cKazama: «Y CaJKy y BOAY BIAJO KOIICHS.
HomomoxiTe Oynp jnacka». ['yBepHaHTka ofpa3y MNOCHIIIMIA Ha JOMIOMOTY 1
BpSTyBaja KOIICHS.

ABTOpKa TOBOPUTH, 110 11€H BUIIAIOK JOTIOMIT i1 3p03yMITH, SIKUM Ba)KJIMBUM
y JKUTTI € BMIHHA ONAHOBYBaTH ce0Oe, CTpUMYyBAaTH €MOIlii, BMIHHS «HOCHUTHU
MacKy».

3anuTaHHs IS aHATI3Y:
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1. Bu MoxeTe HaBeCTH TPHUKIAAM 31 CBOTO KUTTS, KOJM BMIHHS BOJIOIITH
c00010 OYJI0 KOPUCHUM.

2. YUu He 3/maeThbcs BaM, IO Y I cUTyaIlli BKa3ye€ThCs Ha CIOCIO CTpUMaTH
3aifBl eMollli Ta CHpSMyBaTH EHEPril0 HE Ha MEepeKUMBAHHS, a Ha TOIIYK
KOHCTPYKTHUBHOTO PO3B’ 513Ky MPOOIJIEMHU.

3. Skmo Mo)kHa, MPHUBIBIIM JI0 JIaJy CBOE TIIO ¥ 0OIMYYS, 3pOOMTH SIKYCh
CIpaBy Kpallle, MIBH/IIIE, TO YOMY O Y MOBCSIKIEHHOMY JKUTTI HE KOPUCTYBATHUCS
UM PUMOMOM?

4. CropoOyiite xoua O JeHb-JBa KOHTPOJIOBATH PYyXH CBOTO TiIa Ta BHUPA3
CBOro 00mu4usi. A TpO CBOi BpaXCHHsI BiJl IIbOTO EKCIIEPUMEHTY PO3KaXKEeTe
HacTymHoro pa3y. He 3a0ynpTe cmoctepiraTu 3a THUM, K BiJpearyrTh Ha Takl
3MiHM Bamll OJu3bK1 — 0aTbku, OpaTH, cecTpu, Apy3i. byne nikaso!

5. Macka «CTpUMAHOCTI Ta CIIOKOIO» JIolloMarae ©0araTbOM HE TUIBKU
yIHopaTucs 13 0COOMCTUMH TpoOJIeMaMu, ajie i MaTH XOopolly poOoTy, ApYy3iB Ta
BUOYyBaTH XOpOUIl CTOCYHKU B pojuHi. Came BiJ 1boro. /lye 4acTo, 3a1eKuTh
YU MOYYBAETHCS JIIOAMHA IIACTUBOIO. SIK BU Jymaere, 11e mpaBa?

I2posa enpasa «Eghekm cmroapoecu

Bnpasa nonomoxe miaiiTkam O0yTH CTpUMaHUMU, OMTAHOBYBATH CBOI €MOIIIi
Ta MaTH MO3UTUBHI «OOHYCH» B1J] CBOTO CAMOBJIAJIaHHS.

Benyun 3amae 3anmuTaHHsS 4Yd 3HAIOTh MUIITKHA, XTO Taka cTroapiaeca?
[lincymoByrOouUM BIH akIIEHTy€ yBary Ha TOMY, II0 BOHA MAa€ YCMIXHEHE 1
no0po3nwinBe o0anyuys. [lonpu Te, 10 MOMIT y JiTaKy JI0BOJI1 4acTO MOB'I3aHUM 13
PHU3HUKOM, CTIHOApeca 3aBXIu CIOKiliHA Ta YCMiXHEHa, 00 Mae n0aTu nmpo KoM¢popT
nacaxupiB Ta ixHio Oe3neky. Takok MmpojaBellb MOBUHEH BECTH ce0e YEMHO Ta
OyTH yBa)XHUM JIO0 CBOiX MOKYMUIB. Jlikap BiAMOBiAa€ 3a XBOPUX 1 JOTPUMYETHCS
JIKApChKOI €THKH, a BOJIM MapIIPyTHOTO TakcCi BIANOBIAA€E 3a OE3MEKy 1 KUTTA
MacaXupis.

ToOro, konmum mromuHa mnepebyBae y mpodeciitHii podi, TO MYCHUTh
MOBOJIUTUCS CTPUMAHO Ta KOPEKTHO. Y TOMY BUNAIKY, KOJIU O YCi JIOIU JTISIU SIK
CTIOapjeca Ta JEMOHCTPYBIM JOOPO3UWIMBI €MOIlli, KUTTS CTalo O JeIIo
koMpopTHimmM. | He nuie Ha Bynulll, B Mara3uHi, TPAHCIOPTI, IIKOMII, aie U y
POJIMHI MiJ Yac CIUIKYBaHHS 3 piAHUMH. Jy>ke 4acTo cTpuMaHe i J100pO3UUINBe
CTaBJICHHS JI0 JIIOACH JEMOHCTPYIOTH Ti JIFOJH, XTO 32 POJIOM CBO€i mpodeciiHol
JIsTIBHOCTI Oepe Ha ceOe BIAMOBINAIBHICTh 3a KUTTS 1HIIMX Jtoaed. MoKIUBO,
Taka BUBa)X€HA 1 MOMIPKOBaHa MOBEJIIHKA MPUTaMaHHA KOMYCh 13 BalllUX PiIHUX?
[TocnoctepiraiiTe BOpOJOBXK JIBOX JIHIB 3a YMIHHSIMH CBOiX PIJIHUM CTPUMYBATU
emoltlii Ta 0ytu npuBiTHUMU. [Ipu HacTymHIN 3ycTpidyl BU MaTUMETE MOKJIMBICTb
BUCJIOBUTH TYyMKY TIPO T€, SIKi CUTYyaIlii Bac Bpa3UTH Ta BUTPUMKA SKHX JIFOJCH Bac
IPUEMHO 3/IMBYBaJa.

Benyuwnit mpononye 3irpatu posi. KoxkeH ydyacHUK Ma€ BUTSTHYTH 3aIHACKY
13 Ha3BOIO Tpodecii, sKy NoTpiOHO Oynae 3irpaTtd y MpUAyMaHiii BaMy CHUTYaIlii.
Cnovatky 0€3 «pOJbOBOI MAacKW», TOOTO YHHUTH TaK SIK XOYEThCS, HE
3alyMyIOYHCh TPO I1HIMUX — TOOTO BIAMOBIAHO 10 emorii. [loTiM cutyairiro
HEOOX1IHO PO3IrpaTh «OIIBIIM MAacKy» — TOOTO [iTH Tak, K I[bOTO BUMAarae
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npodeciiinuii  000B’SI30K  KOHKpeTHOi mpodecii. I[HII ydyacHUKM MaroTh
CIIoCcTepiraTH Ta BiATaJaTH, KOTO TPaETe.

[licnss 3aBeplieHHS BIpaBU MPOBOJUTHCS OOTOBOPEHHS 3a TaKUMHU
MUTAHHSAMH:

[Ilo BM Big4yBaiM, KOJIHM MiepeOyBa B poJii?

[I{o Gyyi0o MpUEMHUM Ta HEIPUEMHHUM Y Baliriii poJi?

Sk BM TymaeTe, XTO BUTPAE BIJ] «XOPOIINX MACOK»?

Ponvoei icpu

Mo>xHBi CUTYaIli A7l pO3IrpyBaHHS:
1. B aBToOycli mepeBipka KBHUTKIB, a BU HE MaeTe KBUTKa Ha mpoizn. Jlo Bac
M1IXOIUTh KOHTpoJep. Bammi mii.
2. Bam gpyr (moapyra) HamoJICTJIMBO BHUMarae, o0 BH MEPEMKHYJIH TEIEBI30P
Ha IHIIYy MpOTpamMy, a BH XOUYeTe MUBHTHCS Te, IO IMOJ00AEThCS camMe BaM Ha
IOMY KaHaJi, TOMy He 0a)KaeTe MepeMHUKaTH.
3. Cobaka Bamoro apyra y JOLIOBY TMOTOAY CKOUMJia Ha Bac 1 CHUIIBHO
3a0pyIHUJIA Balll BepXHii oasr. Bu tenedonyere 10 cBoro jipyra i 1o roBOpure.

Ieposa cumyayis

Bu minotn kocMigyHOTO KOpaoOis, Mo AOCIIKYE HEBIIOMY IUIaHeTy. OaHaK
BU 3a3HanM katactpodu. Bam Bimomo. Illo 3a 500 kM Bim Toro wicugs, e BU
MPU3EMIIMIIMCS € Bamia craHiis. Bu maere no wei giiitu. Ha Bamomy kopa0oi
3anamuiiocs 14 pedel, siki, MOXJIUBO, 3HAAOOMATHCS BaMm, 00 BUXKUTU. SKiCh
pedl BU MOXKETE B3SITU 3 c0o0010. 3apa3 KOKHOMY MOTPIOHO MPOpPAHKYBAaTH iX 3a
BXKJIUBICTIO ocobucTo st Bac. KokHMI ydacHUK ojepkye OJaHK 13 CIIHCKOM
pedeil 1 panxye ix y croBmuuky [P (iHauBiayanbH1 pimeHHs ) npotsrom 10 xs.

Ne Peui IP |[TP| OP | IP-OP | I'P-OP
1 | Kopobxa cipHuKiB 14
2 | Kapra micsayHOi mOBEepxHIi 3
3 | Xap4oBuii KOHIIEHTPAT 4
4 | MOTOK HEMJIOHOBOTO IIIHYpa 6
5 | [lloBKkoOBMIi KyITIOJI TTapanryTa 8
6 |2 GaJOHU KHCHIO 1
7/ | MarniTHui1 Kommnac 13
8 | KoMIJIeKT CUTHAJIBHUX PaKeT 10
9 |25 mitpiB BOAM 2
10 | OGirpiBay Ha COHAYHUX OaTapesx 12
11 | Papionepenasay i3 pajaiycom aii 200 km 5
12 | Anteuka nepuioi 10NOMOru 7
13 | ParyBanbHa 1uTi00Ka, sKa HAJIyBAa€ThCS 9
aBTOMATUYHO
14 | KopoOka cyxoro Moyioka 11
PesyabTaTn
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[licas uporo rpa mepexoAuWTh Ha €Tam TPyHoBOi AHMCKycii. Ycs rpyna,
pansgurch, MpUiiMae CIUJIbHE PIIICHHS 1 paHXKy€e pedl y HOBOMY MOPSAKY y rpadi
['P (rpynoBe pimieHHs).

Komu y koxHOro yuyacHuka OyAyTh 3allOBHEHI OOH/BI KOJIOHKH, BEIy4dUi
MIPOTIOHYE CHUCOK MPaBUIBHUX PIII€Hb, SIKI 3aTUCYIOTh ¥ cTOBMYUKY OP (ocHOBHE
PIILICHHS).

VY croBnuuky IP-OP (iHguBinyanbHe pILICHHS — OCHOBHE PIIICHHS), KU
OLIIHIOE 1HIUBIAYadbHY €()EeKTHUBHICTh, MOCTABTE PIMICHHS MO KOXXHOMY ITYHKTY.
[Timpaxy¥iTe 3aranbHy KUTBKICTh PO301XKHOCTEH 1 3aMHUIIITh 1X y PAIKY PE3YJIbTATIB.

VY croBnuuky I'P-OP (rpymnoBe pilieHHS — OCHOBHE PIIICHHS), IO OLIHIOE
IpynoBy e(eKTHBHICTb, TE€XK IOCTABTE PIZHUIIO PIMIEHb MO KOXXHOMY IYHKTY
(BupaxoByeThbCs aHanoriyHo). [ligpaxyiiTe 3aragbHy KUJIbKICTh 3HaYEHB 1 3aIUIIITH
il y pAIKy pe3yNibTariB.

HactynHuM eramom cTae TmOpIBHSAHHSA €(QEKTUBHOCTI TIpYyNOBOrO M
1HIUBIIyaJIbHOTO PIIICHHS, 0OTOBOPEHHS PE3YJIbTATIB B3AEMO/III.

—  Slxe pimeHHs (IHOUBIIyaJbHE YU TPYMOBE) 3AAETHCS MEHI MPABWIBHIIIAM?
Yomy?
—  Ha o s opienTytocs, npuiiMaroyu pilieHHs?
—  Yu nmonmomarae MeH1 rpyna, KOJIHU JOBOJUTHCS CIIBIPAIIOBATH?
[TinBeaeHHS MiICYMKIB T'PH.

Cnucox suxopucmanux oxicepein
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ne3agantoBaHuMu miTemu Ta moaojaro. K. k. Csit, 2009. 120 c.

2. Metoau Ta TEXHOJIOTIT poOOTH COIIAILHOTO mexarora /| ABTOpH-yKJIaaadi:
A.C. Apxunosa, ['.4I. Maitbopona, O.B. TroTtonnuk. Hapu. noci6. 2-re Buza.
K. : BugaBanunii [{im «CimoBoy, 2013. 496 c.

3. Biktumornoris Ta arpecoJioris : HaBuYaJbHUW TMOCIOHMK /3a pes.
H.I1O. Bonsnrok, I'.B. Jloxkina ; YH-T menexMenTy ocBiT AITH Ykpainu.
K. ; PiBue : IIpiaT Xays, 2010. 256 c.
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JlonaToxk B
IncTpymeHnTapiii 111 JiarHOCTHKHM arpecHBHOI MOBEIIHKH MiVIITKIB
[3ibpano, y3acaneheno ma inmepnpemosano asmopom/
AHKeTAa V15l IPOBEIEHHS €KCIEPTHOI OLIHKU arpecuBHOCTI
(3a T. Tumapenxom ma I'. Jlaspenmoesoro) (Biktumosoris ta arpecosoris, 2010,
c. 204-205)

IncTpykuisa. YBaXHO mNpoyHTaiiTe HaBeIEHI O3HAKM AarpecUBHOCTI Ta
BU3HAYTE YW BOHM TNPUTAMaHHI MiJITKY, CTOCOBHO SIKOTO IPOBOJHUTHCS
excrieptusa. JlaliTe MO3UTHBHY BIAMOBiAL (+) Y TOMY BHIIQJKy, KOJIM HaBEICHE
TBEPJDKCHHS TIPOSBISETHCA B JUTHHU 1 HETaTUBHY (—) y TOMY BHMAJAKY, KOJIH —
BIJICYTHE.

O3HakM arpecMBHOCTI

1. IHKOnM MeH1 37a€ThCS, IO Y HBOT'O/HET BCEIUBCS «3TTUH TyX».
2. Bin/BoHa He MOke IPOMOBYATH, KOJIM YUMOCH HEB/IOBOJICHUH.
3. Kommu xToch BUMHHMB #omy/ii He 100pe, BIH OOOB’A3KOBO HaMara€eThCs
BIJIIJTATUTH TUM CaMHM.
[HKOMM oMY/ii 6e3 Oy/Ib K0T MPUYUHU XOUYETHCS JTASITUCS.
byBae, 1110 BiH/BOHA 13 33JI0BOJICHHSM IICY€ IrpaIIKH, IIOCh PO30MBAE, PYUHYE.
[HKONMM BiH/BOHA TaK HAIMOJSATAa€ HAa YOMYCh, IO OTOYYIOUYl BTpavyarOTh
TEPIIHHS.
Bin/BoHa He 0e3 Oa)kaHHS MOX€E MOJPa3HUTH TBAPHUH.
Horo/ii BaXKo IepecropuTH.
Jyxe cepauThCs, KoM HOMY/ii 3JA€ThCS, IIO XTOCh HACMIXA€ThCA HAJ
HUM/HEIO.
10. Tukomm y HBOTO/HET 3’ SIBISETHCSA OaKaHHS 3pPOOUTH IIOCH HEe00pE, MOKYIOYE.
11. V BianoBiab Ha 3BHYANHI PO3MOPSIKEHHSA BIH/BOHA IparHe 3poOUTH Bce

HABIIAKH.
12. Yacto BiH/BOHA HE 32 CBOIM BIKOM OyBa€ MPUCKITIIIUBUM.
13. Bin/Bona cpuiimae cede K CaMOCTIMHOTO Ta PIIIydoro.
14. Bin/BoHa 1100UTH OYTH TIEPIIUM, KEPYBATH, MIAMOPAIKOBYBATH COO1 THIIIHX.
15. HeBmaui BUKIMKAIOTh Y HHOTO/HEI CHIIbHE PO3JpaTyBaHHs, OaKaHHs 3HANTH

BUHHHX.
16. BiH/BOHa JIETKO CBapUTHCS Ta BCTyHae y O1HKy.
17. Bin/BoHa mparHe CHIKyBaTUCA 3 MOJOAIIMMU 1 (DI3UYHO caadiMMu Bij cede.
18. Y HbOro/Hei NOOAMHOKI NPUCTYIU PO3APATOBAHOCTI.
19. Bin/BoHa He paxyeTbCs 13 POBECHUKAMHU, HE TIOCTYIAETHCSA, HE AUTUTHCS.
20. Bin/BoHa BneBHEHUH, 110 OyAb SIKE 3aBJAaHHS 3pOOUTH Kpallle 3a 1HIIUX.

InTepnperauis pe3yabrartis

[lo3uTBHA BIAMOBIAH HAa KOKHE 3alpOTNOHOBAHE TBEPKCHHSI-O3HAKY
OLIIHIOETHCS 1 OaoM.

Cywma OauiB, 110 cTaHOBUTH 15-20 BKa3zye Ha BUCOKY arpeCUBHICTb.

Ha cepennto arpecuBHICTh BKa3ye MOKAa3HUK Yy Jiana3oHi Big 7 1o 14 Oanis.

Ha Hu3bkuil piBeHb arpeCUBHOCTI BKa3ye MOKa3HHUK, 1110 Iepe0yBae B MeKax
Bix 1 mo 6 Gamis.

oo b

© 0~
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MeToauKa JiarHOCTUKH CXMJILHOCTI 10 MOBEAIHKH, 1110 BIAXUIAECTHCS Bij
HopMmH (3a P. Osuaposoro) (Korio6a, 2010, 293-299)
Meroanka Mae CiM IIKaI:
[IIxana ycTaHOBKH Ha COIllaabHy OakaHICTh — 15 MyHKTIB
[[Ixana cXuIBLHOCTI Ha COIlaJIbHY Oa)KaHICTh — 17 MyHKTIB
[IIxana cXuIBHOCTI A0 aJIUTUBHOT MOBEIIHKH — 20 IMyHKTIB
[[Ixana CXUIBLHOCTI JO CaMOIOIIKOMKYBaIBHOI 1 CAaMOPYHHIBHOT MOBEIHKH —
21 myHKT
[kana cXUabHOCTI A0 arpecii 1 HacuJuIs — 25 MyHKTIB
[Ikana BOIbOBOTO KOHTPOJIO EMOLIMHUX peakiiii — 15 myHKTiB
[kana cXUIbHOCTI A0 ACMIHKBEHTHOI OBEIIHKHA — 20 MyHKTIB
OnutyBanbHUK Ma€ 98 MyHKTIB, sIKI HE TOBTOPIOIOTHCA.
OnuTtyBallbHUK
A Bigaaro nepeBary osry HesICKpaBUX, IPUTITYIIEHUX TOHIB.
BbyBae, 110 5 BijkiIaao Ha 3aBTpa Te€, 0 MOBUHEH 3pOOUTH ChOTOJIHI.
S oxoue Ou 3anucaBcsi JOOPOBOJIBIEM IS Y4aCTi Y OOMOBUX isX.
BbyBae, 110 51 n1ekoam cBaprocs 31 CBOiMH OaTbKaMHu.
Toii, XTO B JUTUHCTBI HE OMBCS, BUPOCTAE MAMHHUM CHHOM 1 HIYOT'O HE MOXKE
JIOCSITHYTH B KUTTI.
6. S Ou B3sIBCS 3a BUKOHAHHS HEOE3MEYHOI JJIs KUTTA poOOTH, fAKIIO O 3a Hel
J00pe MIIATUIIH.
7. THKOMNHM s BITUYBAIO TaKe CUJIbHE XBWJIFOBaHHS, 1[0 MPOCTO HE MOXKY BCUIITH Ha
MICIII.
8. Iukomm 51 memo XBarrocs.
9. Sxmo 6 MeHi HeoOXximHO Oyno O cTaTw BIMCHKOBUM, TO S XOTIB Ou OyTH
N1JI0TOM-BUIIPOOOBYBaYEM.
10.41 uinyto B mo19X 00€pekKHICTH 1 00aYHICTb.
11.Tinbku ciadbki 1 60ATY3IMBI JHOU BUKOHYIOTH BC1 IMPaBUJIA 1 3aKOHH.
12.51 Bignato nepeBary po0OoTi, sika MOB’si3aHa 13 3MIHAMH Ta TI0JIOPOYKAMHU, HABITh
SKIIO BOHU HEOE3MeYH1 JJIs KUTTH.
13.41 3aB>xa1 TOBOPIO JIMIIIE TIPaBIY.
14 SIxmo nroguHa JeKkoir 1 0e3 HACHiAKIB BXKUBA€E 30YJ/KYHOUl Ta MCHXOTPOITHI
PEYOBHHHU — 1€ IIIJIKOM HOPMAJILHO.
15.HaBiTh y TOMY BHUMAJIKy, KOJHU 51 CEPIIKYCh, sl CTAPAIOCS HE BUKOPUCTOBYBATH
HELEH3YPHI CJIOBA.
16.51 nymaro, 1o MeH1 61 criogo0asnacs 0XoTa Ha JICBIB.
17.5x1o MmeHe 00pas3sTh, TO 1 000B’I3KOBO TOBUHEH BiJJOMCTHUTH.
18.JTronrHa MOBMHHA MAaTH MPABO BUIIUBATH CKUIBKH XO4€ 1 1€ X0Ue.
19.51k1o Miit TOBapuIN 3aIMi3HIOETHCS HA TOW 4ac, sikuii OyB 0OyMOBIIGHHM, TO S
30epirar CIoKii.
20.MeHi, 3a3BUuaii, yCKJIaJHIOE poOOTY BUMOTa 3pOOUTH i 10 MEBHOTO Yacy.
21.TaKOmnH 51 IepeXo Ky BYJUITIO TaM, JIe MEH1 3py4HO, a HE TaM JIe € TIIIOX1THUI
nepexif.
22 Jlesixi mpaBuiia 1 3a00pOHM MOXHA BIJKUHYTH, SKIIO BITYYBA€Il CHIIbHUUN
CEKCyaJIbHHUM TOTAT.
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23.IaKonu 5 He cimyxalo CBOIX OaThKiB.

24 . Sk1mo mpu KymiBJIl aBTOMOOLISA MEHI MPUHACTHCS BUOUPATH MK IIBUJIKICTIO 1
0€3IeKo10, TO 51 BUOUparo Oe3IeKy.

25.51 nymaro, 1110 MeHi 0u criogobanocs 3aiMaTucs 6OKCOM.

26.5km1o s 6 Mir BUIbHO 00upaTu mpodecito, To s OU cTaB AETYCTaTOPOM BHH.

27.51 yacTo BiguyBaro MoTpedy roCTPUX BIAUYTTAX

28.1HKOIM MEH1 Jy’Ke X04YEeThCs 3poOUTH co01 OotsTue.

29.Moe BiTHOIIEHHS 10 XKUTTS n00pe omucye npukaska «CiMm pa3 BiaMip, OJHUH
pa3 BIAPIK.

30.41 3aBxau KyIisiio OLIeTH B TPOMAISTHCHKOMY TPaHCIOPTI.

31.Cepen MOiX 3HaWOMHX € JIOAH, SKI MPOOYBaJIM OIypMaHIOIOUl, TOKCHYHI
PEYOBHHH.

32.41 3aBI1 BUKOHYIO OOIITHKY, HAaBITh SKIIO MEHI I1¢ HE BUT1IHO.

33.byBae, 1110 MeH1 Ay»e XOYEThCsl TOCBAPUTHCS.

34.1Ipagi Ti a0, SIK1 B )KUTT1 BIIJIAIOTh MEpeBary nNpukasill «Skimo He MoXkHa, a
JTy’K€ XOUEThCS, TO MOYKHAY.

35.byBaiio, 110 s BUMAJIKOBO IMOTPAIUIAB Yy CBApKy MICIS BXKMBAHHS CIHPTHUX
HAIUTKIB.

36.MeHi piAKO BIA€ThCA 3aCTaBUTH ceOE MPOJOBXKYBATH POOOTY MICIs PSay
oOpa3nuBUX HEBAY.

375110 6 y HaAII Yac MPOBOAMIIUCS TIaA1aTOPChKi 001, TO 1 0 y HUX 000B’SI3KOBO
IIPUMMAB y4acTh.

38.InKonun 51 0OMaHIOH0.

39.Tepmitu 61116 Ha 3710 OyBa€e HaBITh MPUEMHO.

40.4] xparre moroKycs 3 JTIOAUHOO, HiXK Oyay criepedaTucs.

41.5xo O s HapoAUBCS B AaBHI YacH, TO 51 OyB OM 0JIaropoTHUM PO30ITHUKOM.

42 .Sk110 HEMae 1HIIOTO BUXOY, TO CyNepeuKy MOKHA pO3B’A3aTH 1 O1iKOIO.

43.byBanu BUNIQJKU, KOJM MOi 0aThKH, a00 1HII JOPOCIHi BUCIOBIIOBAIN TypOOTY
3 PUBOKY TOTO, 11O SI BUITUB.

44.0Opsr Mae 3 IepIIoro MOTJIA Y BUAUISITH JIFOJIMHY Cepell IHIITNX Y HATOBIII.

45.5Ixmo B KiHO(1IbMI HEMAa€E Hi OJIHIET O1MKH — TO 1€ TTOTaHUH (IITbM.

46.5Ik1o JIroau MParHyTh 10 HOBUX, He3BUYAWHMX BIAYYTTIB 1 MEPEKUBAHb — TO
11€ HOPMAJILHO.

47.JHKOJIM 51 CKyYaro Ha ypOKax.

48.5k1o0 MEHe XTOCh BHIIQJIKOBO 3a4€lHUB y HATOBIN, TO sI OOOB’SI3KOBO OyAy
BHUMAaraTy Bl1JI HbOI'O BUOAYEHb.

49, SIxmo moauHA ApaTye MEHE, TO S TOTOBUIM BUCIOBUTH i1 BCE MPO 1110 JTyMalo.

50.11Tix yac mo1opoki 1 MOT30K 51 JIFOOJII0 BIIXUIISTUCS Bl 3BUMHUX MapIIPYTIB.

51.Meni nogo0aeThcs npodecis ApecupyBaibHUKA XUKUX TBAPUH.

52 . 4x110 s ¢iB 32 KEPMO MOTOITMKIIA, TO MMOTPIOHO TXaTH JTy’>Ke IBUJIKO.

53.Konu s yuTaro JETEeKTUB, TO MEHI YacTO XOUYEThCS 100 3JI0YMHELb YHUKHYB
BIJIITOBIAJIBHOCTI.

54.11Ko0NH ST MPOCTO HE MOXY YTPUMATHUCSA B CMIXY, KOJHU SI UyI0 HEPUCTOWHUHN
KapT.
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55.5 crapatocsi y po3MOBI YHUKATH BHCJIOBIB, SIKI MOXYTh YBECTH B KOH(Y3
OTOYYIOUHX.

56.4 gacTo 3acMmyuytrocs yepe3 ApiOHMUIII.

57.Konu meH1 cynepedaTs, s 4aCTO BIJIIIOBIIAI0 Pi3KO.

58.MeHi OibIIIe T0100A€THCS YUTATH MPO MPUTOJIN, HIXK PO JIFOOOBHI 1CTOPII.

59./Ina Toro, mo06 oTpUMaTHU 3aJ0BOJICHHS, BApTO MOPYIIMTH ACSKI 3a00pOHHU 1
npaBuia.

60.MeHni nogo0aeThest OyBaTH B KOMITIaHIAX, JI€ B Mipy BUITUBAIOTD 1 BECEISITHCS.

61.MeHne npatye, KOJIM J[iBYaTa KypsTh.

62.Meni nogo0aeThCcsl CTaH, AKUM HAcTyHae, KOJU B Mipy 1 B XOpOIIiHd KOMMaHi1
BUII €IIL.

63.byBano, 1o y MeHe BUHHKaIO0 OakKaHHS BUIIUTH, X04a 51 PO3YyMiB, 10 3apa3 HE
MICLIE 1 HE Yac.

64.Curapera y BaXXKy XBUJIMHY MEHE 3aCIIOKOIOE.

65.MeH1 JIerko 3aCTaBUTH 1HIIUX JIOJed MEHEe OOSTHCS, 1 1HKOJIM 3apajd
3aJI0BOJICHHS 51 11€ POOIIO.

66.51 6u 3MIr CBO€IO0 PYKOIO CTPATUTH 3JIOUMHIIS, CIIPABEIIMBO IPUTOBOPEHOTO /10
BUIIOT MipH MOKapaHHS.

67.3a710BOJICHHS — 1I€ TOJIOBHE JIO YOTO BAPTO MPArHyTH B KUTTI.

68.51 x0TiB OM NPUIHATH y4acTh B aBTOMOOUTbHUX TOHKAX.

69.x01M y MEHEe MoTaHui HACTpiH, 10 MEHE Kpalle He MiIXOAUTH.

70.Iakonu y MeHe OyBae Takuil HACTPiH, 110 S TOTOBUH MEPIINM PO3MOYaTH OIHKY.

71.51 Moy 3ramatu BUMAJIKHU, KOJIU OYyB TaKUM 3JIMM, 1110 XalaB MepIry piy, sKa
nornaJa B pyKH 1 Jamas ii.

72.51 3aBx 1y BUMararo, mob oTo4yr04i MOBaXKaIl MOi TpaBa.

73.MeHi criogo0anocsi O CKakaTH 3 MaparryToM.

74. K1 ITMBUNA BIUIMB HA JIIOJIMHY aJIKOTOJIIO 1 TFOTIOHY CHJIBHO TIePeO1IbIIIEHO.

75.41 pinko naro 31a4y, HaBiTh TOJIl, KOJHM XTO-HEOYIb MEHE BIAPUTh.

76.51 oTpuMyt0 3aJI0BOJICHHS B1J] BITUYTTS PU3UKY.

77.Komu nroauHa y MOPHUBI CIIOPY BUKOPUCTOBYE «OpyTaibHI» BHUCIOBH — II€
HOPMAJILHO.

78.51 yacTo HE MOXKY CTPUMATH CBOI MOYYTTH.

79.byBano, 110 s 3aMi3HIOI0CS Ha YPOKHU.

80.MeH1 nogo6arThECsT KOMIIaH1I, ¢ BC1 HACMIXAIOThCI OAWH HaJ OJHHUM.

81.Cekc Mae 3aiiMaTy B )KUTT1 MOJIOJUX JIFOACH OJIHE 13 IIEHTPATLHUX MICIIb.

82.YacTto s HE MOXY YTPUMATHCS BiJl CyNEpPEYKH, SKIIO XTOCh HE 3T1IHHUH 31
MHOTO.

83.1HKoM 51 HE BUKOHYIO IIKUIBHI JOMAIITH1 3aBJIaHHS.

84.51 yacTo 311iCHIOI0 BYMHKH 1] BILTMBOM XBWJIMHHOTO HACTPOIO.

85.MeHi 31a€ThCs, 110 S HE 3AaTHUIN BAAPUTHU JTIOUHY.

86.Jlrtomu  cripaBeIMBO  OOYPIOIOTHCSA, KOJM  JI3HAIOTHCSA, IO  3JIOYMHEIh
3aJUIITUBCS 0€3 HaKa3aHUM.

87.byBae, 1110 MEHI IPUXOAUTHCSA TPUXOBYBATH BiJl AOPOCTHUX ACSIKI CBOT BUMHKH.

88.HaiBHi mpocTaku cami 3aCIyroBylOTh TOTO, 00 1X 0OMaHIOBAIH.

89.Inkonu s OyBaro Tak po3APATOBAHU, 1110 CTYKAIO MO CTOIY KYJIaKOM.
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90.Tinbku HE O4YiKyBaTH OOCTAaBUHU 1 MOUYYTTS HEOE3NMEKH J03BOJISIIOTH MEHI MO-
CIIPaBXHHOMY IIPOSIBUTH ceOe.
91.41 6u monpoOyBaB SIKUICH 3alIaMOPOUIUBHI 3aci0, AKIIO O TBEP/IO 3HAB, IO 1€
HE HAIIKOJUTh MOEMY 370pOB’I0 1 HE MaTUME TTOKapaHHSI.
92.Komnu 51 cTOIO HA MOCTY, TO MEHE 1HKOJIM TaK TATHE CKOYUTH BHU3.
93.Bcske 60510TO MeHe Jisikae, a00 BUKIUKAE CHIIBHY OTHTY.
94 .Komnu s 31081, TO MEH1 XOYEThCSl KOTOCh BJIApUTH.
95.41 BBaXkaro, 110 JIOJM MOBUHHI BIIMOBJISITUCA BiJl BCSIKOTO BKUBAHHS CIIMPTHUX
HAIOIB.
96.4 mir Ou Ha crip BITI3TH Ha BUCOKY (padbpuuHy TpyOy.
97.Yacamu 5 He MOXKY CIIPABUTHUCA 3 OaKaHHAM MMPUYUHUATHU OUTH THIIIUM JIFOSIM.
98.4 mir Ou mics HEBETUKHUX TOTEPETHIX TOSICHEHb KePYBAaTH TeIIKOIITEPOM.
Kuroui Ta npouexypa migpaxyHky 0aJis
KosxHiil BIAMOBIAl Y BIAMOBIAHOCTI 13 KJIIOYEM ITPUCBOIOETHCS OJIUH Oal.
[Ti3HiIIe MO KOXKHIN IIKaJIl MAPaXOBYETHCA CyMapHUl Oall, SKUil 1 MOPIBHIOETHCS 3
TECTOBUMH HOpMaMH, sKi HaBedeHl Huwxk4Ye. [Ipw BIAXWICHHI 1HIUBIAYaJIbHUX
pe3ynbTaTiB JIOCHIIKYBAHOTO BiJi CEPEIHBOIO CYMapHOTO Oaiy Mo IKaii (IuB.
TECTOBI HOpPMH) Ounbliie HDK Ha 1S, BUMIpIOBaJbHY XapaKTEPUCTHUKY MOXKHA
BBa)KaTH BHUPAXEHOIO. SIKIO 1HAWBIAYaJbHHH CyMapHHUM Oan JOCIIKYyBaHOTO
MEHIIIUN CepeTHhOr0 MO TECTOBUM HOpMaMm Ha 1S, TO BUMIpIOBaHy BJIACTHUBICTh
MOXHa OIIHIOBaTH SIK Majo BupaxkeHy. OKpIM TOro, SKIIO BiJOMO, IO
JOCITII)KYBaHUN HAJIEKUTDH 10 «IEITHKBEHTHOI MOIMYJIALI», TO HOTO 1HAUBITyalbHI
pe3yNbTaTH JOUIIBHO MOPIBHIOBATH 3 TECTOBUMHU HOPMAaMH, SIKI pO3paxoBaHi s
«JICIHKBEHTHO1» HOpMH. (Jleski BiIMOBiAl MIAXOASIThH OAHOYACHO O JEKIIBKOX
IIKaJl ONUTYBAJbHUKA).
Kuaroui
1. Illkana ycmano8ku Ha couianbHo-o0axcani ¢ionoeioi 2 (ui), 4 (i), 6 (Hi),
13 (tax), 21 (ui), 30 (tak), 32 (tak), 33 (ui), 38 (Hi), 47 (ui), 54 (ui), 79 (u1), 83
(ui), 87 (H1).
HlIkana cxunvnocmi 00 nodonanna nopm i npasun 1 (ui), 10 (ui), 11 (Tak),
22 (tak), 34 (tak), 41 (tak), 44 (tak), 50 (tak), 53 (rax), 55 (i), 59 (rax), 61 (Hi),
80 (tak), 86 (ui), 88 (tax), 91 (Tak), 93 (ui).
IlIkana cxunvnocmi 00 adumugnoi nogedinku 14 (tax), 18 (tak), 22 (Tak),
26 (tak), 27 (tak), 31 (tak), 34 (tak), 35 (tak), 43 (tak), 46 (trax), 59 (tak), 60
(tak), 62 (Tak), 63 (Tak), 64 (tak), 67 (tak), 74 (Tak), 81 (Tak), 91 (rax), 95 (Hi).
Illkana cxunvnocmi 00 CAMOROUWIKOONCYBAILHOT | CAMODPYUHIGHOT
noeedinku 3 (TaK), 6 (tax), 9 (tax), 12 (tax), 16 (tax), 24 (ui), 27 (Tak), 28 (TaK),
37 (rax), 39 (tak), 51 (tak), 58 (tak), 68 (rak), 73 (tak), 76 (Tak), 90 (tak), 91
(tax), 92 (Tak), 96 (Takx), 98 (Tax).
IIkana cxunvnocmi 0o azpecii i nacunns 3 (Tak), 5 (tak), 15 (ai), 16 (Tak),
17 (tax), 25 (tax), 37 (tak), 40 (ui), 42 (Tak), 45 (Tak), 48 (Tak), 49 (tak), 51 (Tax),
65 (Tax), 66 (tax), 70 (tax), 71 (tak), 72 (tak), 75 (ui), 77 (Tax), 82 (tax), 85 (TaK),
89 (Tak), 94 (tax), 97 (Tax).
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IlIkana 601v068020 Konmpoarw emouyittnux peakuiu 7 (tak), 19 (tax), 20
(tax), 29 (i), 36 (TaK), 49 (Tak), 56 (tax), 57 (Tak), 69 (tak), 70 (tax), 71 (Tak), 78
(tak), 84 (Tak), 89 (TaK), 94 (Tax).

HlIkana cxunvnocmi 0o deninkeenmnoi nogedinku 18 (tax), 26 (tak), 31
(tax), 34 (Tak), 35 (Tak), 42 (tax), 43 (Tak), 44 (tak), 48 (Tax), 52 (tak), 55 (#i), 61
(u1), 62 (Tak), 63 (Tak), 64 (tax), 67 (Tak), 74 (tak), 86 (#i), 91 (tax), 94 (Tak).

Omxe, IeBlaHTHA MOBEAIHKA IIITKIB SBUIIE JOBOJI CKiIamHe. BoHo Moxe
MaTH BHYTPIIIHI 1 30BHINIHI NPUYMHU. J[eBiaHTHA TMOBEAIHKA TIOB’S3aHa 3
1HIMBITyaIbHO-TUIIOJIOTIYHUMHA OCOOJIMBOCTSMH OCOOWMCTOCTI, $IKi CTBOPIOIOTH
COPHUATIUBY, a00 HE CHPHUSTIMBY OCHOBY /IS BIUIMBY HETATHBHHUX 30BHIIIHIX
(MpupOAHMUX, KIIMAaTUYHUX, EKOJIOTIYHUX Ta 1H.), COLIATbHUX (COLIOKYJIBTYpPHI
HOPMHM, Tpajulli) 1 BHYTPIMHIX (LIHHICHUX OpI€HTAllll, YCTAHOBKHU, MOTPEON)
(daktopiB. BuHHKarouM Ha pIBHI CUTYaTHBHMX IOBEAIHKOBHUX pEAKUINA MpH
BIIMOBITHOMY  CITIB  TaJIHHI BKa3aHWX (akTopiB, JEBIaHTHA IIOBEIHKA,
3aKPITUIIOIOYUCH, MPU3BOJIUTH N0 CTIHKMX (GopM BiAXuieHb y ToBeiHmi. [lpu
bOMY CKJIQJJA€ThCSl JI€3a/allTUBHA TOBEAIHKA y MIJUTITKIB, KA YCKJIQJHIOE iX
COIllaTi3aIlii0 B CYCIIJILCTBI Y IIJIOMY.

TecToBi HOpMHU

No=229 0oci10 No=229 0ci0
Hopmanbsha Bubipka JleniHkBeHTHA BUOIpKa
Hlkana M — S — cepenne M — S — cepenne
MaKCUMAJIbHC 3HAUCHHA MaKCUMAJIBHC 3HAUCHHA
3HAUCHHA 3HAUCHHA

Ilxaua 1 297 2,06 2.49 213
15 3anuTadp

Ixaxa 2 773 2 88 10,97 242
17 3anuTadp

Ilxana 3 9,23 4,59 15.17 3,04
20 3anuTaHb

Ixana 4 10,36 241 10,98 276
21 3anuTaHHA

IlIxama 5 12,47 4.23 14,64 3.94
25 3aIMTaHb

Ilxana 6 8,04 3,20 9,37 3,01
15 3anuTadp

Ixana 7 717 4,05 14,38 3,22
20 3anuTaHb

Tect «CaMooLiHKA)
(3a P. Osuaposoio) (Komro0a, 2010, c. 440-446)

[HCTpyKIis: KOXKHA JIOJIMHA Ma€ BJacHe OadeHHS CBOIX OCOOMCTICHHX
SKOCTEH, Ha SKI OPIEHTYIOTHCS y MPOIECI CAMOBUXOBAHHS. Y BCIX TakKi ySBIICHHS
HEOJTHAKOBI, @ TOMY BHUKOHAHHS TECTy JOMOMOXE 3 SICYyBaTH pPIBEHb TaKHUX
ysIBJIeHb. TeCTyBaHHS BUKOHYETHCS B JIBA €TAIH.
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Eran nepmui

1.  Po3giniTe NMCTOK mamepy Ha 4 pIBHUX YaCTHHH, MO3HAYTE KOXKHY
yacTuHy puMcbkumu mudpamu I, I, 111, TV.

2. Jlano 4otwpu HaOOpU CIHIB, SIKI XapaKTEPU3YIOTh MO3WUTHBHI SKOCTI
mosie. Bu moBHHHI B KOKHOMY HA0Op1 SKOCTEH BUIIIUTHU Ti, K1 OUIBII 3HAYUMI
Ta IIHHI OCOOMCTO JJIA Bac 1 SIKUM BU BIJIa€Te IepeBary mnepes iHmuMH. SKi 1e
OYyIyTh SIKOCTI 1 CKUIBKHU X OyJie — BUPIIITYBAaTH BaM.

3. VYBaxHO MpouMTaiTe CjOBa mepiioro Habopy skocted. Bummirite B
CTOBIMYUK HAWOUIBII I[IHHI AJI1 Bac SKOCTI pa3oM 13 IXHIMH HOMEpaMH, SKi
nocTaByeHi mopsia. Temep mpucTymanTe A0 APYyroro Habopy sSKOCTEeH — 1 Tak 10
camMoro KiHis. Y MiACYMKY BH TOBHMHHI OTPUMAaTH YOTHPU HAOOPH i€albHHUX
AKOCTEM.

MiKoCco0MCTICHI BiTHOCHHHU, CIIIJIKYBAHHS
BBiwIMBICTS.
TypOoTnuBiCTH
[upictb
Konektupizm
UylHICTh
[IpuBiTHICTH
CriBuyTTS
TakTOBHICTB
TepnumicTh
10 UyliHICTb
11. 106p0o3u4InBICTh
12.T1puBiTHICTB
13.0060B’I3KOBICTh
14. ToBapuCHKICTD
15.T1puBabIMBICTH
16.BiamoBixanbHICTh
17.BinBepTicTh
18.CnpaBenmuBiCTh
19.CyMicHICTB
20.BuMornuBicTh

CoNoaRrwdE

IHoBeninka
AKTHUBHICTb
I'opaicTh
JoOpoyHicTh
[TopsinHiCcTh
CM1IuBICTh
TeepmicTh
BrnieBHeHicTh
YecHicTb
. EnepriitHicTs
10 EnTtysiazm
11.JIo6pocoBicHICTD

CoNoaRrwWDE



12.1x1miaTuBHICTH
13.IHTEeIIreHTHICTD
14 . HamoneramsicThb
15.Pimryyicth
16.[TpuHIMTIOBICTH
17.CaMOKpUTHYHICTh
18.CamocTiiHICTD
19.VYpiBHOBaXKEHICTH
20.11imecripssMOBaHICTh
JisabHiCTD
BnymmuBicTh
J{1TOBHUTICTH
MaiicrepHicTh
TamymricTh
[IIBuakicTh
310paHiCTh
TouHICTB
. [IpanemtoOHicTh
10 BrnieBHeHICTD
11.TTocuarodicTh
12. AxypaTHicTh
13.YBaxxHICTh
14.JlanexoriasaaHICTh
15. JlucuIuniHOBaHICTh
16.CrapanHicTb
17.JlomuTInBICTh
18.BunaxigiuBicTh
19.T1ocainoBHICTD
20.TIpane3natHicTh
21.CxpymynbO3HICTh

©®NDUIEWN

Ilepe:xxuBaHHA i OUYTTH
banpopicth
bescTpamHicTh
Becemnictb
JlyleBHICTh
Munocepas
Hixnicth
CB000101F00HICTE
CeplieuHICTh
. IIpucrtpacHicthb
10 CopoM’I31IUBICTh
11.CxBUIHLOBaHICTh
12.3axormIeHicTh
13.2KamciuBicTh
14 KuttepanicHicTh

CoNoaRrwDdE
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15.3natHicTh moOUTH
16.0nTUMICTUYHICTD
17.CtpumaHiCcTh
18.3am0BoJIEHICTD
19.X010AHOKPOBHICTH
20.YyTTeBicTh
II eran
Po3muBiThCS SKOCTI, BUMHUCAHI BaMH 13 TEPIIOrO HAOOpY, 3HAWIITH cepen
HUX TaKi, SKHMHU B BOJIofieTe peasibHO. O0BeiTh udpu Mpu HUX KpyroM. Terep
NEPEXO0JIbTE 10 APYTroro HAbOPy SIKOCTEH, OTIM J0 TPETHOTO 1 10 YETBEPTOTO.
O0poOka
1. ITigpaxyiiTe, CKIJIbKHA BH 3HAHIUIN y ceOe peanbHuX sakoctei (P).
2. IligpaxyiiTe KUIBKICTh i7eaibHUX sSKOcTew, Bunucanux Bamm (I), a
MOTIM BUpaxyHTe iX BIJICOTKOBE CITIBBIIHOIICHHS.
IH=P*100 % /I
3. Pe3ynbTatu y3roAbTe 3 OLIHKOBOIO MIKAJIOKO:

« PiBHI camooniHkn
N ﬁ Hmxue . Bume HeanexBaTtHo
) Hanuuzbkuii | Huzpkuit CepenHiit Bucoxknit N
CepEeaHBOTO CepEeaHBOTO BUCOKHUH
q 0-10 11-34 | 35-45 46-54 55-63 64-66 |67
K 0-15 16-37 | 38-46 47-56 57-65 66-68 | 69

OTxe, camMooOIliHKa MOXe OyTH ONTHMAalIbHOIO 1 HeomTuMalibHOMO. [lpum
ONTUMAJbHIM CaMOOIIIHIII 0co0a MPaBUJIBHO CIIIB CTaBJs€ CBOi MOMJIMBOCTI 1
3M110HOCTI, TOBOJI1 KPUTUYHO BITHOCUTHCS 10 ceOe, mparHe CTaBUTH Mepesi cO00r0
JOCSDKHY METY, SIKy MOXHa peainidyBaTu. [0 OIIHKH CBOiX JOCSTHEHb Oco0a
MIJIXOAUTh HE TUIBKU 31 CBOIMU MipKaMH, aje W cTapaeThcs MepeadadyuTu sk 110
IILOTO BITHECYTHCS YCI XTO HOro oTouye. TakuMm 4MHOM, aJeKBaTHA CaMOOIIIHKA €
NIJCYMKOM TMOILIYKYy peanbHO, ©0€3 CWIBHOro TMepeOuIbIIeHHs, ajne i 0e3
HAJMIPHOTO KPUTHUYHOTO OI[IHIOBAaHHA CBOTO CHUIKYBaHHS, MISUTBHOCTI 1
MTOBE/IIHKHU.

ExcnepTHa oniHka NpaKTHYHOI CTOPOHM arpecMBHOCTI TUTHHH
(B. Anexceesoro ma JI. Kocmpuyero, y asmopcuokiil inmepnpemayii) (Anekceena,
Koctpums, 2009 c. 13)
[ITaHOBHI €KCIIEPTH MOCTABTE MO3HAYKY HABIPOTH KOXKHOTO TBEPPKCHHSI

o

TBepaKeHH 010 MOBEAIHKH YYHSA PiBeHb BUPAKEHOCTI

CnepeyaeTbCsi Ta CBAPUTHCS 3 TOPOCITUMU 0O 1 2 3 4

Btpadae koHTpOJIb HaZT COO00

BuHyBaTUTh 1HIINX Y CBOIX NOMMJIIKAX

3a3/IpiCHUI Ta MCTUBUM

CepauThCs Ta BIIMOBIISIETHCS IIIOCh POOUTH

HapMmucHoO npaTye cBOiX OJTHOKJIACHHKIB

BinmoBsieTbCs miaKOPSATHUCS MpaBUIaM

O[O |01 W NP
o|lo|o|o|lo|o|o
R
NN[N NN N[N
wWlwwwlww|w
I IR AR IR

UyTnuBuii, 1y’Ke NIBUJKO pearye Ha pi3Hi Jii 1HIINX
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[ligpaxyiiTe KUIbKICTH OamiB. SIKIIO MO YOTHUPHOM 13 BOCBMH KPHUTEPIiB
JUTHHA HalOpajda MaKCHMaJIbHY KUIBKICTh OadiB Ta Il KpuTepli dacTo
MPOSIBIISIIOTHCS BIIPOJIOBIK IMIBPOKY, TO, HAWTICBHIIIIE, BOHA arpeCcHUBHA.

Ankerta «Kpurepii arpecMBHOCTI ITUTHHI»
(T. Yepsonna [141, c. 100], y asmopcwkii inmepnpemayii)

AHKETY 3al0BHIO€ TICUXOJIOT Ha OCHOBI CIIOCTEPEKEHb 32 MIAJTITKOM

1. Yacom 31a€Thes, 1110 B HHOTO/HET BCETUBCS 37U TyX.

2. Bin/BoHa HE MOKe IPOMOBYATH, KOJIM YUMOCH HE33/10BOJICHUH.

3. Komu xrtock 3amopitoe #omy/ii 3710, BiH OOOB’SI3KOBO HAMara€ThCs
TTOMCTHUTHCS.

4. Tnoni ioMy/ii 6e3 Oy1b-IKO1 MPUYUHU XOUYETHCS BUIASITUCH.

5. ByBae, 1110 BiH/BOHA 13 33/I0BOJICHHSIM JIaMa€ pedl Yd I[0Ch PO30UBaE.

6. Inomi BIH/BOHA Tak HAIOJIATa€ HAa CBOEMY, IO OMOHEHTH BTPAdalOTh
TEPIIHHS.

7. Bin/BoHa nosto0Jisi€ APaKHUTH TBAPHUH.

8. CriepeyaTucsi 3 HUM/HEIO MapHO.

9. Bin/BoHa Jye CEepAMTHCS, KOJIM MOMY 3[Ia€ThCS, IO XTOCh KEIKYE 3
HBOTO.

10. THoni y Hboro/Hei 3’sBisieThCA OakaHHS 3pOOMTH MIOCH IMOTAHE, IO
IIOKY€ 1HIIUX.

11. ¥V BianmoBigp Ha 3BUYANHI PO3NOPSIKEHHS — MparHe 3poOUTH Bce
HaBITaKH.

12. YacTo He 3a BIKOM OypKOTJIMBHUIA/JA.

13. Cnpuiimae ceGe sk pilrydy i caMOCTiiiHy 0co0y.

14. JIrobuTh OyTH NEpIIUM, KOMaHY€, MIIMOPSIAKOBYIO COO1 1HILHUX.

15. HeBnaui BUKIUKAIOTh Y HHOTO/HET IHTEHCUBHE PO3ApaTyBaHHS, Oa)KaHHS
3HAWTH BUHHUX.

16. JIerko BcTymae y cBapKy 4u O1MKy.

17. HamaraeTbcsi CHIIKYBaTUCS 3BEPXHBO 3 MOJIOAIIMMH 1 CIAOUIUMU BiJl
ceoe.

18. ¥V 1#oro/ii moBenmiHIll CHOCTEPITAlOTHCA YacTl MPUCTYNU TMOXMYPOi
JIPaTiBIIMBOCTI.

19. He naguThb 3 OJTHOIITKAMU, HE TTOCTYHAETHCA, HE IJTUTHCS.

20. YreBHeHHiA, IO OyAb-sIKE 3aBIaHHS BUKOHAE Kpallle 3a 1HIIUX.

Pezynomamu:

BianoBiae «Tak» Ha KOKHE TBEPHKEHHS OIIHIOETHCS B 1 Oar.

Bucoxka arpecuBHicts — 15 — 20 6anis;

Cepennst arpecuBHICTb — 7 — 14 GautiB;

Hwusbka arpecuBHicTs — 1 — 6 6aitiB.
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OnuTyBaJIbHUK CKJIATAEThCS 13 75 TBEp/KEHb, Ha SKI YYaCHUK TECTyBaHHS
BIZIMOBIAAE «TaK», a00 «HIY.

Texcm onumyeajlbHUuKa

Yacowm s HE MOJKY BIIOPATHUCA 3 OakaHHIM SaHOILi}ITI/I Kooy IHIITUM

Tak

Hi

[HOI TUTITKYIO TIPO JTIOACH, IKUX HE JIFOOJI0

51 7erKo ApaTyIoCh, aie MBUIKO 3aCIIOKOIOIOCH

SIK1110 MEHe He IPOCATh NO-XOPOLIOMY, 51 HE BUKOHYIO TPOXAaHHS

S He 3aBXXIU OTPUMYIO TC, IO MEHI HaJICKHUTh

A 3Haro0, M0 JIXOJAHU I'OBOPATH IIPO MCHC 3da MO€HO CITMHOXO

SIKIIIO s HEe CXBaITIOIO MOBEAIHKY IPY3iB, S JIal0 iM 1€ BIAIYTH

O NP IWN R

Kosnu MeH1 Tpamisiiocst 00 ypUTH KOro-HEOY/ b, S Bi4yBato O0IICHI
JIOKOPH CYMIIIHHS

MeH1 3/1a€Tbes, IO g HE 3IaTHUN BIAPUTH JIFOJAUHY

10

S HiKOJIM HE IPATYIOCS] HACTIIBKH, 100 KUAATHUCS TPeAMETaMU

11

S 3aBx M OOJIAKIMBHI 10 Uy)KHX HEJIOJIKIB

12

k1o MeH1 He TO00aEThCSl BCTAHOBJICHE MIPABUIIO, MEHI XOUEThCA
MOro NOPYIIUTH

13

[HOTi BMIFOTP Maike 3aBXKIUW KOPUCTYBATHCS CIPHUATIMBAMU
o0OcTaBUHAMU

14

S Tpumarocs HACTOPOKEHO 3 JIIOJIbMHU, SIKI CTaBJISATHCA 10 MEHE
OUIBII APYKHO, HIX 51 OUIKYBaB

15

Sl 4acTO HE MOTOHKYIOCS 3 JIFOJIbMU

16

[HO/II MEHI B TOJIOBY IPUXOSTH TYMKH, SIKUX sI COPOMITFOCS

17

Axio XxTo-HeOyAb NEPIIUM BIAPUTH MEHE, 51 HE BIANOBIM HOMY

18

Koun s 1paTyrocs, s TprOKar0 IBEPMU

19

S nabaraTo npaTiBIMBIIINN, aHIXK 30A€THCS

20

k1110 XTOCh BIa€ 3 ce0e KEPIBHUKA, TO S 3aBXAM HOMY cyrepeuy

21

Mene Tpoxu 3amMyuye MOsI J0JIs

22

S nymato, o 6araro rojiei He Jr00JITh MEHE

23

51 He MOXKYy BTPUMATHUCS BiJl CYNIEPEUKH, SKILO HE 3T0/IHI 31 MHOIO

24

Jromu, skl yXWISIOTBCS BiJl pOoOOTH, TOBUHHI BiUyBaTH CBOIO
MIPOBUHY

25

Toii, XT0 0Opakae MEHE 1 MO0 CiIM 10, HAITPOIYEThCS Ha OIWKY

26

S He Moy rpy0o0 >KapTyBaTH

27

Mene 0XOIUTIOE JIFOTh, KOJIM HaJll MHOKO HACMIXalOThCS

28

Komu mronm xkopuath 3 cebe HayaabHUKIB, S pOONIO BCe, MO0 BOHU
HE 3a3HaBaJINCS

29

Maiixe moTuxHS 51 6ady KOroCh, XTO MEHI HE TT0J100a€ThCs

30

Hocute 6araTo Jirofeit 3a3apsTh MEHI

31

SI BuMaratro, mo0 JIFOIU MOBaKaJIM MEHE

32

MeHe npurHiuye Te, 10 S Majio POOJIIo JJIsl CBOiX OATHKIB

33

Jlroau, siKi MOCTIWHO IPATYIOTh, BAPTI TOTO, MO0 iM «IaJId IO HOCI»
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34

S Hikon He OyBar0 MOXMYPUM BiJ] 37T0CTI

35

SKIo 10 MEHE CTaBIATHCS Tipile, HIXK 5 TOTO 3aCIyTOBYIO, S HE
3aCMyuyIoCcs

36

HKHIO XTOCh BUBOJUTH MCHC 3 ce6e, s HC 3BCPTAIO YBAT'U

37

SAxIo 5 1 He MoKa3yro 10T, MEHE 1HOI1 TPH3e 3a3/PICTh

38

Izonai MeHi 34a€Thes, 110 HaQl MHOIO CMIFOTBCS

39

HagiTh SKIIIO 5 37110Cs, 51 HE BAAIOCS JI0 «CHUJIBHHUX) BHPA3iB

40

MeHi xo4eThes, 1100 Moi rpixu OyJIu MPOIIeH]

41

S pigko garo 31a4i, HaBITh SIKIO XTOCh BAAPUTH MEHE

42

Kosu BUXOIUTH HE MO-MOEMY, 5 iHO1 oOpakarocs

43

[HOM1 JIFO/TM APATYIOTh MEHE OJIHIE€I0 CBOEIO MPUCYTHICTIO

44

Hemae nrogeit, sskux s Ou mo-cupaBXHbOMY HEHABH/IIB

45

Miii npuHimn: «Hikonu He TOBIPATH YUY KUHLSM

46

Skio XxTo-HEOYIb IpaTy€e MEHE, s TOTOBHM MPO 11e HOMY CKa3aTh

47

A po6uro 6araTo Takoro, Mpo Mo 3roJJOM MKOIYIO

48

SKIIO 51 pO3131THOCS, TO MOXKY BJIApUTH KOTO-HEOY b

49

3 IUTUHCTBA sl HIKOJIM HE BUSIBIISIB CHIajlaxXiB THIBY

50

A gacrto BiquyBaro cede sk TopoxoBa 00UYKa, 110 TOTOBA BUOYXHYTH

o1

SAxOu BCl 3HAIM, 110 A BiYyBal0, MEHE O BBAXKAJIU JIFOJMHOIO 3 SIKOIO
HEJIETKO MpaIloBaTh

52

S 3aBxauM aymaro mpo Te, SKi Ta€EMHI MPUYUHU 3MYIIYIOTH JIFOJICH
poOuTH 10-HEOYIb IPUEMHE JIJISI MCHE

53

Konu Ha MeHe Kpu4ath, s MOYMHAIO KPUYATH Y BIJIOBIIb

54

Hesnaui 3acMy4yroTh MEHE

55

S 6’rocs He pijile 1 He YacTillle, HDK 1HIII

56

S MOy 3rajiaTi BUIAQJIKH, KOJIU s OYB HACTUIBKM 3JIUH, 10 Xaras
OyJb-SKy pid 1 JlamMaB ii

57

[HOMI 5 BimuyBato, 110 TOTOBHM MEPUTUM PO3MOYATH OIMKY

58

IHomi 51 BiuyBato, 10 KUTTS YNHUTH 31 MHOIO HECITPABEIJINBO

59

Panime s qymaB, 110 OUIBIIICTD JIFOJICH TOBOPUTH MPaBAY, ajie Terep
s B II€ HE BIpIO

60

S nmarocs TUIBKH 31 3JI0CTI

61

Konu s BUMHs10 HecnpaBeyInBO, MEHE MYUYUTh CYMJIIHHS

62

Akmo s 3aXMCTy CBOiX IIpaB, MEHI MOTPIOHO 3acTOCYyBaTH
¢bi13uuHy cuiy, s 3aCTOCYIO 11

63

[HOM1 51 BUpaXkaro CBIM THIB TUM, IO CTYKAIO KYJIAKOM IO CTOJTY

64

4 6yBaro rpyOyBaTuii CTOCOBHO JIIOJIEH, SIKI MEHI HE MOJ00al0ThCs

65

Y MeHe HeMa€e BOPOTiB, SIKi O XOTIJIM MEHI HAIIIKOIUTH

66

Sl He BMIIO MOCTABUTHU JIIOJIMHY Ha MicClle, HaBITh TOJ1, KOJIM BOHA
TOT'O 3aCIyTrOBY€E

67

Sl yacto mymaro, 110 KUB HEMPABUIIBHO

68

S 3Har0 dr01El, K1 34aTHI JOBECTH MEHE 10 O1MKH

69

A He 3acMyuytocs uyepes apio’sa3Ku

70

MeHi pigKo crajgae Ha AYMKY, IO JIFOAM HAMaraloThCsS PO3IIOTUTH
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ab0 00pa3uTu MeHE

71 | I yacTo TUTBKM TMOTPOXKYIO JIOJSAM, X04Ya HACHpaBJl He 30uparocs
BUKOHYBATH ITOTPO3HU

72 | OcTaHHIM 9acoM S CTaB 3aHY/I010

73 | Y cynepeulli s 4aCTO MiABHUIILYIO TOJIOC

74 | 5] Hamararocs NpUXOBYBATH CBOE MTOTAHE CTABJICHHS JI0 JIFOJIEH

75 | S xpare moromKycs 3 YMM-HEOY b, HIXK CTaHy CIIEPEYaTHCS

Biamosini oriHO0TECS §-0abHOIO MITKAJIO Y TaKHH CTIOCiO:
1. Dizuuna acpecis:
«raxk» = 1, «min = 0: 1, 25, 33, 48, 55, 62, 68 1 «Hin» = 1, «tak» =0 -9, 17, 41.
2. Henpsama aepecis:
«tak» = 1, «mi» = 0: 2, 18, 34, 42, 56, 63 1 «Hi» = 1, «tak» = 0 — 26, 49, 10.
3. Pozopamysannus.
«tak» = 1, «ai» = 0: 3, 19, 27, 43, 50, 57, 64, 72 1 «H1» = 1, «Tax» = 0: 11, 35, 69.
4. Hecamusizm:
«raxk» = 1, «mi» = 0: 4, 12, 20, 28, 1 «Hi» = 1, «Tak» = 0 — 36.
5. Obpasa:
«tak» = 1, «mi» = 0: 5, 13, 21, 29, 37, 51, 58 1 «m1» = 1, «Tax» = 0: 44,
6. ITioospinicmy:
«tak» = 1, «ai» = 0: 6, 14, 22, 30, 38, 45, 52, 59 1 «taxk» = 0, «Hi» = 1: 65, 70.
7. Bepbanvha acpecis:
«rak» = 1, «rai» = 0: 7, 15, 23, 31, 46, 53, 60, 71, 73 1 «tak» = 0, «H1» = 1: 39, 66,
74, 75.
8. llouymms nposunu.:
«rak» = 1, «"H1» = 0: 8, 16, 24, 32, 40, 47, 54, 61, 67.
Inoexc sopooicocmi BKIIOUae B cebe 5-Ty 1 6-Ty mIkainy, a 1HJEKC arpecHBHOCTI
(mpsiMoi a0o MoTHBaiiHOT) — mikawm 1, 3, 7.
Hopwmoro arpecuBHOCTI € BennuuHa ii 1HAeKCy, piBHa 21+4
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JHomarok I
IopTdoio nis coniaabHOro Meaarora Ta NPaAKTHYHOI0 NMCUX0JI0Ta 3
oprasizauii npoguIakTUKN i KOpeKUii ArpecCUBHOI MOBEXiHKH MiIITKIB
[3ibpano, y3acanvneno ma po3pobaeHo asmopom]

Mema: TONMIYK COINIAJbHO NPUHHATHUX CIIOCOOIB 3a/J0BOJICHHS TOTpeO
B3a€EMOJIII 3 OTOUYIOUMMHU O€3 BUKOPUCTaHHS arpecii, 3HWKEHHS pIBHA Ta
MaKCHMaJIbHE YCYHEHHS arpeCHBHUX IPOSIBIB Y IOBEIIHII IIJUTITKIB, KOPEKIIisA
HETaTUBHUX CTEPEOTHIIB MOBEAIHKH, PEKOHCTPYKIIIS Ta TapMOHI3aIlisl KOHTAKTIB 3
POBECHUKAMH.

3aeoanus:

1. VYcBimomiieHHS BIAaCHUX MOTPeO Ta BUBUEHHS MPHUMOMIB PETYIIOBAaHHS
BJIACHOTO EMOLIIITHOrO CTaHy.

2. @®opMmyBaHHS COIIAIBbHOI JOBIpH, BHYTPIIIHHOTO CAMOKOHTPOJIO 1
CTPUMYBAaHHS HETaTUBHUX IMITYJIbCIB.

3. HanaromkeHHs MO3UTUBHUX CTOCYHKIB Y TPYIIi.

4. PoO3BUTOK COIIaIbHUX €MOIIIH.

5. BrockoHaneHHsT KOMYHIKaTUBHMX YMIHb Ta (DOpMyBaHHS aJIeKBaTHOI
CaMOOIIIHKH.

6. HapuanHs yMiHHIO TOJIEpPAaHTHO 1 CAMOCTIHHO PO3B’S3yBaTH MpPOOIeMHU
0e3 3acToCyBaHHS arpecii, HaJaroJKEHHs JPY>KHIX BIIHOCMH Ta CTOCYHKIB 31
CBOIMU POBECHUKAMH.

7. ®opMyBaHHS MO3UTHUBHOI MOPAIbHOI MO3HULIIT, KUTTEBUX MEPCHEKTUB 1
IJIaHYBaHHS MaOYTHBHOTO 0€3 BUKOPUCTAHHS arpeCUBHUX Mii.

8. HamuanHs 3HaAXOAWTH aJbTEPHATUBHI (COIIATHLHO MPUIHSITINBI) 3ac00U
3aJI0BOJICHHSI BJIACHMX MOTPeO 1 HaJaroJKeHHs €(PEeKTUBHOI B3a€MOJIl Ha OCHOBI
BUKOPHUCTAHHSA aJIeKBATHOTO KOHTPOJIIO BJIACHOI MOBEIIHKH.

IIpeomem KoOpeKIIii: MPOSBYU arpeCUBHOT MOBEAIHKHU Y M1 TKIB.

3acobu KopexIii: irpoBa AiSUTBHICTh, TPEHIHT.

3anpononosanuil apcenan enpas, icop, OUCKYCil, MiHI-Oeci0 Ha OKpemi
3AHAMMSL OLIUMb Cam mpeHep Ha C8ill po3Ccy0 ma 3 02150) HA 2PyNny NiONIMKI8, 5Ki
NPULMArOms  yuacms y HNCUXOJI020-Ne0a202iuHill npocpami i2poeoi KopeKyii
azpecusHoi no8eodiHKuU.

Bnpasa «/lianoe pyxamuy

Mera: ¢opMyBaHHS yMIHHS CHUIKYBaTHCS, Ta PO3B’SI3yBaTU KOH(DIIKTHI
cuTyarlii 6e3 arpecii.

['pyna ninmuThesa Ha mapw, K1 3aIUTIONIYIOTh 04l Ta HAMAaraloThbCs 3pO3yMITH
CTaH OJIMH OJHOTO JIMINE Yepe3 MOTHK pyk. KoxkHa mapa mpaimroe OKpeMo Bif
IHIIMX Map. YYaCHUKH CiIat0Th OJIMH HABMPOTH OJHOTO, 11100 MOXKHA OYJI0 B3ATHUCS
3a pyKH 1 3aIUTIONIYIOTh O4i. BOHM MarOTh MOBYKM 3YCTPITHCS pPyKaMu OJWH
OJIHOTO, «IO3HAHOMHUTHCS», IIOTIM «IIOCBAPUTHUCS», IIOTIM «IIOMHUPHUTHCS» 1
MOTIPOILATHUCS.

[Ticnss 5-7 xB. Takoro cHoiJIKyBaHHA BCI 3HOBY CIJalOTh y KOJO U
OOroBOPIOIOTh OTPUMAaHUN AOCBiM. IIpakTHUYHO 3aBXIU B YYaCHHKIB BUHUKAIOThH
aOCOJIIOTHO HOBI1 BIIYYTTS 1100 MapTHEPA, 1HKOJIM HaBITh TIHOMI 1 CHIIBHIIIL Bif
30pPOBOTO 1 CIIyXOBOTO 00pa3y, 3 sIBISETHCS BPAXKEHHS, 1110 MAPTHEP BIAKPUTI MU
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Ta OUTBII 3pO3yMUTIIINHN, @ TAKOK BUHUKAE BIAYYTTS BJIACHOI BIAKPUTOCTI Mepen
CBOIM IapTHEPOM.
Bnpasa «llepedaua nogioomnenns sxcecmamuy

Merta: dopmyBaTu oTpedy y MUTIOCEP/i, MOBA31 Ta HABYMTH ILIHYBaTH CBOIX
TOBAPHIIIIB.

YyacHUKM BCTalOTh CIHMHOIO OJUH JI0 OJHOTO TakK, 1100 HE OadyuTH, IO
KOiThbCs 10337y KosioHW. OCTaHHIM y KOJOHI MOBEpTa€ 10 cede TOro, XTO CTOITh
norepeay, 1 Mmokasye oMy sikuiich xecT. Hampukman, THCHE pyKy M OOHIMae.
Toli, XTO PUITHAB 1€ TOBITOMJICHHS, IOBEPTA€E 10 ce0e HACTYIMHOTO YYacHHKA Ta
nepenae iomy xect. | Tak mami...

Hanpukinii rpu, KOJIM MOBIJOMJIEHHS JOXOAWTH IO MEPIIOTO YYacHHKA,
BOHO, SIK TIPAaBUJIO, BUSBISETHCS CIOTBOPEHHUM. ['pa BUKIMKAE CMIX Ta JKBaBe
O0OroBOpEHHS 11010 BUAO3MIHM HEBEPOAIBHOI peakiii Mijl Yac CIUIKyBaHHS.

I'pa-posmunka «Hsey»

Mera: hopmyBaT noTpedy y CHiBIIpalli Ta B3aEMOPO3yMiHHI.

YyacHUKU CHUIATH HA CTUIBISAX MO Koy. Bemyuwii 13 3aB’s3aHUMHU OYMMa
CTOITH y IeHTpi. Moro po3kpydyroTh, BiH BTpauae OpieHTHp, y Ll MOMEHT yci
MiHsAIOThCA Miciamu. Temep Beyumil He 3Ha€ 1€ XTO CHAMTH. MOTo 3aBIaHHS —
MIAIATA OO0 MICIA B KOJII, CBOIMHM KOJIHAMH BIJHAMTH KOJIIHA I1HIIOI JIOAWHU 1 HE
TOPKAIOYUCh PYKaMH, CICTH Ha Il KoyiHa. Toil Ha 4Mi KoJIiHA CIB BeAy4Hi, Mae
ckazatu «Hsas!». Benyunii Mae BU3HAUMTH, y KOTO BIH CUAUTH Ha KOJIIHAX. SKIIO
BrajiaB, TO BEAYYUM CTa€ BIATAIaHMA, SKII0 MOMIJIUBCSA, TO BCE MOYUHAETHCS
CTIOYATKYy.

['pa «Acomiarii»

Mera: popMyBaHHS TOJEPAHTHOCTI Ta YMIHHS MPUCITYXOBYBATUCS 10 MOPa
Ta IpU NOTPeO1 3MIHIOBATHUCH.

OnuH 3 ydyacHUKIB BUXOJUTH 3a JBepl. ['pyna oOupae noauHy, Ky Mae
BraJaTd TOM, XTO BHIIIOB. MOKHA 3arajgaTv 1 HOro caMoro. Y4acHHUK BXOIUTH 1
MOYMHAE 3aMUTyBaTH: «SIKOU 11 roanHa Oyna JITepaTypHUM TE€POEM, TO SKUM
came 1 yomy?», «SAkmo 6 114 JroauHa Oyria oTo010, TO KO 1 YoMy ?y, «SIKIo s
moauHa Oyna O TBapUHOK, TO SKOKO 1 4oMy?», «Skmio O 1 mronuHa Oyna O
JIEPEBOM, TO SIKUM 1 4OMY?». 3allUTaHHS MOXKHA CTABUTH KOXXHOMY WJICHY TPYIIH,
TOMY BapTO PO3YMITH, SIKE 3alIUTaHHS KOMY JOILUIBHO IMOCTABUTH, 10O OTpUMATH
HaWIIHHIITY JUIi BUKOHAHHS 3aBJaHHs BiAMNOBiAb. BukoHaHHs Trpu Jae
MOXJIMBICTh «3araJjaHoMy» 3pO3yMITH SKi acollialii BiH BHUKJIMKAaE y CBOiX
OJIHOKJIACHUKIB, a TAKOK MOOAYNUTH 3BOPOTHIH 3B’ A30K y MeTaopuuHiil hopmi.

Bnpasa «Hu 6iobyoemuvcs 6i0°i30? »

Merta: TpeHyBaHHS YMiHHS TIEPEKOHYBATH.

Bama niBumnHa (xsomens) Bix ixmkae. CymMKu 310paHO, Takci uekae Ouis
BOPIT. Bu maete 2 xB., mo6 nepekoHaru ii (iioro) mob He ixaB (J1a).

Bnpasa « Timonvka minvtionepray

Merta: po3BUBaTHM YMIHHS HaJlaroJKyBaTH CIUIKyBaHHS, (OpMyBaTu
eMIMAaTiIHICTb 1 TOJIEPAHTHICTb.

BrnpaBa cnipsiMoBaHa Ha TpeHYBaHHS BepOaTbHOT KOMYHIKallli Ta emMmarii.
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3aBmanHsa: BMOBUTH Bemydy ButTpatutu Tpormi (1000000) ma miock, 110
KOPHUCHE JIJIs Bac 1 HE Ma€ BEJIMKOTO 3HAUYCHHS /I Balllol TITOHbKU. Burpae ToM,
XTO BMOBHUTbH UM MEPEKOHAE TITKY BUTPATUTU KOIITH.

Juckycia «nodin matinay

Mera: po3BUBaTH yMiHHS HEKOH(IIKTHOTO CHUIKYBaHHS, (opMyBaHHS
HABUYOK BEJICHHS TOJIEPAHTHO1 AUCKYCII.

Jluckycis crnpsiMoBaHa Ha (OpMyBaHHS YMIHHS BECTH JUCKYCilO Ta
NEPEKOHYBAaTH Ha OCHOBI HaJaro»KeHHs e()eKTUBHOT KOJIEKTUBHOI B3a€MO/II].

Bapiant nns nuckycii. «[lagumax momep, Tak 1 HE JI3HABIIKCH, KOTO
Hapoauia Woro ApyxuHa. [lepen cMepTio BiH CKJIaB 3aloBIT: SKIIO HAPOIUTHCS
CHH, TO BiH oTpuMae 2/3 MmaiiHa, a qpyxuHa 1/3; a K10 HAPOIUTHCS JAOHBKA, TO
BoHa oTpumae 1/3, a napyxwuna 2/3 ycporo maitHa. Haponumucs x ABidHSTa —
XJIOITYMK Ta JIIBUMHKA. SIK OTPIOHO PO3NOAUIMTH MAHO MajuIliaxa, BpaXxOBYIOUH
3armoBIT?».

Coyiomempis «bina cminuy

Mera: po3BUTOK €MIIaTii Ta yMiHb BOJIOJITH BJIACHUMHU EMOIISIMHU.

BnpaBa cnpsiMoBaHa Ha BUPOOJIEHHS aJ€KBATHOI CAaMOOIIIHKKA Ta BYMTH
CIpUMaTH 1HIIHUX aJ€KBATHO.

OnuH yyacHUK cTa€e Olasi CTIHM 1 3amumoinlye oyl. [HIN cTalTh Mo3amy,
IPUYIOMY KOKEH Ma€ CTaTH, OOpaBIIM BIJCTaHb 1 KyT MOBOPOTY. MokHa cTaBaTH
o0nuyusM, cnuHOKO Ta BmiBoOepTa. KyT moBopoTy o3Hauae: «SIkmo s cToto,
0OEpHYBIIKCH O0IMYYSIM, OTXKE, 51 TeOe 100pe po3yMmito Ta BiadyBaro. Bincranp —
1€ CTYIIHb CHOPUUHATTS. KO CTOSTH ONM3bKO, BIOPUTYJ, TO CIpUiMai0 Tede
0e33acTepeHO, KOMM JalleKo — TO II€ O3HAaya€, 0 HE MOXY CIOpuiiMatu Tede
TaKUM, SIKUM TU OYB TYT Y TPYII».

VYci ydyacHUKM CTalTh Tak, 1100 TOW, XTO Ol CTiHU, HE MIT BU3HAYUTHU
iXHBOTO MOJIOKEHHS. BOHU 3BIPSIOTH CBOE MOJIOKEHHS OJIUH BITHOCHO OJTHOTO.

VYyacHuky, SKuil OUIs CTIHM, NPOIMOHYIOTh, HE IOBEPTAIOYUCh 1 HE
PO3ILIIONIYIOYM OYi, CKa3aTH XTO 1 JIe¢ CTOITh Yy HBOTO 3a CIIMHOKO 1 SIK KOXKEH
00epHYyBCsI 11010 HBOTO.

Benyunit Mae cTosTH TOpSAN 13 YYaCHHKOM, SIKMM CTOITh Oug cTiHW. BiH
MOK€ TOPKATHCS TOJIOBM YW HABITh OOIMHATH NUTHHY 3a Tuiedi. ToW, XTO CTOITh
O CTIHM, B L[l MOMEHTH KOJOCaJIbHO HAINpYy>KEHUH, y HBOTO BiIOYBaIOTHCS
HaMaKTUBHIII BHYTPIIIHI MPOIECH, aJKe MOTPIOHO BiABEPTO CKa3aTH NPO CBOE
OaueHHS TOTO, SIK JI0 Bac CTaBIATHCS Ballli OJHOKJIAcHWKH. Lle moBomi ckiamHo,
HaBITh CKJAIHIIIE, HI)K BUCJIOBUTH HETATUBHE BIAYYTTS 10 1HIIO! JroauHu. | 1me
MOTPIOHO BIArajaTH YW 30ITa€ThCA Ballla «KapTUHKA» 3 TUM, 10 BH NOOAYMTE,
KOJI 0OepHeTeCH.

bing criHM MaroTh MOOyBaTH BCi, TOMY KOXKEH ONHUHSETHCS B CHUTYyallli
pu3uky. Konu yci uieHu rpynu nNpouiuim «Ipoueaypy», MoxHa oOrOBOPHUTH, alie
MO>KHA 1 TOMOBYATH, 100 BITYXJIM €MOITi.

Bnpasa «3abopona naxazoo2o cnocooy»

Merta: po3BUBaTH yMiHHS BOJOIITH COOOIO.

BnpaBa cnpsmoBana Ha HajgaroJKeHHS MIKOCOOMCTICHHMX CTOCYHKIB Ta
BUPOOJICHHS CIIOCO0Y TAaKTOBHOTO CIILJIKYBaHHSI.
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[ToTpibHO MepedopmymtoBaT ¢pasu, CkazaHl y HAKa30BOMY TOHI, SIKi JITH
MaloTh MPUAYMaTd OJMH OJHOMY Ta mepedpasyBaTu camocTiiiHo. Hanpuxmnan
«/Jlait meni criokiit! — 4 6 xoTiB(J1a) MOOYTH Ha CaMOTI».

I'pa «Asapia kopabasay

Merta: HaBUMTH MUIITKIB 3HAXOAUTH aJbTEPHATHBHI 3aCO0U 3a70BOJICHHS
noTped, pO3BUBATH EMIIATIIO, TOJIEPAHTHICTh Ta HABYUTHUCS BOJIOIITH arpeciero.

I'pa copsMoBaHa Ha  JIGMOHCTpAIlil0O  3aJIeKHOCTI  €(eKTUBHOCTI
MDKOCOOMCTICHOTO CIIJIKYBaHHS B €KCTpEMajbHIA CHUTyamii Bi 3IaTHOCTI
MIpUIIMAaTH TPYTOBE PIllIEHHS, KOOTIEPYBATUCS 3apaind JOCSITHCHHS MECTH.

I'pa «Hati-naii...»

Merta: po3BHUBaTH €MMIATIIO Ta TOJIEPAHTHICTb.

I'pa cnpsimoBana Ha pedIeKCito Ta pO3BUTOK YMIHHS 00’ €KTUBHO 3HAXOUTU
MO3UTHBHI CTOPOHH Y CBOIX OJHOKJIACHHKIB.

JiTH MaroTh KoOJIETialbHO BU3HAYUTH, XTO Yy IXHIM Tpymi «HaW-Haib»,
MPUYIOMY KO)KHOMY YYaCHUKY HEOOX1JTHO CAaMOCTIMHO 3/11IICHUTH BHOIp:

Haiinobpimoro

Haiiuyitnimoro

HaixutrepaicHimoro

HaiiBiamoBigaabHIIIIOrO

HaitigimaTuBHIIOro

HaiiBiakpuTimoro

Haiimupimoro

HaiiBiamoBitagbHIIIOro

Bnpasa « Cmaxanuuxy

Mera: po3BUBaTH BUCOKOMOpPAJIbHY MOBEAIHKY, T'YMaHHICTb, TOJIEPAHTHICTb
y B3aeMUHax, (GOPMyBaHHSI €eMOIIHHOI YyTIUBOCTI.

VY 1ueHTpi Koia MOCTaBTE IUIACTUKOBHM cTakaHyuk. Ocbh TyT — Baii
HAWTMIOTAEMHINI MOYYTTS, OakaHHS 1 AyMKHU (may3a). Y CTaKaHYUK BU MOXKETE
MOKJIACTH T€, IO JIsl Bac CIpaBJi € BaroMuM 1 IiHHUM (may3a). TyT Te, 1m0 BH
Jy’Ke JTo0uTe, 1 Te, 0 BaM Jyxe jopore (maysa).

[Ticns mporo (3a 2-3 XxB.) Beayuuil panTOBO MHE a00 HACcTylae HOTOH Ha
CTaKaHYWK. BaxxmBO OOroBOpUTH, IO BIAYYBadd YYAaCHUKH Ta IO iM XOTLIOCS
3poOUTH Yy BIANOBI/Ib HA BYMHOK BELyUOTO.

[ToTpiOHO mnpoBecTH mnapajenb MNOYYTTIB «TYyT 1 TEHep» Ha CHUTYyalli
CHIJIKYBaHHS:

— Konu BUHUKAIOTh Taki * MOYyTTS?

— XTO HUMH Kepye?

— Kyau BoHM nOAIHYTHCS NOTIM?

Benyuunit: Te, mo BU 3apa3 NEPEKUIIU, - L€ pPEaJbHUNA CTPEC, pealibHE
Hampy>KeHHs. Bamni modyTTs — 1€ Baina peajibHa peakilisi Ha CTPEeC, peakilis Ha
npobJieMH, SIKi BUHUKAIOTh Y Bac, 30KpeMa 1 B CIIUIKYBaHHI 3 1HIIUMH JIFOJbMU U Y
TOMY BHUIMAJIKy, KOJU BOHHU, 00 BU TIPOSBIIIETE arpeciro.

Bnpasa «A-o06paz»

Merta: 3HATH HaNPYXEHICTh, BUBLJIHUTH HETaTUBHI €MOIIil, A1arHOCTYBaTH

BHYTPILIHIHN CTaH, BANTUCS CaMO MPe3eHTAIlI].
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YyacHuku MamoTh cebe y Oyab-sikomy o0pasi. TpeHep mpomoHye
y4aCHHUKaM MPEACTaBUTH ceOe y BUTIISI SKOICh TBAPUHU a00 KBITKU YU Ka3KOBOTO
nepcoHaxy. Ilicis 3aKiHUEHHs MaJIFOBaHHS B1A0YBaeThCsl 0OroBOpeHHs. BukoHaH1
poOOTH BUBILIYIOTHCS MOPSA A0 3aKIHUCHHS 3aHSATTS, a KOXXHUM OXOYud Mae
MO>KJIMBICTh HamucaTH Ha Oylb-IKOMY MAaJIOHKY IPHUBITAHHS, MOOAXKaHHS YU
KOMEHTap aBTOpY.

Bnpasa «Konghnikmuuii cmineysv»

MeTta: BHUBUIBHUTH €MOIIil, IpOrpaBaTd MPOOJEMHI CHUTyalli Ta IIyKaTH
BUPIIICHHS KOH(QIIKTHUX CUTYaIlii.

Ha cepeanny kiMHATH CTaBISTh CTilelb. BiH BUKOHYE pOJib aKTyalbHOI
npo0JieMr B KUTTI KOXKHOTO ydacHuKa. [liamiTkaM 1o 4ep3i NpONOHYIOTh MiIATH
JI0 I[BOTO CTUIBI 1 BUMHUTU 3 HUM TaK, K BOHM 3aBXIU POOIATH y MOMIOHIN
cuTyalii (IMOKpUYaTH Ha CTUIENb, BAAPUTH HOTO, MEPEBEPHYTH, CICTH BEPXH,
BUKUHYTH 32 MEXI1 KOJIa).

Mini-6ecioa «AepecusHna enepeisny

Merta: mo3HalOMUTH 13 3HAYEHHSM arpeCUBHOI €HEPreTUKU Ta MOKIUBICTIO
3MIHU JECTPYKTUBHOI arpecii Ta KOHCTPYKTUBHY.

Koxuii nmroauni Big npupoau nana arpecisa. OgHak JIIoA BUKOPUCTOBYIOTh
il mo-pi3HOMY: OJIHI — 100 TBOPHUTH, 1 TOJA1 arpeCUBHY €HEPTil0 MOXKHA Ha3BaTU
KOHCTPYKTHUBHOIO, 1HII — MO0 3HUIIYBATH YU PYWHYBATH, 1 TOJI IXHS €HEPIis €
JECTPYKTUBHOIO.

KoHcTpykTrBHa arpecist — 11e aKTUBHICTh, IParHEHHsI 0 JTOCSTHEHb, 3aXUCT
ceOe Ta IHIINX, 3aBOIOBAHHS BOJI1 Ta HE3aJIC)KHICTh, 3aXUCT BJIACHOI T'1JTHOCTI.

JlecTpykTuBHa arpecii — 1€ HAaCUJIbCTBO, JKOPCTOKICTh, 3JICTh,
npucKitumBicTh. Po3aparyBanHs, camMo3BHHYBadeHHs. Tomy, 00 3p0O3yMITH, IO
3 HaMH BIJOYBA€ThCs, AYXKE BaXKJIMBO PO3MI3HATH CBOi AarpecuBHI 1MIYJIbCH,
KEepyBaTH HUMHU 1 CIPSIMOBYBATH B OakaHE PYCIIO.

Bnpasa «Kamineywv y uepesuxy»

Mera: cipusiTH pO3KPUTTIO BHYTPIIIHIX MPOOIEM il TOAANBIIOI poOOTH 3
HUMH, BUBIJIbHEHHS] HETATUBHUX €MOLIIH.

Tpenep. CsaapTe B OJHE 3arajibHe Ko0JIO. MoskeTe pO3MOBICTH MEHi, IO
BiIOYBAETHCS, KOJHM Y Balll YEPEBUK MOTpaIUige KamiHYMK? MOXINBO, Iiei
KaMiHEellb HE CHJIBHO 3aBaXkae, 1 BU 3aJIMIIAETE BCE SIK €. MOXKE, TPAILISIETHCS, 110 BU
3a0yBaeTe MPO HEMPUEMHUN KaMIHUYMK 1 JISITAETE CIATH, & BPAHIll HAJATAETE CBOE
B3YTT, 3a0yBIIM BUTATHYTH KaMiHellb. AJie yepe3 AeSIKHil yac BU MOMIYa€eTe, 10 B
HOTY MyJIsie. 3peIlToro, 1€l MaJeHbKUN KaMIHUMK CIIPUHUMAETHCS BXKE SIK YJIaMOK
uinoi ckeni. Toxl BU 3HIMaeTe B3yTTS 1 BUTpyIIyeTe oro 3BiaTH. OHAK Ha HO31
B)KE MOXKe OyTH paHKa, 1 MaJIeHbKa Mpo0yieMa CTae BETUKOIO.

Konu Mu cepaumocst, yuMoch cTypOOBaH1 a0 CXBWIJIbOBAHI, TO CIIOYATKY 1€
CHPUNMAETHCS SIK MaJICHbKUI KaMIHYUK y YEPEBUKY. SIKII0O MU BYaCHO MOJ0AEMO
po Te, 1100 BUTATHYTH HOT0 3BIATH, TO HOTA 3aJMILIAETHCS HEYIIKOKEHOO, SKIILO
Hi, TO MOXKYTh BUHMKHYTHU MPOOJIEeMH, A0 TOTO X unMaii. ToMmy 3aBxau moTpiOHO
TOBOPHUTH PO CBOI MpoOIEMH OApasy.

SIK10 BU cKakeTe HaM «Y MEHE KaMIHYHMK Yy YEPEBHKY», TO BC1 MU OyneMo
3HATH, MI0 BaM IIOCh 3aBa)ka€, 1 3MOKEMO MOTOBOPHUTH Mpo 1e. S Xouy, mo0 BU
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3apa3 TapHEHHKO MOAYMaJI, YA HEMAE 3apa3 Y0roch TAKOro, IO 3aBaKajio O BaMm.
CkaxiTh TOM1: «Y MEHE HEeMa€e KaMIHYMKa B YEPEBUKY», a00: «Y MEHE € KaMIHYUK
y 4epeBUKY». PO3KaxiTh HaMm, IO 111€ BaC MPUTHIYYE.

Bnpasa «JI10606 — 31icmb»

Merta: BU3HAUWUTU MNPUYMHU MOPYIICHHS MOBEAIHKU, CHOPMYBATU BMIHHS
3HAXOJWTH TO3UTHUBHI SIKOCTI, OOTOBOPIOBATH NPUYMHU Ta HABYUTH IiJIJTITKIB
3BUIBHSTHUCS BiJl HETATUBHUX MMOBE/IIHKOBUX MPOSIBIB.

Tpenep. Csnpre B 0JHE 3arajbHe KOJIO 1 3aIUTIONIITH O4i. YSIBITh, IO 3apa3
BU PO3MOBIIIETEC 3 TI€IO JIIOJUHOIO, SKA BAac IMPOBOKYE Ha AHTHUCOINIAIBHI Iii.
CkaxiTh 11} JIIOJIMHI, 32 1110 BU Ha HET PO3CEepAMIIUCS.

[ToroBopiTh 13 IIi€l0 JIOAWHOIO TPO cebe Tak, MO0 HIXTO HE MIr Bac
npouyTH. CKaxiTh JIy>)K€ YITKO i TOYHO, HA 1[0 caMe€ BU pO3CepAMucA. A Ternep
CKQXITh JIIOJIMHI, 13 SIKOIO B PO3MOBIISLIM, 110 BaM Yy Hill nojgo6aeThecs. CKaxiTh
PO 1€ TEX SIKOMOTa KOHKPETHIIIIE.

A Temep mojymalTe TPOXHU MPO T€, XTO y BallOMY Kjaci Bac 1HOM1 3JIUTh.
VBITh, IO BU MIAXOJUTE JI0 II€T JTIOJUHMU 1 YITKO i KOHKPETHO KaxkeTe iid, YoMy
BOHA Bac BHUBEJa 3 PIBHOBAru 1 BUKJIHWKala y Bac arpeciio. Temep MOAyMKH
MIIAIITE 10 i€l JIFOAMHU 3HOBY 1 CKaXITh i, 1110 BaM IMOJI00a€THCS B Hiil.

Tenep BM MOKeT€ 3HOBY PO3ILIIOIIMTH 04l 1 TOJUBUTUCS HA KOJIO.

A 3apa3 Heo0Xi1HO 00TOBOPUTH, IO KOXKEH 13 BaC MEPEKUB y CBOIH ysBI.

3aBAsgKH 3MICTOBHO TOYHOMY Ha3WBAHHIO MPUYMH CBOTO HE3aJOBOJICHHS 200
o0pa3y MIITKH MOXYTh MOMITUTH, IO BIAKWJAIOTH HE BCIO JIIOJHMHY, a JIUIIE
neBHUM cnoci6 ii moBeninku. Konu He3aq0BOJICHHS TOYHO C(POKyCOBaHe, MiTITOK
HE TaK CWJIBHO MiJa€ThCSl arPECUBHIN MOBEIIHIII.

I'pa «Coyianvhi mackuy

Mera: HaBUMTHUCS IPOrpaBaTh PoJii 1 03HAUOMUTHUCS 13 PISHUMU CTPATETIAMU
MOBEIHKA B KOH(IIKTHHX CHUTYyaIlisX, HaJaHHI MOXJIMBOCTI I00AYUTH
KOH(DJITIKTHI CUTYyallii 3 pi3HUX TOYOK 30pY.

KoxHuii ydacHUK OTpUMYy€ KapTOYKy 3 Ha3BOIO COINaIbHOI MAacKu
(BUXOBaHa JIOJMHA, TYMaHICT, XyJiraH, MPOBOKATOpP, >KEPTBa, OPraHi3aTop).
Heobximno o6aymartu (2-3 XB.) 1 3irpaTH 10 pojib Mepes] IHIMMH YYaCHUKaMH, a
periTa MaroTh BIJIraJaTH SKa POJb JAiCTaacs.

Bnpasa «Po3mosa kpizs ckioy

Mera: HaBUMTH NPUHOMIB €(EKTUBHOTO MI>KOCOOMCTICHOTO CHIJIKYBaHHS,
3aCBOEHHSI HEBEpOATbHUX 3aCO01B CIIIKYBaHHS.

JIBOX y4YacHHKIB pO3AUIAE€ CKJIO. P0O3MOBIATH 3a00pOHEHO, TOMY IO
napTHEp BCEe OHO He uye. He MOMOBIISIFOYMCEH i3 MapTHEPOM PO 3MICT PO3MOBH,
Tpeba mepenatu 4epe3 CKJIo i1HQopmarllito 1 oTpuMaTtd BiANoBiAer Ha Hei. Ilicis
BUKOHAHHS BIIPaBU BIJI0OYBAETHCS OOTOBOPEHHH.

Bnpasa «/[ocacnennsy

Mera: HaBUMTH CTaBUTH TeEpell COOOI 3aBlIaHHS, PO3YMITH 1 peasbHO
OLIIHIOBATH CBOI 3/I00yTKHU.

YyacHUKaM MPOTIOHYETHCS TPOJOBKUTH PEUSHHS.

— Moe€ HalO1IbIIIe TOCATHEHHS. . ..

— Moe apyre BenuKe JOCATHEHHS. . ..
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— Moe TpeTe BeJIMKE TOCATHEHHS. . ..

— 5l HenepeBepIICHUN y ...

— 5 myxe BrpaBHUN Y ....

— 51 mocuTh BIIpaBHUM Y ...

I'pa «Komnnimenmy

Merta: CTBOpUTH MO3UTUBHUIN HACTPi

KoxHuil yuacHUK MOBHHEH CKa3aTH CBOEMY CYCIJIOBI IIOCh MO3UTHUBHE.

OO6oB’s13k0B1 yMOBU Tpu: 1) 3BepHeHHS Ha im’s; 20 cioBa MaioTh OyTu
IPUEMHI HE JJISl TOTO, XTO TOBOPUTH, a JUISl TOTO, KOMY TOBOPATH (CITyXadeBi).

Bnpasa «Kyni»

Merta: cpuaTy 3HATTIO TPUBOXKHOCTI, HAMIPY>KEHOCTI, CKYTOCT1, (POpMyBaTH
KOJICKTUBHY B3a€MOJIII0.

KoxHull yuacHUK ysBII€, 110 ITepedyBae B LEHTpP1 ysABHOI Kymi. LlenTp kymi
— CaM y4YaCHUK, MEX1 — PyKH, BUTSTHYTI B OOKH.

3aB/aHHsA: MepecyBaTUc MO NpuMilleHHo. Hamaratouncs He 3a4inaTy 1HIII
CKYIID».

Bnpasa-ananiz « Tinoxu 6e3 pyk»

Merta: po3BUBAaTH KOHCTPYKTHUBHI HABUYKH CIUIKYBaHHS

Tpenep. IHoni MU HamaraeMocsi I0BECTU CBOIO IPaBOTY OyJib KOO LIIHOIO
HaBITh 3 BUKOPUCTAaHHAM (Pi3ndHOi cuiid. YacTo Taka cynepeuka nepeTBOPIOETHCS
Ha CIPaBXHIO BIIKPUTY OOPOTHOY.

3rajgaiiTe BUIAJIOK, KOJM Cylepeyka 3aKiHuyBajacs Oilikoro. MoXIuBo, BU
OyJM HACTUIBKU 30YJKEHI, 1110 TOTOB1 caMi nmoyatu OifKy, a MOKe, Balll OTOHEHT
OyB rOTOBHII HaKMHYTHCS Ha Bac, YU HaBITh BH 000€ OyJlW TOTOBI OUTHUCS, aje
I0Ch JT0O3BOJIMJIO BaM YHUKHYTH O11KH.

Onuiiith, U0 came BiIOYJIOCS TOL, 1 IK BU ceOe MmouyBajiu, siKi €MOIlii Bac
NEPENIOBHIOBAJIN.

3anuTaHHs AJA aHATI3Y:

—UYu OyBarOTh BHUIIAJIKM, KOJW BU 3MYIIEHI BUPINIYBaTH CYINEPEUYKH 32
JIOTIOMOT'O0 CHJIU (3MyIIIeH1 outucs)?

—Yu € Oifika XOpOIIMM CMOCOOOM BUPIIICHHSI CYNEPEYOK 1 PO3BSI3aHHS
KOH(DITIKTIB?

— o HeoOxiaHO 3pobuTH, IO Cymnepeyka He repepocia y 01Ky ?

— IIlo Bu pobuTe, KOJIU XTOCh BaC 00pakae CIOBECHO?

— Y 4oMy BIIMIHHICTh MIJK CYHIEPEUKOIO Ta O1HKOI0?

Bnpaesa-ananiz «I pamomar

Merta: cipusTH T1IBUILIEHHIO CAMOOIIIHKHY Y TJTITKA.

TpeHep po3lae KOXHOMY YYacHUKY apkym mnamnepy A4 1 NponoHye
HAIMCATH MOXBAJIbHY IPAMOTY caMoMy €001, BKa3aBIIHU MIPH I[bOMY 3a 1110 caMe BiH
110 TpaMOTy oTpuMye. KokeH yyaCHUK 3a4UTY€ CBOIO MOXBAJIBbHY IPaMOTY

3anuTaHHs AJIs aHATI3Y:

— Yu cknanHo OyJio mucaTu rpaMoTy camoMy cobi?

— k1o Tak, To y yoMy came Oynu TpyAHOLII?

— Yu BCl 3aCIIyTOBYIOTH TPaMOTY?
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I'pa «Xouy. Mywy. [losuneny

MeTa: HaBYMTHU IMUNTKIB CHIBBIAHOCUTH CBOI Oa)XKaHHS 13 MOKJIMBOCTSIMU
Ta MoTpedaMu BUKOHAHHS 000B’SI3KIB.

VYyacHuKaM MPOMOHYETHCS HAMKMCATH 5 peUYeHb, K1 TOBUHHI MOYMHATHUCS 31
CJIIB:

— «A xouy....»

— «A mymy ...»;

— «$] moBHHEH ....».

OOroBOpeHHS: pOOJIAYN TE, YOTO HE JIOOUII 1 He POOJISTIN TOTO, 10 YOTO TH
3BUK, TH 3arapTOBYENI BOJIIO. A 1€ HAWUTOJIOBHIIIE: CTaTH TOCTOJAPEM CBOIX PYK,
HIT, S3WKa, AYMOK... € JIONU, Ki CTaBISATHCA IO ceOe HAATO BUMOTJHMBO, 1 1€
Heno0pe; € U Taki, Ikl HaJTO JErko W Haaro O6arato coOi mpobayarTh, — 1€ TEXK
y’)Ke moraHo. A OyBaroTh JIOJIM, SKI HE 3HAIOTh CBOiX 4ecHOT 1 Baxa. Lli monm
MOBUHHI I3HATH caMmi cebe.

Bnpasa-o6206openns « Bunycmumu napyy

Merta: po3BUBaTH y MIJUTITKIB KOMyHIKATUBHI HABUYKH, CIIPUSITH 3HIHKCHHIO
arpecMBHOCTI, PO3BUBATH €MIIaTiI0, HABYUTH CIIOCOOAM KOPEKIIiTl arpecii.

[TigmiTkaM 1Mo 4ep3i MPOMOHYETHCS CIIPOOYBATH TOJIEPAHTHO CKa3aTH 1HIITUM
y4acHHMKaM 3a [0 BOHH O0pakaroThCs HA HUX, a00 YMM caMe BOHHU HE 3aJ[0BOJICHI.
[TounHaTH BUCTIOBIIOBAHHS MOTPIOHO 3 Takoi dpasu: «MeHi 00pa3iuBo, KOJH...»,
a00 «MeH1 He TTo00a€eThCs, SKIIO. . .»

[Toxu rOBOpUTH OMH MIJUTITOK, 1HIII JIMIIE CIIYXAlOTh 1 HE 3allepevyBaTH.

VY Tomy pa3i, KoM KOJIO «BUITYCTUTh Mapy», T1 MiJIITKH, sIKI HE OyJId 3rOH1
13 3ayBaXCHHSMH, MOXYTh BHCJIOBUTHUCS 3 BHUKOPHUCTAaHHAM Takux ¢pas: «
BJISTYHUH 3a T€, 1[0 TH BUCIIOBUB CBOIO TIO3UIIIIO 1 03BYYHB CBOIO JYMKY, ajie S Maro
IHIIMI 1yMKY (1HIIWHA o). . ...», « TBO1 ClI0Ba 3BOPYIIMIIA MEHE, OCKIIIBKH ...»

OOroBOpEeHHS:

— Yu BakKO OyJI0 BIIKPUTO BUCJIOBUTH CBOI MPETEH31i pOBECHUKAM?

— YU JeTKo CHUIKYBATHCS €MMATIHO 1 TOJIEPAHTHO?

— SIK1 BIQUYTTS y Bac Miciasi po3MOBU?

—Ywu roToBl BU 3MIHIOBATUCS BIATIOBITHO J0 THUX 3ayBaXKeHb, SIKi BaM Oyiu
BUCIIOBJICHI?

— SIx Ha Bamry JyMKY Y4 BapTO BiJBEPTO TOBOPUTH PO CBOT MOUYTTS?

I'pa «lopixu»

Merta: po3BuBaTH OOpa3HE MHUCICHHS, CTBOPUTU CHUTYyaIllli, KOJH cepen
3BUYAWHUX 1 OyJICHHUX peued MOKHA 3HANTH OCOOJIMBE;, PO3BUBATH KOJCKTHUBHI
BITHOCHUHHU.

KoxHOoMy mMiAIITKy NPONOHYEThCS BHOpATH 3 KOIIMKA OJMH TPELbKHIA
ropix, a MOTIM MPOTATOM 2 XB. YBaXHO MOr0 PO3JUMBUTUCA 1 3amam’siTaTH CBIA
ropix (cTaBUTH MITKH He MOXHa). [IoTiM ycCi ropixu CKJIaqaroTh Ha3aJ y KOIIHUK 1
nepeminytotb. Konmu 1€ BUKOHAHO, AITH TOBHHHI PO3MI3HATH CBiMl Topix 1
PO3IIOBICTH 3a SKMMH O3HaKaMH iM BJIaJIOCS BIIHANTH caMe CBil TOpIX, 1 YMM BIH
BIJIPI3HSIETHCS BiJ] 1HIIHX.

[Ticns posmoBideil, BapTO MiJCyMyBaTH Ta MPOBECTH AaHAJIOTII0 MIX
IPEeUbKUMH TOpiXaMu Ta JIOAbMH. TOOTO 1 TOpiXM 1 JIOAM B HATOBI (B KyIi) —
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onHakoBi. g Toro, mo6 mobauuty iXHI OCOONMBOCTI, Tpeba BUTPATUTH dYac i
npuauBuTUcs. [Ipo LIHHICTH ropixa CyIsaTh MO TOMY, IO cCamMe€ 3HAXOJIUTHCS
BcepeuHi. ['opix Moxke OyTH Iy»e KpaCUBUM 330BHI, ajie IOPOKHIM 3 CEPEINHH, 1
HaBnaku. [loniOH1 aHanorii € 1 y moaeit. ToMmy He BapTO CyIUTH MO JIOJUHY 3a
30BHIIIHIMH O3HaKaMU. Y ropixa Jy’ke >KOpCTKa IIKapatyrnka i BoHa MOTpiOHa JIs
3aXMCTy BHYTPIIIHBOTO BMICTy. YMMasio JIoe TaKOXK YacTO XOBaIOThCS B
nIKapanyny, o6 modyBaTu cebe B Oesmerll 1 He BiApa3y BiAkpuBaroThcs. Jlis
PO3KPHUTTSA iM OTPIOEH Yac 1 JoBipa.
I'pa «Hapisna nasxar

Mera: po3BHBaTH KOMYHIKAaTHBHI HaBWYKH, CHOPHSITH 3HIKCHHIO
arpecUBHOCTI i pPO3BUBATH €MIIATIIO.

[TigiTKaM OpONOHYEThCA «KYIUTH» B YapiBHIA KpaMHUIl HE3BUYAMHI peyl,
a pHUCH Xapakrepy: A0OpOTy, YECHICTh, TEPIHUMICTb, YMIHHS BOJIOJITH COOOIO,
YyHHICTh, JOBIPY, aJIbTPyi3M, OC3KOPUCIUBICTb, TOBAPUCHKICTh, TEPIIHHS,
NPUXUIBHICTD, TOOPO3UWIUBICTh, CMUIUBICTb.

Kynutu 111 sSIKOCTI MOKHa HE 3a TpoIlll, a 3a Ti SKOCTi, IO HE JyXe
nos00arnThesd, a caMe: HEeCTPUMAaHICTh, CXWJIBHICTh JIO HACWUJUIS, OOpa3jMBICTS,
HETEPHUMICTb, 3JICTh, 3a3/IPICTh, 3yXBaIICTh, 3BE€PXHICTb.

KoxeH ydyacHHMK I'pu BUIIUCYE HA OKpEeMi KapTKHU CBOI HETATHUBHI SKOCTI SIK
IPOIIOBI KYMIOPH 1 i/1€ 32 MOKYINKaMH y YapiBHUNA Mara3uH-JIaBKy.

OOroBopeHHs:

— [Ilo momoMorao BUKOHATH 3aBJaHHS KYIIUTH NOTP1OHI SKOCTI?

—Yu Baxko OynO 3I3HATHCS y BJIACHUX HENOJIKax 1 HamuMcath iX Ha
OKPEMOMY JINCTKY?

— SIKi HOB1 SIKOCTI 1 YOMY BU «IIPUA0QTH»?

«Mo3zkosuu wmypm»

Mera: 03HaMOMHUTH TIIJITKIB 13 KIOYOBUMH TOHSATTSIMH, PO3ITUTUMU
CIEKTP TCOPETUYHUX 3HAHB MPO ACCTPYKTUBHI (POPMHU MTOBEIHKH.

YyacHUKIB IIIATh Ha 3 Tpynu, KOKHA rpyIia OTpUMYE apKyIl nanepy A4 i3
3aroyioBKamMu «Arpecis — 1e...», «Kopcrokicte — 1e ...», «Hacwmia — me ...».
JliT OBUHHI IPOTSITOM 5-7 XB. Y TpyImi OOTOBOPUTH 1 IPEACTABUTH CBOE OaueHHs
TEepPMiHY, SKUW 3alMMUCAHUM Y HUX HA JTUCTKY.

I'pa «Hamanioti 2acno npomu azpecusHocmiy

Merta: akTuBI3yBaTH MPOILIECH CaMOINi3HaHHSA Ta cOpMyBaTH OCOOUCTE
CTaBJICHHS J0 arpecii.

KoxHOMY TiUTITKy TPOMOHYETHCS HAMaJIIOBATH BIIACHHM JIO3YHT IPOTH
arpecuBHocTi. Ha wMamoBanHs paetbes 5 xB. Ilicns 1mporo BCl  MarOHKH
PO3TISAIAI0THCS 1 0OTOBOPIOIOTHCS.

Miui-nexyis «llopmpem acpecusnoi 100uHu»

Mera: 03HaMOMUTH MIITITKIB 13 TMOPTPETOM arpecUBHOI JIFOAWHHU Ta
KpUTEPISIMA  arpecUBHOCTI. TpeHep TMpomoHye yciM pa3oM TMoaymMaTH U
O0OrOBOpHUTH, 32 SKMMH O3HAKaMHU MOKHA YII3HATH arpeCUBHOTO MimiTKa. Sk BiH
TOBOPHUTH, SIK BUTIIANAE, K TMOBOAUTHCSA. Ha OCHOBI y3araJibHEHHS POOJISATHCS
BHCHOBKH 1 HA3MBAIOThCS KPUTEPIl arpeCUBHOTO M JTITKA:

— 4acTO BTpavyae KOHTPOJIb HaJl CO00I0;
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— YaCTO CIIEPEUAETHCS, CBAPUTHCS;

— 4acTO BIIMOBJISIETHCSI BUKOHYBATH MPaBUJIA;

— 4aCcTO CHEIIaJIbHO JAPATYE 1 MPOBOKYE 1HIIUX;

— YacTO 3BMHYBauy€ 1HIIMX y CBOIX HEBJIayaxX Ta MOMUJIKAX;

—4acto 0e3 TNpUYMH CEpPAUTHCS 1  BIJIMOBISETHCI  BUKOHYBATH
PO3MOPSII>KEHHS,

— 4acTo 3a3/pICHUI, MCTHUBU;

— Iy’>Ke MIBUAKO Ta HEaJIeKBaTHO pearye Ha pi3Hi Jii 0TOUyI0UuuX;

— TOJIOCHO PO3MOBIISIE, TIOTPOXKYE, HAIAA€e, MOBOJUTHCSA TpyOO, HaXaOHO i
HEJ00PO3UUINBO.

Bnpasa-eubip «Ti, wo uwiiu 0opo2oro»

Merta: 1OMOMOrTH 3pO3yMITH, IO BHUOIp 3aJE€XKUTh BiJ CHPUAMAHHA, BIJ
NOTJISIB, MIDKYBaHb 1 CTUJTIO TIOBEIIHKH.

Crosimn Ha y30144l Bl JIFOAMHHU 1 po3MOBIsUIH. [IpoXoauB JOpOToI0 MOB3
HUX OJIMH TIOJIOPO’KHIH 1 cCKa3aB coOi:

— Ocb 111 11011, HATIEBHO, TOMOBJISIFOTHCS TITH B Kade 1 BIIMOYUTH TaM.

[ 3a0yB1IM PO CBOi HaMipH, MIIIOB Yy Kade.

Jpyruii 4oN0BIK, SIKWH IPOXOAUB MOB3 JIBOX JIFOJEH, 1110 PO3MOBIISLIIN CKa3aB
co0i:

— Ocb 111 JI101, HAaIlleBHO, TOMOBJISIFOTHCS ITH Y CylIEpMapKeT Ha 3aKyIIu.

I 3a0yB1IM 1TPO CBOi HAMIPH, 3MIHUB CB1i IUISIX Ta MIMIOB A0 KPAMHHIII.

[IpoxoauB NOB3 CHIBPO3MOBHHUKIB 1 TPETIH YOJIOBIK 1 BIH TOAYMAB:

— Ocp 1l 110K, HANIEBHO, BEAYTh A00pYy Oeciday. A s, TpilIHUM, yKe TpeTii
JIeHb HE MOKY 3HANTH Yac, 100 BiJIBiAaTH CBOI'O XBOPOTO Apyra.

I BigkaBmu cBoi TypOOTH, MIIIOB A0 ApYyra, o0 WOro marpumMaTi J00pum
CIIOBOM.

OOroBOpEeHHS:

— Sk BM Jymaere, YOMy KOXHUH 13 THUX, XTO TIPOXOJIMB TIPB3
CIIBPO3MOBHUKIB, 3p0OUB 1HIIII BUCHOBKHU?

— 1o caame BIUIMHYJIO HA TXHIH BUOIp?

— Yu BKa3zyBalu JIIOH, SIK1 CTOSJIM Ha y30144i MOJOPOXKYIUM YOJIOBIKAM, SKi
HIIUTA TOPOTOIO SIK iM JyMAaTH 1 SIK BUNHUTH?

— SIxi caame MeXaHI3MHU PETYIIOI0Th PEAKIIIIO0 1 TOBEIHKY JIFOICH?

Teopue 3a80anms-po3nosiob « Moe maiilbymuey

Mera: axkTuBi3yBaTH MpOLEC CaMOAHaNi3y Ta IUIaHYyBaHHS CBOIO
MaiOyTHHOTO.

Koxuuit migmitok otpumye auctok A4 13 3anucamu. [lpotarom 5-6 xB. Mae
HaIMCaTH CBOE OAYEHHSI.

Y MailOyTHbOMY $1, 3BUYAHO, OY1y TAPHOIO JIFOJUHOIO.

["apHOIO — 11I€ O3HAYAE. ...

S mpamroBatumy ...

Ha po6orti s Oyny Hamaratucs, o6 MoiM KoJieram 31 MHOIO OyJIo....

VY mene Oyne poauHa. Y Moiil poauHi MeH1 6 XOTij0cs, 00 B3aEMUHHA M1k
ycima .... Sl mparHyTuMy 3po3yMITH KOXKHOTO, @ Y CBOIM MOBEIHII 3 HUMH 4 ....

Oco0nuBy TypOOTY 5 BUSIBIATUMY PO .... TOMY, LIO. ..
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VY mene, 3BU4aiiHO, OyIyTh APY3i, 13 SIKUMHU A ...
A nparHytuMy OyTH KOPHCHOIO JIIOAMHOIO, a CBOi OOOB’SI3KM 51 Oyay

BUKOHYBATH ....

A TOJIOBHE, /IO YOTO s MParHyTUMY B MalOyTHHOMY — II€ ...
Bnpasa-ananocis «A01yxo»
Merta: popmyBaTH BiIuyTTs MPoOJIeMH arpecii Ha eMOIIIHHOMY PiBHI.
Tpenep nmictae nBa CTUIIMX SOJyKa 1 3alUTy€e€ B MIJITKIB, YM TapHI I
s0myka (MUTITKY BiAMOBIAA0Th). [loTiM TpeHep oaHe sS0IyKO BIAKIAAA€E, a 1HIIE

KHWJIa€ AUTHHI, POCUTHh BIAKUHYTH Ha3aj, MOBTOPIOE II€ NEKUIbKA pa3 Tak, II00

10myko Oyno Baxko cmiiMatu. Bono Oarato pa3 mamae Ha migiory. Ilotim

nigiiiMae S0JIyKO 3 MIJUIOTH 1 3alUTYE Y MiITKIB, UM 3aJIUIIWIOCS SIOIYKO, IO
najano rapHuM. 330BHI Ha sI0JyKy HE Ay»e€ MOMITHI CIIAM BiJ yJaapiB, TOMYy BOHO
330BHI rapHe...

[ToTim TpeHep gicTae iHiie A07IyKO, IKE HE KUAAIU, Y 3alMUTYy€ y MJITKIB,

Yy 3aMUIIIOCS sI0JyKa 330BHI CXOXKHMH. (Tak, s0Jdyka 330BHI MPAKTUYHO

OJIHAKOBI1, JHIINE Te s0JyKO, SKE Iaaajgo TPIMIKKH 3a0pyaHuiiocs...). TpeHep

3aMUTy€e TyMKY JITed Mpo Te, 4u si0Jyka BcepeAauHi oaHakoBi. J{is Toro 1mo6

3’sCyBaTU Il MUTaHHS — po3pizye g0ayka. ONHA 13 HUX TapHE 1 LJie B cepeuHi, a

1HIIIE Ma€ TUISIMU 1 TPIIUHU. TpeHep MpOBOIUTH aHAJIOTIIO 13 )KEPTBOIO arpeCUBHOT

nmoBeaiHKH. ToOTO 1HOMA1 3a€ThCs, 10 HAIlll i HE HAHOCSTH IIIKOIM JIIOAWHI, alie
1€ JIMIIE 330BHI, a TCUXOJOTIYHO JIIOJMHA NOyXe cTpaxkiaae. HapiTh sKmo mu

BUOAUMMOCs Tepel] JUTUHOIO, SKa € B POJl KEPTBU HACWIBHULBKUX I1d, TO

HEMIPUEMHI BITUYTTS 3alMIIAThCS. TOMYy BapTO BUYHMTHCS KEpyBaTH CBOIMHU

EMOI[ISIMU Ta HE MPOSIBJISITH arpecito Mo BiAHOIICHHIO JI0 1HITUX.
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Homatok /I
Tpeninr «CTOII-BYJIIHI»
[po3p00IIeHO aBTOPOM |

Meta: o3HalloMUTH 3 TOHSTTAM OYJIHTY, HOTO BHJIaMHU Ta MPOSIBAMU;
dbopMyBaTH HETEPIIUMICTH JIO MPOSBIB arpecii, po3BUBATU CIIBUYTIMBE CTABJICHHS
JI0 >K€PTB HACUJIIA, HABUYKH HAJIaHHS 1 OTPUMAaHHS JI0TIOMOTH.

QuikyBaHi pe3yJIbTATH:

Hanpukinii 3aHATTS y4Hi:

* MOSICHIOIOTD, IO TaKe OYIIIHT;

* PO3MI3HAIOTH OYJIHT 1 APY>KHI MiAPaKHIOBAHHS;

* pO3pOOJISAIOTH CTPATETI] MOI0JIaHHS OYIIIHTY;

* JIEMOHCTPYIOTh €MIIATIIO J0 KEPTB HACUJUISL, YMIHHS IPUIUHATH OYJIHT Ta
3BEpPTATHUCS 110 TOIIOMOTY;

* Ha3WBAIOTh JKEpENa JOTIOMOTH KepTBaM OYJIIHTY.

OO0sagHaHHS: TUTaKaTH, apKyIli, OMiBIll, KOMIT'IOTEp, IOCTYI O IHTEPHETY,
MYJIbTUMEIIMHUN TPOEeKTOp (0a)kaHo).

HiasoBa rpyna: mijitku 13-14 pokis.

TpuBagicts Tpeninry: 1,30 rog.

Xing 3anarTH

I. Opranizauniiina yacTuHa

1. ITpuBiTaHHS yYaCHUKIB

Mema: OBIIOMJICHHS TEMU 3aHATTS, YCTAaHOBKA Ha POOOTY.

Tpenep. JoOporo aHs, MIaHOBHI YYaCHUKU TpeHIHTY. CbhOroJiHI MM 3 BaMu
OOroBOPUMO BaXKJIMBY MPOOJIEMYy HACUJIBCTBA Ta YKOPCTOKOCTI CEpeja YYHIB.
KoxHomy 3 Hac, xoua 0 pa3 y »UTTI JOBOAMJIOCS 3ITKHYTHUCA 3 HACHIIBCTBOM.
BoHO MOrio 3acTocoByBaTHCS NPOTH BAaC CaMHUX, BU MOIJIM OyTH CBIJIKOM, a0o
caml CTaBaJli THUMH, XTO oOOpakae. Mu TOroBOpHUMO TIPO HACHUIBCTBO Ta
YKOPCTOKICTh, SIKI HAMpaBlieHI Ha onHy AUTHHY. Lle siBule Ha3uBalOTh OYITIHTOM.
CporosiHi MU CrpoOyeEMO 3pO3YMITH TOUYTTS >KEPTBU OYyIIHTY, Ta TOBEMIHKY
arpecopa. | HailroyioBHiIe, pa3oM 3HAWIEMO HUISIXH JIOMOMOTH MOCTPaXKIaTii
JTUTHHI Ta CIPpoO0yeMO yOe3neunTu cede, o0 He 31rpaTu OHy 3 poJiel y OyJIiHTY.

2. 3naiiomcTBoO. BripaBa «Ile uwynoso!»

Merta: miABUIIUTUA PiBEHb 3TypTOBAHOCTI TPYMH, TOMOMOITH y4YaCHUKaM
TPEHIHTY Kpalle Mi3HaTH OAWH OJTHOTO, CTBOPUTH CIIPUATIMBY aTMochepy.

Yuacnuku cmoams y xoni. I[lpononye kodxcnomy no uepsi uiimu 8 yeHmp
KOJA [ po3nogicmu Npo AKYCb C80I0 SAKICMb, YMIHHA YU MAlanm (Hanpukiao, «s
000 Mmanyrosamuy, «s 6Mi0 cmpubamu uepe3 Kanodiciy). YV 6ionosiob Ha
KOJICHe make 8UCI06II08AHHS 8Cl, XMO CMOSAMb ) KOJli, NOBUHHI XOPOM BIONOBICIUL:
«L]e uyooso!» i 0OHOUACHO NiOHAMU 620pY 8EUKUL NATEYb.

3. Bnpasa «IIpaBuia podorn»

Merta: oprasni3zailis rpyIy Ta CTBOPEHHS MOKIIUBOCTI €()eKTUBHOT pOOOTH.

IIpaBuia podoru:
1. F'oBOpUMO Bi CBOTO IMEHI.
2. 1o6po3uunuBi 1 aKTUBHI.
3. [IpaBuiio miAHATOI PyKH.
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4. OnuH roBOPUTH — yCl1 CIYXaloTh.
5. Tyt 1 Tenep.

6. HaBuaemocs pazom.

7. KoHbi1eHIIHICTD.

3anuTaHHA 10 rpynu:

1. Yu 3roani BU 3 IpaBuIaMu?

2. YUn maeTte 111e SKICh IPOTNO3HIIIi?

4. BnpaBa «Moi ouiKyBaHHS»

Meta: hopmyBaHHS BIIACHOI METH JiSTILHOCTI, MOTHBAIlIS Ta YCBIJOMJICHHS
BJIACHOI BIJIMOBIAAIHOCTI 32 JOCATHEHHS MIEBHUX PE3yJIbTaTIB.

Tpenep. [Ipornonyro Bam Ha s0IydKax, SKi BU 3HalAETe y ce0e Ha CITMHKAX
CTUIBIIIB, HAIIMCATH, & MMOTIM 03BYYUTH, III0 BU OUIKY€ETE Bl 3yCTpidl 1 HPUKPITUTH
iX 10 AepeBa OUYlKyBaHb.

II. OcHoBHA YacTHHA

5. BnpaBa «/IBa si0iyka»

Tpenep. Y mene B pykax JBa si0iyka, OJHAaKOBI 3a COPTOM, KOJbOPOM,
pO3MiIpOM. A 4MM BOHU BIAPI3HAIOTHCSA? CyTTEBOI BIIMIHHOCTI MK HUMHU HEMAE.
S mpomnoHyto BaM mpoBecTd jfociiy. OaHe s01yKo MOKIaaeMo Ha CTul. B iHmomy
a0yt OyJ1eMO 3HAXOAUTH IIOCh MOTaHe 1 MO 4ep3i TOBOPUTH HOMY TpO Iie, MOTIM
kugatyu Ha mignory. («Tu Take morane, orumgHe», «MeHI He MOJ00A€EThCS TBIU
XBOCTHK», «Y TeOe NpOTUBHA LIKIPKa» Ta 1H.).

Yu OGauute BU Tenep AKYCh BIAMIHHICTh MUK LIUM SIOJTYKOM 1 TUM, JIEKaJIO Ha
crom? JlaBaiiTe pepo3pixeMo iX 1 MOJUBUMOCS, IO BCepeauHi. Te, 10 Jexao
Ha CTOJI1, BCEpPEIHHI Ollie, a pyre — KOPpUYHEBE, BKPUTE «CHHISIMU» BiJl yAapiB 00
nigiory. [itu, ane ue >x mMu Horo takum 3poounu! Ile nama nposuna! Te came
BIJIOYBA€ETHCS 1 3 JIFOABMH, IKUX MU 00paxkaeMo 4M 003UBaeMO. 30BHI HE OaUYUMO,
SK 116 Ha HUX TO3HAYAETHCS, MM 3aBJAEMO iM BEJIMYE3HY KUIBKICTh BHYTPIIIHIX
pan!

3anumanHs 011 002080PeHHA:

* Sk mouyBamThCA Ti, KOro 003WBalOTh 1 IBKYIOTh OJHOJITKH?
(Obpadsicenumu, npUSHiYeHUMU, BOHU MOJICYMb 88aANCAMU cebe GUHHUMU, YACTO
nia4yms.)

* SIk 1ie Mo3HaYa€eThCs HAa IXHHOMY HaBUYaHH1?

(He xouyms xooumu 00 wKoau, 6mpadaroms iHmepec 00 Ha84aHHs, NPONYCKAOmMy
3aHAmMmsl.)

* [Ilo BoHM TymMarOTh MPO THUX, XTO iX oOpaxae?

(Bsaowcaroms ix scopcmoxumu i 6ezcepoeyHumu.)

* Uomy gesiki Jitoid 00paxaroTh 1HIINX?

(Xouymv cmeepoumuca 3a paxyHoOK I[HWO20, MOMCIUBO, IX CAMUX paHiuie
obpadicanu,i 60HU OYMAarOmMb, WO Ye HOPMAIbHO, GOHU POOIAMb Ye 3a KOMNAHIIO 3
opy3amu,).

BucnoBok: byniHry Moxke 3a3Hatu OyJb-sfika IUTHUHA Yy IIKOJI, ajie KOJHa
HE 3aCJIyTOBY€E Ha TaKe CTaBJICHHS.

6. Podora y rpynax «ByJiiHI M Apy:KHE MiAAPAKHIOBAHHA )

o, Ha Bamyy IyMmMKy, TpaIUIETbCS dacTimie: OYIIHT Yd  JIPYXKHE
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nigapaxHioBaHHsa? BydiHr — me arpecuBHa MOBENIHKA, IIO0 MOBTOPIOETHCS, a
HIJAPaKHIOBAHS € TOOJMHOKMM BHITQJIKOM 1 HE CTaBUTh 3a METYy 3alodisTH
JIIOJTUHI IITIKOY.

3apa3 MM 3 BaMH BUKOHA€EMO BIPaBY, Y MPOIEC IKOI BU MOBIPABISETECS
BIIPI3HATH JIPYKHI TAPKHIOBAHHS Bijl OYJIIHTY.

O06’eTHAEMOCH y YOTHUPH TPYIIH.

Koxna rpyma orpumae no 3 cutyarii. [Ipounrtaiite 1 BU3HAYITH L0 IIE,
OymHr uu [ApyxXkHe migapaxHioBaHHA? [losACHITH CBOIO AYMKY 1 HPHUKPIMITH
CUTYAIli}0 /O BIJMOBIIHOT KOJIOHKH Ha JIOIKY.

Curyauii

* Bu 3 npyrowm inete o xnacy. «[locmimm, komyxo, 00 3ami3HUMOCS».

* Tu nobpe BignmoBiB Ha ypomi. OpHOKIACHUK cKa3aB: «Molojelpb,
BHCKOYKO!»

* OHOKJIAaCHUK 3aKpuBae Hic 1 Kaxke: «Bixg tebe TxHe, sk Bin ckyHca! Lle
OTHUJIHO!»

[ BC1 B KJ1aC1 MOYMHAIOTH CMISTUCS.

* OIHOKJIACHUK, TUBJITYMCHh HA TBOi HOBI LITaHU, KaXe 3 MOCMIIIKOIO: «/Jle
T iX y3aB? Ha 3Bamumii?»

* Tu mouaB Hocutu oKyssipu. OHOKIACHUK Kake: «BoHM Tak mo-gypHOMY
BUTJISIa0Th, YOTUpUOKHii!» To061 cTamo cyMHO.

* Tu y npyra B roctsix. Ha 0011 nogaroTe mokonagauii TopT. Apyr 3Hae, 1m0
TH OOOXHIOEI IoKonad, 1 Kaxke: «Tpeba mBuako icTh, 60 3 HaMH ChOTOJIHI
IOKOJIATHUH MOHCTP!»

* Tu Burpas y coro Opata rpy. I Bin kaxe: «He moxy noBiputu... S tede
BO’10!»

* Tu oOijaemn y mMKUIbHIN inanbHi. Jlo Tebe miaXoauTh OJTHOKJIACHUK, SIKOTO
TH He Jrobwi, 1 Kaxe: «Tob1 Kpalie BIIMOBUTHCS BiJl 0011y, KUPTPECT».

* Tu 1 nmekinbka OJTHOKJIACHUKIB TpaeTe y OackerOos. Komm tu BTpere He
3aKUA€EN M's'Y Y KOP3UHY, OJIMH 13 HUX Kaxke: «Hy Ti 1 maszuno!» 1 Bci cMmitoThes.

* OgHOKJIACHUK HaMaJllOBaB TBIM MOPTPET 31 CMINTHUMHU BYyCaMH 1 MOBICHB
1ioro Ha BUIHOTI. Bci cMitoThcs, ajie ToO1 30BCIM HE CMIIITHO.

* Tu xymeaHo TaHIoen, mobd po3cmimuT apy3iB. Bornu cmitotecsa. To6i
TaKOX CMIIITHO.

* Tu BUKOHAB MICHIO HA MIKUJIBHOMY KOHKYpC1 TanaHTiB. [licis Buctyny TBii
OJIHOKJIAaCHUK CKa3aB: «TH cIiBaB, Haue cobaka Ha JIaHIIOTy». To01 CTajgo CyMHO.

BucHoBok: ByliHT CyTTEBO BiIPI3HSAETHCS BiJl THIIOBUX HEMOPO3YMIHb MIX
JIpy3sMH a00 OHOKJIACHUKAMHU.

Byainr — ue gxmo:

* JIFOAMHI 3aBJaIu 0010, MPUHU3UIN (DI3UYHO a00 CIIOBECHO;

* TaKa MOBE/IIHKA MTOBTOPIOETHCS, XOUa MOXKE CTATHCS ¥ OJIUH pa3;

* 11¢ OyJ10 3p00JIEHO HABMUCHO;

* JIFOJIMHA, SIK1H 3aMOISUTH KOy, HE MOKE cama 3aXUCTHTH ce0e;

* JII0JIMHA, SIKa BYMHMUIIA OYJIIHT, Ma€ nepesaru (crapuia, (i3u4HO CHIIbHIIIA,
y Hel BUIIUI aBTOPUTET y TPYIIi).

7. I'pa «KamiHb — HOKM LI — IATP»
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06 ’eonatimecs 6 napu.

VY i rpi icHye CKJIaJHa CHUCTEMa CTOCYHKIB MDK TphOMa MEPCOHAXKAMHU:
KaMeHeM, HOXHIPIMH 1 manepoM. Hoxuii pixkyTh mamip, Hamip MOXXE HaKpUTH
KaMIHb, a KaMiHb — 3JIJaMaTH HOKHII].

CTUCHITH OJIHY PYKY B KyJak 1, oqHoYacHO BUMOBIsitoun «HO-3e-Day (abo
«Pa3-/IBa-Tpu»), Ha OCTaHHBLOMY CKJIaJll MOKaXITh PYKOI OJWH 13 TPhOX 3HAKIB:
KaMiHb (KyJiak), HOXuIl («V» ABoMa MajblisiMu) abo mamip (BiAKpUTA JOJIOHS).
Toit, xTO BUrpaB, oTpumye oauH Oain. IlepemokiieM cTaHe TOW, XTO MHEPIIUI

HaOepe 3 Oanu.
Ho>xunul

nepenMaraTe Namp

Jemoncmpauia eioeo «Kaminv — HoHcuui — nanipy.
http://autta.org.ua/ua/materials/material/V-deo--Kam-n--nozhits---pap-r-/
3anuTaHHs 711 0OTOBOPEHHS:

* SIx mouyBaBcs [lamipenb, KoM BIieplle MPUHUIIOB 10 WKOMU? (3nsaKascs, 60
nooauus epyny HoNICUYb, K CUTbHIWI 3d Hb020.)

« Ilo BiH Big4yB, KOJM 3ycTpiB nanipiuis? (3padis.)

* Sk ¥ioro 3yctpinu namnipui? (/louanu obpasxcamu, wmosxamu.)

* Xto nonowmir Ilamipresi? Sk BiH 11e 3poOuB? (Ilanipyesi donomoenu ooHi iz
Hooicuys, sidienasuiu kpusOHUKiI6 i nodaguiu iomy pyKy.)

* [Ilo mo6aunnu IMamipeus 1 Hoxwir, konu Wiy 31 mkoiu? (Hx 06oe kaminyie
obpascaromeb manenbkoeo Kaminuuka.)

* [1o 3po6wmm Hoxumi? (Cxosanucs 3a cmosnom, 60 60sA1UCA KAMIHYISB.)

* XT0 momomir KamMiHYMKOBI 3aXUCTHTHCS BiJ KpUBIHUKIB? (Ilanipeys npocnas

KpusoHuKis i nooae Kaminyio proxsax.)

» Ilo Kaminumk 3pobuB mns Hoxunw? (Vemixuyeca Hoowcuysam i nooapysas
K8ImK).)

* Slkuil BUCHOBOK MOKHA 3poOuTH 3 wi€i icTopii? (Cunbriwui 3a6xcou mae
3axuwamu ciaouux.)

PosrnsHemo, sik 11e OyBa€e B peajlbHOMY KHUTTI Cepell BallluX OJHOJITKIB.


http://autta.org.ua/ua/materials/material/V-deo--Kam-n--nozhits---pap-r-/
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http://autta.org.ua/ua/materials/material/Antibul-ng/

BucnoBok: IlinTpuMka Ta B3a€eMOJIONOMOra YK€ Ba)JIUB1 ISl JIFOJAWHM,
10 3a3Ha€ HACWILISA, OyJiHTY. SIKIIIO BU CTaJd CBIIKOM TaKoi CUTYyaIlli, HE MO>KHa
OyTu Oailmyxum, Tpeba HaMaratucs MPUIUHUTU HACWILISA, 32 TIOTPEOM MOKIMKATH
Ha JIOTIOMOTY.

8. BnpaBa «Pyka qonomMorm»

3a JaHUMU PI3HUX JOCIIKEHb, Mal’Ke KOXKEH TPeTii yueHb B YKpaiHi Tak
Yy 1HAKIIE 3a3HaBaB OyJIHTY B IIKOJI, MOTEPNaB BiJ MPUHIKEHb 1 HACMIMIOK.
XKepTBu OyiHTY MEPEeKUBAIOTH BaXKKi €MOLIIl — MOYYTTS MPUHIKEHHS Ta COPOM,
CTpax, po3mad 1 3micTh. Taki y4HI 1HOAI MPOCTO OOATHCA XOIUTHU A0 IIKOJIH.
JlomoMorTH >KepTBI OYIIHTY i1HKOMW HOCUTH mpocto. [lepmie, mo TH MoXkemr
3po0OUTH, — HE MIATPUMYBATH THUX, XTO 3HYIIAE€ThCS. TBOE CTaBieHHS Mae OyTu
TakuM, 1100 1HIiaToOpyu OYNIHTY BIAYYJIH, IO TH HE IMOTOKYEHICS 3 THUM, IO
B110yBa€eThCs. SKIIO Oaymill, IO 3 KOrOCh HACMIXAKOThCA, TOMIOMOXXHU HOMY BUHTH
3 1i€1 cUTYyalli, HOKaXXu CBOIO MIATPUMKY, CKaXKH, 1110 BIH YM BOHA HE 3aCIYTOBYE
Ha Take cTaBieHHA. JIroau, KX oOpakaroTh, 4YaCTO MOYYBAIOTHCS CAMOTHIMU —
JIOTIOMOXKHM 1M BITYYTH, 110 BOHM He ofHl. OOBEMITh JOJIOHIO 1 HAMMIIITH Ha
KOXXHOMY TaJIbIll CIOCOOU OOPOTHOU 3 OYIITHTOM.

BucnoBok: Hama miarpumka nyke BaXKJIMBa AJsl JIIOJUHH, SIKa 3a3HA€
OymiHTYy.

9. Mo3koBuii LITYypM «Jl0 KOro 3BepraTucs y pasi 0yaiHry»

Mu 3HaeMo, 110 pOOUTH 1 A0 KOTO 3BEPTATUCS, SIKIIO PANTOM 3a00JUTH 3y0
YU 3aXBOpIEMO Ha Irpull. A sk OyTH, KOJM CUTyalllsl OyJIHTYy HE BHUPIIIYEThCS Ha
PiBHI OJHOJIITKIB?

3a mpaBUJIOM MiTHATOI pyKH Ha3BaTH, 10 KOTO MOKHA 3BEPHYTHCS, SKIIO BU
CTaJIM CB1JIKOM a00 KepTBOIO OYIiHTY. (Bci idei 3anucyromsbcs Ha 0ouyi).

OpicumogHni eapianmu gionogioeii:

* 0OaTBbKH;

* ctapiuii Opat abo cectpa;

* IpyT (py31) 31 CTApIINX KIIACIB,;
* IpyT (Ipy31) HE 31 IIKOJIH;

* KJIACHHI KEPIBHUK;

* TUPEKTOP IIKOJIH;

* 0aTbKU KPUBIHUKA;

* TTOJIIIIS;

* IIKIJILHUHN IICUXOJIOT;

* «rapsya JiHis» 3 TUTaHb HACUJIBCTBA Ta 3aXUCTY IpaB JITEH:
0 800 500 225.

BucnoBok: He Tpeba copomuTucs 313HaTUCA 1HIIUM Y BUHUKHEHHI CUTYallli
Oymninry. Haitkparie ckazatu mpo 1ie JOpOCiIuM, SIKUM BU JoBipseTe. [lam’staiite,
10 KOJIM KPUBJIHUKA HE 3YIIUHUTH, MOKYTh TTOCTPAXKIATH 1HIII JIITH.

III. ITincymkoBa yacTuHA

IIpuT4ya npo KOpPCTOKiCTH

B onnomy 3 monactupiB [laoninio maiictep HaBuaB yuHA. | sIKOCh yueHb

MIOCTaBUB MAWUCTPY 3alUTaHHS:


http://autta.org.ua/ua/materials/material/Antibul-ng/
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— YuuTenio , a Ik JJOB11aTUCS, HACKLIBKH 51 )KOPCTOKUA?

— lopa3zy, Konu TH 3aBAaBaTUMENI yAapy CBOEMY BOPOTY, ysABH cebe Ha Horo
micii 1 Biguy#l #oro Oimb. | skmo oauH pa3 T He Biguyem OO0 — 3HAH,
’KOPCTOKICTh MOTJIMHYJIA Te0e.

Bnpasa «Cepue xo0porn»

Pozoamu yunsam «cepys 0obpomuy.

Tpenep. byno 6 nabararo mimmie, SkOW JrOAM 3aMiCTh OYJIIHTY pOOWIIH
I0Ch A00pe OJIMH AJist oHOTO. HamumniTe Ha cepiii Te, 110 MOKe JOMOMOITH 1HIIIH
JIOAMHI, 3ITPITH 11 Aymly (MOAUIUTHCS MApacoyIbKOIO MiJl Yac JOIy, MPUTPUMATH
JUTSI KOTOCH JIBEPi).

30epiTh yci «cepls», mepeMilaiTe iX, 3aIponoHyHTe KOXHOMY YYaCHUKY
BUTSATHYTH HaBMaHHS OJIHE CEpIle Ta BIPOJOBXK HACTYITHOTO THXKHS 3pOOWTH Te,
10 HAITMCaHO Ha MOTOo ceplll 10OpOTH, sl KOrOCh 1HIIOTO.
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Honatox E
baHk npakTHYHMX MaTepiaJiB JAJIs oOpravizauii 103BiJLU1€BOI iAILHOCTI
MiVIITKIB y 3aKJIa/1aX 3arajibHOI CepeHbOI OCBITH
[310pano Ta y3araibHEHO aBTOPOM|
I'pa «Caini Ta moBoaup»

Merta: BnpaBa po3BUBAE HABUYKHU «BEACHHS» 1 «IPOXOHKEHHS» 1 JO3BOJISIE
MIJHATH B OOTOBOPEHHI TeMy NEpeKMBaHb, MOB'S3aHUX 3 BUIUYTTSAM JiACPCTBA,
3aJICKHOCTI 1 BiJTOBITAIBHOCTI.

Xio epu:

['pyma pinuTecs Ha [ABI MIATPYNH, OJHA 3 AKUX Oepe Ha cebe poiib
croctepiradiB. 3 Apyroi MIATPYNUd BUOMPAETHCS AOOPOBOJNEIH, KUK Oyre
BUKOHYBAaTH POJIb MOBOAUPs. Permra yqyacHUKIB € «cainumuy. BoHN MIMKYIOThCS B
KOJIOHY 1O OJHOMY, Ha BIJICTaHI HE MEHIIE METpa OJMH BIJ OJHOTO 1 OepyThcs
OJIHIEI0 PYKOIO 32 MOTY3KY, MPOTATHYTY B3J0BX iX KojoHHU. Ilicias mporo im
3aB’sA3y10Tbes 04i. [loyaTok MOTy3KH Oepe B pyKy BCTa€ B IJIaBy KOJOHH MOBOAMP.
3aB/aHHs MOBOJAUPS — MPOBECTH IPYIy 3a BKA3aHOKIO BEAYYHM MapLIpyTOM, He
IPOMOBJISIFOUH HI cJI0Ba. MOTY3Ka € €IMHUM 3ac000M 3B 3Ky HOro 3 yYaCHUKaMHU.
(IToBoaup 3anuiuaetbes 3psuuMm). Ilepen moyarkoM pyxy BeaydHid 3a JOIMOMOIOO
HIATPYIH CIIOCTEPIrauiB HABOJUThH B KIMHATI «HEBEJMKUN» Oe3naf, sl TOTo 1100
YCKJIATHUTH MapuIpyT NPOCYBaHHS Ipynu. Y KIMHATI MOXHA MEPECTABUTH CTOJIU
Ta CTUIbLI, YACTUHY 3 SKMX MOKHA IEPEBEPHYTH a00 3BAIUTH Kymoro 1 T. 1. [licis
TOTO SIK BCE TOTOBO, BEJIly4Hid 32 pyKy BeJl€ IOBOJIUPS 332 MAPUIPYTOM: MEPENAZUThH
3 HUM 4epe3 CTUIbLI, Npoaa3aTh MiJ CTOJAMHU, MPOTHUCKYETHCS MIXK 3CYHYTHUMH
madamu 1 T. M. 3aBJaHHS TOBOAUPSI, TPOXOASYH MO MAPLIPYTY, BECTU 3a COOOIO
CBOIO «CIIITY» TPYyIYy.

llosacuenns. 1loBoaupio TOBOAMTHCS CMUKATH 32 MOTY3KY Bropy a0o BHM3,
BIIpaBO a00 BIIIBO, BKAa3ylOUHW THM CaMHM HANpsSMOK PyXy JIOJWHI, sKa Hie
CIIIIKOM 32 HUM. TOH, y CBOIO Uepry, 10JIal0uu NepelKoay abo MoBOpoT, MOBUHEH
BECTU 3a COOOI0 yyacHUKa, skuil Hae mosany. («Ciim» y4acHHUKH MOXKYTh
PO3MOBIISITH OAMH 3 OJHUM, aJie 1€ iM MaJIo JI0TloMarae, OCKUIbKM BOHU BCE OJIHO
He 0aydaTh MeperiKoay, TOMy HE MOXKYTh 11 SIK CII1J] OTIMCATH).

0b20680penHs nicis NPOBeOeHHs 2Pl

VY mporieci 00TOBOPEHHSI CIIiJi TOTOBOPHTH, KA POJib Oyiia MpOCTile, a ska
CKJIaJHIIIe, 1 y3araJbHUTH HaWOUIbIn eQeKTHBHI cTpaTerii ymnpabiiHHsS. [lpu
bOMY MIATpyIa CIOCTEpIrayiB MOBIIOMIISIE MPO CBOI CIOCTEPEKEHHS 1 IO
MO>KJIMBOCTI BHM3Ha4ya€ HAMOUIbII yBakKHOro moBoAups. Ilicis mnpoxopKeHHsS
BCHOTO MApIIPYTy MIATpyINa CIINUX 1 MIArpyna CHOCTEpiradiB  MIHSIOTHCS
MicisiMd. BrpaBy kpaiie 3HIMAaTH Ha Bijeokamepy. SKIO Takoi MOMJIMBOCTI
HEMae, TOJ1 3aIMILIAETHCA BCS HaJlls HA OTPUMAaHHS OIMUCY TOTO, 110 BiOYBA€THCS
CTIIOCTEPITaloy0r0 TPYTOI0.

I'pa «Minay»

Mera: rpa chnpsMoBaHa Ha pPO3BUTOK HAaBUYOK B3a€EMOPO3YMIHHS Ta

Opraizailii MBUIKUX Y3TOJKEHUX 1 MapTHEPIB.
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Xio epu:

I'pa Bukonyetbes B koui. [lo komani Bexyuoro «Mina!» rpymi HE0OX1IHO
3a MIHIMaJIbHUN 4Yac (3-5 CeKyHJ) MOKUHYTH KOJIO («OJIHIaX») 4Yepe3 BY3bKUU
MPOXiJ], MO3HAYEHUH TPEHEPOM 3a JOMOMOTrOI0 JIBOX CTUIbIIB. KomMaHaa Begyuyum
nomaeTrbest 0e3 momnepemkeHHs. CTBOPIOEThCS  YCTAHOBKA HA  BIPOTITHICTH
«3aru0eni» y4acHUKIB, SIKI HE BCTUIJVIM BUYACHO MOKWHYTH OJIIHIAX, BiJ MPSIMOTO
MOTaJaHHs B HOTO MiHU. BUKOHY€EThCS KiJIbKA pa3iB 3 0OrOBOPEHHSIMH.

lloacuennsa. I'py CKIIaIHO BUKOHATH, SKIIO KOKEH YYaCHUK Oyne TymaTh
TIIBKHY TIPO T€, K BPATYBATHUCS TITBKUA HOMY.

0Ob2o060penHs:

B mporieci 0OroBopeHHsI KOPHUCHO 3BEpHYTH yBary Ha Te, XTO 3a3BHYail
BHUCKaKyBaB MEPIIMM, & XTO OCTaHHIM 1 4oMy. MoO’KHa MONPOCHUTH YYACHHKIB
pO3Ka3aty, SKi TyMKH MPUXOAUIU iM B TOJOBY B IPOIIECI BUKOHAHHS 3aBJIaHHS.
KopucHo gati ycTaHOBKY y4acHMKaM Ha MOXJIMBICTh BUKOHAHHS JaHOI 3aBJIaHHS
I'PU B IPOLEC] IHIIKX MPOLEYp 1 M0IaBaTH KOMaH1y 0e3 MonepeKeHHs. Y boMYy
BUIAJIKY Tpa JO3BOJISIE PO3BUHYTH 3JaTHICTh MIBUAKOTO pearyBaHHA 1
MIepEeMUKaHHs Ha THITUH BUJI 1A B €KCTPEeMaJIbHIN CUTYyaIri.

I'pa «IlepenpaBa»

Meta: B OCHOBI JI€KHUTh HEOOXIAHICTh 3araJbHOTPYIIOBOTO PIIICHHS.
VYceninHicTh BUKOHAHHS TPU 3QJICKUTh BiJl TOTOBHOCTI YYaCHHUKIB HA/JaBaTH OJUH
OJIHOMY B3a€MOMIATPUMKY. /{151 mpoBeneHHA Ipu HEOOXIIHO BUIBHUN MPOCTIP,
nepeja Woro No4YaTkoM HeOOX1IHO MpUOPaTH CTOJM Ta CTUIBLI, IO 3aBaXKaOTh.

Xio epu:

Ha miguosi kpeiigoro abo 3a 10MOMOroro KJIeHKOi CTPIUYKH MPOBOJUTHCS JBI
JiHII HA BIACTaHI 8 M OJAWH BIg OJHOTO. Bemnyuwii 3BepTaeTbcs A0
YYaCHUKIB:«YsIBITh, IO NUISIX Balliii KOMaHII MEeperopojausia pidyka, YMOBHO
no3HayeHa JHIAMH Ha miaio3i Bam HeoOxigHO mepeOpaTHCs HA TPOTUIICKHHM
Oeper piuku. Baie 3aBgaHHS — MOAOJATH TEPEUIKOIY, MOTPUMYIOUHUCH TaKUX
MIPaBUIT:

— JI0 TIOYaTKy TPU BCl TPaBIli TOBUHHI CTOSITU 32 CTAPTOBOIO PUCOIO, B KiHIII
— 3a (DIHINIHOIO;

— 1] Yac MmepenpaByu BCl yYaCHUKW MTOBUHHI TaK YW 1HAKIIIE TPUMATHUCS OJIMH
3a OJIHOTO;

—MiJ Yac TepenpaBd MDK IMO3HAYEHWMHM JIHISIMU 3arajibHa KUJIbKICTb
OJTHOYACHUX TOPKAaHb MIIJIOTH BCiMa yYaCHUKaMH HE TMOBHHHO MEPEBHIYBaTH
IIECTH TOPKAHB;

— HE MO>KHA 3aCTOCOBYBATH HISIKMX CTOPOHHIX JIOMOMIXHUX 3aCO0I1B;

— HEe0OX1THO OpaTu 70 yBaru 0e3mneKy BCiX YYaCHUKIB.

llosacnennsa. Benyunii TOBUHEH CIIOCTEPIraTH 3a MPOLEAYpPOIO0 BUPOOICHHS
yYaCHHKaMH{ BapiaHTIB BUpiIeHHs 3amadi. [licist Toro sk BiH Oyae 3HalACHU 1
rpyna Tmepedse 0 BUKOHAHHS 3aBllaHHSA, HEOOXIAHO 3a0e3meuntu Oe3neKy
YYaCHUKIB, IPH HEOOX1THOCTI MiACTPAXOBYIOUYH TUX, XTO MOKE BIIACTH.

Obeosopenns.

[Ticnss meproro BAAnOro BUKOHAHHS YMOB TPH BEIYyYH MPOIMOHYE TPYIIi

MOBEPHYTHUCS B KOJIO 1 0OTOBOPUTH 0COOIHUBOCTI BUOOPY €(heKTHBHOI cTpaTerii AJis
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BUKOHAHHS 3aBnaHHs rpu. [Ipu nbomMy KOpUCHO 3a/aTu ydyacHUKaM MUTAHHS PO
Te, 110 JOMOMarajo, a 10 3aBa)kajo BHUPOOJICHHI cTparterii 1 Oe3rnocepeHboro
BUKOHAHHS 3aBJaHHsA. J[ai 3aBIaHHS YCKIIQHIOEThCS: pluKa PO3IIUPIOETHCS 10 9
METpIB, a KIJIbKICTh TOPKaHb 3MEHIIIYETHCS [0 5.

lloacnennsa. Sk mpaBuio, Taka 3MiHA 3aBJAaHHS BUMAara€ KapJIWHaJIbHOTO
neperisiay 1 caMmoi crpaterii ii BupimeHHs. OgHaK YyYaCHUKHU HEPIIKO BUTPAYalOTh
3HAYHUWA Yac Ha COpoOM ajanTaiii Nepioi, JEermoro BapiaHTa BHUKOHAHHS
3aBlaHHsA Tpu A0 HoOBUX YMOB. llicna koxHOI HeBanoi cmpobu rpymi
MPOMOHYETHCSI TIOBEPHYTHUCS B KOJIO 1 OOTOBOPUTH MPABHIBHICTE OOpPaHOi HUMH
cTpaTerii BUpIIIEHHS 3aJayl 1 NpUYMHM HeBaaudi. B mporeci oOroBopeHHS
BElydOMY CJIiJT 3BEpTaTH yBary JiTed Ha HEOOXIAHICTh KOHCTPYKTHBHOCTI iX
B3a€MO/Iii pY BUPOOJICHHI PIIICHHS, EMOLIMHOI CTPUMAHOCTI Ta I00PO3UUIMBOCTI
M0 BIAHOIICHHIO 10 TOBAPHUIIIB 1 T. M., U0 JUYUTh poOouTH JigepoBi. HeoOxiaHO
copMyBaT MOTHUBYIOUY YCTAHOBKY, IO CIOHYKY€ IX 1O JOTPUMaHHS B
JUSTTBHOCTI PO3TJISTHYTUX PaHille MPaBWI yIPaBIIHCHKOT B3aEMO/IIT JTijiepa.

I'pa «B3aemopo3yMiHHsD»

Mema: I'pa copsMoBaHa Ha PO3BUTOK HABUYOK  IHTYITUBHOTO
B3a€EMOPO3YMIHHS TApPTHEPIB MpPU 3MIMCHEHHI CHUIBHOI AISUIBHOCTI B CHUTYyaIlll
HMITYYHOTO OOMEKEHHS 3aco01B nepeaydl iHpopMmariii.

Xio epu:

I'pa mpoBoauThcsi B Koiii. Beayuuil HazuBae Oyabp-ske 4uClIO (ane He
OlsIbllIe, HIK KUIBKICTh YYaCHUKIB B rpymi). OJHOYACHO 3 LIUM HEOOXIAHO BCTATH
YYaCHMKaM B KUJIBKOCTI, PIBHIA HA3BaHOMY YHCIY 3 JOTPUMAHHSIM HACTYIHHX
YMOB:

— IIOBUHHO BCTAaTH PIBHO CTIIbKUA YYACHHKIB, CKUIBKH «3aMOBJISLIIOCS);

— YJaCHHKaM HE MO)KHa BTOJIOC JOMOBJISITHCS, XTO came Oyae BUKOHYBAaTU
3aBJIaHHS.

Jlonognennsa. MoxHa BU3HAYUTH TPUBATICTh «3aTpuMkm» (1-3 cexyHan)
MDK TMPOTOJIOMIEHHSAM BEIyYUM 4YHCJIa 1 BUKOHAHHSM KOMaHAW. BuzHaueHHs
CHELIaJIbHOTO Yacy, MPOTATOM SKOIO WIEHH TPyHH MOXYTh SKMMOCh YHHOM
MOBIJOMJIATH CBOI HaMmipW 1 BrajJyBaTd HaMipH IHIIWX, HAMOBHIOE BIIPaBY
JIOIATKOBUM 3MICTOM. MOXKHa YCKJIQIHUTH TPy, 3a00pOHUBIIN KECTUKYJISIIIIO.
AJjie 1 Ipu UpOMY y HHUX 3aJIMIIAIOTHCS TaKl MapaMeTpH JIJs aHallidy, SK MiMika 1
031 OJIMH OJHOTO.

Ob62o6openns. HeoOX1JHO CMUIBHO 3 YYaCHUKAMH PO3IVISIHYTH OCOOJIMBOCTI
B3a€EMOPO3yMiHHSI TTAPTHEPIB B CUTYallli MITY4YHOTO OOMEKEHHS 3aco0iB mepeaadi
iH(opMmairii. Takok KOPUCHO BUMTH HAa OOTOBOPEHHSI POJII JIiJiepa B CUTYaIlli, KOJIH
HEOOX1THO OpraHi3yBaTH I'PyMy Ha BUKOHAHHS Y3TOHKEHUX CIUIbHUX 1.

I'pa «loBipa»

Mema: chopmyBatu JOBIPY A0 CBOiX OJTHOKJIACHUKIB, BIEBHEHICTh B iXHIN

1 ITPUMIIL
Xio epu:

VYyacHuku aiasThes Ha napu. [lepiuit BcTae 1 BIAXOIUTH Bij 1HIIOTO Ha 1
MeTp. 3aBAaHHs APYroro — MiAINATH 0 MEPIIOTro CIHHOI0, JOBIPUTHUCS TOBAPHIIY i
yrmacTu KoMy Ha pyKu. 3aBJaHHS MEePUIOTO — 3JI0BUTH OJTHOKJIACHHKA.
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Poabosa rpa «IIpodsemHa curyamis»

Mema: ycBIIOMIICHHS MOHSTTS «KOPJIOHW» YEPE3 POJIBOBY IPY.

Ilepen mouarkoM Tpu MUITKH OTPUMYIOTH iHCmpykyiro (10AaTKOBA
iH(opMalIis) IO THUITH KOPJIOHIB:

Incmpyxyia

CucrteMa 30BHINIHIX KOPJOHIB J03BOJISE BUPINTYBATH MUTAHHS JAUCTAHIIIT,
Ky MM XO4YE€MO YTPUMYBATH LIOJIO CBITY Ta 1HIIMX Jt0JeH. BHYTpilIHI KOpJOHU
o0epiraroTh HaIll MOYyTTs, JYMKH, IIIHHOCTI. JIF0MWHI BaXKJIUBO IIe 3 TUTUHCTBA
BUUTHUCS BU3HAYATH KOPJOHU 1 JOTpUMYBATHCA iX. JlesiKi HaIlll «KOPIOHW» € Bij
HApOKEHHS, a ekl GOPMYIOThCS MPOTATOM XKUTTA. BOHU HEOOXiTHI KOXKHOMY
Ui 30epeKeHHSl MCHUXIYHOro Ta (Gi3uuHoro >KuTTsa. Komm Hami KopaoHH
NOPYLIYIOTbCS, MU TIOYMHAEMO «OOpOTHOYy 3axucT» abo xBopiemo. Kopaonu
BCTAHOBJIIOIOTHCS JIJIs1 HAIIOT O€3MEKH, a TAKOXK 1100 JIIMITYBaTH Hallll Jii.

[oninsA0Th KOPJOHU HA:

®izuyni. [lepmmm KopJOHOM € JIOJIChKA IIKIpa, SKa HATa€e TUTY
xapakTepuuii Burisg. Kpim Toro, iCHyIOTh IIeé IPOCTOPOBI KOPAOHH, SIKi
OKpECIIOIOTh MOJIMBY UM HEMOXJIMBY M HPUHAHATTA (PI3UYHY OJIU3BKICTb.
[TpocTOopoBl KOPAOHU BU3HAYAIOTHCS 1HAUBIAYaIbHUMH IE€peBaraMu, CTyIEHEM
OJIM3BKOCTI CTOCYHKIB Ta KYyJIbTYPHUMH HOPMaMHU.

InTesexkTyasbHi. 310pOBI IHTENEKTyalbHI KOPAOHU JO3BOJISIIOTH Ham
BIPUTH BJIACHUM CIIOCTEPEKEHHSIM. 3aBAsIKH HAM MU MOXEMO JIOBIIATHCh, YOTO
IIparHeMo 1 4oro noTpedyemMo, a TaKOX YOro MU XOYEMO 1 IO JJisi Hac 3aiBe.
3aBASKH 370POBHM IHTEJEKTyalbHUM KOPJOHAM MK HE IUIyTa€EMO Halii
IparHeHHsl 3 MPAarHeHHAMM IHIIUX JroAe. EnacTuuHi iHTeNeKTyajabHl KOPAOHU
pOOJATh MOMKJIMBUM CHPUUHATTS HaMH 1H@OpMalii 13 30BHIIIHBOIO CBITY, ii
aHaJi3 Ta yTBEpKEHHS a00 CIIPUUHSATTS, 1i 32 «CBOIOY.

JlyxoBHi. BoHU BCTaHOBIIOIOTH [JIs JIIOJAWHU TIEBHI OOMEXEHHS 1
OJIHOYACHO BYaTh BIJMOBIJAIBHOCTI. 30POBI JYXOBHI KOPJIOHM BUMAraroTh BiJl
JIIOJIMHU TIOCTIHHOTO mepeOyBaHHsI Ha OOl MpaBAM Ta MOCTIHHOI ayTopedekcii
CTOCOBHO 1€papxii MIHHOCTEH Ta CUCTEMHU ITEPEKOHAHb.

JItoquHa, sika HE Ma€ 3J0POBUX KOPIOHIB, HE CIpUMMAE KOPJOHU I1HIIHX.
BriuB «SIKOCTI» KOPJIOHIB Ha CTOCYHKH 3 1HIIMMH JIFOABMHU MOXHA CHMBOJIIYHO
YSIBUTU HACTYITHUM YHMHOM:

Henopymina cucremMa KOPAOHIB: CBiJOME HaJlaroJ)KEHHSI CTOCYHKIB;
CBIJIOME€ TIepeKMBaHHS OJIM3BKOCTI; 3a0BOJICHHS BiJ TMepeOyBaHHS 3 JIIOJbMU;
NOYyTTs O€3MEKH, MoBara J0 Yy>XUX KOPJIOHIB; BMIHHS TOBOPUTH «HID».

Bpak xopaoHiB: npoGiieMa y KOHTaKTYBaHHI 3 JIIOJIbMH; TIPUUHATTS POJIl
arpecopa a0o0 KepTBH; MOPYIICHHS YYyXUX KOPJOHIB; BIAUYTTS 3arpo3u 1 Opak
3aXUCTY; OpaKk BMIHHS TOBOPUTH: «HI.

IMomkoaxkeHa cucreMa KOPAOHIB: MPOBOKYBaHHS KOH(IIKTIB; YaCTKOBUMN
3aXUCT; mMpobjieMa 3 JOTPUMAHHSM KOPJOHIB IHIIMX JItOJel (BTOPTHEHHS);
HEIMOBHE MOYYTTs O€3MeKH; BMIHHS TOBOPUTH "Hi" 1HOM1, B IEBHUX CUTYAIISX.

Mypu 3amicTh KOpPAOHIB: BHHHUKAIOTh B pe3yJbTaTli MOMEpEAHIX paH
(MOXJIMBO, B JUTHHCTBI): MOYYTTS 130J1ii; Opak 1HTUMHOCTI; CaMOTHICTB;
TOBOPHUTH «H1» B OyIb-sIKii CUTYyaIIii.
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Xio epu:

VYyacHuku 06’ €1HYI0TbCS B 4oTHpH rpynu. KoxkHiil rpymi gaeTbest 3aBIaHHS
npUaAyMaTy MpoOJEeMHY CUTYAIlII0 B3a€EMO/I1i CTAPIIOKIACHUKA 3 PI3HUMHU JIIOJAbMHU.
3a J0MOMOTOI0 POJbOBOI TPU 300pa3uTU TUIIOBY MOJENb MOBEMIHKH, SKIIO B
HBOTO:

— HEMOpYIIIHA CUCTeMa KOPJIOHIB;
— TIOILIKOJ[)KEHA CUCTeMa KOPJIOHIB;
— Opak KOp/IOHIB;
— MYpPH 3aMiCTh KOPJIOHIB.
3anumanns 051 002080peHHS!
1. SIxi hakTOpU BITUBAIM HA IOBEIIHKY TOJIOBHOTO Teposi?
2. Slx moBemiHKa TOJIOBHUX TepOiB BIUIMBAJa Ha B3a€EMOCTOCYHKH 3
OTOYYIOUYUMH?
3. Illo crpusiio BIEBHEHOCTI Y TTOBEIIHIII?
3Maranns «BaBWIOHCHKA BeXKa)

MeTta: miBUIIEHHS PIBHA 3TypTyBaHHA 1 B3a€MOJIi B TPyMi, PO3BUTOK
HABUYOK HEBEpPOAIbHOI KOMYHIKAII.

Xio 3mazannsa:

[aTpura (irpoBa metadopa), sika po3MOBIIAETHCS TIEPET IHCTPYKITIEIO ITPH:

«Bci Mu uygoBo mam’sitaemo Mid mnpo BaBinoHchky Bexy. Benuuesny
KUIBKICTB JItoJIe Oyisio 310paHo nisi OymaiBHUIITBa. be3niu 3aco0iB 1 maTepiaiiB
OyJ10 BUKOpUCTAHO s i1 3BeieHHs. [Ipouiec ciopynu iioB. Aje Oaiira Tak i He
Oyna 30yzgoBaHa TOMY, IO JIFOAM SIK1 il OyyBalu B OJIHY MHUTh CTaJH PO3MOBIISITH
Ha PI3HUX MOBAX 1 MEPECTaIN PO3yMITH OJUH OAHOTO.

A 4¥ CUJIBHO 3MIHWJIMCS JIFOIU 3a Il TUCAYOMTTSI ? UM 3aBKIU MU MOKEMO
JOMOBUTUCS? UKW MOXEMO MU 3pO3YMITH OJIMH OJHOTO O€3 CJiB, HE BOJIOAIIOYU
CHUIBHOIO MOBOIO?

Came 11€ HaM 3apa3 1 HAJICKUTH 3’ ACyBaTh! »

Incmpyxuyis (noemanna, oocnisna):

3apa3 MH PO3AUIMMOCSA Ha JIBI KOMaHAM, MPHUOIU3HO PiBHI 32 KIUIBKICTIO
YYaCHHKIB.

Koxna komanma Moke KOPUCTYBaTHCA «OymiBEJIbHUMH Marepiagamu») —
KaHIICJIIPCHKUM TPWIALIsaM (TIamip, MapKepH, KJeH, CTIKepH, HOXKHUII 1 T. 1I.) — B
HEOOMEXKEHIM KIJTBKOCTI, aje >KOJAEH 3 YYAaCHHUKIB HE MOXE€ KOpPUCTYBaTHUCA
rojocoM. ToOTo B mpoueci rpu BaMm He MoxkHa po3mosisatu! IlpaBuno 1e
HECKJIaJIHEe, aJie caMe BOHO MOBMHHO YITKO BUKOHYBATHCS. 332 KOXKHE TOPYIICHHS
npaBuiia KoMaHja Oy/e mo30aBIsITUCS OJHOTO 3 BUAIB OyAiBEIbHUX MaTepialiB.

VY Bac € 15 xBuIMH, 1 Ballla MeTa — Yy IOBHOMY MOBYaHHI MOOYyBaTH CBOIO
«BaB1iTIOHCBHKY BEXY»!

Otxe, Bexi moOynoBani! 3apa3 MU BHUMIPSIEMO 1 TOAMBUMOCS, XTO K CTaB
nepemMoiieM. B pe3ynbpTaTi Hampy>KeHOTo MIBUIKICHOTO OYAIBHHUIITBA MEPEMOTIIa
KOMaH/a... (Ha3WBaIOThCS IMEHA YYaCHUKIB KOMaHAW). Temep MM aKypaTHO
PO3MICTHMO BeXKY Ha il B)K€ 3aKOHHE MouecHe miciie!

VY naHuii MOMEHT BiJ] YYaCHHKIB KOMaHIU-TIEPEMOKIIIB MOXE MOCTIAyBaTH
IIPOTIO3HUINIS IOCTABUTH MOPs 6amT 000X KoMaHA. TpeHepy ciif miaATpuMaTH 10
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iHimlaTuBy. SKmo >k mpomno3uiii He Oyne, TO BEAy4YHl MOXE caM aKypaTHO
HATSAKHYTH Y4YaCHHUKaM MpO TaKy MOXKJIHUBICTb. Hampukiaj, HACTymHUM YHUHOM:
«YecHo KaXyuyu, MEH1 AyXKe MoA00arTbcs OOMABI OalliTH, 1 MEHI 3[a€ThCS, IO
BOHU BIAMIHHO 0 BUMIIsIANK pa3oM. Sk aymaere?» BapTo Bia3HAUUTH, IO TPEHEP
Ma€e caM BUPIIIUTH, YU MOTPIOHO HOMY pOOMTH ydacHHUKaM Taky mpomno3uiiro. (Ha
Horo pimeHHs MOXYTh BIUIMHYTH Taki (akTopu, K peakilisi 000X KOoMaHJ Ha
nepeMory (ropaska) y 3MaraHfHi, €MOIIWHMM CTaH TPyNud Ha JaHWH MOMEHT
TPEHIHTY, OCOOJIMBOCTI TPYIMOBOI TWHAMIKHU Ta 1H.)

MetoandHi 0COOTUBOCTI POBEICHHS Ta IHCTPYMEHTAPIH:

Yac npoBenenns (6e3 anamizy mporiecy B3aemonii) — 20 — 25 xBwinH,;

JOCUTh BEIMKHUIA MPOCTIP JJIsI TBOPYOTO MPOIECY — CTUI, YUCTa MiJIOTa,
KHJTAM;

KAHITOBApU: HOXMII, Hamip OUIMHA 1 KOJBOPOBHUH, PYy4YKH, (iromacTtepu,
CTIKEpH, KJIeH, CKpINKH 1 T. 1. Takox HeoOXi/Ha BeIMKa JiHiiKa abo pynerka Jis
BUMIPIOBAaHHS BUCOTH MTOOYOBaHUX BEXK;

JUTsE OUIBIIOTO 3aHYPEHHS B 3MarajibHy MeTtadopy MOXKHa BUKOPUCTOBYBATH
MYy3WYHUHN CyNpOBiJl (HAPUKIad, €THIYHI MEJO/Iii);

b uac «OyIIBHUIITBa» BEIy4Uil HE BTPYYA€TbCA B TPOIIEC, BUKITIOUCHHS
po yac, kUil 3anumuBcsa. B mganiit Mmonudikaiiii BripaBy Kpare HpOBOI[I/ITH BXKE
Ha poOoUiil cTaall PO3BUTKY I'PYIH, KOJU B YYACHUKIB € OUIbII-MEHII YCIIIIHUAN
JIOCBIJT CITIJIBHOT JISTIBHOCTI.

Mo>kJIKMB1 3aNIUTaHHS JJ1s1 OOTOBOPEHHS MICIs 3MaraHHs:

1) Ilo Bu Bim4yyBaiH, CIUIKYIOYHCH O€3 CIIiB, TOOTO HE BepOATLHO?

2) Uu 3a10BOJICHI BU PE3yJIETATOM CBO€T KOMaHK? A CBOIM BJIacCHUM?

3) 3 IKUMU TPYTHOIIAMHU JAOBEJIOCS 3ITKHYTHUCS B MPOILIECI 3MaraHHs?

4) o 103BOJIMIIO JOMOBHUTHCS, 3PO3YMITH, IO i K MOTPIOHO pOOUTH?

5) Ilo 3aBaxkaJo mporiecy «OyTiBHUITBA»?

6) ki TpyHOII MTOA0IATH HE BIAIOCS?

7) Xto i siki ¢yHKIii 6paB Ha cebe? XTo OyB BUKOHABIIEM, XTO F'€HEPATOPOM
171e¥, XTO OPraHi30BYBaB IHIIUX TOIIO?

8) Uum kepyBaiucs MPU BU3HAYCHHI TOTO, XTO YMM Oyjie 3aiiMaTucs, 3a 1o
BIJINOBIJIATH B X011 Oy IIBHUIITBA ?

9) Uomy B oOpanu misi cebe came Taki poii? XTo i sIK BiguyBaB cebe,
BUKOHYIOUHU CaMe Taky poOoTy?

10) SIk BaM 37A€THCS, MO 3MIHMIIOCS O, SKIIO O MOXXHA OyJI0O PO3MOBIISATH?
o came?

Cnucok 8UKOpUCMAaHux odxceper.

1. ba6’sx T.I. IlcuxokopekiiitHa poboTa 3 AITBMU Ta MIUTITKAMHU 1110
3a3HAIM HACWJIbCTBA: METOJ. MaTepianu [3a pen. Kopniernka I. O.]. JIeBi: BHTJI,
1999. 48 c.

2. bexenap I'. BymiHr — migiTkoBe HacuiabCTBO B wiKomi. [llxona. [na
sacmynuuxis i He minoxu. K., 2012, No 2. C. 75-82.

3. BynkanoBa B. B. A6erka comianpHOro mnemarora. X.: Bun. rpyma
«OcnoBay, 2011. 235 c.
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cBit, 2001. 63 c.
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NCUXO0I02iA Ma coyianbHa poboma : MOMIC. HayK.-TIPAKT. OCBITHbO-METO/I. KYPH.
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6. Tutapenko T. M. KpuzoBe mncuxonoriyHe KOHCYJIbTYyBaHHS: MpoTrpamMa
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Joaatok €
CounianbHO-IIEeIAarOriYHUI IHCTPYMEHTAaPil /IS OpPraHi3auii Ta MpoBeACHHS
KOHCTATYBAJIbHOI0 Ta (p)OPMYBAJIBLHOI0 €TAaNy eKCIIEPUMEHTAILHOI0
JOCJIPKEeHHA
[3ibpano, y3acaneneno ma po3pobieHo agmopom]

InguBinyajJbHa COLIOMETPUYHA KAPTKA

Lpizsuwe, im's docniodxncysanozo

Ocsimuiil 3aK1a0 Knac
Ne | Cdepa 3anuTaHHSg BuOip
y 1 uepry|y 2 uepry |y 3 uepry
1. 3 xuMm 13 Bamoro xkmacy Bu
XOTUIM O CHAITH 3a OJHIEIO
Hapuanus HapTOIO?
2. 3 kum 13 Bamoro kmacy Bu He
XOTUIM O CHOITA 3a OJIHICIO
MapTor?
3. Koro 3 Bamoro kmacy Bu 0
3ampocliii A0 cebe Ha JIeHb
. HapOJKEHHS?
4, Jlospins KOI:“O 3 Bamoro kmacy Bu 6 He
3ampocusii 10 cebe Ha JICHb
HapOJKCHHS?

JU1st 3a10BHEHHS 1HUBIIyaJIbHOI COLIOMETPUYHOT KAPTKU Y4HI:

— Yy BIJNOBIJHUX pAJKax OJIAHKY BKa3ylOTh CBO€ MpI3BUILE Ta iM’s, KJjac,
HaBYaJIbHUM 3aKIa;

— YBO)XHO YHUTAIOTh MEPIIE 3alUTaHHS 1 BIAMOBIAHO IO HHOTO OOMPAIOTH 1
3aMKCYIOTh MPI3BUIIA Ta IMEHA TPHOX YJICHIB IPYIIHU;

— aHaAJIOTIYHO JAI0Th BIATIOBIAbL HA JIpyTre, TPETE Ta YeTBEpTe muTaHHs. Yac
3anmoBHEHHs KapTku — 10-15 XBuIuH.

[Ticns TOrO, SIK €KCIIEPUMEHTATOp 30Mpae 3aMOBHEHI KapTKH, MOUYUHAETHCS
0o0poOKa nanux. BoHa ckiagaeThes 3 TphOX €TAalliB:

— TaOJIMYHOTIO;

— rpadivyHOTO;

— 1HJEKCOJIOTTYHOTO.

TaOnuunuii eran oOpoOKM AaHMX Mependavae MOOYJOBY COLIOMATPUII —
Ta0JIMII, 33 JOTIOMOTOIO AKOI Y3arajJbHIOIOTECS PE3YNIbTATH ONMUTYBaHHA. OCKUIbKU
MIDKOCOOMCTICHI CTOCYHKM y TpyI BUBYaIUCA y ABOX cdepax (cdepl criabHOT
HAaBYAJIBHOI JisUThHOCTI Ta cdepi M03BULIA), TO HEOOXigHO mnoOyayBaTH 2
COIIIOMATPHIIL:
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couiomaTtpunsg Ne 1 — «Mi>XKOCOOUCTICHI CTOCYHKH B IOCIIJIXKYBaHii rpymi 3a
KpUTEPIsIMU CUMIATI1 - aHTUIIATII Y cpepl HAaBUATIBHOI JisSTTBHOCTI»;

comiomarpuusd Ne 2 — «Mixk0CcOOHUCTICHI CTOCYHKHU B JIOCIIIJKYBaH1| TpyIi 3a
KpUTEPISIMU CUMIATI1 - aHTUTIATIT Y cpepi T03BIILIN.

CorioMaTpuIlst MICTUTh TaKi OCHOBHI B1JIOMOCTI IIPO TPYIIY:

1) crnucok wieHiB Tpymu, siki poonaTe BuOopu (xT0 BHOUpae). KoxHOMy
JOCITIKYBAaHOMY y CIIMCKY MPUCBOIOETHCS BIAMOBIIHUMA MOPSIAKOBUN HOMep. Jlis
MOJICTIIICHHST TOJAJBINOI IHTEpIpeTAallii CHoYaTKy 3amuCylOTh MpI3BHUINA, IMEHA
IOHAKIB, a IMOTIM J1BYAaT;

2) COMCOK 4IEHIB Tpymnu, KOro BuOupawTh. Jus Toro, mo He
3arpoMaJPKyBaTH COLIIOMATPUII0 BEIMKOIO KUIBKICTIO 1HOpMaIlii, 3amiCTh
MPI3BUIL TA IMEH JOCIIKYBaHUX 3aUCYIOTh JIUIIE X MOPSAIKOBI HOMEPH;

3) Ha couiloMaTpull OJHOYACHO (IKCYIOThCS SK IMO3UTHUBHI «+» Ta
HETaTUBHI «—» BUOOPHU KOXKHOTO JTOCTIIKYBaHOTO;

4) 1151 KOKHOTO 3 IOCHIIKYBaHHUX MIAPAXOBYIOTh 3arajibHy KIIbKICTb:

— OTPUMAHUX MO3UTUBHUX BUOOPIB;

— OTPUMAHUX B3a€EMHUX [TO3UTUBHUX BHOOPIB;

— OTPUMaHUX HETaTUBHUX BUOOPIB;

— OTPUMAaHUX B3aEMHUX HETaTUBHUX BHOOPIB.

5) 11st TPYIU MiIPaxOBYETHCS 3arajibHa KUTbKICTh:

— MIO3UTUBHUX BUOOPIB;

— B3a€EMHMX MTO3UTUBHUX BUOOPIB;

— HEraTUBHUX BHOOPIB;

— B3a€EMHHUX HETaTUBHUX BUOOPIB.

I'padpiunmii eran mnepenbadyae 1OOYAOBY cCOILIOrpaMHM Ha  OCHOBI
comiomarpuiil. Comiorpama — 1ie¢  rpadidyHe  300paK€HHS  CTaBJICHHS
JOCHI)KYBaHUX OJIMH J0 OJHOTO 3a BIAMOBIASIMU Ha COI[IOMETPUYHI 3alUTaHHS.
CoulorpamMa 103B0JII€ HAOYHO MPOUTIOCTPYBATH 1 OUIBII TIIMOOKO MPOAHAIII3yBaTH
rpynoBi B3aeMo3B’si3ku. Coniorpama ckiiagaeThes 3 [V KOHUEHTPUUHUX KL

| Ko710 — peecTpye AOCTIIHKYBAHHX 13 TPYMOBUM CTaTyCOM «COIIIOMETPUYHA
3ipKay (Ti JOCTIKYBaHi, IKI OTPUMajIM HaHOUIBIINY KUTbKICTh BUOOPIB — JIiACPH);

Il K070 — peecTpye TUX TOCIIPKYBaHUX, IKMM Y TPYIi HaJlalOTh MepeBary;
IIKOJISIP1, TII0 HaOpaJii He MEHIIIE TIOJIOBUHU BUOOPIB JIiepa,;

[IT xono — peecTpye MOCHIIKYBAHUX 13 TPYNOBUM CTAaTyCOM «3HEXTYBaHI»
(kostsipi, 1110 HAOpaM MEHIIIe TIOJIOBUHYU BHOOPIB JTiziepa);

IV kono — peectpye AOCHIIKYBAaHUX 13 TPYMOBUM CTaTyCOM «130JbOBaH1»
(HEe OTpUMAaJH KOJIHOTO MO3UTUBHOTO BUOOPY).

JlocaimKyBaHi, SIKI MOTPANUIN A0 Hepuoro (Jigepu) Ta Apyroro (Ti, KoMy
HAJAI0Th IepeBary) Koja 3ailMaroTh CHOPHUSTIMBE MOJIOKEHHS B KOJIEKTHBI; Y
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TPETbOMY («3HEXTYyBaH1») 1, 0COOJIMBO, Y YETBEPTOMY («130JbOBAHI») KOJIaX —
HECIPUSTIMUBE.

Ha comiorpami 3anucyroTbesl MOPSAKOBI HOMEpa AOCHiKyBaHUX (puc. 1).
Skmo mpocnipKyBaHUM — JIBUMHA, TO ii MOPSAKOBUM HOMEP 3alUCYEThCS B KOJII.
Axmo mociiKyBaHWNA — IOHAK, TO HOTO TMOPSAKOBUNA HOMEDP 3alUCYETHCS Y
TPUKYTHUKY. Bubopu, 3poOneHi Ta OTpuMaHi KOXHHMM 3 JOCHIIKyBaHUX Ha
coliorpami MO3HAYalOThCs CTpiIoykamu. [lo3uTuBHI BHOOpHM — CYLLUIBHI
CTPIJIOYKHU, HETaTUBHI BUOOPH — MYHKTUPHI CTPLIOYKH.

Puc. 1. 3pa3ok 3ar0BHEHOT COI[IOMAaTPHIII

———> MO3UTUBHUI 0JJHOOIUYHUI BUOIP,

<——> NO3UTUBHUIA 000TIILHUN BUOID,

—————— > HeraTUBHUU OJHOOIYHUI BUOID,

Cmmmemm > HEeraTUBHUN 00OMILHUNA BUOIP.

CoriorpaMHa T€XHIKa € 1ICTOTHUM JIOMTOBHEHHSIM JI0 TaOJIMYHOTO MiAXOIY B
aHai31 COI[IOMETPUYHOTO Marepiaay, TOMY IO BOHA J1a€ MOKIIWBICTH OLIBII
TJIMOOKOTO SIKICHOTO OINMUCY 1 HAOYHOTO TPEICTABJICHHS TPYMOBUX SBUIN. AHaT3
COIIOrpaMH TOJSTAE Y BU3HAYCHHI NEHTPATbHUX, HAHOUIBII BIUIMBOBHX WIICHIB,
MOTIM  B3a€EMHUX Tap 1 yrpymnoBaHb. YTPYNOBaHHS  CKJIQNAIOThCA 3
B3aEMO3AJIC)KHUX OCI0, 110 TparHyTb BHOWpaTH oauH oaHoro. Haityactime B
COIIIOMETPUYHUX BUMIPAX 3yCTPIUAIOTHCA MO3UTUBHI YIPYIyBaHHS 3 2- 4 4JICHIB.

BaxnuBUM TOKa3HUKOM J@HOT METOAMKHM € COLIIOMETPUYHI 1HJEKCH.
Po3pi3HsA0Th MEepCOHANIbHI COLIOMETPUYHI 1HAEKCH 1 TPYMOBI COLIOMETPUYHI
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ingexcu. Ilepmn  xapakTepu3ylOTh 1HAUBIAYaldbHI  COLIANBHO-TICUXOJIOTIUHI
BJIACTUBOCTI OCOOHMCTOCTI B poji wieHa rpynu. Jlpyri JawTh YHUCIIOBI
XapaKTePUCTUKHU IIJTICHOI coIlioMeTpudyHOoi KoH(irypaiii BubopiB y rpymni. Bonu
ONMKCYIOTh BIIACTUBOCTI IPYIIOBUX CTPYKTYP CIILIIKYBAHHS.

YucnoBe 3HaUEHHS 1HJIEKCY COLIANBHOTO CTaTyCy BH3HA4ae Micie abo paHr
MJUTITKA B KOJIEKTHUBI.

[HIeKC MO3UTHMBHOT EKCIAHCHUBHOCTI XapakTepus3ye pPOJb OCOOHUCTOCTI B
TpyMi SK JpKepela nepeadil CoiabHOT Ta MCUX0JI0TTYHOT iHpopMaItii.

[HaeKC KOHIEHTpaIlli B3aEMOJIIT MOKa3y€e 3/IaTHICTh OCOOMCTOCTI, SIK 4JICHA
IPYIIH, 30CEPEKYBATH MOTOKH TICUXOJIOTTYHOT ¥ corfianbHO1 iH(popMalii Ha cebe.

[HAEKC TO3WTHBHOTO (HEraTUBHOI'O) B3a€EMO3B’SI3KYy 1HAWBI/NA 3 IHIIUMH
YJeHaMU KOJIEKTHBY IOKa3ye poJib 1HJUBIAA B YTBOPEHHI B3a€EMHUX MO3UTHUBHUX
(HeraTMBHHUX) 3B’SI3KIB B KOJICKTHBI.

[Hmekc 3rypToBaHOCTI BUpakaeTbcs B BiAcoTKax (%) BiI TEOPETUYHO
MO>KJIMBOI 3rypToBaHOCTI piBHOT 100%.

[Haexc KOH(QIIIKTHOCTI TIOKa3y€ BHUPAXEHICTh HETATUBHUX SBUI Y
B3a€EMOBIJTHOCHHAX Mk WIEHAMHU KOJIEKTUBY.

[Haekc 3B’SI3HOCTI BHpPa)KAa€ YacCTOTY IOTOKY COINAJbHUX 3B’S3KIB MIXK
YJICHAMH KOJICKTHBY.

[Haexkc pedepeHTHOCTI — 1€ CHIBBIIHOIIEHHS TMO3UTUBHUX B3aEMHUX
3B’SI3KIB 3 YMCIIOM OJHOCTOPOHHIX BHOOpiB. BiH xapaktepusye CTYIiHb 3B’SI3KY
YJICHIB 3 SAPOM KOJICKTHBY.

JUist  BUSIBJIGHHS ~ KUIBKICHMX ~ XapaKTepUCTUK  BIJHOIIEHb  HA
IHJIEKCOJIOTIYHOMY €Tari B TPyl BUKOPUCTOBYIOTH COIIIOMETPUYHI 1HIEKCH.
BuninstoTs AB1 TpyIy 1HAEKCIB — MEPCOHAIBHI COIIIOMETPUYHI 1HJIEKCH Ta TPYIOBI
COILIIOMETPUYHI 1HIECKCH.

Jlo TepcOHAIBbHUX COILIIOMETPUYHUX 1HACEKCIB BIIHOCSTBHCS 1HJCKCHU
MO3UTUBHOTO 1 HEraTMBHOIO COLIIOMETPUYHOIO CTaTyCy JOCIHIJKYBAaHOTO, SKi
XapaKTEPU3yIOTh HOT0 MOJIOXKEHHS B TPy, MOTEHUIMHY 3JaTHICTh A0 JiAepCTBa.

[H1eKC TO3UTUBHOTO CTaTyCy BU3HAYAETHCS 32 (hOPMYJIOH0:

B+
N-1'
ne C+ — iHJeKC MMO3UTUBHOTO CTATYCY;

C'=

B + — KUJIbKICTh TO3UTUBHUX BUOOPIB, OTPUMAHUX JTOCHIIKYBAHUM;
N — 4ucIo YIeHiB TpyIu.
[HEeKC HEraTUBHOTO CTATYCy BU3HAYAETHCA 32 POPMYIIOO:
— B_
CN-1
ne C- — IHIEKC HEraTUBHOI'O CTaTyCy;
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B - KIUIbKICTh HETAaTUBHUX BUOOPIB, OTPUMAHUX JOCIIIKYyBaHUM;

N - gucyo0 4jeHiB rpymnu.

[Toxa3HUK eMOIIiITHOT 3TrypTOBAaHOCTI TPYIH BU3HAYAETHCS 32 (GOPMYIIOIO:

C=NB/[ N (N-1)],

ae C - eMotliifHa 3TrypTOBaHICTh TPYIIH;

NB — kiIpKicTh B3a€MHHMX BUOOPIB y TpyIi;

N — KUTbKICTh YYaCHHKIB TPYIIH;

N (N-1) — 3aragpHe MOXJIMBE YUCIIO B3aEMHUX BHOOPIB y TPYIIi.

['pymnoBUM COIIIOMETPUYHHM I1HIIEKCOM € 1HAEKC TPYHOBOI 3TypTOBAHOCTI.
Lleit iHaEKC BU3HAYAETHCA 32 (POPMYJIIOIO:

R
BR
]
ne KB — xoedirieHT B3a€MHOCTI;
R1 — kiJIbKICTh B3a€EMHUX IMO3UTUBHUX BUOOPIB;
R — 3aranpHa KUIBKICTh TO3UTUBHUX BUOOPIB Yy TPyIi.

Tabnuys 1.
BinnmoBigHicTh iHAEKCY PIBHIO TPYNOBOI 3TYPTOBAHOCTI

3HavYeHHs iHAeKCY ] . .
. ] PiBeHb rpynoBoi 3rypToBaHOCTI
rpynoBoi 3rypToBaHOCTI
0.0_ 049 HU3bKUNA — TepeBakaHHS B TPyl MATITKIB 13
’ ’ Hu3bKkuUM ctatycoM (III- IV kareropis)
0,5- 0,59 HUKYE CePEIHBOTO
0.6 0.69 cepennii — y I-II Tta II-IV karteropisx miaIiTKIB
’ ’ pUOJIM3HE OJJHAKOBO;
0,7—- 0,85 BUIIE CEPEITHBOTO
Bucokuii — B I 1 Il crarycHux kareropisix mifUIiTKIB
0,85-1,0 oupie, HiXk y 11l Ta IV, ToOTO, B rpyni GuibmIicTh ii
YJICHIB 3HAXOJATHCS y CIIPUSTIMBOMY MOJIOKEHHI

VY xapakTepuCTHIll AOCHIHKYBAHOI IPyNH MOBUHHI MICTUTHUCS BIAMOBIII Ha
TaKl MATaHHS:

1. BusiBieHHS COIIOMETPUYHHUX 31POK Y TPYIIL.

— XTO BUSIBUBCS COI[IOMETPUYHOIO 31pKOIO y TpyIIi?

— Yy crniBnagaroTh COIIOMETPUYHI 31pKH y cepi HaBUATBHOT AISUTBHOCTI Ta
y cdepi no3imia? XTo BOHU?

— Uu € y rpymi Taki JiTH, K y 000X JOCTIKEHHSX OTPUMAIH CTaTyC
COIIIOMETPUYHOT 31pKH?
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— Slkuii rpynoBHil cTaTycC 3a pe3yJabTaTaMH JOCIIKeHb OTpUMaB O(DiliiHNAN
Jinep rpynu?

2. Anamiz 0coOJMBOCTEH MIKOCOOHUCTICHUX CTOCYHKIB JOCHIIKYBaHUX 31
CTaTyCOM «3HEXTYBaHUIN», «13071bOBAHUIN:

— Xrto 3 giteid 3a pe3yapTaTaMH JIOCIIUKEHb OTPUMaB CTaTycC
«3HEXTYBAHOTO» Ta «130JIbOBAHOTO»?

— Uwm icHye BIAMOBITHICTh MK 3HEXTYBAaHMMH Ta 130Jb0BaHUMHU Yy cdepi
HABYAJIbHOT AISUTBHOCTI Ta y cepi 103BULIA?

— Ha npecTaBHUKIB KX CTaTyCHUX TPYI CIPSIMOBYIOTH CBI1M MO3UTUBHUIMA
BHOIp TOCITIKYBaH1 31 CTaTyCOM «3HEXTYBaHUI» Ta «130JIbOBAHUIN»?

— Yu € pgiTa, SKi BIIMOBWIHCS 3pOOUTH TIO3MTUBHUM YW HETaTHMBHUUN
BuOOpH?

— Slke TONIOKEHHS BOHHM 3aliMalOTh y CHUCTEMI BHYTPIIIHBOTPYITOBUX
CTOCYHKIB?

3. AHani3 piBHs IPYINOBOi 3TypPTOBAHOCTI:

— CKUIBKHM JITE€H y KOXXHOMY 3 JOCIHIJKEHb OTPUMANH JIHMIIE MO3UTUBHI;
MO3UTHBHI Ta HETaTUBHI BUOOPH; JIMIIIE HETaTUBHI BUOOpHU?

— YUu € nmitH, sIKi OTpUMAJIK JIUIIE TTO3UTUBHI BUOOPHU?

— Yu € nity, K1 OTpUMAJIH JIMILIE HEraTUBHI BUOOpU?

— Yu € 3B’430K MK OQILIHHUM 1 HeoiiiHuM Jiaepamu? Axuii nen 3B’ 130K
(MO3UTUBHUN — HETaTUBHUMN; B3a€MHUNU OJHOCTOPOHHIN). VY skux cdepax BiH
IIPOCTEXKYETHCS ?

— Yu € 3B’s13ku MK HeodiiiHHUMY JiaepamMu? Ski i 3B’ sa3Ku?

—Yu e y rpyni Mikporpynu? XTo 10 HUX BXOJUTH?

— Yu € 3B’A3KH MK WieHaMH Mikporpym ? SIKi 111 3B’ SI3Ku?

— V¥ skiit 31 cep (HaBUATBHOT AISUTBHOCTI YW JO3BULISA) TpyMa OTpuUMaia
BUIIUI TTOKA3HUK TPYMOBOI 3rypTOBaHOCTi?

— Yu € y rpyni HeCHiBMNaJaHHS MO3UTHUBHUX Ta HETaTUBHUX BHOOPIB (KOJIH
OJIMH JIOCTIPKYBaHUUA BHOMpAE IHIIOTO TIO3UTUBHO, a OTPUMYE BiJI HBOTO
HeraTuBHUM BUOIp)? Sk 6arato Takux BUTIAIKIB?

— SIk y 3aragbHOMY MO>KHA OLIHUTH PIBEHb 3TyPTOBAHOCTI Ipynu?
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AHKeTYBaHHS JJIf NIUIITKIB «Arpecifi B OCBITHbOMY 3aKJIaa»
Incmpyxyia
[[TanoBHMH, y4yacHMK aHKeTyBaHHs! IIpocMMO yBa)XHO mMpouYMTalTE Ta
00’€KTUBHO BIITMOBICTH Ha 3allUTaHHS 3alpoOIOHOBAHOI aHKeTH. BaM HEoOXiaHO
OyAb-SIKOIO MO3HAYKOIO TIOMITUTH TOM BapiaHT, SIKWW € HaWOLIbII BIPHUM Ha Ballly
TTYMKY.
3anumanns
Baw six Cmame K / Y (neobxioue nioxpeciimv)
1. Ckinbku B TeOe apy3iB y Kiaci?
A) 2 1 6unbIIe
b) omun
B) xxoxHoro
2. Yu XOTIB OM TH 3MIHUTH KJIac B SKOMY TH HAaBUYA€EIICS HA THIINAN?
A) Hi
b) inkomm
B) Tak
3. Yu 3anpourytoTh Teb6€ TBOi OJJHOKJIACHUKH Ha JIEHb HAPOPKEHHS?
A) Tax
b) tinbku miit apyr (moapyra)
B) ni
4. SIk OJTHOKJIACHUKHU 3BEPTAIOTHCA 110 TeOe?
A) Ha M’
b) na mpizBuie
B) Ha npizBuCHKO
5. YUu noBoauiiocs T001 9yTH, SIK TBOI OJHOKJIACHUKH 0OTOBOPIOBAIH TeOE?
A) Hi, IILOTO HE TPAIUISETHCS HIKOIU
b) Tak, ane s BigHOIIYCS 0 LBOTO CIIOKIMHO
B) tak, 1 mouyte MeH1 He criogo0anocs
6. 3 IKUM HACTPOEM TH 3a3BHYAN MEII IO IIKOJIH?
A) 6anpopum
b) 6aiiyxxum
B) cymHuM
7. Yu Oynv BUIMAIKU KOJIM OJHOKJIIACHUKHU BUCMIOBau TeOe?
A) Hi
b) nume ogHOroO pazy
B) cucremaruuno
8. 3 KUM TH CHAMIII 32 MAPTOIO?
A) 3 moJipyroro (Ipyrom)
b) 3 01HOKIaCHUKOM SIKOTO MOCA/IMB KJIACHUI KEPIBHUK



B) cumxky 3a maproro cam(a)
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9. Yu npoBOAHUIIl TH TIO3aYPOUYHHM Yac pa3oM 3 OJIHOKJIACHUKAMU?

A) Tak
b) iHomi
B) Hi

10. Yu mpwuiimaem y4acTh B irpax (po3Barax) 3 OJHOKJIIACHUKaMHU B M03aypOYHUN

qac?

A) Tak 3amo0Ku
b) inomi

B) He npuiimatro yuacrti B irpax (po3Barax)

Jaxyemo 3a eiosepmicmy !

CxeMma cniocTepeskeHHs 32 arpeCHBHUMM NPOSIBAMY B MOBEiHII MiJIITKIB
(3a H. Bonsniox ma I'. Jlosckinoro [146, c. 200-203])

[1Ib muTnHu

Bix

Mepioj] COCTEPEKEHHS

I11b

TOIr'0, XTO 3allOBHKOBAaB

(npo80OUMb KAACHUL KEPIBHUK, COYIanIbHUL nedazoe)

IHoxa3zHuku .
. IHoBeainka Yacrora nposiBy
arpecuBHOCTI
YepBoHie OiHe B CTaHi
pofﬂpaT BaHH)(l qHHrHil 0 1 2 3 4
Bereratusni Kycae yO6J’II/I3 € T }én B  CTaHi
O3HaKH i yeas, e 0 1 2 3 4
. pO3ApaTyBaHHS YU THIBY
30BHIIIIHI POSIBU ;
. | CTuckae KyJaky B cTaHl 00pasu 0 1 2 3 4
arpecHBHOCTI =~ — - " .
THCK KyJIaKu B CTaHi
yraiH 01 2 3 4
pO37paTyBaHHS Ui THIBY
[Ticnsa arpecuBHOI peaxiii 01 2 3 4
3aCIOKOIETHCS TPOTITOM 15 XB.
TpuBamicth [Ticnsa arpecuBHOI peaxiii 0 1 2 3 4
BUXO/Y 13 CTaHy | 3aCIIOKOKOETHCA MpoTsArom 30 XB.
posnparyBaHHs | [licis arpecuBHOT peakiii 0 1 2 3 4
YU THIBY 3aCIOKOIOETHCS MTPOTATOM | ToJI.

[Ticns arpecuBHOT peakilii HanpyXeHUH
TIPOTSTOM JHSI

UyTnuBicTh 10
JIOTIOMOTH
JOPOCIIOTO

He Moxe 3acmokoitucs 0e€3 I0moOMOTH
JIOPOCIJIOTO

3ayBaxkeHHs B yCHIH (¢Gopmi He
raJIbMyIOTh BepOaIbHOI arpecii
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3ayBakeHHS B yCHIM ¢dopmi He

: . 0 3 4
raJIbMyIOTh (p13MYHO1 arpecii
BiguyTTs HempusizHI J0 IHIIUX HE 0 3 4
KOPETYETHCS 330BHI
CaM BH3HA€ HETaTHUBHI HACIIIKU CBOEL 0 3 4
MMOBEIHKH 1 i1 MPUTINHSE
BusHnae HeraTuBHI HACHIJIKHM CBOET
CraBieHHs 10 : ) )
IMOBEIIHKHA 1CIIA koMeHTapiB | 0 3 4
BJIACHUX . )
JIOPOCJIOTO 1 TPUITUHSIE arpecito
arpeCUBHHX . :
: BusHae HeraTuBHICTH MOBEIIHKH, ajie
POSIBIB : 0 3 4
IPOJIOBXKYE arpeciro
He cnpuiimae BnacHi arpecuBH1 Jii K 0 3 4
HEraTUBHI
PoOuTh 1110Ch Ha 310 1HIIUM 0 3 4
BusiBnisie  GaiigykicTh 10 CTpakaaHb 0 3 4
HenocraraicTte | 1IHIIMX
nposiBy TyMaHHux | [Iparne 3anoisAT! IHIIOMY 0 3 4
MOYYTTiB CTPaKJaHHS
BiacyTHicTh TOYYTTS MPOBUHM TMICTS 0 3 4
arpeCMBHHX peaKiii
He3Buyna oOcTaHOBKa HE TallbMye€ 0 3 4
posBIB arpecii
: He3Buuna, HOBa 00CTaHOBKA MPOBOKYE
Peaxuiist Ha HOBY S P Yl o 3 4
. IIPOSIBY arpecii
00CTaHOBKY 1 Ha .
Y cwuryaimii 0OMEXEHHSI aKTUBHOCTI
0OMEKEHHS ) 0 3 4
MPOSIBJISIE arPECito
YuHUTh oOmip mpu crpodi OOMEKUTH 0 3 4
BJIACHI arpecuBHi Aii
Pearye arpecieio Ha arpecuBH1 MPOSIBU 0 3 4
1HIIHIX
Businsie BepOanbHI arpecuBHI peakiii
PeakTuBHIiCTh, |y BIANOBIAL Ha BepOanbHy arpecito | 0O 3 4
YyTJIMBICTH 10 | IHIIHUX
arpecii IHIUX | BusBnse ¢izuyHi arpecuBHi peakiii y
BIMOBI Ha BepOanmpHy arpecito | 0O 3 4
THITHAX
ITpoBokye arpecito 0 3 4
[Tposisie arpecito OAMH Ha OJUH 0 3 4
[IposiBnsie arpecito B IPHUCYTHOCTI 0 3 4
[IposiBu arpecii B | iHIIMX OJHOMITKIB
IPUCYTHOCTI [IposiBnsie arpecito B IPHUCYTHOCTI 0 3 4
1HIIUX JIOPOCTUX
Curyartis CHJIBHOT TSTBHOCTI 0 3 4

MIPOBOKYE MPOSIBU arpecii
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di3uyHa arpecis,

CIpsIMOBaHa Ha
npeaMeT

Jlamae, mcye pedi CyNpOTHBHHUKA T
yac MDKOCOOUCTICHOTO KOH(IIIKTY

Ilcye cBOi pedi B cTaHi po3apaTyBaHHS
Ta THIBY

VY craHi po3npaTyBaHHs Ta THIBY TICYy€
Ti peyi, 0 MOTPAIISIOTh M PYKY

[lcye peui He 3aleXHO BiI CTaHy i
cuTyarii

Arpecis,
CIpsIMOBaHa Ha
IHIINX JITeH

[IposiBiisie arpeciro CTOCOBHO iHIIHX Y
CTaHl po3JipaTyBaHHS Ta THIBY

BusiBnsie  arpecuBHi  peakimii  Ha
BUMAJAKOBI J1i 1HIIKUX (IITOBXaHHS,
3a4iraHHs)

BusiBnsie arpecito cTOCOBHO 1HIIUX O€3
BUAUMOI IPUYNHU

[IpoBOKY€ arpecuBHI NPOSBU THITUX

Arpecis,
CIpsiMOBaHa Ha
JI0pPOCIUX

[IposiBnsie arpecito, CHpsSMOBaHY Ha
0aTbKIB

[IposiBiisie arpeciio CTOCOBHO
HE3HAaOMO1 JOPOCIIOi JIFOAUHU

[IposiBiisie arpecito  CTOCOBHO 1HIIUX
JOPOCIIMX y CTaHI pO3ApaTyBaHHS Ta
THIBY

BusBnsie  arpecuBHI  peakuli  Ha
BUMAAKOBI  Jii  1HIIUX  JOPOCIUX
(IITOBXaHHS, 3a41MaHHS)

BusiBnisie arpecito  CTOCOBHO  1HIIUX
JOpoCIHX 0€3 BUTMMOT TPUUNHU

[IposiBu arpecii,
CIIPSIMOBAHOI HA
cebe

3anoaitoe  cob1  MIKOAY Y  CTaHi
po3apaTyBaHHs Ta THIBY (0’€ Kylakom
y CTiHY, 0’ €ThCS TOJIOBOIO)

3armonairoe co01 KOy miCis
arpeCHBHHMX pEaKIliii CIpsIMOBaHUX Ha
THIIHUX

[Ipocuth mokapatu 3a 3I1IHCHEHY
arpeciro

3anoaitoe cobi mKkoay 0e3 BUAUMHUX
PUYUH

[IposiB arpecii,
CIIPSIMOBAHOI HA
TBapuH

HacunbHo 10BUTH TBAapHUH

[IpyunHse mKOMy TBapUHI B CTaHl
pO3JIpaTyBaHHsI Ta THIBY

3anonitoe  IIKOAYy ~— TBapuHi  0e3
BUJIUMUX TIPHYNH

YOuBae TBapuH
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["'oBOpuTH 00Opa3nuBI CI0BA AITSIM 0 1 2 3 4

IIposiBu :
. ["oBOpuTH 00pa3NIuBI CIOBA JOPOCIUM 0 1 2 3 4

BepOaIbHOI . .

ALDECi ["oBOpUTH HEIEH3YPHI CJIOBA JIITSIM 0 1 2 3 4
P I'oBoputh HenensypHi cioBajopocsmm | 0 1 2 3 4
3amaxyeTbcst 0 1 2 3 4
[TposiB dizmunoi | [llunaerses, cMuKae 3a Bojaoccs 0 1 2 3 4
arpecii bB’eTbecs pykamu 0 1 2 3 4
b’eTbcs HOoramu 0 1 2 3 4

Meroanka «Ouinka ncuxoJ0rivHoi atmocgepu y KoJIeKTUBD»
(3a A. ®ignepom)
Incmpyxyis

Ha Onanky npuBeneHI MPOTHJICKHI MO 3HAYEHHIO Mapu CIiB, 33 JOMOMOTOIO
AKUX MOXKHa ommcaTu atMmocdepy y Bamomy konektuBi. Bam HeoOxigHO natu
BIJIMOBIJIb IO KOKHOMY 3 10 myHKTIB mIkainu. BianmoBijs 1aeTbes 3711Ba HAIPaBo B
Oanax. Bam motpiOHo BuOpaTu BianoBiguuit Oan Big 1 mgo 8. Yum Omxue 10
mpaBoro abo JIBOTO CJIOBAa B KOXHIHM mapi (BU MOCTABUTE 3HAK «+»), TUM OLJIbIIe
BHUpa)K€Ha 1151 0O3HaKa y Baiomy KOJeKTHBI.

bnank no meTonuku

Ne 12 (3 |4 |5 1|6 |7 |8

1 |J1o6po3uunuBicTh Bopoxictb

2 |3rona Hesrona

3 |3am0BOsICHICTH HesanoBoneHicth
4 |3axorIeHICTh baiinyxicTh

5 |IIponyKTHUBHICTB HenpoaykTUBHICTh
6 |Terora XO0J0IHICTh

7 |CuiBmparis BiacyTHicTh criiBnpaiti
8 |B3aemna miaTpumka B3aemni noxopu

9 |LikaBicTh Hynera

10 |YcnimHicTs HeBpnaua

Jlakyemo 3a 6i0noesioil
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OnuryBanbHuk «Ouinka piBHsA, (POPM Ta NPUYMH NPOSIBY ArpeCcHBHOL
NMOBEAIHKN

Inecmpyxyis.

[ITanoBuu#i yyacuuk onutyBanHs! [Ipocumo Bac BiamoBicTH Ha 3amyTaHHS
3aMpPONOHOBAHOIO ONMUTYBaIbHUKA. BaM HEOOX1AHO yBaXKHO MPOUYUTATH 3aITUTAHHS
Ta OYyJIb-SIKOIO MO3HAYKOIO MMOMITUTH OOpaHuil BapiaHT BiAmoBiail. [1lo MoxkIuBOCTI
KOHKPETH3yWTEe CBOT BIAMOBI I IPUKIIATaMH.

Baw eix ~~ Cmamv K / Y (HEOOXimHE MiIKPECIITh)
1. dx moBro TH BigYyBa€Il HEMPHUSI3HE CTABJICHHS 10 cebe 31 CTOPOHU CBOIX
OJTHOKJIACHUKIB YH POBECHUKIB?

A) HIKOJIM HE BITUYBaIO

b) moyaB BiguyBaTH HELIOAABHO

B) 61u3bko Micsis

I') nexinbka MicsIiB

J1) KibKa POKIB

E) tak Oyno 3aBxau

€) Bam BapiaHT

2. Y yoMy IpUYMHA HETIPUSA3HOTO CTABJICHHS OJHOKJIACHUKIB 10 Tebe?
A) g HECXOXKUW HAa HUX
B) s He MOy cebe 3aXUCTUTH
') s 3HaX0MKycCsl B KOHQIIIKTI 3 JIAEPOM KIlacy
J1) s yacTo iX oOpaxkaro
E) s morano HaByatocst (a00 Maro oraHy MOBEAIHKY)
€) B HaC «BaXXKUU KJ1acy
2K) iHI mpuurHM (BKaXITh SIK1)

3. BiamiTh (niokpecau, wo came) Ti 1ii, IK1 BANHSIIOTH 110 BITHOIICHHIO 10 TeOE
TBO1 OJJHOKJIACHUKH:

A) ITOBXaIOTh, TaIOTh CTYCaHHU;

b) 003uBa0Th, 00paKaIOTh;

B) 3an4Ky10Th, HOTPOKYIOTH;

') pO3MOBCIOKYIOTH 3aIMMCKH PO MEHE, MEPEIINTYIOTHCS 32 MOEIO CIIUHOIO,

MUY Th MPUHU3IIMBI 3a1IMCH TIPO MEHE Ha AOLIII a00 IHIIUX MICIISX;

J1) BumararoTh rpoii abo BigOMparoTh 0011u;

E) kpanyTh ab0 XOBarOTh MOT peul;

€) 3BepTar0uncCh 10 MEHE BUKOPUCTOBYIOTh OOpa3IuBe 1M s;

) BukopucroByBanu (i3UUHy CHUITY 3 METOK MPUMYCOBOIO 31HCHEHHS

MHOIO PUHU3IMBUX BUNHKIB;

3) ITI0K0TH Y MEHE, TCTaBISIOTh T THIKKY

K) Bamr BapiaHT:
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4.Yu miaTpuMyIOTh BUNUTEI1 BIAHOIICHHS KJacy 10 Tebe:
A) Tak
b) Hi
B) Bam BapiaHT

axkyemo 3a eiosepmicmy!
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Jomarok 7K
AHKeTa VISl COLIAJIbHUX MeAAroriB, NPAKTHYHHUX MCHUXO0JIOTIB Ta KJIACHUX
KepiBHHUKIB «OlliHKa CTaHy opraHizauii npoQiIakTHKN Ta KOpeKuil
arpecMBHOI MOBEIHKHU IIKOJAPIB MiIITKOBOI0 BIKY»
Incmpykyis
Hlanosnuti yyacnux onumysanusa! Mu nposooumo 0ocniodxcenHs uooo
cmany opeauizayii npo@inakmuku ma Kopexyii azpecuéHoi nogedinku y nioaimKie
¥ 8auoMy oc8imHboMy 3akaaoi. Ilpocumo 06 ekmueno 6i0nogicmu Ha 3anumanHs.
Bam ik Crats K /Y (HeoOXiqHE MIAKPECITITh)
1. S BBaxaro, mo mpoOjeMa MiTITKOBOI arpecii y cTiHax 3akjiajiB 3arajbHOi
CepeaHbOT OCBITH.
A) € ay’ke MOLIKUPEHOI0 Cepel MIKOSPIB;
b) Mae micue y miyliTKOBOMY CEPEIOBHILIL;
B) € nyxe pikicHOIO 1 HE TOTpeOye N0aTKOBOT A1SITLHOCTI.
2. IIpobGnema mOIIIBLHOCTI MPOMUIAKTUYHOI Ta KOPEKIIHHOI IISJIHOCTI 3 MOET
TOYKH 30PY € HAaaKTyaJIbHIIIO:
A) B 5-7 xnacax;
b) B 8-9 kiacax;
B) B 10-11 knacax.
3. Ha mpoTs31 0CTaHHBOTO HABYAJIBHOT'O POKY 3 METOIO MPO(DIIAKTUKY Ta KOPEKIIIi
arpecuBHOI MOBEIHKH sl MPOBOAMB (-71a) (BUOpATH OJIMH BaplaHT BIJMOBII1)
A) TpEHIHTOBI 3aHSATTS;
b) Gecinu, nexuii mo maxii mpodiemi 3 MeToro 1HGOPMYBaHHS MIJTITKIB Ta iX
0aTBhKIB 11010 crieM(iKU JaHOTO SBUIIA;
B) innuBinyansHy poOOTy 3 0c00amH, sIKi € TOTCHIIIMHIUMU KepTBAMH arpecii;
') inauBinyanbHy poOOTY 13 MIITKAMHU, SIKI € arpecOpaMH;
J1) He MPOBOIUB HIYOTO;
E) Bauu BapiaHr.

4. Ilo 3aBagmio MeHi e(heKTUBHIIIE TPOBOINUTH ) MPODITAKTHUHY Ta KOPEKIIIHHY
JISTTBHICTD arpeCUBHOI IMTOBEIIHKHY IMITITKIB? (BUOpATH OJMH BapiaHT BiAMOBII)

A) BIJICYTHICTb TPYHTOBHUX 3HAHb II0JI0 OCOOIMBOCTEN JaHOT MPoOIeMu;

b) HepocTaTHS KIIBKICTh €(EKTUBHHUX COIlaIbHO-TICAAroriyHO1 TEXHOJIOTIT Ta
MPaKTUYHOTO THCTPYMEHTAapio Il oprasizaiii npo@iakTUYHOT Ta KOPEKIIHHOT
pobotu;

B) BiicyTHICTh METOAMYHUX PEKOMEH Iallli;

') Bam BapiaHT.

Jlaxyemo 3a 6ionogioi!
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OnuryBajibHUK «Bu3HaYeHHsI PiBHIB NpOBeIeHHS NMPOPIIAKTUKH TA
KOpeKii arpecuBHOI MOBEIIHKH

Incmpykyis

[anoBHuit yuacHuk omutyBanHs! [Ipocumo Bac BiamoBicTu Ha HacTymHi

3anuTaHHs. bynp macka, yBaKHO MPOYMUTANTE 3aMUTaHHS, OyIb-IKOIO MO3HAYKOIO
NOMIThTEe OOpaHUil BapiaHT BIAMOBIII.

Bam Bik Cratp XK/Y (HeoOXi1HE MIIKPECITITh)
banu
Kpurepii
6-4 (HU3bKMH) 9-7 (cepenmniii) 10-12 (Bucokmii)
[Ipo6nema arpecii | Ilpobiema arpecii [IpobGnema arpecii
HE € 3HAYNMOIO; BU3HAETHCSA BU3HAETHCS 5K
CIPUHAMAETHCS SIK YaCTKOBO; aKTyalbHa;
MoTHBaniiiHo- HEMHHYYE SBULIE, CIIPUMMAETHCS SIK c(hopMOBaHe 4iTKe
eoiiimii JIOTTYCKAETHCS HEMUHYYE SIBUIIE, | MEPEKOHAHHS 00
MOJKJIMBA y4aTh B | aJjie He IOMYCKAe€ThCs HEIOMYIIECHHS
arpecii y sIKOCTi MOXJIMBA y4aTh Yy arpecii
cy0’eKTa sSIBHINA polIeci y SIKOCTI
cy0’€eKTa SIBHIIA
Biacytnicts y HasBHicTb y Cdopmosani
M1JUTITKIB 3HAHb 1TITKIB I'PYHTOBHI 3HaHHS Yy
KornirusHo- PO 3MICT Ta NOBEPXHEBUX 3HAHb | MIAJITKIB PO 3MICT
3HAHHEBHUH HIKOAY arpecii PO 3MICT Ta IIKOAY | Ta IIKOJY arpecii
arpecii
BiacyTHicTh YacTtkoBe po3yMiHHs | Po3yMiHHS IUIAX1B
PO3yMIHHS IIUISIXIB IUISX1B MPOTHIIT IPOTHU/IIT arpecii,
MpOTUIIT arpecii, | arpecii, HepocTaTHa | chopMOBaHI yMiHHS
KoHATHBHO- HE C(bopMOBaHi C(l).OpN{OBaHiCTB 1 HABUYKU
OBeTIHKOBMi YMIHHS 1 HABUYKHU YMiHb 1 HABHUOK AKTUBHOTO
AKTUBHOTO aKTUBHOTO CIIPOTUBY CIPOTHUBY
CIIPOTUBY IIbKYBaHHIO Ta IIbKYBaHHIO Ta
IbKYBaHHIO Ta arpecUBHUM JIisIM arpeCUBHUM JIisIM
arpeCUBHUM J15IM
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Tab6auus Busnauyenuss Kpurepiro A Koamoroposa-CmipHoBa
(Kapramros, 2007)

327

A A
0 |1 2 3 4 S) 6 7 8 9
o - JecsiTUYHbIE 3HAKH («0,» omyI1eH)

0,3 99999(99998(99995(99991|99983(99970{99949|99917(99872|99807
0,4 99719(99603(99452(99262|99027(98741|98400|97998(97532|96998
0,5 96394|95719(94969|94147|93250(92282|91242|90134(88960(87724
0,6 86428(85077(83678(82225|80732|79201|77636|76042|74422|72781
0,7 71124|69453|67774(66089|64402(62717(61036|59363(57700|56050
0,8 544141|52796(51197|49619|48063(46532|45026|43545|42093|40668
0,9 39273|37907(36571|35266|33992(32748|31536|30356{29206|28087
1,0 27000(25943|24917|23922|22957|22021|21114{20236(19387 18566
1,1 17772|17005|16264|15550{14861|14196{13556(12"39|12345|11774
1,2 11225(10697|10190{09703|09235|08787(08357|07944|07550|07171
1,3 06809|06463({06132(05815|05513|05224|04949|04686|04435|04196
14 03968|03751{03545(03348|03162|02984|02815|02655{02503{02359
1,5 02222]02092(01969|01852|01742|01638|{01539|01446{01357|01274
1,6 01195|01121{01051{00985|00922|00864|00808|{00756{00707{00661
1,7 00618|00577{00539({00503|00469|00438|00408|00380{00354|00330
1,8 00307{00285{00265{00247|00229|00213|00198|00186{00170{00158
1,9 00146|00136{00126(00116/00108{00100|00092|{00085{00079{00073
2,0 00067{00062{00057|00053|00048|00045|00041|00038{00035{00032
2,1 00030{00027{00025(00023|00021|00019|00018|00016{00015({00014
2,2 00013{00011{00010{00010{00009|00008|00007{00007{00006{00006
2,3 00005{00005{00004|00004|00004|00003|{00003|00003{00002(00002
2,4 00002{00002{00002{00001|00001|00001|00001{00001{00001{00001
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Jomarok JI
Cnucok ony0./1ikOBaHUX MPalb Ta BiAOMOCTI PO anpoodauiro

pe3yJbTaTiB aucepTauii
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working with aggressive adolescents: methodological aspects. Ileoazociuni
HAyKU. meopis, icmopis, iHHO8aYilHI MmexHOoI02ii: HayK. )KypHaJI / TOJOB. pel.
A.A. CopyroBa. Cymu: Bun-so CymIITY imeni A.C. Makapenka. Ne 3 (117).
C. 45-54. DOI https://doi.org/10.24139/2312-5993/2022.03/045-054

. Ceara, Cemi, Ompra, Copoka (2021). Meroguuni Ta TpaKTU4YHI OCHOBU
opranizaiii OpoUIaKTHUKKA 1 KOPEKIli arpecHMBHOi TMOBEIIHKH MIAIITKIB Yy
3aKJIajax 3arajibHOI CEpeIHbOI OCBITH: MPAKTUYHUN MOpagHUK. TepHOMIb:
@OIT Ocagna FO.B. 80 c.

Ceara, Cemmi (2019). Ilorpeba miiecnpsiMOBaHOiI JISUIBHOCTI 3 MMiJIITKAMU,

0 MalTh MiABULICHUM piBeHb arpecii. Coyianvbro-oceimui O0omiHanmu
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npoghecitinoi nidcomosxku gaxieyie coyianvHoi cghepu ma IHKIO3UBHOT
oceimu: 30. HayK. crtatedi / DbepmsHChKUN nepKaBHUW TeJaroriyHui
yHiBepcuTeT; ykiaaad [letpoceka K.B. bepasucek. C. 146-150.

Ceara, CemmMi (2020). OnTumizariiss pob0OTH 3 MIITITKAMHA 3 ITiABHIICHAM
piBHeM arpecii. Tpanchopmayitini npoyecu 6 ni020mosyi Cy4acHo2o
MeOuuHo20 ma ¢hapmayesmuyno2o npayisHuxa: 30. MarepianiB Bceykp.
HayK.-TIpakT. internet-koHd. 3 MikHap. yuacTio. (PiBHe, 26-27 Oepe3ns
2020 p.) / penkon.: P.O. Cabamumuu Ta iH. PiBHe: K3BO «PiBHeHCHKa
MeaudHa akangemis». C. 110-113.

Ceara, Cemmi (2020). IloreHwuiam CHOKETHO-POJIBOBUX 1rop y poOoTi 3
Mi/UTITKAaMU, SKUM TpUTaMaHHa arpecuBHICThb. [Ipogeciiina mobinbhicme K
YUHHUK COYIANbHOI adanmayii i meopuoi camopeanizayii ocooucmocmi 8
YMOBAX CYCHIIbHUX mMpaHcgopmayii: Marepiadl MIDKBY31B. HayK.-TIPaKT.
ceminapy (XapkiB, 29 «ksitHg, 2020p.) / yxmamaudi: K.C. Bonkoga,
M.B. bino3zepoBa; KomyHanbHuli  3akian  «XapkiBCbka TyMaHITapHO-
nejaroriyia akajaemis» XapkiBcbkoi o0macHoi paau. Xapkis. C. 86—88.
Ceara, Cemi (2020). IlomepemxeHHsI Ta KOpEKI[iSl arpeCMBHOI IMOBEIIHKH
MUTITKIB: IICHXOJIOTO-IIENAroriydl acuekTu. [ledacocika ma ncuxono2isi:
CYYACHUUL CMAH pPO3BUMK)Y HAYKOBUX 00CNioxcenb ma nepcnexkmusu. 30.
MarepianiB MixHap. Hayk.-mpakT. KoH®. (3amopixoxs, 20-21 nucromana
2020 p.). 3anopixoks: Knacuunuit npuatauii ynisepcurer. C. 135-137.
Siagha, Sami (2020). IloTeHmiaa KOMII'IOTEPHUX ITPOBUX TEXHOJOTIH Y
npo(UIakTUIIl Ta KOPEKLIi arpecMBHOI MOBEMIHKM NNTKIB. CyuacHi
iHhbopmayitini mexHonocii ma IHHOBAYIUHI MemOoOUKU HABYAHHSA. O0CBI0,
menoenyii, nepcnekmusu. Marepianu VI MixHap. HayK-IpakT 1HTEpHET-
koHpepentii (Tepronins, 12—13 mactomana, 2020), C. 112-114.

Siagha, Sami (2021). OcHOBHI TIPOEKIIIi TOCTIPKEHHSI arpeCUBHOT MOBEIIHKU
K COIIaTbHO-TICUXOJIOTO-TIeIaroTiYHOTO sSBUIa. 1pancghopmayitini npoyecu 8
ni020MOoBYi CYUaACHO20 MeOUYH020 ma hapmayesmuyHo2o npayieHuka: 30.

MmarepialiiB Bceykp. Hayk.-mpakT. internet-koHdepeHIii 3 MDKHAp. Y4acTio
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(PiBue, 26-27 6epesns 2021 p.) / peakon. : P.O. Cabaaumun Ta iH. PiBHe:
K3BO «PiBHeHcbka Meanana akagemis». C. 108—111 .
Siagha, Sami (2021). Prevention of aggressive behavior in the school
environment: theoretical and practical aspects. Coyiarvrha poboma : euxiuxu
cbo2o0ennsi : 30. HayK. mpaupb 3a marepiaiamMu X MixHap. HayK.-TIPakKT.
koH(pepenuii / 3a 3ar. pen. O.B. Copoku, C.M. Kanayp, I'. B. Jlemyxk.
(Tepnomine, 13-14 tpaBus 2021 p.) Tepuomine : THIIY imeni B. I'maTioka.
C. 186-190.
Ceara, Cemi (2022). ComiokynbTypHa aHiMamis SK eQEKTUBHHHA 3aci0
NPO(UIAKTUKA arpecUuBHOI TMOBEMIHKU. Cmopinku icmopii ma cb0200eHHs
Koneodcy:  cnaowjuma,  icmopis,  oceima,  KyIbmypd, — MUCMeymaeo,
ocobucmicms: Marepianu Ilepmoi PerioHasibHOI  HayKOBO-NIPAKTHYHOT
koH(pepentii / Pen.-ymop. . SAuis, 1. Ceupun. Kanym. C. 71-75.
Ceara, Cemi (2022). XapakTepucCTHKa IHHOBAIIMHUX METOMIB POOOTH 3
arpecuBHUMM TitiTkamu. Coyianbha niompumka cim’i ma OumuHu y
coyiokyibmypuomy npocmopi 2epomaou: wMarepiamm 1V BceykpaiHcbkoi
HayKOBO-NpakTU4HOi KoH(pepeHuii (09 yepHs 2022 poky, M. Cymn). Cymu:

CymITY imeni A.C. Makapenka. C. 15-19.

AnpoOauia pe3yabTaTiB  aociaigxeHHss. OCHOBHI TEOPETUYHI,
CKCIIEpUMEHTAJIbHI ~Ta TMPUKIATHI  Pe3ylbTaTh  JOCHIKEHHS, MOro
KOHLIETITYaJIbHI TOJOKEHHA MW Yy3arajJbHEHI BHCHOBKHM BHCBITJIIOBAIUCA Y
BHUCTyNaX 3 HAYKOBHMH JIOMOBIIIMH Ta TOBIJIOMJICHHSAMH Ha TUICHAPHUX 1
CEKIIMHMX 3aCiaHHAX TaKWX HAYKOBO-TIPAKTUYHUX T4 HAYKOBO-METOJUYHUX
KoH(pepeHIi: mixncHapooHux — «CydacHi iH(oOpMaIliiiHl TEeXHOJOrii Ta
IHHOBAIlIiHI METOJAMKHM HaBYaHHS: JOCBIJ, TCHJCHII, IIEPCIICKTUBH
(Tepuominsb, 2020 p.), «Ilemarorika Ta MCUXOJIOTIS: Cy4YaCHUW CTaH PO3BUTKY
HAayKOBHUX JOCHIDKEHb Ta mepcrektuBuy (3anmopixoks, 2020 p.), «CorianbHa
pobota : Bukiuku choroneHHs» (Tepnominb, 2021 p.); eceykpaincokux —

«Cor11aibHO-OCBITHI ~ JIOMIHAHTH  TipodeciiiHOoi  MiATOTOBKKM  (DaxiBIliB
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couianbHOi cdepu Ta iHKMIO3uBHOI ocBitW»  (bepmsncek, 2019 p.),
«TpancopmarliiiHi mporecd B MIATOTOBII Cy4acCHOTO MEAUYHOTO Ta
dbapmanetuyHoro mnpaniBauka» (PiBae, 2020 p.; 2021 p.), «ComianbHa
HiATPUMKA CIM’1 Ta IUTUHU Y COLIOKYJIBTYPHOMY TIpocTopi rpoManm» (Cymu,
2022 p.); pecionanvrux — «IIpodeciiina MOOUTBHICTh K YMHHHUK COIIaJIbHOI
aganTaiii 1 TBOpUYOi camMmopeaiizamii OCOOMCTOCTI B yMOBax CYCHIJIbHUX
tpancopmariit» (XapkiB, 2020 p.), «CropiHKH 1icTOpii Ta CBHOTOJCHHS
KOJIJKY: CIHAaJIIMHA. 1CTOpIis. OCBITa. KyJbTypa. MUCTEUTBO. OCOOUCTICTHY

(Kamym, 2022 p.).
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JOBIJIKA .
Mpo BIPOBAa/KEHHSI Pe3yJIbTATIB AHCEPTAMIHHOIr0 ;'IOCJII,[leeHHﬂ
acnipanTa TepHOMiIbCHKOro HANIOHAILHOTO NEJAAroriYHOr0 YHIBEPCHTETY

CEAT'M CEMI ua temy ]
«CouianbHo-nexaroriuni yMmoBH npodilakTHKH i KOpeKuii arpecHBHOT HOBeAIHKH

MIUITKIB y 32aKJIa4aX 3arajibHOT cepeHbOoT OCBITHY,
MO/IAHOT HA 3100y TTsI HAYKOBOIO CTYIEHsI A0KTOpa (piocodii
3a cnenianbhicTio 011 OcBiTHi, negaroriuni Hayku

JaHoo  OBIAKOKO  miATBEpIKYEMO, IO pe3ynbTaTu nncep’raulﬁliorq
nocnikenns Cearn Cemi Ha Temy «CowianbHO-NeIaroriumi YMOBH npod)maKTHfm 1
KOpEKIii arpecHBHOI MOBEMIHKH IiATITKIB Y 3aKjajax 3arajbHol cepezmb'o'l' OCBITH»
BIPOBA/DKYBAalMCh B OCBITHBOMY npoueci TepHOMiNBCEKOr0  HaIliOHANBHOLO
TIEJarorivyHoro yHiBepcuTeTy iMeHi Bonoaumupa I'natioka. Ilpencrasnenmuii aBTOPOM
TEOPETHYHHH, METOANYHUN | NpaKTHYHUI Martepiai BHKOPHCTOBYBABCsI BUKJIaJauyaMu
Kadeapu couianbHoi poboTH Ta MEHE/UKMEHTY COUIOKYJIbTYPHOT MiSTIBHOCTI iy yac
OpraHizauii NpakTHKH CTyAEHTIB y 3aKiafax 3araibHoi Cepe/HbOi OCBiTH. 30Kpema
3aCBIJ4y€MO, 10 3100yBadi OCBITH TaKHX creniajapHoCTeH, 1Kk 053 «[Teuxomnorisy; 231
«Couianbha po6otay; 011 «OcBiTHI, mexaroriumi Hayku (Comiansna Te/larorika)y Gyiu
3alydeHi y NpaKTHYHY POGOTY IIOA0 oprasizauii npodinakTuky i KOpeKii arpecusuoj
TOBEMHKH MIUIITKIB y 3aKJIa/aX 3arajlbHOT CepeHBOT OCBITH.

SanponoHoBani aBTopom HABYATIbHO-METOUYH] peKoMeHmar]
IPAaKTHYHI OCHOBH Oprasizanii NpOMUIAKTHKH |
MIATITKIB y 3aKmagax 3araibHol CePEeSHBOI OCBITH:
TIpaKTHYHUX MaTepiajiB [is OpraHizauii JI03BIILIEBOT
3arajbHOI  CepeiHbOi OCBITHY Ta «Ioprdomio
[IPAKTHYHOrO  ncuxoJyiora 3 Oprasizarj
TNOBEJIIHKM ITiUTITKIBY OTPUMaIH BHCOKY Orji
T10/1aJTB IO My=Gn

JisIEHGEY

«Metonuuni Ta
KOpeKiii arpecusHoi mnopexinky
NPaKTHYHUH TOpajHUKY, «Bamnk
AISNBHOCTI T uTiTK B Y 3aKiamax
AL COLIAaNbHOrO mejarora 1Ta
npodinakruiy i KOpeKIUil arpecusHoj
IHKY BUKNana4is kadenpu ta CTYJICHTIB | y
b BUKOPHCTOBYBATHCS Mij yac Oprasizariy HaBYANIbHO-TTI3HABAIILHO]

IR

PACCBITH Y HAlloMy 3aknazi Bumof OCBITH.

Boraan BYSIK
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JOBIJAKA
PO BIPOBA/KEHHS Pe3yIbLTaTIB AMcepTauiiHOi posOTH
acnipaHTa Tepllonlﬂbel\Ol‘O HALIOHAJIBLHOTO earOriyHOro YHIBEPCHTETY
imeni Bostogumupa Inatioka Ceara Cemi
na Temy «Couia/ibHO-NeAAToridHi yMOBH NPOQIIAKTHKH i KOpeKil arpecHBHOT
MOBeAIHKH MUTITKIB y 32KI2/1aX 3arajbHOT CepeIHbOT OCBITHY,
SIKA MOJANA HA 300y TTsl HAYKOBOTO CTYNeHs J0KTopa (inocodii

Bia 26 Bepecus 2022 poky

Ne70

Pe3y/bTaTH JAMCEPTALiMHOrO JOCTIKeHHA Ha TeMy «ComialbHO-TeAaroriuHi
YMOBH NpPO(iIaKTHKH i KOpeKUil arpecHBHOI MOBEAIHKH NIAJITKIB y 3aKJa1axX
3arafgbHOI cepeaHboi ocBiTHY Oyiy BIpoBamkeHi B ocsiTHii mnpouec Jlinero
¢. lagunkisni Konuunnenskoi Mickkol paxu YopTKiBehKoro paiony TepHOMUIbCHKOT
obacti. YuHi MiTiTKOBOroO BiKy, SIKi Hapdajuca B 5-9 kiacax Oyiu 3aiydeHi A0
IPOBEJICHHS KOHCTATYBaJIBHOIO €Tally eKCIEPHMEHTAIBHOTO AOCIIUKEHHS 3 METOIO
BCTAHOBJICHHS peaJbHOr0 CTaHy OpraHizanii npodiIakTHYHOI Ta KOPEKIiHHOT poboTH
arpecHBHOI MTOBEIHKH.

[Mporsrom 2019-2022 p.p. aBTOPOM pO3POOJIEHO KOMIUIEKC MIarHOCTHYHHX
MaTepianiB, 3AIMCHEHO HayKOBO-NPAKTUYUHY anpoOaliio COuialbHO-TEAArOriYHIX
yMOB, sKi 3a0e3mednnd  e(pEKTHBHICTH COLIaJbHO-TIEAArOriuHOI  TEXHOJOTIT
oprasizauii NpoQiTakKTHKA Ta KOpeKUil MOBEAIHKH IIiUNTKIB, SKi NpPOSBISAIOTH
HaZMipHUM piBeHb arpecil y mNoBediHMi. 30Kpema, pO3pOGJIEHO 1 BIPOBAIKEHO
tperinr « CTOIT-BYJIIHI», HaBuaibHO-METOAMYHI pekomenpauii «MertoauuHi Ta
IpaKTAYHI OCHOBH opraHizauil npopiJakTUKH i KOpeKIii arpecHBHOI MOBEIIHKH
MiUITKIB y 3aKkiafax 3arajbHOl CEepeJHbOI OCBITH: MNPAKTHYHHN OPATHUKY.
KoHcTaTyeMo, 110 aBTOPCHKI Matepiaiy 3a0e3Mevuuiid IPyHTOBHE O3HAMOMIICHHS

KJIACHUX KEpiBHHKIB, COLIAJbHOrO Iejarora Ta MPaKTHYHONO MCHXOJIOra i3
meronamu, (opmMamu Ta 3acobaMM NpaKTHYHOI AISNBHOCTI MIOO0 OpraHizanii
PO LIAKTUKA Ta KOPEKLil arpecHBHOI NOBEAIHKH MIKOJISPIB MiTIITKOBOTO BiKY.

BpaxoByrouu akTyalbHiCTh MpoGiieMH, BBaXaeMo, IO AWCepTaliliHa pobora
BikoHaHa Cearoio Cemi, Mae Barome NHpaKTHYHE CHPAMYBaHHs, a po3pobieHi
HayKOBO-MeTOLIPHHi Matepiain MOKyTh OyTH BMKOPHCTAHI B OCBITHBOMY MpOLEC

N~ . .
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MYKAYIBCHKA CIHEIIATIBOBAHA [IKOJIA I-1III CTYIIEHIB Nl‘;_) él?;
O TUBJIEHAM BUBYEHHSIM OKPEMHX NPE/JMETIB TA KY
MYKAUYIBCbKOI MICBKOI PATA
3AKAPIIATCHKOI OBJACTI

iHi : 6acth, 89600
ys.1. 3pini, 34, M.MyKkaueBo, 3akapriaTchka 001acTh,
ten.(03131) 2-21-21, 4-21-43 : e-mail: spschoold@mukachevo-rada.gov.ua xox €JIPTIOY 221 12403

Bix 23.09.2022 Ne 01-12/ 102

JOBIJIKA
Npo BIPOBAJKEHHS pe3yJbTaTiB aucepTauiiiHoi po6oTH
Ha 3400yTTs HAYKOBOI'O CTyINeHs I0KTOpa dinocodii na remy «ComiabHo-
negarorigni yMosH npoQiakTHKH i KopeKuil arpecHBHOI MOBEAIHKH miAIITKIB
y 32KJI2aX 3arajJbHol cepeHbol OCBITHY, ABTOPOM SIKOI €
CEAT' A CEMI

PesynbTaTd HaykoBoro mociimkenns Cearn CeMi 3HAMIDIM TMPAKTHYHE
3aCTOCYBAHHS TiA dYac oprasisauii npodirakTHyHOl Ta KOpeKIiiHOT poboTH B
ocBiTHBEOMY mporeci Mykauischkoi cnenianizoBaHoi mxomu -1 crynenis Ne 4 3
IONTHOIEHHM BUBYCHHSAM OKPEMHX HpPEAMETIB Ta KypciB. YuHi 5-9 kiaciB, KJIACHi
KepiBHHKH, NPAKTHYHHM T[ICHXOJOr Ta COLiaNbHMM nexaror OyJH 3ajlydeHi 10
[POBE/ICHHs EKCIIEPHMEHTY IOZI0 JI0CIIi/UKeHHs CTaHy opraizaii NpoGiNakTHKy Ta
KOpEKIIil arpecHBHOT MOBEIIHKH MIKOJSAPIB MiTITKOBOTO BiKY.

[lix 9ac MPaKTHYHO! AiSNBHOCTI 3 Mi/UITKAMH TEJAroriyHi MpaliBHUKA Maiy
3MOTY 03HaHOMHTHCS i3 aBTOPCHKUMH METOJIMYHMMHU PO3POOKAMHM Ta MPAKTHIHO 1X
BHKOPHCTOBYBATH Yy POOOTI i3 Mi/IiTKaMH, IKHM NPUTAMAHHHMH IiABUIIEHUH PiBEHb
arpecii y mosemiHmi. Tak meparoriyHi MNpaliBHUKA BH3HAIM [PAKTHYHO
Opi€HTOBaHMMH Taki pO3pOOKM aBTOpa: «bBaHK NPAaKTHYHMX MaTEpialiB s

oprasizanii J03BULIEBOT JIUIBHOCTI HiUNTKIB y 3aKiafax 3arajbHOi CepeaHBOI
ocsitiy; «IlopTdonio Ui COLialbHOrO IMejaarora Ta NPakTUYHOTO ICHXOJiora 3
oprasizalii IpoQiTaKTHKA ¥ KOPEKLii arpecHBHOI NOBEAIHKH ITiJUTITKIBY.

3acBifuy€emo, M0 JUCEpTaLifHe JOCTIKEHHSI Ma€ METOAMYHY Ta MPAKTHYHY
UiHHICTB, @ METOJMYHI Ta MNPaKTHYHI HANpallOBaHHS AaBTOpPA  MOXYTh
BUKOPHCTOBYBATHCS I€JaroraMi  3arajlbHOOCBITHIX 3aKJagiB Ul [PAKTHYHOL

JisTIBHOCTI B raiy3i MpoMiNakTHKHY i KOPEKIii arpeCHBHOI IOBEMIHKH Mi T TKIB.

JIUpeKTOp MIKOJIH

Bixropis MUIIIAK
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VKPAIHA
TEPHOMIIBCHKA MICBKA PAJA
TEPHONLIBCBKA 3ATAJTHHOOCBITHS HIKOJIA 11l CTYIEHIB Ne24
TEPHONLIHCBKOI MICBKOI PAJIH TEPHONLIHCHKOI OBJIACTI

46008, M. TepHoniib, B Wusona, 30, Tex. 52-40-14, e-mail; school24igor(@ukr net

22 Bepecust 2022 poKy Ne 02-08/66

JIOBIAKA
npo BIPOBAAKEHHS! pesyabTaTiB AUCEPTALIAHOrO JociKeHHS! ACTipanTa
TepHONLIbCHKOr0 HaUiOHAJIbHOr0 [1earoriuHoro yHiBepcurery
imeni Booaumupa I'HaTiOKa CEAT'HM CEMI
3 Temu «CouiabHO-NEAroriuni yMOBH npodinaKTUKH i Kopexuii arpecuBHOI
[ToBeAIHKH MIATITKIB y 3aKIa1ax 3ara/ibHOi CepeHBOT OCBITHY,
[TOAAHOI HA 3100yTTs HAYKOBOIO CTYICHS JOKTOpA dinocodit

PesysibTaTH  HayKOBOIO nocmimikenns  Ceard Cemi 3Haiumi  TPaKTHIHE
3aCTOCYBaHHA TIZL Yac oprasisattii npodinaKTHIHOI Ta KOPEKIIHHOI poOOTH B OCBITHBOMY
TpoLeci TepHOMINMBCHKOL saranpHoocsiTHBOI mKomk [-111 crymenis Ne 24 TepHOIIECHKOL
MICHKOI paju TepHOMIMLCHKOL obmacti. Tak, yusi 5-9 wracis, KJIACHI KEpIBHMKH,
NpaKTHYHUHA MCHXOJOr T4 comianpHMii  nmejaror Oy sanyueHi [0 MPOBEACHHA
eKCTIEPUMEHTAJIbHOTO JOCTIDKEHHs TOAO0 MPO(UIAKTHKA  Ta KOPEKILi arpeCUBHOI
OB/ IiHKH TIKOJIAPIB MiUTITKOBOTO BIKY.

[Tix yac MPAKTHYHOI MiSTBHOCTI 3 MiUTITKAMH e aroriufi NpaliBHAKK AKTUBHO
BHUKOPHCTOBYBAIH po3poGieHi aBTOPOM HAyKOBO-METOTHHHI peKOMeHaaIii «MeTomayHi Ta
TPaKTHYHI OCHOBH oprasizaiii TpO(iNAKTHKH i KOpeKiii arpeCHBHOI IOBEIIHKY T UHTKIB Y
3aKTanax 3aralbHOI CEPEAHBOL OCBITH: MPAKTHYHHH TIOPATHHKD. B ocBiTHi# mpouec Oy10
BIPOBAUKEHO 3aNIPONIOHOBAHI ABTOPOM COoLiambHO-TIEATOruHI yMOBH. 30KpEMa, YHACHHKH
eKCIIEpAMEHTY TIO3HTHBHO ouinwiy «BaHK TNPAKTHYHHMX MaTepiajiB Uil opramizauii
JI03BIITIEBOI JiSUTGHOCTI THUTITKIB y 3aKJaaax 3arabHOI CEPEIHBOT OCBITIY Ta «IToprdhomnio
AIs COLIAbHOTO rejiarora Ta NpaKTH'IHOTO [eHXo00Ta 3 OpraHizauii mpodinakTukK
KOpEKIii ArpECHBHOT MOBE/IHKH II/ULITKIBY.

Y xomi EKCIIEpHMEHTY OTPHMaHO NO3UTHBHHM €(eKT BIL BIPOBALKCHHS
Hanpaigosanb 3700ysaya. Tak, CyTTEBO 3pocia AKiCTH OpraHizauii nmpo(inakTMUHOI Ta
Kopexuifmoi‘ MSMBHOCTI 3 MUTITKAMH Y CepeioBUILi 3araybHOOCBITHBOI YCTAHOBH,
crocTepiranocs  CyTTeBe MEHIEHHS KUTBKOCTI MiUTITKIB i3 I/IBMIICHAM DIBHEM
ArpecHBHOI MOBEAIHKH.

[1iATBep/mKy€EMO, IO Pe3yabTaTH JHCEPTALIHHOTO ZIOCITI/UKEHHS MAIOTh METOJMIHE
Ta MPAKTHIHE CTIpSIMYBAHHS, A TOMY MOXYyTb OyTH BMKODMCTAHI y NPAKTHYHIH POOOTI
COMianbHOro neiarora 1 TNIPAKTHYHOTO MICHXOJIONa, & TAKOIK KIACHHMH KEPIBHUKAMH TIi /L 9ac
opraizauii l'lpOd)lJ’.l.al(TH.KH i Kopekiii arpecHBHOI MNOBEAIHKH HJUNTKIB Y 3aKjIajgax
3arajibHOi CepeTHbO1L OCBITH.
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MinicTepeTBo 0cBiTH i HayKH YKpaiHu
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58002, M. UepHiBLi, BYJL. I 0108Ha,73 Tei1. 037 251-15-21
E-mail: cvlyceum11@gmail.com Kox €/IPTIOV: 21431342

6 Bepecusi 2022 poky

JOBIJIKA
PO BIPOBA/KEHHs Pe3y/IbTATIB aMcepTauliHHOL pO(?OTH
acmipanTa TepHONIIBLCHKOro HALIOHAILHOrO NEAaroriiHoro
yniepcuTery imeni Bosioaumupa I'naTioka
Ceara Cemi Ha TeMy: ,
«Couyiansno-nedazoziuni ymosu npoginaxmuru i KOpeKyii azpecusnor HOGEOIHKU
nionimKie y 3aKk1a0ax 3a2aNbHOI CepeOHbOT 0CEINID

JIaHOIO [OBIZKOIO 3aCBiAUyeMO, IO y4Hi 5-9 KiaciB, a TakoX NpaKTHIHHHA
TICHXOJIOT Ta ColianbHuii menaror YepHienpkoro 6aratonpoginbaoro dineio Ne 11
«IIpectwk» YepHiBenpkoi Micbkoi pagi Oynu 3alydeHi [0 TPOBEICHHA
KOHCTaTyBaJIbHOI'O €Tally €eKCIIepUMEHTAIIbHOIO IIOCﬂiﬂ)KeHHﬂ IIOA0 BHSBJICHH
pIBHSL arpecHBHOI NOBEAIHKM y MiMUNTKIB Ta CTaHy OpraHizamil ¥ NPOBEIECHHS
IpOGINaKTHIHOT | KOPEKLiIHHOT poGOTH 3 MiUIITKAMU B OCBITHBOMY 3aKJIazi.

V  Xomi [OCHI[DKEHHS IO3MTUBHO OLIHIOEMO iHCTPYMEHTApid, SIKMK
3alpOIOHYBaB aBTOP JUIS MPOBEIEHHS SAKICHOI JiarHOCTHKH arpeCHBHOI IOBENIHKH
HiUTiTKiB. 30KpeMa, KITaCHi KepiBHUKU MO3UTUBHO OLIHMIIM PO3POOIIEHI METOMUYHI
Ta NPaKTHYHI MaTepianu Uil NMpoBeleHHs TpeHiHry «CTom-OyIiHr», HaBYAIBHO-
METOAMYHI pekoMeHzalii «MeroauyHi Ta NpPaKTHYHI OCHOBH Oprasi3amnii
npoGinakTUKK i KOPEeKLii arpecHBHOI MOBEAIHKH IMiUTKIB y 3aKiajfax 3arajbHOL

Cepe/IHBOI OCBITH: NPAaKTHYHUH [IOPAIHUKY, a TAKOXK «BaHK MPaKTUYHUX MaTepiaiB
AU OpraHi3allii A03BULIEBOI AISUIBHOCTI MiUTITKIB y 3aKNajiax 3araibHOl CepeiHbOl
OCBITH»; NPAKTHYHHUM NCHXOJIOr Ta CONiaJbHMI MEAArOr MiATBEPAMIA BHCOKHIL
piBeHb mopTQoNio 1A opraHizamii NPOGITAKTHKA # KOpeKIii arpecuBHOL
MIOBEIHKY I UTITKIB.

BixsHauaemo, 10 ynpoBa/KeHHs aBTOPCHKUX T€OPETHKO-METOONONYHIX Ta
NpaKTHYHUX ~ PO3POOOK  Jalo  3MOTY  CYTTEBO  YPi3HOMAHITHUTH  3MiCT
NPODITAKTHYHOI Ta KOPEKUiHHOI poGOTH Ta CHPHSIO IiJBHINEHHIO npodeciiHol
KOMIIETEHTHOCTI TEaroriB y po6oTi 3 mimiiTKaMu IS SKHX XapaKTepHUL
NiABUIIEHUH piBeHb arpecii y mosepimi. BpaxoByioun axtyanbHicTs mpoGiemu,

; IO JucepTaliiHa po6oTa Mae BaromMe IPaKTHUHE CIIPSMYBaHHS, a
aBTOPOM HayKOBO-METOAUYHI MaTepialid MOXyTh Gyt BHKOPUCTaHI B
OLIECI 3aKIIa/iB 3aTallbHOI CepeHbOl OCBITH.

J/kamzat TE/Iarori9HyuX HayK, 3acTy>KeHUH BIUTENE VYkpainu
Ceitnana MATBIMUMHA
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